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Abstract

Silence has become a crucial topic of research, especially at
the university level, where it occurs frequently among EFL students.
The aim of this study is to recognize the reasons behind students’
silence in translation classes at university level and to pinpoint the
differences in this respect in terms of students’ gender and study
stage. Three main research questions were posed: (1) What are the
reasons behind students’ silence in Translation classes? (2) How
does the teacher resolve students’ silence in such classes? and (3)
How does the lecturer motivate students to not be silent in
Translation classes? It is hypothesized that (1) Students in
translation classes keep silent due to varied personal, social and
academic factors that encourage them to do so; (2) There are no
differences between EFL university male and female students in
terms of keeping silent in translation classes; and (3) There are no
differences between 2" stage and 4" stage EFL university students
in terms of keeping silent in translation classes. The study’s
participants were students enrolled in the Dept. of Translation,
College of Arts, University of Mosul during the second semester of
the academic year 2018-2019. They were given a questionnaire that
subsumed (20) items closely related to the preceding research
questions. On the basis of the participants’ responses, it was found
out that a set of varied reasons are behind students’ silence in
translation classes. Added to that, the responses revealed that
students vary in terms of silence according to their gender, while the
study stage has no role in students’ variation in this respect.

Asst.Lect/ Dept. of Translation/ College of Arts / University of Mosul.
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“Blessed is the
man who, having
nothing to say,
abstains from
giving us wordy
evidence of the
fact.”

George Eliot

A. The Theoretical Part
I. Introduction

The Cambridge English Dictionary defines silence as “a state
of refusing to talk about something or answer questions, or a state of
not communicating”. Quoting the Dictionary.reference.com.,
Wikipedia, the free encyclopedia, refers to silence as “the state of
having ceased to produce sounds; this latter sense can be extended
to apply to the cessation or absence of any form of communication,
whether through speech or other medium”.

Generally speaking, silence is viewed as the lack of word or
noise since it denotes inaction or non-behavior. But it is not always
like that. Silence is not an inability to communicate. It can be a very
effective mode of communication as it can indicate that someone is
pondering or considering a response to a question.

In the domain of education, and more precisely in almost all
classes at all educational levels, just a few students participate,
compared to the majority of the class who keep silent for some
reasons which are, in the main, represented by the fears of speaking,
shyness, committing mistakes, the class subject, and, for some
students, the teacher. On this basis, the problem of the current
research sets out from the fact that while in EFL classes in general,
and Translation classes in particular, students are supposed to be
engaged and participate in the ongoing activities, a noticeable
number of them, if not the majority, keep silent and rarely
participate. It is said that such a negative phenomenon is due to a
set of personal, educational/academic and social factors; a point that
the current research endeavours to shed light on.
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The current research aims at identifying the factors that lead
to EFL university students’ silence in Translation classes, and the
differences, if any, between the EFL university male and female
students and between 2™ stage and 4™ stage EFL university
students, in terms of being silent in Translation classes. It further
aims at providing a set of strategies that can assist teachers of
translation at university level to overcome their students’ silence
and make them participate in the conducted activities so as to
improve their English and develop their abilities in the different
forms of translation.

It is hypothesized that at university level,

1. Students keep silent in translation classes due to varied factors
that encourage them to do so.

2. There are no differences between EFL university male and
female students in terms of keeping silent in Translation classes.

3. There are no differences between 2" stage and 4" stage EFL
university students in terms of keeping silent in Translation
classes.

The study further poses the following research questions:

1. What are the reasons behind students’ silence in Translation
classes?
2. How does the teacher resolve students’ silence in such classes?

The current research is limited to a sample of 2" and 4™ year
students enrolled in the Dept. of Translation, College of Arts,
University of Mosul during the second semester of the academic
year 2018-2019.

Broadly speaking, it is believed that this study would add to
the understanding of the concerned people in terms of the students’
seemingly passive behaviour in translation classes as the study is
expected to contribute to the already existing literature on silence by
proving the presence of silence, providing insights into some
reasons behind silence, and suggesting the pedagogical implications
on how to minimize the impact of these reasons by adopting the
effective and productive teaching strategies and techniques.

It is also expected that the findings of the current research
will be of some benefit to the teachers of translation subjects in the
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first place. They will be enabled to pinpoint the real and main
reasons behind their students’ silence and duly adopt the procedures
and techniques that involve and engage students in the varied
learning and translational tasks. Students, on their part, may benefit
from the findings of this study as they will find in both the
theoretical and practical parts the remedial procedural technigques
that enhance their participation in the Translation classes and try to
overcome the impact of these reasons so as to learn English in a
better way and duly be better at doing any translation task after
graduation.

I1. Silence: Preliminaries

The absence of sound is what most people think of when they
hear the word “silence.” Silence is commonly thought of as the lack
of or the polar opposite of expression in a communicative sense.

Silence, the act of being passive and not participating in a
communication event, is prevalent to varied degrees in the varied
everyday contexts. The domain of education is not an exception
where silence is viewed as a negative phenomenon especially for
the time being when learning is totally directed to be learners-
centred and that “Learning is Doing”, i.e. engaging and involving
students as much as possible in the learning tasks.

Silence has long been used as a means of communication
across cultures. The idioms around the world can be the best
evidences for this. They are exemplified by “Silence is gold” which
is believed, though not verified, to be originated in ancient Egypt,
and also represents a popular American idiom to highlight
circumstances in case saying nothing is preferable to or better than
speaking. The same literal expression exists in Japanese under
“chinmoku wa kane nari” (Armstrong, 2007: 1).

Educationally speaking, silence is believed to be derived
from hesitation, a lack of courage, or even fear of approaching the
study subjects and/or taking part in the teaching-learning activities.
It requires teachers’ knowledge and adoption of the efficient
instructional techniques, methods and procedures to bring the
passive students back to the class and make them participate in the
ongoing learning tasks.
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Contrariwise, Salija (2018) quoting Rowe (1974), asserts the
positive aspect of silence by stating that that the increase in ‘wait-
times’ affects students’ performance, enhances the quality of
instruction in the classroom, increases the length of response,
decreases the frequency of failure to respond, increases initiation by
students and confidence reflected in student responses increased,
and makes students who were regarded as slow and poor performers
to contribute more and have better performance.

I11. Silence: Definition

Silence is a phenomenon that occurs frequently in classroom
interactions. Baurain (2011) views silence as the absence,
withdrawal, or withholding, possibly as a consequence of
disinterest, boredom, anger, or power. It is, according to Choi
(2015), the lack of communication interaction with others, and is
evident by students’ inability to participate, express themselves, and
interact with peers and the teacher.

IV. Silence in Education Settings

Silence forms an important part of non-verbal
communication in educational settings. It is often interpreted as
somewhat negative, regardless of its cause (Nakane, 2007).

A set of basic questions should be posed here so as to have
better understanding of silence in education settings. For instance:

- What does silence mean in terms of teaching?

- Is silence positive or negative in the classroom setting?

- What are the primary causes of student silence at various
educational levels?

Dealing with the meaning of classroom silence, Schultz cited
in Baurain (2011) states that silence is a multilayered, often
deliberate boundary between thoughts and speech or thoughts and
words. Silence could signify unspoken ideas, truths, or realities that
are or appear inexpressible. The problem that teachers encounter
may be that silence is rather difficult to interpret in the classroom
(Harumi, 2011), and hence they might erroneously conclude that
silence equals disengagement, though quite the opposite may be
true.
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Silence may be more easily associated with loss of interest
than its counterpart of active voice, but it is equally true that
disengagement can also be manifested through talking that seems
like rambling (Kim, 2008). Put differently, “neither talk nor silence
1s a proxy for participation or disengagement” (Schultz, 2012: 80);
as a survey conducted on students from other countries and cultures
attending classrooms to explore the role of silence, decipher its
meaning and usefulness as a teaching-learning strategy, provided
evidence that silence could be used as another form of engaged
learning and active participation in addition to verbal participation
(Kim, 2016: 432).

In English as a foreign language (EFL) classes, the existence
of verbal interaction between the teacher and the students or the
student and the students plays a fundamental role in creating
positive classroom environments conducive to the practice of varied
activities including translation tasks. Yet, according to Harumi
(2011), silence in the context of foreign language learning has
formed a source of conflict between students and teachers, as well
as among students themselves. It may also be a stumbling block to
practice the target language and to carry out translation tasks. Yet,
silence cannot always be classified as a negative characteristic and
that it is a necessity when it is interpreted in terms of students need
of time to think and prepare for a question raised by the teacher or
some tasks assigned for group work (Salija, 2018).

V. The Reasons behind EFL Students’ Silence

Reda (2012) acknowledges that those students not being able
to speak in the class are highly affected by particular contexts of
class, race, and culture. She believes that anxiety about student
silence in any professional situation is also controlled by “difficult
classroom situations and the unjust power relations between
teachers and students. Silence in a classroom can signalize
resistance, boredom, respect, discouragement, disinterest,
thoughtfulness, or such interactional strategies as denial, agreement,
request, warning, command, threat, confirmation (Silva, 2016). The
focus of research on silence in the classroom has mostly been on the
negative aspects of silence. Silence which appears in the classroom
mostly created a negative perception and interpretation from the
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teacher. It has been known that most studies on silence in the
classroom focus on teacher-students’ interaction (Salija, 2018: 92).

Some students who keep silent in the class have
psychological problems such as lack of confidence, lack of
motivation, emotional problem, different personality and lack of
understanding, confusion, annoyance, lack of understanding, or low
esteem. They could not express their ideas orally because of being
afraid of making mistakes. Then, the influence of their peers also
causes them to keep silent. In this case, few students felt shy to their
friends because of their speech (Salija, 2018: 92-93).

Kim (2016: 93-94) enlarges upon the reasons behind silence
in academic settings and attributes it to students’ lack of time to
organize their thoughts, interruption by the classroom peers or the
teacher as they take the floor before the nominated student starts
speaking. This action can result in more silence and/or delay in
response. Added to that, students’ unfamiliarity with voluntary class
participation may impede their initiation to interact unless given an
explicit cue from the teacher to participate.

On his part, Morita (2004: 589) refers to more reasons behind
silence, viz. “limited content knowledge, personal tendency and
preference, learning goals, identity as a less competent member,
outsider or marginal status, role as a relative newcomer, role as
someone with limited English imposed by others, and instructor’s
pedagogical style”.

Harumi (2011: 268) points out that a number of interrelated
factors may explain how learner silence is rooted in linguistic,
psychological, and sociocultural factors, including an individual’s
unigue communicative style. She further indicates that there are
many more individual and contextual factors, in addition to
linguistic and cultural factors, that contribute to students’ silence or
nonparticipation in classes conducted in English. These include
personality and learning style, prior educational experiences, and
silencing factors from peers and teachers.

Finally, Min (2016: 452-454) concludes that inadequate
language input and output represented by students weak
assimilation of sufficient vocabulary or mastery of grammatical
rules; students different personalities in terms of being extroverted
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vs. introverted, optimistic vs. pessimistic, and active vs. passive;
lack of learning motivation as many students do not realize the
important role of motivation in learning; improper learning habits as
many students are used to being passive listeners and taking notes
silently; and face-saving as a noticeable number of students are
afraid of losing face in case they commit mistakes, are all main
reasons behind students’ disaffection and silence.

VI. Teachers’ Strategies to Overcome Silence in Translation
Classes

Teachers play a pivotal role in managing classrooms and
making students verbally participate in the learning activities and
tasks. As such, every teacher is responsible to enhance students’
academic ability and shape their character especially by extending
and expanding their knowledge. In addition, a teacher should help
students increase their self-confidence and set up their positive
learning attitudes in the translation class. Based on this, the
strategies that teachers use to overcome students’ silence in
translation classes are worth studying, investigating and probing.
They should be implemented and geared to decrease students’
silence and increase interaction in translation classes. As such,
according to Salija (2018: 93), teachers can involve students into
process of learning especially in the process of discussion, inviting
students to ask several questions, giving a chance to students to
translate without being afraid of making mistakes.

Swain (1985) asserts students’ speaking in the class by
pushing them to participate in the translation tasks, making students
work hard to achieve their goals, having higher motivation so as to
have more self-confidence, practicing speak and learning new
vocabulary in order to become accustomed to speak.

Li and Jia (2006) suggested that the teacher can encourage
the students to get involved in class translation by accounting for
students’ likes, needs and favour of interesting topics. By so doing,
the teacher is expected to create a comfortable atmosphere that
encourages engagement and participation.

Inspiring students not to keep silent, asking the students to
enlarge their knowledge, to enrich their vocabularies as sometimes
students could not speak because of the lack of knowledge,
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increasing their confidence to speak, doing practice and practice as
practice makes perfect, not worrying about mistakes as mistakes
enable students to know what should be corrected (Salija, 2018).

Finally, Min (2016: 454-457) states that minimizing the
negative impact caused by classroom silence, the teacher and
students should collaboratively need to change their teaching and
learning strategies and techniques. As such, assisting students to
foster positive learning attitudes towards learning English and being
proficient in translation; increasing language input and output and
duly extensive reading and a lot of listening practice; learning in
small groups through cooperative learning is a good choice for
large-scale class teaching; helping students build up confidence by
giving them more encouragement and praise; and changing teacher
and students’ roles by renewing their teaching and learning
concepts, giving students more time and freedom for their
participation in the class, shifting the roles of the teacher from the
dominator and controller into the organizer, instructor, monitor,
helper and evaluator and the roles of the students to participators,
listeners, helpers in group learning and center of the classroom
activities can all contribute to the attempts to resolve the problem of
silence in educational settings.

B. The Practical Part
VII. The Procedure and Data Collection

The main aim of the current study was to investigate the
reasons behind students’ silence in translation classes at University
level. As such, a two-fold procedure has been adopted to fulfill the
set aims. In the first place, there had been a theoretical account of
the main topic silence and its related subtopics. That was followed
by the practical handling of the topic. This is enlarged upon in the
following section that is devoted to the Research Tool, the
Questionnaire.

VIII. The Population and Sample of the Research

The population of the research is represented by all the
students enrolled in the Dept. of Translation/ College of Arts/
University of Mosul, during the academic year 2019-2020. The first
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step was represented by drawing a first sample of 60 students from
2" and 4™ year students who were asked the question:
- Do you keep silent in Translation classes?

Table (1) shows the distribution of the first sample of the
population on the basis of their “Yes” and “No” answers to the
aforementioned question:

Table (1): The Distribution of the Population’s Replies to the
Posed Question

Question Yes No

Do you keep silent in Translation classes? 50 10

On the basis of this, the 10 students of “No” answer were removed
and the main sample, represented by 50 students, 25 students from
2" stage and the like from 4™ stage (32 males and 18 females), who
stated that they were keeping silent in translation classes, was
considered. See table (2):
Table (2): Distribution of the Members of the Randomly
Selected Sample according to Gender and Study Stage

Total no. Gender Study Stage
of
Students | Male | Female | 2" Year 4" vear
50 32 18 25 25
64 % 36% 50% 50%

IX. The Research Tool
- The Questionnaire

To bring about the aims of the research and test its
hypotheses, a questionnaire of (20) items was first drafted. The
items of the questionnaire, i.e. the reasons behind students’ silence
in translation classes, were based on their categorization into two
main groups, namely educational reasons and personal reasons.
- Validity of the Questionnaire

Validity outlines that a research tool actually measures what
it is supposed to measure so as to derive the appropriate
conclusions” (Rasinger, 2008: 28). To ensure the face validity of the
questionnaire, i.e. to approve the suitability of the items of the
questionnaire as far as the topic under study is concerned, it was
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presented to a panel of juries specialized in teaching English and
Translation at university level. The jury members agreed on the
items of the questionnaire by a percentage of almost (85%). Their
notes, modifications and comments were closely accounted for so as
to put the questionnaire in its first draft to be administered for the
pilot study.

- The Pilot Study

Piloting a questionnaire means administering it to a limited
number, almost 10%, of the students who said they were keeping
silent in translation classes. A pilot study helps in pinpointing the
defects, identifying the accuracy of the research topics followed,
estimating the time required to give responses to the questionnaire
and establishing its avidity and reliability. According to Fowler
(2002), the questionnaire was first piloted on 7/1/2019 by
administering it to a sample of 14 randomly chosen 2™ and 4" year
students.

- Reliability of the Questionnaire

According to Rasinger (2008: 28), reliability of a research
tool indicates its repeated and consistently measurement of
whatever it is supposed to measure. To ensure that the questionnaire
set for the current research was reliable, the test-re-test method was
adopted as the gquestionnaire was administered on two occasions to
the sample of students nominated for the pilot study. The correlation
factor was calculated to be (0.82) which means that the
questionnaire was quite reliable (See Appendix I).

X. Data Analysis and Discussion of Results
On analyzing the collected data, and in attempt to make the
analysis more understandable to the reader, the researcher has first
demonstrated the whole responses together in a table setting out of
The General Hypothesis: Students in Translation Classes keep
silent due to varied factors that encourage
them to do so.

The General Aim: Identifying the factors that lead to EFL
university students’ silence in Translation
Classes.
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Research Question no.1: What are the reasons behind students’
silence in Translation classes?

Respondents’ answers to the items of the designed
questionnaire which wholly embody three sets of factors, referred to
in the theoretical body of the current research, and are the main
sources of the silence they experience in Translation classes are
demonstrated in terms of their frequencies and percentages are
demonstrated in the following table:

Table (3): The Frequencies and Percentages of the Respondents
Answers to the Designed Questionnaire

Appliesto me .......ccoeveveeceeccecnenns
It
Neom Items \(zx Low Moderate High Very High
’ Extent Extent Extent Extent
Extent
1 | have no interest to | Freq. 15 4 11 7 13
participate. Perc. 30.0 8.0 22.0 14.0 26.0
| try to ignore | Freq. 2 7 9 18 14
2 intentionall hat i
itentionally what s | Perc. | 46 | 140 18.0 36.0 28.0
going on.
| am afraid of being | Freq. 11 6 10 13 10
k
3 | mocked at by my | Perc. | )5 | 120 20.0 26.0 20.0
classmates.
The teacher gives me | Freq. 8 4 5 7 26
4 h t
no ~chance  to | Perc. | 450 | 80 10.0 14.0 52.0
participate.
I lack confidence | Freq. 5 13 19 7 6
5 h ki
when speaking | Perc. | 100 | 26.0 38.0 14.0 12.0
English.
The material is | Freq. 6 5 13 16 10
6 difficult for me to | Perc.
understand. 12.0 10.0 26.0 32.0 20.0
| have no knowledge | Freq. 5 3 19 14 9
7| of the topics to be | Perc. | 104 | g9 38.0 28.0 18.0
translated.
| am afraid of giving | Freq. 13 17 12 3 5
8 to th
wrong answerstothe | Perc. | 560 | 34.0 24.0 6.0 10.0
teacher.
The materials to be | Freq. 3 4 21 18 4
9 t lated d t
ransiated do . mnot | Perc. | ¢, 8.0 42.0 36.0 8.0
appeal to me.
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Appliesto me .......ccoeeeveececceecnenas
ItNe: Items \(z‘?’/ Low Moderate High Very High
Extent Extent Extent Extent
Extent
10 | feel shy. Freq. 11 10 13 4 12
Perc. 22.0 20.0 26.0 8.0 24.0
11 the teacher translates | Freq. 1 6 18 14 11
most of the time. Perc. 2.0 12.0 36.0 28.0 22.0
I have bad | Freq. 8 7 12 11 12
12 | pronunciation  of | Perc. | 400 | 149 24.0 22.0 24.0
English.
13 | am afraid of making | Freq. 11 13 12 10 4
grammatical errors. Perc. 22.0 26.0 24.0 20.0 8.0
| feel | do not have | Freq. 1 9 21 15 4
14 | the required | Perc. | 55 | 130 42.0 30.0 8.0
vocabulary.
The teacher does not | Freqg. 2 6 11 11 20
> gozz‘fte me toPerc. | 40 | 120 22.0 22.0 40.0
The teacher does not | Freq. 4 6 8 13 19
16 E;:g:?agtee me tolPerc. | g9 | 120 16.0 26.0 38.0
The teacher does not | Freq. 2 5 8 16 19
17 create a friendly, | Perc.
open and supporting 4.0 10.0 16.0 32.0 38.0
environment.
The teacher does not | Freq. 3 2 11 18 16
18 give me any feedback | Perc.
on my mistakes in 6.0 4.0 22.0 36.0 32.0
translation.
The teachers’ | Freq. 5 4 18 11 12
19 uninspired and | Perc.
inactive role makes 10.0 8.0 36.0 22.0 24.0
me feel bored.
| am worried to | Freq. 10 10 13 12 5
20 AR negative | Perc. | 300 | 200 26.0 24.0 10.0
Freqg.= Frequency Perc. = Percentage N= 50

Such a statement of the responses does not mean a lot unless the
questionnaire is partitioned in terms of the relevance of the items to
the set aims and hypotheses. As a result, the first step will be the
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division of the frequencies and percentages on the basis of their
positivity negativity so as to pinpoint the respondents’ reaction to
the different sets of factors that lead to their silence in Translation
classes at university Level. Consider Table (4):
Table (4): Frequencies and Percentages of the Positivity and
Negativity of the Sample’s Responses to the Items of the
Questionnaire

. . Positivity
Item Items Negativity Neutral High
No. Low Impact
Impact
1 | have no interest to | Freq. 19 11 20
participate. Perc. 38.00 22.0 40.00
I try to ignore | Freq. 9 9 32
2 |nt.ent|onally what is | Perc. 18.0 18.0 64.0
going on.
| am afraid of being | Freq. 17 10 23
3 mocked at b m )
e ™ Perc 34.0 20.0 46.0
4 The teacher gives me no | Freq. 12 5 33
chance to participate. Perc. 24.0 10.0 66.0
5 | lack confidence when | Freq. 18 19 13
speaking English. Perc. 36.0 38.0 26.0
6 The material is difficult | Freq. 11 13 26
for me to understand. Perc. 22.0 26.0 52.0
| have no knowledge of | Freq. 8 19 23
7 the topics to be | Perc.
NI 16.0 38.0 46.0
| am afraid of giving | Freq. 30 12 8
8 wrong answers to the Perc
teacher. . 60.0 24.0 16.0
The materials to be | Freq. 7 21 22
9 translated do not | Perc. 14.0 42.0 44.0
appeal to me.
Freq. 21 13 16
10| Ifeelshy. Perc. 42.0 26.0 32.0
11 The teacher translates | Freq. 7 18 25
most of the time. Perc. 14.0 36.0 50.0
12 I have bad | Freq. 15 12 23
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gativity Positivity
Item Items Negativit Neutral High
No. Low Impact
Impact
pron‘unuat|on of | Perc. 30.0 24.0 46.0
English.
13 | am afraid of making | Frea. 24 12 14
grammatical errors. Perc. 48.0 24.0 28.0
14 | feel | do not have the | Freq. 10 21 19
required vocabulary. Perc. 20.0 42.0 38.0
15 The teacher does not | Freq. 8 11 31
motivate me to speak. Perc. 16.0 22.0 62.0
The teacher does not | Freq. 10 8 32
16 | encourage  me  to | Perc. 20.0 16.0 64.0
participate.
The teacher does not | Freq. 7 8 35.0
17 create a friendly, open | Perc.
and supporting 14.0 16.0 70.0
environment.
The teacher does not | Freq. 5 11 34
18 give me any feedback | Perc.
on my mistakes in 10.0 22.0 68.0
translation.
The teachers’ | Freq. 9 18 23
19 uninspired and inactive | Perc.
role makes me feel 18.0 36.0 46.0
bored.
20 | am worried to receive | Freq. 20 13 17
negative evaluations. Perc. 40.0 26.0 34.0
Freqg.= Frequency Perc. = Percentage N= 50

It is evident from table (4) that 14 statements, namely 1, 2, 3, 4, 6,
7,9, 11, 12, 15, 16, 17, 18, 19 out of (20) have got respondents’
approval that they are of the causes behind their silent behaviour in
the classroom. Also, statements no. 5 and 14 have got a neutral
response on the part of the sample members, while only 4
statements, viz. 8,10, 13 and 20 got respondents’ disapproval; i.e.
respondents do not think that these items form real causes behind
their silence.
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Although such a method of analysis has outlined that EFL
university students do come under the influence of a set of factors
that inhibit them from participation in the ongoing activities in the
translation classes, further verification of such a result has urged the
present researcher, and in attempt to verify such a result, to first
find out broadly both the hypothetical and arithmetic means and the
standard deviation of the sample’s responses. That was followed by
the application of the one-sample T-test which has outlined the
results demonstrated in Table (5):

Table (5): The Results of the T-test

t value
" Significance o
8 | Hypothetical |Arithmetic|  Std. Level & 2
'% Mean Mean Deviation | Calculated | Tabulated Degree G
Freedom S
5 0.05 There is
60 66.14 9.238 4.70 1.68 .
0 (49) difference

It is evident from the contents of Table (5) that the calculated t
value (4.70) is higher than the tabulated value (1.68) at significance
level (0.05) and degree of freedom (49). This entails that there is a
difference between the hypothetical and the mathematical means of
the sample members in favour of the mathematical mean. In other
words, the sample members have indeed the feeling to keep silent; a
phenomenon that can be attributed to a set of varied reasons that
will be highlighted throughout the discussion of the results of the
analysis of the collected data.

Such a finding is in line with the result of the first question of
the pilot study when the sample acknowledged being silent by
(66%). This may be due to the non-existence of a cooperative
atmosphere inside the classroom which in turn should help the
students to overcome shyness and silence, otherwise they will feel
isolated, reserved and do not participate in the in-class activities.
This added to students’ feeling of lacking the information and
vocabulary that assist them to overcome the barrier of anxiety and
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fear. This is added to the probability that they do not find in the
classroom an appropriate chance to present their ideas and/or
opinions due to the lack of time and the teachers’ feeling that they
should abide by the timetable to cover the teaching material. Here,
the teacher should take the initiative by making the student the axis
of

Teaching-learning process through the provision of a suitable
milieu in the classroom that motivates them to participate in the
class by giving enough time so as to know whether they have the
real interest and enough knowledge as far as those topics are
concerned.

Hypothesis No.2: There are no differences between EFL university
male and female students in terms of keeping silent in
Translation classes.

Aim No.2: Identification of any significant differences between the
EFL university male and female students, in terms of
being silent in Translation classes.

Research Question No.2: How does the teacher resolve students’
silence in such classes?

To validate the preceding hypothesis and bring about the
relevant aim, the sample’s mathematical value and standard
deviation has been calculated by applying the independent Sample t-
test, as presented in Table (6) that follows:

Table (6): The t value of the Independent Samples t-test
according to Gender

T value Significance o
Gender | No. | Arithmetic Std. Level & a
) Mean Deviation | Calculated |Tabulated Degree 5
Freedom S
Male 32 64.06 8.802 0.05 h .
Female | 18 69.83 9.064 2.20 2.01 : nere s
(48) difference
Total 50

It is evident from the contents of Table (6) that the calculated t
value (2.20) is higher than the tabulated value (2.01) at significance
level (0.05) and degree of freedom (48). This entails that there is a
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difference between the mean values of the silence of the sample

members in favour of the female students.

Such a finding can be attributed to certain facts. First, boys,
I.e. male students, are said to be more talkative than girls, female
students, in the gender-mixed classes. Second, it is the nature of the
eastern societies that females should be quieter and less talkative in
all settings since such behaviours reflect their well-behaved and
polite personalities. This applies to the behaviour in the classroom
by preferring silence to much talk and duly participation in the
ongoing activities and discussions.

Hypothesis No.3: There are no differences between second stage
and 4™ stage EFL university students in terms of
keeping silent in Translation classes.

Aim No.3: Identification of any significant differences between 2"
stage and 4" stage EFL university students, in terms of
being silent in Translation classes.

To validate the preceding hypothesis and bring about the
relevant aim, the sample’s mathematical value and standard
deviation has been calculated by applying the independent Sample t-
test, as presented in Table (7) that follows:

Table (7): The t value of the Independent Samples t-test
according to

Study Stage

t value Significance ol
stage . Arithmetic Std. Level & §_
Mean Deviation | Calculated | Tabulated Degree @,
Freedom S

Second 25 67.08 7.746 There is
Fourth 25 65.20 10.603 0.71 2.01 0.05 no

(48) .
Total 50 difference

It is evident from the contents of Table (7) that the calculated t
value (0.71) is less than the tabulated value (2.01) at significance
level (0.05) and degree of freedom (48). This entails that there are
no differences between the mean values of the silence of the sample
members in terms of the study stage.
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Such a finding seems to be unexpected since 2™ stage
students were expected to be silent more than 4™ stage students as
they have been at the college for just 2 years; just contrary to the 4"
stage students, who due to the long period of time they have spent
at the college are supposed to have overcome the barriers of
anxiety, shyness and fear.

XI. Conclusion

Silence is generally viewed as a double-faceted, positive
and/or negative phenomenon, though mostly negative. It is positive
as students, in order to achieve better and give good impression,
may need time to think and to reflect on what they have learnt.
Silence is also negatively viewed and is duly unwelcomed in
classroom settings. Yet, the importance of learners’ acquisition of
knowledge and duly Dbetter performance necessitates their
involvement in the varied teaching-learning activities including
those carried out in translation classes. Such involvement and
engagement on learners’ part would result in overcoming learners’
silence on one hand and enhancing their language competence on
the other hand. Teachers, on their part, are required to attend to
learners varied needs and characteristics so as to develop their
linguistic abilities and competencies and make them active
participants in the varied teaching-learning activities.

Based on what has been stated, the current research has both
theoretically and practically attended to the silence phenomenon in
translation classes at university level. As such, light has been shed
on the definition of silence, the main reasons behind silence, and
teachers’ strategies to resolve this pedagogical problem in
translation classes. The study has also accounted for silence from a
practical perspective by designing a questionnaire on the reasons
behind students’ silence in translation classes. On analyzing the
date, it has been found out that the reasons of students’ silence are
different among students. Most students keep silent due to the lack
of confidence, feeling of having low competence, fear of being
judged by others, lack of understanding or unfamiliarity with the
topic, lack of vocabularies, lack of motivation in speaking, having
different personalities and not having chance to speak. Based on
this, a set of strategies and techniques and pedagogical implications

35



Investigating the Reasons behind EFL University Student’s Silence in Translation
Classes: A Field Study Mahir Hussein Ali Al-Jarjary

to minimize silence in translation classes has been suggested to the
teachers of the subject.

XI1. Pedagogical Implications

Since the reasons behind students’ silence in translation

classes are quite worthy of consideration and realization by
teachers, the latter have to

create good strategy to make the students avoid silence and
participate in the translation class;

give an opportunity to the students to think and write down their
answers before they speak and share their work in both small
and large group settings. This will allow students to see their
thoughts on paper and rethink or adjust them when speaking.

use technology to improve class participation;

ask students directly to translate a chunk for translation at hand,;
carry out a group discussion and make students share their
translations with the other students;

guide them to speak by using code switching as this will help
them speak easily by combing the two languages especially
when some words do not come to memory;

motivate students to always practice translation to increase their
translation skills;

provide opportunity to express their feelings, thoughts, and
ideas;

devote time and energy to creating a warm, welcoming
environment for students to promote a sense of community in
the classroom and with each other, since through a friendly and
open atmosphere, students will not be intimidated by each other
and/or the learning environment;

show sincere interest in the students, and acknowledge their
contributions in the classroom since this can create a sense of
belonging to the classroom community as well as increased oral
participation;
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e accommodate all types of students by assigning different roles
within the group; and

e ask thought provoking questions as students within a group can
work together to gain knowledge on the topic at hand and duly
share translation performance.
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APPENDIX

Dear Student

The researcher is conducting a research entitled
“Investigating Students Silence in Translation Classes at University
Level”. Would you please state your frank and sincere answers to
the items of the enclosed questionnaire by ticking (V) in the square
that best applies to you. There is no need to mention your name.
Answers will be used for research purposes only.

Thank you for your cooperation
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The Researcher

Gender Male Study Stage 2™
Female 4"
Applies t0 Me ....covvieiiiineiiniineinennnnns
I't\ley Items \Ii?)\r/\)// Low | Moderat [ High \H/?gl;’%
Extent Extent | e Extent | Extent Extent
1 I have no interest to participate.
2 I try to ignore intentionally what is going
on.
3 I am afraid of being mocked at by my
classmates.
4 The teacher gives me no chance to
participate.
5 I lack confidence when speaking English.
6 The material is difficult for me to
understand.
7 I have no knowledge of the topics to be
translated.
8 I am afraid of giving wrong answers to the
teacher.
9 The materials to be translated do not
appeal to me.
10 | feel shy.
11 | the teacher translates most of the time.
12 I have bad pronunciation of English.
13 I am afraid of making grammatical errors.
14 I feel I do not have the required
vocabulary.
15 The teacher does not motivate me to
speak.
16 The_ t_eacher does not encourage me to
participate
17 The teacher doe_s not create a friendly,
open and supporting environment.
18 The teacr_]er does_, not give me any feedback
on my mistakes in translation.
The teachers’ uninspired and inactive role
19
makes me feel bored.
20 I am worried to receive negative

evaluations.
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