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The Efrect of Teaching Practice on Student-Teachers' Conception
of Lesson Planning

Sawgil Mohammed Amin Kitabchy
Kirkuk University / College of Education for Humanities

r.tv/r/ tr; eJl;:ieatu l.tl/r/11 :drrill ptiJe1l:

reaching is a hard ,,.- .,.::t'::tl""nog,"itn pupits who have
different skills, levels of knowledge, interest and individual
differences. Giving a successful lesson is the aim of every teacher.
As such, a teacher should try his/her best to make pupils
understand the lesson easily and quickly. To bring about such an
aim, the teacher is advised to plan the lessons in advence bcfore
stepping into the classroom. Careful preparation for lessons aids
the teacher in dealing well with different problems and situations
as they arise in the class. It also makes the teacher feel more
secure in front of the class.
The current research aims to investigate 4th year EFL university
students' conception of lesson planning before and after the
teaching practice period. A two-part questionnaire was designed
as an instrument to answer the research questions of this study.
The data obtained by means of the questionnaire were computed
using the calculated mean, the standard deviation, and the T-test.

The results indicate that 4th year EFL university students
(student-teachers) well realize the value of lesson ptanning, at the
time no significent effect of teeching practice has been detected
on such realizrtion. The findings also show no significant effect of
gender in this respect as no differences were there between male
and female students' realization of the value of lesson planning
before and after the teaching practice period.
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1- Introduction
The term "lesson" is popularly considered to be a unified set of
activities that cover a period of ctassroom time(Richards and

Nunan' 1990).
Hornby (2004) defines a plan as a set of things to do in order to
achieve something or to make detailed arrangements for
something you watrt to do in the future. To be more specific,

teachers may wonder "which way they ought to go" before they

enter a classroom. This usually means that teachers need to plan

what they want to do in their classrooms (Yinger, 1980). A lesson

plan is a written description of how students will move toward
attaining. specific objectives._ It
that will result in student learnin
a lesson plan is the daily decisions a teacher makes for the

successful outcome of a lesson. It serves as a map or a checklist
that guides the teacher in knowing what s/he wants to do next.

Richards et at. (1992) define a lesson plan as a description or
outtine of (a) the goals or the objectives a teacher has set for a

lesson, (b) the activities and procedures the teacher will use to
achieve them, and the order to be followed, and (c) the materials
and resources which will be used. Likewise, Bailey(1996: 18)

points out that a lesson plan is like a roadmap "which describes
where the teacher hopes to go in a lesson, presumabll' taking the

students along". As such, a lesson plan is an essential part of the

lesson in teaching any subject in general and foreign languages in
particular, since the teecher not only has to concentrate on the

content being taught and learners need, but elso on the use of the

foreign language as well (Milkova, 2013). In other words, the
lesson plan is the device which the teacher should use to organize
and do his work properlY.
Teaching practice (in teacher education) refers to the teaching

opportunities or experiences provided for a student-teacher to
gain teaching experience, usually through working with an

experienced teacher for a period of time by teaching that teacher's
class. Such experiences may include micro- teaching, teaching an

individual lesson from time to time, or regular teaching over a

whole term or longer,

of
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during which the student- teacher has direct and individual
control over a class. Teaching practice is intended to give student-
teachers an opportunity to apply the information and skills they
have studied in their teacher education programmer, and to
acquire basic teaching skills (Richards et al., 1992:2841.

2- Aims of the study
The current research aim is to answer the following questions:
l. Do 4th year students (student-teachers) at the Dept. of English
have realization of the concept of lesson planning or not?
2. What is the elfect ( if any ) of teaching practice period ( which
lasts for six weeks ) on student- teachers' conception of lesson
planning ?
3. Are there differences (if any ) between male and female student-
teachers' conception of lesson planning before and after teaching
practice

3- The Hypotheses
It is hypothesized that:

l. Student-teachers have a realization of the concept of lesson
planning.
2, Teaching practice has an effect on student-teachers' conception
of lesson planning.
3. There are no differences between male and female student-
teachers' conception of lesson planning before and after teaching
practice.

4- Limits of the Research
The present research is limited to the realization of the importance
of lesson planning by a sample of 4th year student-teachers
(students doing practice teaching of English) of the Department of
English, College of Education for Humanities during the academic
year 2014-2015.

oL
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5- Value of the Research

identifying the importance of lesson planning and teachers' better

consideration of it as a tool towards the improvement of their
teaching and duly learners' better achievement.

6- Significance of Lesson Planning
The importance of planning doesn't lie in the teaching process

only, but the whole life seems to be caught up in a series of plan or
preparation. It is worth mentioning here to refer with great

honour, to the teacher of humanity, our prophet's hadith which

enhances the importance of planning in all fields of our life: Anas

reported that a person said to Allah's Messenger (peace be upon

him): when would be the Last Hour? He (fhe Prophet) said: what
preparation have you made for that? (Sahih Muslim).
Lesson plan can play a vital role in teaching. It gives the teacher

an effective guide which he/she needs while handing out the

lessons to pupils. Careful planning is crucial to successful

teaching, and it is doubtful that anyone can be a good teacher,

unless he is aware of his objectives, and plans the classroom

activities accordingly. Certainly such pre-planning is necessary to
ensure maximum elfectiveness (Chastain, 1988: 335). Accordingly'
there are several merits of a planned lesson. One of them is that
having a lesson plan helps the teacher to maintain focus. With a

classroom full of pupils (40-50 pupils in each class), with their
short attention spans and their natural desire for disruption' it is
very easy for a lesson to be sidetracked completely, and the best

way for the teacher, to steer the lesson back on course is to bring
his plan with him(www.adoptuskids.org). Also, language teachers may

ask themselves: "why should they bother writing plans for every
lesson?" Some teachers say they write lesson plans only because a

supervisor, or school administrator requires them to do so.

However, not many teachers enter a classroom without some kind
of plan.

oo
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To be more specific, the teacher of English needs to master both
the language and English language teaching,i.e.English is the toot
and the objective.Furthermore, he needs to be a good organizer
(Al-Hamash,1978). The first priority in this process is convincing
the teacher that planning a lesson is not worth doing, but worth
doing well (urvw.adoptuskids.org). Likewise, just as teachers expect
their pupils to come to class prepared to learn, pupils come to
class expecting their teachers to be prepared to teach(Jensen
,2001: 403). With planned lessons, a teacher has ectual peperwork
of everything he has taught, so he can refer back to it later.
A lesson plan is a record of what we did in class, this record is
useful when we teach the same course again (Farrell, 2002: 30).'-----------Icconling-to RiV-srsTI98f:78 

-Not all planned lessons are very great and not all unplanned
lessons are a disaster, but even a bad lesson will be less bad
planned, and even a great lesson can be greater with a plan. Ifyou
are good at teaching with unplanned lessons, you will be even
better at teaching with a plan. Bailey (1996) argues that clearly
thought-out lesson plans will more likely maintain the attention of
students and increase the likelihood that they will be interested. A
clear plan will also maximize time and minimize confusion of what
is expected of the students, thus making classroom menagement
easier. Richards (1998:103) suggests that lesson plans help the
teacher think about the lesson in advance to "resolve problems
and difliculties, to provide a structure for a lesson, to provide a

'map' for the teacher to follow, and to provide a record of what
has been taught". Farrell (2002) claims that a lesson plan is indeed
very important to all teachers for it serves as a guideline on how to
manage a class. Daily planning of lessons also benefrts pupils
because it takes into account the different backgrounds, interests,
learning styles and abilities ofthe pupils in one class. A lesson plan
is the teacher's road map of what pupils need to learn and how it
will be done elfectively during the class time.

Before the teacher plans his/her lesson, he/she will first need to
identify the learning objectives for the class meetint. Then slhe can
design appropriate learning activities and develop strateties or
follow certain methods to obtain pupils' learning (www.crlt.umichl.

o1
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There are also internal and external reasons and duly benfits
drawn from planning lessons (McCutcheon, l9E0). Teachers plan

for internal reasons in order to feel more conlident, to learn the

subject matter better, to enable lessons to run more smoothly' to
manage the time , effort and recourses elficiently, and to
anticipate problems before they happen. Teachers plan for
external reasons in order to satisfy the expectations of the
principal or supervisor, to check everyday performance and to
guide a substitute teacher in case the class needs one.
Additionally, if pupits face difficulty in learning a particuler point,
the teacher knows which lesson plan to amend, n'hich helps

him/her learn from his own mistakes and missteps. lf pupils

learn something really well, the teacher can look at that lesson and
figure out what about it really worked. A lesson plan from a lesson

that went really well is like a personal award certificate. And since
lesson planning helps you keep track ofwhat works and what does

not work, your Iesson plans will get better and better, feeding into
and renewing that sense of success and accomplishment. Research
shows that these kinds of small "accomplishmetrts" can increase
the teacher's motivation, his/her productivity, and his/her work
engagements and satisfactionr'.(*rru. psychologyoday.com).

To summarize the importance of lesson planning, Hunter &
Russell (1977); Al-Hamash (1980), Brown (199a); Ur (1996);
Freeman (2000); Graves (20fi)) suggest that:
- When plan is ready teachers can focus on its implementation
when teachers do not have to think so much about what they need
to do next, they will be able to focus on other parts of the lesson.
- Planning lessons help teachers to know what worked and what
did not.
- The teacher's daily responsibilities are the need to give better
lessons, the desire to move pupils towards their dreams, and the
constant need for successful results.
- A lesson plan helps the teacher in checking everyday
performance.
- It is very effective especially for new teachers.
- It is a record of what the teacher has teught and the order in
which he/she has taught things.
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-It keeps the teacher on track and prevents him/her from
wondering or saying something twice.
- A lesson plan enables the teacher to save much time in coming
years, since the lesson plan that he/she just made can be employed
over and over again, but if updates are necessary do so though.
- lt allows the teacher to manage his/her time, effort and resources
efficiently.
- It gives the teacher a bird's eye view of things to be taught and
learned everyday.
- It provides the teachers many ways to keep the teaching process
not monotonous and redundant.
- Since it is like script in movies, lesson plan makes teaching easy.
- It makes the teacher organized while teaching.
- The teacher can be able to determine when to insert icebreakers
and interesting facts and lessons to keep pupils glued to their
lessons.
- Lesson plan will easi$ help the teacher to achieve his/her goals
and objectives, and same can be said on the part ofpupils.
- Lesson plan helps the teacher get rid of problems or avoid them.
- It improves the habit and attitude of the pupils.
- It definitely improves the teacherrs teaching skills.

7- The Role of Teachers in Lesson Planning
Al-Hamash(l980:4{3) states that the role of a teacher is that of
an engineer in charge of an important project. Like an engineer,
each teacher has a task to achieve. Hel she must plan his/her work
in order to succeed. They both must be sure that they understand
what they need to do, must have the proper materials and they
must have the right kind of people. The pupils are tike the
workers. Both the teacher and the engineer must give good
training to those who work with them. Just like the engineer, the
teacher must have a good plan , Emilgen (2011) shows that if the
trademark of a doctor is the stethoscope, the engineer is a
calculator, the teacher cannot be able to teach without his or her
lesson plan. It is necessary for the teacher to have a lesson plan to
make things easier for him or her.
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Teachers must set objectives' choose learning activities that fit
goals and pupils' abilities, interests and needs. Teachers should

arrange the activities in such a way as to facilitate understanding
and learning. They should be aware of their responsibility to assist

pupils in the task of learning. Planning assists teachers in selecting

and arranging the most eflicient sequence of learning activities for
arriving at the stated goals. No teacher, even one with many years

of experience, can expect to "pull off top of his head" everything
needed in the entire class hour (Chastain, 1988).

Atthough teachers often complain that it is every difficult or even

unnecessary to plan lesson. The dilficulty seems to lie in the first
year of teaching. Richards (f99E: 103) point out that teachers

should realize that "the success with which a teacher conducts a
lesson is often thought to depend on the effectiveness with which
the lesson was planned". Also, Jensen (2001: 406) makcs the point
that teachers need to anticipate what part of the lesson may be

diflicult for the pupils? What kind of questions can the teacher
expect? Anticipating problems and thinking of solutions
beforehand and careful preparation in advance make teachers feel
more comfortable and confident when they walk into the
classroom.
As being teachers in general and being teachers of a foreign
language in particular, teachers will face many problems and
situations and the teacher should be intelligent enough to know
well how to deal with the different problems as they arise in the
class; for this reason teachers should be equipped with lesson plan
before they step into the class. In short, the influence of the
teacher is undeniable in learning; therefore, teachers are told
never to give unprepared lessons. For teachers to feel secured
when planning for their lessons, Jensen(2001) argues that a

teacher must consider the background of the pupils' the
objectives of the lesson, the skills to be taught, the activities' the
materials, texts, the time constraints and the connection to
previous and future lessons. It is important to state explicitly what
you want pupils to gain from the lesson. Farrell (2002: 32) points
out that an effective lesson plan starts with appropriate and
clearly written objectives. Clear, well-written objectives are the
first step in daily lesson planning.

o1
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These objectives help state precisely what we want our students to
learn, help guide the selection of appropriate activities. Learning
to plan is just like learning any other skill, it takes time and
practice. (Jensen,200l; Farrell 2002) argue that after writing the
lesson objectives, teachers must decide the activities, an equipment
such as auaiovisual aids and procedures they will use to ensure the
successful attainment of those objectives. Shrum and Gilsan
(19942 481 add that effective objectives "describe what students
will be able to do in terms of observable behaviour and when
using the foreign language", and since time is precious in teaching
foreign languages, a well-prepared plan makes the teacher fairly
certain of the time it takes so the classroom time is not wasted (Al-

- EamasfJgTSIIo summarize, and in very basic terms, a lesson
plan is the teacher's guide for running a particular lesson, it
includes the goals (what the pupils are supposed to learn), how the
goals will be reached (the method, procedure) and a way of
measuring how well the goals to be reached (test,
homework...etc.) and help provide overall lesson focus and
direction. It also gives teachers a way to evaluate what their pupils
have learned at the end of the lesson.

8- Population and Sample of the Research
The population of the current research is represented by the
students enrolled at the Department of English, College of
Education for Humanities, University of Kirkuk during the
academic year 2014- 2015 All 4th year students, i.e. 105 students
(two groups of 80 females and 25 males), have been selected to
represent the sample. The sample is supposed to spend four- year
studying period at the college and the main objective to be
equipped with the required specialized knowledge of new ideas
and methods of teaching in their field of majoring. During the first
semester of the final year, the sample should have frequent visits
to intermediate and preparatory schools to obserue experienced
teachers of English and to acquire more practical knowledge
about teaching metbods and techniques.
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9- Research Tools
A questionnaire represents the main tool of the present research.
It has been designed after the researcher's consultaion with people
specialized in the lield of teaching and learning English as a
foreign language and access to some literature on the topic under
discussion.
The questionnaire form begins with items that seek information
about respondents' gender. There are also general instructions
that clarifo the purpose behind the research and how the subjects
are supposed to give answers to the items of the questionnaire.
The questionnaire consists of fifteen structured items geared
towards student-teachers' conception of lesson planning. Each
item has 5 options set according to Likert's scale (Graves
2000:295) to determine the strength of student agreement or
disagreement with certain statements.
The questionnaire has been administered twice. It was lirst piloted
to the sample of the research during the first semester of the
academic year 2014-2015, i.e. before the teaching practice period.
It was then administered during the second semester after the
sample of the students finished the teaching practice period.
While in the second stage the same form of the questionnaire was
used to collect the data from the respondents in the second
semester (after teaching practice).

10- Data collection
Sfudent-teachers' responses to the questionnaire have been made
according to a five-point scale that ranges between (l) as a
minimum value and (5) as the maximum value and as follows:
SA Strongly Agree
A Agree
M Moderate
D Disagree
U Undecided
Accordingly, to find out the way student-teachers have scored
either positively or negatively to the variables within the
questionnaire, the value (3) has considered the average of the mid-
point that separates negative responses from positive ones.

1\
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l1- Data Analysis and Discussion of Results
SPSS statistical programme has been applied to analyse the data
got via the questiommsire. The results are discussed below.

To determine student-teachers' conception of lesson
planning, the calculated mean of each individual item was
compared with the hypothesis mean which is (3) for all items. The
results indicate that student-teachers (in both stages before and
after teaching practice) have demonstrated almost the same level
of positive responses to the items that outline their conception of
lesson planning except items (2,4,8,10,14, with means below the
average. It is worthy to note that items on lesson planning are
presented according to their mean before and after teaching
practice as illustrated in table (1):

No.
Statements

Mean
before

teaching
practice

Mean after
teaching
practice

1
Lesson plannin8 is an important part

of the teachers work
4.704 4.731

2
I plan for the lesson immediately

before entering the class
2.LBL 2.57L

3
I prepare the lesson plan the night

before the class is taught
4.181 4.247

4 I put the plan after finishing the lesson 2.3U 2.352

5
I prepare the lessons plan with the

help of experienced teachers
3.800 3.t7L

6 Planning lessons save time and effort 4.O47 4.028

7
The lesson plan should be prepared in

details
3.77L 3.428

8
I will change my lesson plan if I knovr
it will be checked by the supervisor

2.561 2.771

9
Lesson planning helps the teacher to

give a lesson that brings about his goal 4.704 4.200

1Y



Kirkuk University Journal- Humanity Studies Vol: 12 No: 2 year'.2017

easily

10
I prefer to teach according to a ready-

made lesson plan
2.266 2.257

11
Planning for lessons makes the teacher

feel more relaxed
4.551 4.457

t2 I prefer writing my lesson plan by
myself

3.714 4.009

13 I stick to the minute of my lesson plan 3.533 3.390

L4
I think that havint a mental plan will

do the iob
2.209 2.377

There is a flexibility in the application
of my lesson plan

Table(11: calculated Means ofthe ltems ofthe questionnaire

Before and After the TeachinB Practice Period

In the following paragraphs, the mean of each item before and
after administration of the questionnaire will be presented
followed by a discussion.
Responses to the item "Lesson planning is an important part of
the teacher's work" has scored (4.70414.731). This means that
students are aware that planning is one of their basic or major
tasks as teachers. What to teach and how to teach are the main
elements of a useful plan principles. The student-teachers have
become familiar with this fact while teaching, so their scores on
the item "I plan for the lesson immediately before entering the
class" are (2.18112.571); I'how-torr teach demonstration should
precede the class time.
Lesson planning as Jensen(2001) suggests should be set at least a
night before the class is taught. The item "I prepare the lesson
plan the night before the class is taught" has scored (4.18114.247\.
After teaching practice period, the student-teachers have become
more satislied that it is useless to plan after the lesson is over.
Their responses for the item "I put the plan after finishing the
lesson" are (2.30412.352). Consulting or planning with experienced
teachers can be helpful in this period. Responses to the item "I
prepare the lesson plan with the help of experienced teachers"
have scored (3.800/3.371).

1r
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Planning helps to control the way the class time is used as
productively as possible. Teachers are advised to be aware of the
time so that each minute of the class is accounted for before they
step into the classroom. Accordingly, the mean for the item
"planning lessons saves time and effort" has got the mean scores
(4.04714.028) successively. Responses to item "The lesson plan
should be prepared in details" have the mean scores (3.77113.828)
since, when first learning how to plan, it is important to be as
detailed as possible. It is worth notitrg that lesson plans vary in the
extent of being detailed. The more experienced a teacher becomes,
the less the details may be needed in a lesson plan.
One of the reasons of planning lessons is to meet a requirement by

have scored the means (2.56112.771) for the item "I will change my
lesson plan if I know it will be checked by the supervisor".
Lesson planning enables the teacher to organize the classroom
situation, i.e, it will ensure the organization of the lesson. The
more organized a teacher is, the more effective the teaching, and
thus the learning is. Writing daily lesson plan is a large part of
being organized (u.r+u,.engtishpages.com). The student-teachers'
knowledge of this fact is shown from the responses to the item
"Lesson planning helps the teacher to give a lesson that brings
about his goal easilyrr with the mean scores (4.70414.200)
respectively. The mean scores (2.26612.257) for the item "I prefer
to teach according to a ready-made lesson plan, indicate that
student-teachen do not prefer a ready-made lesson plan (spoon-
fed) because they know that every teacher is familiar with his
pupils (what will work); therefore a lesson plan should be planned
according to the level, needs and interests of the learners. The
item "Planning for lessons makes the teacher more relaxed" has
got the mean scores (4.561/4.457) due to student-teachers' belief
that planning lessons makes the teacher feel more comfortable
and confident when he/she walks into the classroom. The mean
scores (3.71414.009) of the item "I prefer writing my lesson plan
by myself indicate that participants prefer being autonomous in
writing their own lesson plans.The student-teechers have scored
(3.533/3.390) as the means for the item "I stick to the minute of
my lesson plan".

1t
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This reveals that the subjects stick firmly to their plan and have

desire to achieve every single activity in the way they usually plan
for (follow their plan as it is written).The item "I think that
having a mental plan witl do the job" has scored (2.20912.371) as

student-teachers think that they do not need bother themselves
with writing plans. They claim they are preparing the plans inside
their heads (their plans exist in their minds). To be able to run the
class successfully, participants believe in the necessity of being
flexible and not adopting lesson plans rigidly. Yet in spite of the
importance of planning,. Jensen (2001) claims that a lesson plan is

mutable, not written in stone. A good lesson plan guides but does

not hinder what and how to teach. The item "There is flexibility in
- - 

- 

-the 

apFli-cation of-my le.ssonlan' las gof-tfie mGan scb-res

(3.7 7 I 13.7 90\ respectively.
In order to examine to what extent teaching practice can affect

student-teachers' conception of lesson planning, the scores and
the standerd deviations of student-teachers' responses before and
after teaching practice have been statistically calculated by using a
one-sample t-test.The results indicate that there is no significant
difference between student-teachers' conception before and after
teaching practice. This means that teaching practice has no effect
on student-teachers' conception of lesson planning. Accordingly'
the above-stated hypothesis is rejected. Tables(2 and 3)
demonstrate the difference between student-teachers' responses to
the items related to their conception of lesson planning before and
after teaching practice

of the Concept of Lesson plan after Teaching Practlce'

1o

Total 
-

no.
Calculated
Mean

sd. t- Value sig

Calculated Tabulated

105 3.487 3.4L7 !40.246 1.990 N.S

Table(2): The Difierence between Student- Teachers Responses to the statements
of the of Lesson plan before Tr Practice

Total
no.

Calculated
Mean

sd. t- Value sig

calculated Tabulated

105 3.491 5.499 95.518 1.990 N.S

Table(3): The Difference between Student- Teachers Responses to the statements
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To investigate differences, if any, between male and female
student-teachers' conception of lesson planning, the mean scores
and the standard deviations of both groups of student-teachers'
(males and females) conception of lesson planning before and after
teaching practice have been statisticalty analysed using a two
ample t-test. The results show no significant difference between
the two groups. As such, the results do not support the hypothesis
that gender could affect student-teachers' conception of lesson
planning, i.e. female student-teachers are more interested in lesson
planning than their male counterparts. In fact, both, males and
females prove to have positive conception of lesson planning.
Accordingly, the hypothesis concerning gendered difference is

to the statements Lesson plan before Teachins Practice.

Gender. No. Calculated
Mean

sd. t- Value sig

Calculated Tabulated
Male 25 3.389 4.331 0.951 1.990 N.S

Female 80 3.469 5.803

Table(4):The Difference between Male and Female Student- Teachers Responses
the of the

Table(51: The Difference between Male and Female Student- Teachers Responses
to the statements of the Concept of Lesson plan after Teaching practice.

l2- Conclusions
The goal of this study is to investigate the effect of teaching
practice on student-teachers' conception of lesson ptanning. The
results indicate that student-teachers are already aware of the
concept of lesson planning and its importance in teaching. The
results show no statistically significant difference before and efter
teaching practice. Likewise, the results have indicated no effect of
gender on student-teachersr conception of lessonning as there are
no statistically significant difference between male and female
students teachers in this respect.

It

of
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APPENDIX
Lesson Planning Questionnaire

Sex Male Female

Dear Student
The researcher investigates the effect of Teaching Practice

on Student-Teachers' conception of lesson planning. Would you

please read the statements below and particularly that are

concerned with the concept of lesson planning carefully, then tick
in the square of the option that applies to you.

Thank you for your cooperation and assistance

11

The Researcher
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Lesson planning is an
important part of the

teachers work
I plan for the lesson

im mediately before entering
thc class

I prepare the lesson plan the
night before the class is

I put thc plan after finishing
the lessol

The lessotr plan should be

I will change my lesson plan
if I know it will be checked

Lesson planning helps the
teacher to giYe a lesson that

I prefer to teach according

Platrning for lessons makes
the teacher feel more

relaxed
I prefer writing my lesson

I stick to tbe minut€ of my

I think that having a mental

There is a fl€xibility in lhe
applicaaion of my lesson
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