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Publishing Instruction
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The journal aims to publish substantial scientific papers oot
previously publisked in any ficld of knowledge.
The researcher should present fhree copies of the paper

typed on Ad besides a { O3 )
Number of pages of the paper should not exceed (15} pagcs;
otherwise the vesearcher has to pay 1 theusand LD. For
any additional page.

Title of the paper should be on the top centre of the Nirst
page, The name of the researcher should be on the top left
hand of the first page of 1he paper. IF the is written by two
researchers, the second researcher’s name should be put on
the top right hand. The academic title, same of university
and college should be indicaled below rescarchors’ names.
An abstract in Arabic and English should be presented for
each paper. It should be withio {150- 200} words, showing
purpoic of the paper, resulis and recommend actions.
Printed pictures, diaprams and tables arc 10 be presented in
separute pages. They should be given separate page
numbers referred to in the hody of the paper.

Issuing in structure Scientifi¢c procedure followed:-

A) Evaluation:

The paper is senl 1o lwo reviewers., One reviewer is from
inside the university while thke other is from outside the
university. The evaluation is done in strict secrecy and within
specialization.
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B} Pubiication
The papers are published according 1a the dates of subeission and
proporticnal o different specializations.
+ The jourual which begrs the name of the Universicy of Kirkuk
! Humanities Sludies publishes papers deallog exclusively with
bwmanities.
= Language of the journal
The main language of the journal is Arakic. The journal alsa
publishes in other languages such as English, Kurdish and
Turkish.

References are arrmnged alphabetically and put tagether with the notes,
at the end ol the paper.
Legal and scientific rights

The paper is publizshed under the name of the researcher who receives o
copy of it,
The researcher bas the right to present histher papers for seieniific
promution, ar malice references 1o then in olher papers.
+ The time span belween submission and acceptance of the paper:
E- Three mondhs whether the result &s positive or negative.
2- In case of delay, the cvaluavion is extended for one monsh.
3- In the caze of refucsl ar apalogy by a reviewer, the evaluation is
extended for six months,

lMublication Fees

- 1AM LD. For Professors,

2- 7500 1.D. Fer Assistanl Professors,
X 6D M0 LD. Far [Insteuctors aod heluwe.
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The Effert of Teaching Practiee on Student-Teachers' Conceptlon
of Lesson Plaoning

Savgil Mohammed Amin Kilahchy
Kirkuk University / College of Education for Humanities

LERLIFR AL ERCOV. BT ST LERA T AW LERUeN TRy
Abstract

Teaching iv a hard 1ask since one s dealing with pupils whe have
different skills, levels of knowledge, inlerest and individual
differences. Criving a successful kesson is the aim of every teacher.
Az zuch, a2 teacher should try hischer best to make pupils

undersiamd the lesson casily and quickly. To bring about such an
aim, Lhe teacher s advised to plan the kesyons in advamce beforc
stepping inta the classroom. Careful preparation For lessons aids
the teacher in dealing well wisth different prablems and situations
ag they arkie in dhe class. 1t also wahkes the teacher feel more
secure in frood of the ¢lass,
The currenl research aims lo investigate 41b year EFL wniversity
students' conceptlon af  lesson planning before and after the
teaching practice perlod. A lwa-part questionngire was designed
a5 an instrumeni 4o answer the research questions of this soudy.
The data obinined by mesns of 1he questionnaire were compuied
using the calculated mean, 1be standard deviation, and 1he T-est.
The results indicate that 41h yvear EFL upiversicy stwdents
($ludent-teachers) well realize the value of lesson planning, at the
e oo sigoificant offect  of teaching practice has been detecred
on such realization. The findings also show wo signilicant £ffeci of
gender in this respeetd as no differences were there between male
and female studenls’ realication of the value of lesson planning
hefore and after the tleaching practice period.

at
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1- Introducton

The term “lesson” is populerly vonsidered to be a unified ser of
attivities that eover a period of classroom time{Richards aod
Munan, 1995,

Horohy (2004) defines 2 plan as a set of thizgs to do in order io
achicve sometbing or 1o make detriled arrangemenis for
something you want to da in 1he future. To be maore specifie,
teuchers may wonder “which way they ought lo go™ before they
enter 8 classrcom. This wswally means that teachers need 1o plan
what they want 10 du in their classrooms (Yioger, 1980). A Tesson
plan is a written description of how students will meve toward

; _IEIIIII'IE sptdrc objectives. ]t describes thl: teaching hehmmur___

a lesson pll.l:l is the daily dtﬂ.ﬂ.mns a teacher makes fu:r the
successlul outcome of a lesson. 1t serves as a map or a checklist
thai guides the deacher in koowing what s'he wants to do next.
Richards et al. (1992) define a lesson plan 45 a description or
vutline of {a] The gouls ar the objectives a teacher has sei for a
lezcom, (h) the activities and procedures the teacher will use do
achieve them, and the order to he followed, and {c) the malcrials
and resources which will he osol. Likewise, Bailey(19%4: 1K)
paints aud that a lesson plan i like 2 rosdmap "which deseribres
where the teacher hopes to g0 in a lesson, presumubly Laking the
students along™. As sach, u keison plan is an esseotial part of the
lesson in teaching zny subject in general and foreign languages in
partlcular, since fhe teacher not only has to coneeniraie om the
content being tanght and learvers meed, bui alsn oo the use of the
foreign language as well (Mitkova, 2013L lo other words, the
Lessnn plan is the device which the teucher should use to arganize
and 4a his work properly.

Teaching practice (in teacher education) refers 1o the teaching
cpportunities or expetlences provided for a student-teacher 4o
zain teaching caperience, usually through weorking with an
experienced teacher for a period of time by teaching that teacher's
rlass. Such experiences may include micrn- teaching, teachiog an
individual 1ezson from time to time, or reguiar deaching vver a
whals term or longer,

o
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during which the stadent- teacher has direet and individual
conlral over a class. Teaching practice is infended to give studeni-
teachers an opporunity to apply 1he infurmation and skills (bey
have siudicd in their teacher education progrummer, and (o
acquire basic teaching skills (Richards et al,, 1992:254}.

2- Aims of the siudy

The current rescarch aim is to answer the following questions:

L. Ik 4th year studenls (studeni-teachers) at the Dept. of Eaglish
have reallration of the eancepi of lessen planaing or not?

2. Whal is the cffec] { iF any ) of lcaching practice period ( which

__lasts For six weeks ) on studeni- dcachers’ conceplinn of lesson

planming ?

3. Are there diffcrences (if any J between male and female student-
teachers' conception of lesson planning helfere and after lcaching
practice

3- The Hypotheses

[1 is bypotbesized that:
I. Student-teachers have a realization of the concept of bessoo
planniog.
Z. Teachiog practice has an effect on student-teachers’ conception
of lesson planning.
3. There are no differences between mele and female shudent-
teachers' conception of lesson planoing belore and after teaching
practice.

4- Limits of the Research

The present research & limited 10 the realimtion of the importange
of [esson planning by a sample of 41h vear stwdent-teachers
{stodenis doinp practice teaching of English) of the Depariment of
English, College of Education for Humanities during the academic
year 20014-2015,

of



Kirkuk University Juurnal- Humanity Studies Vol: 11 No: 1 year: 2017
e e T e I I REN e—

5- Value of the Research

The present research is expected to be of value to teachers of
English at large and student-teachers doing teaching practice of
English at Intermediate and preparatory schools in particular.
Familiarity with the sample of teachers’' conception will help in
identifying the impartance of lesson planning and teachers” bener
consideration of it 23 a tool towarde the improvement of their
tesching and duly learners' better achievement.

6- Significance of Lessen PLanning

The impotiance of planning doeso't liv i the feaching process
only, but 1he whole life seems to be caught up in a series of plan or
preparation. 1f is worth mentioning here 1o refer with great
honear, {n the teacher of humanity, our prophet's hadith which
enhances 1he importance of planning io all fields of our hife: Anas
veported that 1 person said to Allah's Messenger {pcace be upon
him): when would be the Tast Jiauc? He (The Prophet} said: what
preparation have you mude for that? (Sahih Muslic).

Lesson plan cao play a vital role in feachiog. i gives the teacher
an ¢ffective guide which hefshe needs while haodiog out the
lessgns ta puplls, Careful planning is crucial to suecessful
teaching, and it iz doubtful thail aoyene can be a goml Leacher,
unlass he is aware of his shjeclives, and plans the classmom
activitles accordingly. Certainly such pre-planning is necessary (o
cosure mazimum effectiveness (Chastain, L1988: 335). Accordingly,
there are several merits of a planned lessvn. One of them is 1hat
having a lesson plan belps the teacher 1o maintain focus. With a
classrotm Tull of pupils {40-5¢ pupils in each cliss), with their
short sttention spans and their natoaral desire for disruption, it is
very easy for & lgsson ta be sidetracked compleiely, and the besi
way far the teacher, to e1eer the lesson back on course is tp bring
his plan with him{wwws adoptushdzore). Alsg, language feachers may
ack themsches: "why should they bother writing plans for vvery
lessin 7™ Scinie teachers say they wirite lesson plans only bécsuse &
supervisor, ar scheol adminstratar requires them 1s e so.
Hawever, not many tcachers enter a <lassrovm without some kimd
of plan.
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To b+ more specifie, the teacker of Finglish needs fr muster koth
the language atd English language teaching,ic English is the tonl
and the objective.Furthcrmore, b€ nevds io he a good organizer
(A)-Hamash,1978). The firsl priority in this process is convincing
the teacher thal plaoning a lesson is not worth deing, hut worth
doing well (wwwn adoushids.ongk,  Likewise, fusl as teachery cxpest
their pupils o come tn class prepared o learn, pupils come 1o
class expecting their teachers tn be prepared to teackiJensen
L2001: 403). With plansed lessuns, a teacher has actual paperwork
of everything he has taught, so he can refer back to it later.

A lesson plan is 2 record of what we did io class. this record is
useful when we teach the rame course agzin (Farrcll, 2042: 30).

According to Rivers (I1981: 483}, a planned Tesson 15 just Delier.
Mot all planned lesson: are very griai and oot all unplanned
lessons are a disaster, but even a had lesson will he less bad
planned, and even a great lesson can be greater with 2 plan. IF you
are goodd ac fcaching with unplanned bessons, you will be even
betier at teaching with 3 plan. Bailey {19%} argues (har clearly
thoughi-out lesson plans will more likicly maiotain the atenticn of
studeois sod increase Lhe likelihgod that they will be inrerested. A
elear plan will alsio madimice lime aod ovioimzee confusion of what
is expected of the students, (hus making classroom managemeni
easier. Richards {[998:103) suppests that lesson plany help the
teacher 1hink about the lesson in advapce o “resglve problems
and difficuliies, to provide a sirweture far a lesson, to provide a
‘map’ for the teacher to follow, end to provide a record of what
hasz been taught™. Farrell (2002} claims thas a lesson plan is indeed
very important o 2It teachers for it scerves a3 a guideline on how 1o
manage a clags, Dadly planoing ¢f lessons also benefits pupils
berause il takes inio aceount the different hackgrounds, inderests,
learning sty bes and abilities of the pupils io ane ¢1ass. A lesson plan
15 the teacher's road wmap of what pupils need lo lesrn aml how it
will be dome effectively during the class tame.

Before the teacher plans histher lesson, heafthe will first need to
identify the learning cbjectives for the class meeting. Then dhe can

design appropriate learmning activities and develop stratepies ar
follow certain methods to obtain puplls’ learning (W, et umlch].

o
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There are alsn internal aml external veasens and duly benfits
drawn from planning lessons {McCutcheon, 1950). Teachers plan
for internal reasons io arder 1o foel more confidend, to learn Ihe
suhject matter hetler, 10 enable lessons to run mare smoothly. to
manage the lime , effor1 and recourses cfficienily, and to
anticipate problems befare they happro. Teachers plan for
cxiernal reagons in order to salisfy the expectations of Lhe
principal or superviser, to check everyday performance aml to
guide 2 substitute 1eacher in ¢ase 1the class needs one.

Additionally, if pupils face difficulty in learning a particelar point,
the teachir knows which lesson plan to amend, which helps
him her learn from his own mistakes and missteps. 16 pupils

learn someihing really well, the leacher can lowk at that lesson and
figure cut what abaul it really worked. A lesson plan from 2 lesson
that went really well is like u personal pward cerlificate. And since
lesson planning helps you keep track of whai warks and what does
not work, your esson plans will pel helter and Lietler, feeding inre
and renewing 1hat sense of suverss and accomplishment. Research
shows that these kinds of small "accomplishments™ can increase
the tcacher's motivativn, hlser preductivity, and histher work
engagements and sarisfaetion”.{wew. piycholegyioday com).

To summarize the imporiance of lesson planning, Hunter &
Russcll (1¥77); Al-Hemash (133} Brown (1994); Tr {16
Freeman (Z0H); Graves (20000 suppcst that:

= When plan i3 rcady tcachers can focus on ity implementation
when teachers do not have to thiok so couch aboul whid they need
tn e next, they will be able b Eveus on other parts of the lesson.

- Pl2nning lessons help teschers to know what workeill and what
did oot.

- The teacher's daily responsibilities are the need o give benter
b=:zams, the dosire to move pupils towards their dreame, and the
constant need for successful resplts.

- A lkwson plan bhelps the feacher in checking everyday
perfortdance.

- His very effective cspecially for new 1ea<hers.

-1t is a record of what the teacher has taught and the order in
which he/she has lavghl things.

ay
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It keeps the teacher on irack and preveots him'her from
wondering or soying svmething fwice,

- A lesson plan enables the teacher to save much time in comlng
yuars, since the lessoo plan that befshe just made can be employed
over and over again, but il umlales are necessary da so though.

- It allows the reacher ra mapayy hisfher 1ime, effort acd resources
afficiently.

- It gives the teacher g bird's eye view of things to be taught and
learned everyday.

- I provides the teachers many ways v keep the teaching process
nod monotonous and redundant

- Binee it i9 like seript in movies, lesson plan makes teaching easy.

- 1t makes the leackcr arganized while Leaching,

- The teacher can be able to determine when 1o insert icchreakers
and interesling laces and lessons 12 keep pupils glued w their
lessons,

- Lesson plan will easlty help the teacher 10 achicve hisflier zoalks
and vbjectives, and came ¢an he said oo the part of pupils.

- Lesson plan Belps the beacker get rid of problems ar avoid them.
- N inaproves the habit and atiitudc of the pupils.

- It definitely improves the teacher's teaching skills,

7- The Role of Teachers in Lesson Planning

Al-Hamash(1950:4-43) siates that the role of a leacher is dhat of
an engineer in charge of an impartani projeci. Like an engincer,
cach 1eacher has a task 10 achieve. Hes she must plan hisfher wark

in order to succeed. They both must be sore that they upderstand
what they need ta do, must have the preper materials and chey
must Reve the right kind of people. The puplls arc like the
workers. Balh 1he teacher and the cogineer must pive goad
iraining to those who work with them, Just like the engincer, the
feacher must have @ good plan , Emilpen (2011) shows that if the
trademark of a doctor is the stethaseape, the cngineer is a
calculator, the teacher Gnaol be able iz teach without his or her
leszon plan. It 35 neecessary For the teacher to bave a lesson plan o
make things easier for him or her.

a0
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Teachers must set shjectives, chonse learning activities that fit
gnals and pupils' ahilites, interests and pecds. Teachers should
arrunge the activities in such 3 way as to [acilitate understanding
and lesrning. They shuuld be aware of their rexpansibility to assisi
pupils in the task of learning. Planning assisis feachers in sclecfing
and arranging the mosr efficient sequence of learning activilies fur
ArTiving at the stated poals. No teacher, even one with muoy years
of experience, can expect 1o "pull off top of hiy hesd' evervthing
needed in 1he entire class howr {Chastain, 1983),

Although teachers often cornplain that it is every difficult or even
sonecessary to plan lesson. The difficulty seems to li¢ in the fiest
vear of teaching Richards (1998: 103} point oot thal teachers
sitould realize that "the success with which a teacher conducts a
kesson is often thought to depend on the cffectiveness with which
the lesson was planned”. Alse, Jensen (2001: 4K} makes the paint
1hatl feachers need io anticipate what part of the lesson may be
difficulr for the pupils? What kind of quesiions can the teacher
expect!  Anticipating problems and  thinking of selutions
heforchand and careful propatation in advance make teachers fecl
more comforiable and confident when they walk inic Lhe
classroom.

As heing lcachers io general and being teachers of a forcign
languuge in particular, teachers will face many problems and
situations and the fcacher shauld be intetligent encugh to know
well how 1o deal with the dilferent problems as they arisc in the
class; lor this reason teachers should be eguipped with kesson plan
befere they step inile the class. In short, ¢he influcnce aof the
teacher is undcniahle in learning: therefore, teachers are inld
ncver to pive wnprepared lessons. For tachers o feel secured
whet planning for their lessans, Jenseo{2001) argues thai a
teacher most consider  ihe backpround of 1he pupils, the
objectives of the lesson, the skills to be taught, the activitics, the
materials, texis, the time constraiots amd the conncction 1o
previous and fudore lessons. L 8 importand to stale cxplicitly what
yuu want pupils tn pain (ban the lessen. Farrell (20M2: 32} pointe
put thut sn effective Iessom plan slarts with appropriate and
clearly wriflen chjectives. Clear, well-written cbjectives arc the
firyt step in daily besseo planning.

&4
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These abjeerives help stale pregischy w hat we want our students to
lcarn, help puide the sclection of appropriate activitics. Learniog
to plan iz just like learoiog any other skell, it takes time and
practice. (Jensen, 2001: Farrell 2002} argue dhat aficr wriling the
lcsson objocinves, teachers must decide the activities, an equipment
auch as anaiovisual aids and procedures they will use e ensure Lhe
succcasiul afainmeot of those objeclives. Shrum and Gilsan
{1994; 48) add that cffective chjoctives “describe what students
will ke ahle to do im 1erms of sbservable behaviour and when
using the foreign language”, and since time is preciows in teaching
foreivn languages, a well-prepared plan makes the teacher Mirky
cerlzin of the time it takes so the classroom time is not wasted (Al-

plan s the leacher's guide for runming a particular lesson, it
ibrludes the goals (what the pupils arc supposcd to learn), how the
goals will be reached {1he method, procedure) and a way of
measuring  how  well the goals e he reached  fiest,
homework...ete) add belp provide overall lesson focps and
direction. [f also gives teachers a way to evalvale whal 1helr pupils
huve learned at the cnd of the lesson,

8 Population and Sample of the Research

The pepulation of the currcni rescarch is represemied by the
students corolled at the Department o Eoplish, Callege of
Education for Humanitics, University of Kirkuk durnz ibe
academic year X014- 2005 Al dth vear students, Le. 103 students
(owo groups of K0 females and 25 malas), have been selected tn
represent the sample. The sample is supposed to speod four- yéar
sludying perind 2t 1he eollege and the maln objective to be
cquipped with the required specialized kmowledge of pew ideas
and methods of tegching in their field of majoring, Nuring the firy
semester of the final year, the sample should bave frequent visits
to intermediate and preparatory schools 10 observe expericnced
teachers of English and Ie acquire more practical knowlcdge
ahont leachiog methods and twchnigues,
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9- Research Tools

A yuestionnaire represents the main dool of the present researeh.
[t has been designed afier the researcher's comsultaion with people
speciglized in the feld of teaching and bearning English as a
[oreign language and access tn same Titerature vn the fapic uader
discussion.

The quastionnaire form heping wilh ilems thal seek information
about resprodents’ yender. There are alsa general Instruchiens
tha¢ clarify the purpose behind the research and how the subjects
are supposed o glve answers 1o the items of the questionnonire.
The questionnaire consists of Oftcen structured items meared
rowards stadent-teachers' conceptivn of lesson planoing. Each
item has 5 options set aceording 10 Likert's scale (Graves
200295 to delermine the strength of student agresment ar
dizagreement with certain sfalements,

The questionnaire hus been administered rwice. 10 was first pilated
1o the sample of 1he research durieg the fArst semester of the
gcademic year 2014-2015, Le. before the feachiog practice penad.
Lt was then administered during the second semester aftcr the
samplc of the studenis finished the teaching practice period.

Whilz in the sccond stage the xame form af the questionnaine was
used tn collecl Lthe dats from the respondenis in dhe second
semesder (after teaching practice).

10- Data collection

Student-teachers’ respomses 1o the questivanaire bave Iweeo male
actording 10 a five-point scale that wanges between (L} as a
minimum value and (%) as the maximum yalue and as follows:

&4 Strangly Apree

A Agree

M Moderate
D Dragres
u L ndecided

Aceordingly,  find oml the way studeni-teachers have scored
either positively or nepatively o the variables within the
questivnnatre, 1he value (3 has considered 1the average of the mid-
point that separales negalive responses From posilive ooes.

]



Kirkuk LUniversity Journal- Homazity Studies ¥ol: 12 No: 2 year: 2007
for s e SR e e RS e s e R | R e £ T e e e e o i

11- Data Analysis and Discussion of Results
SPS5 statistical programme has been applied to analvse 1he dala
pol via the yuestiommasire. The results are discussed below.

To deltrmine studeni-leachers’ conception of  lesson
plaosing, the calevlated mean of vach iodividual item was
compared with the hy pothesis mean which is (3) for all itcms. The
resels ndicate vhat stpdent-teachers (in both stages before and
after teaching practies) bave demanstrated slmost the same level
af pesiiive responses to the itetns thatl eutlioe their sonception of
lesson planning excepd items (2.4.8,10,14) with meant belaw the
average. It is warthy 10 note that items oo lesson plunoing are
_ presenied according 1o their mean befere and after teachiog

practice a5 illustrated in table (13

Mearn
Wit Mean after
Statements = taaching
M tedthing Fackice
practice i
Lessan planning 15 an (mportant part
4.7k 4.731
} ot tha teachers work
I plan for the lesson immediately
2z Z.131 2571
before entering the class
I prepare the lesson plan the night
k- 3 4,181 4,347
before the class is taught
a I pat the plan after finishing the lessomn 2. 304 2,352
I prepare the lessons plan with the
; 1371
. helg of aaperienced 1eachers e
& Planning lessans save tire and effor 4,047 4.028
The lesson plan shauld be preparsed in
) details 371 d.E28
| will change my lessan planif | know
8 it will be chacked by the supervizar i iy
g Losson planning h:!ﬂﬁ the tHl:l'l:l:l' to 4,704 4200
glwe a lessan that bangs about hiz goal

0wy
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easiky
< 1 prafer to teach acoording to a ready- 7 2665 2.7%7
made lesson plan
o Planning for lassons makes the teacher 4561 4,457
Teel more ralamed
5 | prefer writing my lesson plan by 1.714 & 09
miysalf
13 | Istick to the minute of my lessen plan EEEE st= 2l
I think that having 3 ments! plan will
14 de the job Bz i
| There i a fleaibility in the application 3971 3708
of my lecson plan = e )

Tabletl]: Calculated MMeans of the ttems of the ﬂueﬂlnnﬁah
Betare and Afler the Teaching Practece Perled

In the Following paragraphs, the mean of each item before and
afler sdommbstration of the questionnaire will be proscented
lellowed by a discussion.

Reszponses 1o the item '"Lessen planning i3 ap important pact of
the teacher's work™ has scored {4.704/4.731). This means that
students arc aware thar plaoning is one of their basic or major
tagks as teachers. What to teach and how be teach are the main
elerments of a wscfwl plan principles. The studcat-tcachers have
bhecome Familiar with this facr while teaching, sa their seares ab
the ilem "] plan fur the lessvo immedialely belore entenog the
clasa"” arc (2. 181/2.57L); "hew-10™ teach demonsiration shoubd
precede the class time,

Lesson planniog as Jensen{2001) suggcsis should be act at least a
night hefore the class is faughi. The item "I prepare the besson
plan 1the nighl hefore the class is tanpht” has sonred (181504 247).
After eaching pruclice peried, the studenidcachers bave hecome
tore satisfied that ir is useless o plan afver the lesom is over.
Their responses for the jtem ] put rthe plan after finishing the
legenn™ are (2.304/2.352), Consulting or planning with experienced
teachers can he helpful in thes perncl. Responses ta she item "1
prepare the lessen plan wilk the belp of experienced teschers'”
have scored (3.80072.371).

Tt
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Flaoning helps to cantrol the way the class time is wsed as
prodactively as possible. Teachers arc advised to be aware of the
time 50 that each minuwte of the class is accounied For befure they
step into the classroum. Accordingly. the mean for the f1em
“planning lessans saves Lime and effort™ has got the mean scorey
(4.047/4.028} successively. Rusponsey to item “The lesson plan
showld be prepared in details” have the meam scores (3. 771/3.829)
since, when first karning how fo plan, it & important @ be gs
derziled ax possible, 1 75 worth noting 1hal lessao plans vary in the
calent of being dedailed. The more sxperienced a 1gacher becomes,
1he less the detzils may be needed in a lessen plan.

(e nf ihe reasans of planning lessons is to oect & Fequicrernent by

the supervisor or fhe school adminisiratar, the teacher-siydents”
have seorcd the means [2.561/2.771} [er Lhe ilem "1 will change my
besson planif [ know it will be checked by the supervisor™.

Lessun planoing coables the teacher to orgamize the classrovm
siluation, ie. it will ensere fthe arganization of the lesson. The
mare organized a igacher is, the more cffective the teaching, and
thus 1the dearaing is. Wrillng daily lesson plan is a4 large part of
being organized (www.englishpages com). The smodent-teachers
knowledge of thie farl iz shown from the responses to the ifem
"Lesson plinning helps the tescher to give a lesson that brings
abowt his goal easily” with the mean scores (4.704/4.200)
respectively. The mean scorves (2.266/2.257) for the idem T prefer
to icach according fo a ready-made lesson plan™ indicale that
stuwilent-tcachers 4o pot prefer a ready-made lesson plan {spoon-
fed) because they know that every teacher is familiar with his
pujrils {whual will work); Ltherefore 1 lesson plan shonld be plunned
aceotding 1o the level, needs and interests of the learmers. The
ilem '"Tlanning for lessens makes the teacher more relaxzed” has
god the mean scorss (4.561/4.457) due to stodent-teachers' belief
that planoing lezsons makes the teacher fcel more ¢comfortable
apd confident when he/she walks inte the classtaam. The mean
scores (3. 714/4.00%) of the tem "1 prefer writing my lesson plan
by myself'’ indicate that participants prefer being aulenamous in
wrliing their own leston plans. The studcnt-teachers have seared
{3.533/3.39 a5 the oacans Tor the item "1 stick to the mimole of
iy lesson plan®.

Tt
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This reveals that the subjecis stick Mirmly to their plan and have
desire 1o achleve every single activity in the way they nsually plan
Mr {lallow their plan as it is wrirten) Uhe item "1 think that
having a mental plan will du the jub™ hus scoved (2.20%E3T1) a8
student-teachers think 1hat they do pot need bother themsehes
with writing plans. They claim they are preparing the pluns igside
their heads (their plans exist in their mimls). To be uble 1o run the
class suceessTubly, participants believe in Lthe necessity of being
Aexibile and not adopting lessan plans rigidly, Yet in spifc of the
imporiance of planning, Temsen (2001) claicka 1hat a lesson plan is
mulahle, not written in stone. A good desson plan guides hut iloes
not hinder what and how 1o teach. The item " There is Tlexibility in

" He application of my lesson plan™ has Zof The mean scores

(3. 7713 T respectively.

In ardet 1o #xamine to what extent teaching praciice can affect
studeni-icachers” conception of lesson planning, the seores and
the standerd deviations of studcent-teachers' respanses hefore and
after teaching practice have beem statistically caleolated by uiing a
une-samuple 1-test. The results iodicate dhat there is no signilicant
diference hetween stndent-teachers' conception Lefore and afcer
1eaching practice. This means thail teaching praciice has no effect
on student-leachers” conceplivn ¢f legsson planning. Accordingly,
the abuve-staied bypothesis s rejected. Tahles(2 and 3)
demanstrale the difTerence between stwleni-leachers' resiohses (o
the ilenas related to their conception of lusson plannlog before and
after teaching practice

Taotal * | Calculated | 5d. t- Value Sip
no. Mean Caleulated | Tabulated
105 3.487 3.B17 140,246 1.950 .5

Table|2): The MAerence between Sudent- Teachors Respones 1o the statements
of the Concept of Lesson plan before Teaching Praciice

Total Calculated | Sd. - value I
na. Mean Calculated | Tabulated
105 1.451 5.495 95.518 1.990 M.5

Tableid); The Oifference betwean Sludent- Teachars Respanses o the il nvtris
al the Concept of 125%n plen after Teachdng Practice.

-
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Tw investigate differences, if any, hetween male and Temale
student-teachers’ eonception of lesson planning, the mean scares
and the standard deviations of both growps of student-teachers'
{males and females) eonceplion of lessan planning before and after
teaching practice have been statistically analysed wsing a o
ample t-test. The results show nn significant difference between
the two groups. As such, the cesulis da net support the hy pothesis
that geoder enuld affect studemt-teachers' conception of lesson
planning, 1.e. female student-teachers are more interesced in lesson
planning 1han their make counterpacts. In fact, both, malkes and
females pruve to have positive conception of lesson planning.
Acvcordingly, 1he hypothezis concerning gendered difference is

__rejected. The resulis are presenfed in tables (4 and 5);

Gender. | No.| Calculated | Sd. t- Value Sig
Mean Calculated | Tabulated

Male 25 | 3.434 3.392 | 1.093 1.990 N.S

Female | 80 | 3.498 | 3.392 | |

Table[4]:The Oitference between Male and Female Swudeni- Teschert Rysponses
to the statements af the Concept of Lasian plan before Teaching Practice.

Gender. | No. | Calculated | 5d. t- Value Sig
Meah Calculated | Tahulated

Maile 25 3.38% 4,331 | 0951 1.990 M.5

Female 80 3.48% 5.803

Table(5): The iffgrence between Male and Female Student- Teachers Rirponses
ta tho statemerds of the Concepl of Lesion plan after Teaching Practce.

11- Conelusions

The goal of thiz study is to lovestigate the effect of teachiog
practice pn student-teachers’ conceptinn of lessan planning. The
resulls indicate that student-teachers are alrcady aware of the
cancept of lessnts planning and its importance I teaching. The
results show e statistically significant difference before and after
teaching practice. Likewise, Lhe results have indicaled no effect of
gender on sludent-ieachers’ canception af [essonning a8 there are
no statistically sipnificant difference betwecn male and female
students teachers in this respert.

b
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APPENDIX
Lesson Planning Cuesticnnaire

Sek | Male | Fernale |

Diear Student

The researcher investigates the effect of Teachlog Praciice
on Sludent-Teachers' conception of lesson planoing. Would ¥ou
please read the statcments below and particulasrly that sre
ratcerned with 1the concepi of lesson plaoning carefully, theu tick
in the squrre of the oplieo that applies to you.

Thank you for your cosperaiion and assistance

Thi: Besearcher
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Statements

Strongly

No. Agree Agree Moderate | Disagree | Undecided
lassin planning is an
1 important part of the
teachers work
I flam fivr the lesson
P Indmedincely belore entering
iha class
I prepare the lessom plan the
3 night briore the chass is
taught
4 I put the phin afier Goishing
the kesson
| 1 prepare the lessons plan .
5 with the help of experienced
teachers
6 Planning lessons save time
and effort
7 T he leysam plan should be
prepared in details
1 wlll change my lesson plan
] il | know il will ke checked
by the supervisor
Lty pltin i helpes ihe
9 teacher 1o give a kessob that
brings about his goal easily
E prefer to teach acearding
10
to a ready- made lesson plan
Flenning fur kessons mokes
11 ihe leacher Teel more
reimaed
1 prefer wriling my |esson
12
plan by myself
13 | ik 10 the wibnwie af my
lesson plan
14 1 think that having a wenlal
plan will do the job
There 5 n Mexihility im the
15 applleadlan ol iny lesson

plan
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