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Abstract
Relatively, little is known about presupposition triggers that the
supervisors employ to communicate with their research students. In
addition, it is unknown whether presupposition triggers can help
determine the supervisors' mode of interaction across the stages of the
supervisory process and the dominant mode throughout the entire
process. The present research seeks to investigate the supervisors’ use
of the presupposition triggers in assertive speech acts while presenting
their oral feedback. The study traces the supervisors’ use of the
presupposition triggers throughout the stages of writing the thesis.
Also, it aims at finding if presupposition triggers in Assertives can be

used to identify the mode of interaction at each stage and the dominant

one employed by the supervisors throughout the entire process. The

study adopts an eclectic model that combines two parts. The first part is
based mainly on Karttunen's (1971) presupposition triggers as
explained in Levinson's (1983) and Yule's (1996). The second part
comprises Heron's (1976) six-category intervention analysis. The data
has been approached qualitatively; in addition, some instruments from
the quantitative method are used, such as percentages and some
mathematical statistics, to explore the correlation between the
presupposition triggers under-study and the supervisory mode of
interaction. The data analysis concludes that presupposition triggers in
Assertives can be used to determine the supervisors’ mode of
interaction throughout the various stages of the supervisory process and
identify the dominant mode of interaction across the entire supervisory
process. Besides, the findings show that the authoritative mode is the
dominant mode of interaction employed by the supervisors throughout

the various stages of the supervisory process.
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1. Introduction

Education entails learning to gain a broader understanding and
knowledge in several fields that may be utilised in the daily life.
Postgraduate studies, in particular, are helpful in developing both the
individual and the society in social, economic, cultural, etc., areas.
Gaining a postgraduate degree is the result of an academic process
where the supervisor and the research student interact throughout many
sessions over the stages of writing-up the thesis. During these sessions,
the supervisors employ different presupposition triggers to convey their
intentions to their research students. The use of these presupposition
triggers can affect the mode of interaction adopted by the supervisor
during the supervisory meetings.

2. Problem of the Research

Postgraduate supervision has recently attracted many scholars' attention
in different fields such as social and behavioral sciences, instructional
science, discourse analysis, etc. However, studies that explored
postgraduate supervision approached it differently, and of course, they
adopted a variety of theoretical frameworks such as conversational
analysis approach, critical criticism and the role of supervision in
increasing learning. The current study adopts an entirely new approach
of analysis viz a pragmatic approach.

The choice of this topic was explicitly motivated by the
following: first, relatively little is known about presupposition triggers
the supervisors employ to communicate with research students, and the
frequency of these triggers throughout the various stages of the
supervisory process. To the best of the researchers’ knowledge, no
previous study has investigated the supervisors' use of presupposition
triggers, as supervision is still a blurry area that takes place behind
closed doors. In addition, it is unknown whether presupposition triggers

can help determine the supervisors' mode of interaction across the
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stages of the supervisory process and the dominant mode throughout
the whole process.

3. Aims of the Research

The present research aims at:

a. ldentifying and describing presupposition triggers related to the
topic in the study sample.

b. Tracing the changes in the supervisors’ use of presupposition
triggers throughout the three stages of the supervisory process, i.e.
beginning, middle and final.

c. ldentifying the dominant mode of interaction throughout the
various stages of the supervisory process.

4. Significance of the Research

The current research can hopefully provide a pragmatic model for
analysing supervisors’ utterance and detecting the supervisory mode of
interaction employed by the supervisors throughout the various stages
of supervision as such a model is completely neglected in language
study.

5. Data Collection and Analytical Procedure

The sample of the study comprises twelve supervisory groups, i.e. each
group consists of a supervisor and a research student. The groups are
chosen from three departments at the College of Education for
Humanities/University of Mosul for the academic year 2020-2021. The
data were collected by audio recording three meetings for each
supervisory group (at the beginning, middle and final stages). After
transcribing all the recordings, Mayring’s (2000) analytical procedures
for deductive qualitative content analysis are followed to figure out the
unit of analysis. The units of analysis are selected based on the
existence of presupposition triggers in Searle’s (1979) Assertives
(henceforth ASs) .
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6. Presupposition Triggers

Speakers' assumptions are presuppositions that are embedded in
language by using linguistic items known as presupposition triggers.
Oualif (2017, p. 49) defines presupposition triggers as lexical and
grammatical elements that, due to their semantic nature, help us to
identify the source of the inference. The function of the presuppositions
trigger is to enable the listener to figure out the implicit meaning of the
utterance, which eventually leads to efficient communication (Valeika
& Verikaité, 2010, p. 57).
6.1 Karttunen's Presupposition Triggers
Karttunen (1971, as cited in Levinson, 1983, p. 182) provides thirty-
one types of presupposition triggers and Levinson (1983) organised

them into several groups depending on the kind of presupposition

triggers "words, phrases, or structures'. Groups that are relevant to the

present study involve the following.

i. Implicative verbs: Karttunen distinguishes between implicative and
non- implicative verbs. Accordingly, the former type that includes such
verbs as remember, happen, dare, get, and manage implies that the
event described in the complement occurred. The latter type, such as
fail, forget, intend, agree, decide, want, hope, promise, plan, try, be
likely, be eager/ready, have in mind implies that the incident mentioned
in the complement did not occur. Nevertheless, using such verbs
expresses the speaker's intention. (Karttunen, 1971, p. 341).

ii. Factive verbs: are cognitive-linguistic expressions that presuppose
the truth of the utterance conveyed in speech. It includes such verbs as:
know, realise, aware, regret, etc. In contrast, non-factive verbs which
include triggers like pretend, assume, believe, dream, think, and
imagine, imply that the speaker is not committed to the truth value of

what is being presupposed (Huang, 2007, p. 65).
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iii. Change of state verbs: imply that something has been in a different
place or state in the past. linguistic expressions realising this type
involve such verbs as stop, cease, take, leave, enter, come, go, arrive,
carry on, finish, continue, start, begin, etc.

iv. Definite descriptions: involve words or phrases that denote a definite
meaning, such as proper names, that the speaker assumes their
referents exist. Other linguistic expressions realising this type are:
definite article-The, demonstrative pronouns, possessive pronouns,
possessives, and proper nouns. The presupposition triggered by definite
descriptions is defined by Yule, (1996, p. 27) and others as existential
presuppositions.

v. lteratives: the term iterative refers to linguistic expressions that
denote recurring occurrences in actions or events. This type of triggers
may include verbs like repeat, return, come back, etc. or adverbs such
as again, anymore, another time, etc.

vi. Temporal clauses: in this type, temporal linguistic expressions like
while, before, as, since, after, when, and during introduce the
presupposition.

vii. Comparisons and contrasts: in this type, presupposition triggers
may be expressed by the following: stress, particles like too, back, in
return, or by comparative constructions.

viii. Question: the wh-questions are usually considered as presupposition
triggers because at least one of its direct answers is true.

ix. Verbs of judging: refer to verbs that involve judgment such as
accuse, recommend, repudiate, criticise, etc.

X. Counterfactual conditionals: example of these types of triggers

involve if-clauses.

508



aila Jlas a0 g aalgllae Gyl Lo oo A8 el bl 8y fiiaa A

6.2 Yule's Presupposition Triggers
Yule (1996, p. 28) presents a different classification based on
such factors as "the form of utterances, their lexical content, and the

conventions associated with them" and introduces six types of

presupposition triggers as follows:

I. Existential presupposition: is associated with  possessive
constructions like 'My aunt's dog is skinny' presupposes 'l have an aunt'
and 'here dog is skinny' and definite noun phrases such as 'The
University of Mosul'. The existential presupposition is triggered by the
interlocutors' common knowledge, andit is not related to the
truthfulness or falsity of their utterance.

ii. Factive presupposition: indicates that information following verbs
such as realise, know, regret, etc. is true.

Iii. Non-factive presupposition: is assumed not to be real. Verbs like
dream, imagine, and pretend are used by speakers to show that what
comes after these verbs is not true.

iv. Lexical presupposition: suggests that in using one lexical item such
as again, quit, stop, give up, etc., the speaker can act as if another
meaning was grasped.

v. Structural Presupposition: refers to presuppositions related to
specific sentence structures such as temporal clauses, wh-questions,
comparisons, counterfactual conditionals and so on. The interlocutors
perceive the information following these constructions as already
known or true.

vi. Counterfactual presupposition: involves that what is presupposed
is not only untrue, but is the opposite of what is true, or contrary. In this
type, conditional expressions such as if clause trigger the

presuppositions.
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In the present study, most of Karttunen's (1971) and Yule's (1996, p.
28) presupposition triggers are investigated in the sample of the study.
The selected triggers are chosen based on the nature of the collected
data, i.e., oral. Accordingly, the selected triggers are classified into
three major groups which are subdivided into several subcategories.

7. Supervisors’ Modes of Interaction

To communicate effectively, the interlocutors are expected to adhere to
one or more modes of interaction. As with any communication, the
supervisors in postgraduate studies need to employ a specific mode or
modes of interaction throughout the supervisory process to guide the
research students in completing the thesis. At the same time, the
research student needs to engage adequately in any mode of interaction
employed by the supervisor during the meeting. Supervisors'
participation in supervisory meetings typically entails stating,
explaining, instructing, clarifying, and expressing, among other things.
To express any illocutionary acts listed above, the supervisor employs a
particular mode of interaction that may differ from that used by other
supervisors. The variation in modes of interaction among different
supervisors or concerning the same supervisor throughout the various
stages of the supervisory process could be attributed to the implicit
perceptions that individual supervisors have of the supervisory process.
Moreover, the level of postgraduate studies, whether diploma, Master
or doctoral studies, also may influence the supervisory mode of
interaction. To identify the supervisory mode of interaction, Heron's
(1976) six categories of intervention model is adopted. These
categories involve two major groups: authoritative and facilitative
interventions.

Authoritative interventions include three sub-categories, the first is

prescriptive interventions, in which the supervisor tries to control,
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guide the supervisee's actions, and provide advice and suggestions. For
example, in a postgraduate supervision environment, the supervisor
attempts to direct the behaviour of the research student to use a specific
method of analysis. The second is the informative mode, where the
supervisor intends to provide knowledge. It is authoritative in the sense
that the supervisor serves as the source of information. For instance, the
supervisor shares his or her beliefs or perspectives with the research
student to explain the rationale behind employing a specific model of
analysis to assist the research student in comprehending the model. The
third sub-category is confronting, in which the supervisor draws the
supervisee's attention to some limiting attitude or behaviour that he or
she is unaware of by challenging them with comments without personal
attack. It should be a fruitful and productive interaction rather than an
aggressive one. For example, the supervisor confronts the research
student: 'Have you noticed how frequently | have explained this
technique?' (Cassedy, 2010, p. 109).

Facilitative interventions also involve three sub-categories. The first is
cathartic, in which the supervisor assists the supervisee in relieving
stress. For instance, the supervisor tells the research student, ‘Do not be
worried. Many other students believe they do not have enough time to
complete their thesis. This is perfectly normal'. The second mode is
catalytic, in which the supervisor assists the supervisee in
comprehending, analysing, and resolving problems independently. For
instance, the supervisor might ask the research student, ‘How would you
fix this issue?' The final sub-category is supportive, in which the
supervisor aims to build trust and demonstrate the supervisee's worth.
For instance, the supervisor could tell the research student, 'well done,
I'm so pleased of you.' (Yaghchi, Ghafoori, & Nabifar, 2016, p. 182).
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8. Data Analysis

This section presents an in-depth analysis of supervisors' employment
of presupposition triggers in supervisors' ASs during three stages of
supervision. The first step is to analyse supervisors' utterances extracted
from the transcribed materials based on the presence of presupposition
triggers in ASs. Additionally, the subcategories of presupposition
triggers used in ASs will be considered. The second step presupposes a
correlation between the identified presupposition triggers subcategories
in ASs and Heron's model of interventions. The link between the two is
presumed to be achieved if the presupposition trigger and the rest of the
utterance reflect a specific intervention.

As a result, the greater the number of prepositional triggers
subcategories associated with Heron's authoritative interventions, the
more authoritative the mode of interaction, and the greater the number
of presupposition triggers subcategories associated with Heron's
facilitative interventions is, the more facilitative the mode of interaction
is. After determining the frequency of presupposition triggers
subcategories associated with the authoritative and facilitative mode in
ASs, the total frequency and percentage of authoritative and facilitative
interventions in Searle’s ASs in general in the context of supervision
will be examined.

8.1 Presupposition

This section introduces and explains the frequencies and implications
related to the realisation of presupposition triggers in the utterances
under study. To accomplish this, the three main categories of
presupposition triggers are investigated: existential, lexical and
structural in supervisors' utterances associated with ASs across all the
sample of the study. However, it should be noted that some utterances

may contain more than one trigger or may not include any trigger. After
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determining the main categories of triggers in supervisors' utterances,
the most frequently used subcategories of presupposition triggers will
be identified (See Table 1).
The total frequency and percentage for identifying existential, lexical
and structural triggers in ASs across the supervisory process are listed
in the last column of Table (1). This table lists the frequency and
percentage of presupposition triggers during the three stages in each
department to illustrate how the total frequency and percentage have
been reached at. Besides, the last rows of Table (1) show the total
frequency of presupposition triggers, as one unit in ASs regardless of
the supervisory stages since section 11 investigates the changes in
frequency and percentages of presupposition triggers occurrence across
supervisory stages.
The data analysis shows that the frequency of the supervisors'
employment of presupposition triggers in ASs is 781.
9. Presupposition Triggers in Assertives

The data analysis shows that existential triggers have been
repeated 340 times (43%) in the supervisors' utterances across all stages
and departments. Meanwhile, lexical triggers have been employed 251
times (33%) in supervisors' utterances throughout the sample of the

study.
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Table (1)

Presupposition Triggers in Assertives Across all Stages of Supervisory Process

Dept. English History Arabic
=) o o <
= @ - = @ - = <@ — S
Type of Presupposition = = g = 3 g = = g =
® |5 | | % |5 |& | g |5 |C
o s} M
= Definite No.(%) 30 31 13 41 48 45 42 70 20 340
5 L 0.(70
3 2 Description (32%) (36%) | (33%) 39%) (46%) | (38%) (63%) (57%) (35%) (43%)
o 14 9 10 13 2 5 4 11 6
Implicative verbs No.(%)
(15%) (10%) | (27%) (12%) (2%) (4%) (6%) (9%) (11%)
o 1 0 0 0 0 0 0 0 0
Non. Implicative verbs No.(%)
(1%) (0%) (0%) (0%) (0%) | (0%) (0%) (0%) (0%)
ES . 4 4 1 7 1 0 1 0 0 251
£ Factive verbs No.(%)
o (4%) (5%) (2%) (7%) (1%) (0%) (1%) (0%) (0%) (33%)
Non. 0 0 0 1 4 1 0 0 1
. No.(%)
Factive verbs (0%) (0%) (0%) (1%) (4%) (1%) (0%) (0%) (2%)
16 20 5 12 25 27 8 17 14
Change of state verbs No.(%)
(17%) | (24%) | (13%) (12%) | (24%) | (24%) | 912%) (14%) (24%)
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Dept. English History Arabic
=) =)} o <
= 2 — = @ - = ) — o
Type of Presupposition = g g g 3 g s S g =
® |5 | &L | g |5 | | @ | F |C
o0 m m
] 0 0 0 1 0 3 0 0 1
Iteratives No.(%)
(0%) (0%) (0%) (1%) 0%) | (%) (0%) (0%) (2%)
o 1 0 0 0 0 0 0 0 1
Verbs of judging No.(%)
(1%) (0%) (0%) (0%) (0%) | (0%) (0%) (0%) (2%)
. 0 0 0 0 0 0 0 0 0
Wh-questions No.(%)
(0%) (0%) (0%) (0%) (0%) | (0%) (0%) (0%) (0%)
7 3 2 8 7 12 4 11 3
= Temporal clauses No.(%)
= (7%) (4%) (5%) (98%) (7%) | (11%) (6%) (9%) (6%) 190
§ Comparisons and No.(%) 16 12 5 11 11 11 6 11 7 (24%)
= 0.(0
@ contrasts (17%) (15%) | (13%) (11%) (11%) | (10%) (9%) (9%) (12%)
Counterfactual 7 5 2 9 5 8 2 3 2
- No.(%)
conditionals (7%) (6%) (5%) 99%) (5%) (7%) (3%) (2%) (4%)
Total 781
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Finally, structural triggers occurred 190 times (24%) in supervisors'
utterances across the sample of the study (See Table 1). The relatively
high frequency of presupposition triggers in ASs is attributed to the
informative nature of most identified triggers, which is consistent with
the illocutionary forces of ASs.

9.1 Existential Presupposition in Assertives

The data analysis reveals that existential presupposition triggers are the
most frequently used category; they are used by the supervisors
throughout all stages of the supervisory process in ASs. The high
frequency of realising these triggers in ASs is due to the simple
structure of the definite article, proper nouns, and possessives.
Moreover, observing this presupposition trigger is linked to the types of
illocutionary forces involved in this speech act, which is primarily
associated with stating, explaining, asserting, informing, among others.
The supervisors employ these illocutionary forces by using definite
description triggers such as: the definite article the, demonstrative
pronouns, possessive pronouns and proper nouns to communicate
information to the research student.

The following is a representative example of the supervisors' use of
definite descriptions in ASs; since it is difficult to include examples
from all stages due to time constraints.™

a. Definite description

lild an g << L ggalally ina ol Cadally oaia) Al bl o WIS aal (e as)

(1) The examples for each presupposition trigger will be chosen
randomly from the three stages.
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Trnsl. Certainly, Abu Jaafar and al-Mamun were two of the most

notable Abbasid caliphs interested in medicine. >> There were notable

caliphs.

In (1), the supervisor uses a definite description trigger, namely, _izs &f

OsaWlls (Abu Jaafar and al-Mamun), to express his commitment to the

existence of the mentioned entities. The supervisor says that Abu Jaffar
and al-Mamun were among the most prominent Abbasid caliphs who
cared about medicine. The supervisor refers to famous Abbasid caliphs
whom the research student already knows to emphasise their essential
role in encouraging and supporting scholars to study medicine.

9.2 Lexical Presupposition Triggers in Assertives

The lexical presupposition triggers occupy 33% with a frequency of
251. The relatively high frequency of lexical presupposition triggers in
ASs could be attributed to supervisors' intention not to state all details
as most of these utterances are assumed to be known by the student so
as to teach research students to think critically and work harder in their
search for knowledge. This goes in line with Yule (2010, as cited in
Zare, Abbaspour, and Rajaee Nia, 2012, p. 737), as they state that
lexical triggers are considered one of the best devices to communicate
implicit propositions due to their non-assertive nature. Data analysis
shows that the change of state verb is the most used subcategory of
lexical triggers, as shown in Table (1), followed by the implicative
verbs. Consider the following examples.

a. Change of state verb
gsmsall o Baniy ol << s ke deginge e Sl fag Cagu asl X
R

Trnsl. Today, we will start talking about what your subject will be.
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>> The supervisor and the research student have not discussed the
topic of the thesis yet.
The trigger in (2) belongs to the subcategory of change of state

verb. The supervisor uses the verb i (start) to trigger the
presupposition that the supervisory participants have not discussed the
topic of the thesis yet. This trigger is employed by using AS speech act

with the illocutionary force of stating.

b. Implicative verbs

Jsla Gyl << L gylain asaly¥ Jlg s ladl) QS e A3 Sl iy U Y
i by Sl e ladll QIS (e dais e Jpeanl)

Trnsl. | managed to get you a copy of Ibrahim Jandari's Novel Space’

for you. >> The supervisor tried to obtain a copy of Ibrahim Jandari's

Novel Space "

In (3), the presupposition trigger is classified as an implicative verb.

The supervisor uses the implicative verb <y (managed) to trigger the

presupposition that he has tried to get a copy of Ibrahim Jandari's Novel
space. This trigger is initiated by performing the AS speech act with the
illocutionary force of stating. The following are examples of the other
lexical triggers in ASs®.

(2) It is crucial to note that some of the examples relating to
presupposition triggers have more than one trigger, such as (3), which
demonstrates another presupposition trigger, i.e. definite description
trigger, namely, /s eliadll LS and (s /tia 24/ 0/ However, the
emphasis is on a single trigger to show how the utterance reflects the
supervisory mode of interaction.
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c. Factive verbs

D583 gpnsall << L glaly Jiise gpagall 138 Lpaal @y #luas 50 ¥

Trnsl. Dr Mesbah realises the significance of this topic; it is impossible
for him to ignore it. >> Dr. Misbah mentions the subject in his book.

The presupposition trigger in (4) is realised in the factive verb
¢hay(realise). This verb presupposes the truth of its complement clause,
namely, 'the significance of the topic under discussion between the
interlocutors'. However, by utilising the factive verb trigger, the topic's
importance cannot be ignored, irrespective of whether the primary verb

is negated or not.

d. Non-factive verbs

P gy Ay saga
Trnsl. | thought that Ibn al-Arabi's book was available in Beirut
library. >> Ibn al-Arabi's book is not available in Beirut library.
In (¢), the non-factive verb asic) << (thought) implies that what
follows the verb is not true. This indicates that the trigger thought

presupposes the non-existence of this book in Beirut library.

e. lteratives

JsY) Juadll dlie caas << LA B lae 48l aalle JuS J5Y) Jaadl R
el

Trnsl. Chapter one is done; | will not discuss it with you again.>>

Chapter one was previously discussed.
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In (1), the iterative )l 5, (again) is employed to elicit the

presupposition that chapter one is complete and no more discussion

with the research student is necessary.

f. Verbs of judging
aa Sliegs lUal) a8 << g gingall cliaye diph Hladl 1palal sSLY) RY

LML A il

Trnsl. The teachers praised the seminar and the way you presented the
topic. >> The research student has presented a good seminar and

reviewed it perfectly.

In (v), the verb sl (praised) is used to trigger the
presupposition that the research student has written an impressive
seminar and delivered it perfectly.

g. Non-implicative

A2 Gy Ayl Ay ) Bpld) Bl o i o i Gpaded) Aall A
lensi ge aanat AN Gl cilgast << e gl I s il g hea

S|
Trnsl. The scientific committee wants to change your orientation from
political to historical and from studying an international political
conflict to an Arab conflict. >> The research student's current

orientation does not correspond with the department's orientation.

In (8), the non-implicative verb x5 (want) is used to trigger the

presupposition that the supervisor informs the research student that his
present orientation does not correspond with the department's

orientation.
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9.3 Structural presupposition in Assertives

According to the data in Table (1), structural triggers are the least
frequently used presupposition triggers in ASs. The relatively low
frequency of this type of triggers in ASs compared to existential and
lexical triggers can be ascribed to their relatively complex construction.
Besides, within the illocutionary acts of ASs, the supervisors are
restricted to simple structures in giving information to avoid being
misunderstood by the research students. In this type of presupposition
triggers, the analysis shows that the primary subcategory of structural is
comparisons and contrasts. Consider the following example:

a. Comparisons and contrasts

zhs O8I Ciman ) alpad S G adle (e Jumdl <l Ayl o3g0 .4
Lﬁ}’j gga.\l\.& << S Ry &"AJAM oo sty L.,Sm Sllad 13a EJ}\A\ JAS'JJ (98 g1
AR

Trnsl. In this way, you are better than Halliday in that you have
gathered all the relevant data and will succeed in completing the
image. This is your work that tackles the topic thoroughly. >> Halliday
is a comprehensive linguist.

In (9), a comparison trigger, particularly 'more...than’, is
employed to generate the presupposition that Halliday is a
comprehensive linguist. This trigger is activated by employing the AS
speech act with the illocutionary force of stating.

The other subcategory that is repeated much more than the rest is
temporal clauses. Consider the following example:

b. Temporal clauses
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Trnsl. After completing the plan and presenting the seminar, you will
realise that the seminar will strengthen your topic. | mean, sure, one of
the attending members will be an examiner throughout the viva. >> The
research plan is not complete yet.

The trigger in (10) is classified as a temporal clause. The

conjunction () a (after) is used to trigger the presupposition that the
research plan is not complete yet. Additionally, no seminar on the
subject has been held. This trigger is employed by using AS speech act
with the illocutionary force of stating. The following is an example of

another structural presupposition trigger in ASs.

c. Counterfactual conditionals
Loy ol Qllall << L2y lan sSon ellad iiallite oy ylas ellay Cilay)y 1A R
Trnsl. It would be better if you connect two contradictory theories in

your work. >> The research student made no connection between two
contradicting theories in the research.

In (11), the conditional construction (s cllesy Calayy 13
Oiumiline (If you connect two contradictory theories) is employed to

trigger the presupposition that "You did not connect two contradictory
theories'. Thus, the fact contradicts the content in the above utterance at

the moment of speaking.
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The data analysis shows no instances wh-questions trigger in the
utterances related to ASs in study sample.

10. The Presupposition Triggers Across the Three Stages of
Supervision

The present section aims to trace the changes that might occur in the
frequency and percentage of presupposition triggers occurrence in
supervisors' utterances at each stage of the supervisory process in
Searle's ASs. To do so, the researcher first determines the entire
frequencies and percentages of the supervisors' employment of
existential, lexical and structural triggers in ASs at each stage of
supervision in the sample of the study (See Table 2). Besides, the last
raw in each of this table list the frequencies and percentages of

presupposition triggers as one unit.

Table (2)
Presupposition Triggers in Assertives at the Beginning Middle and
Final Stages
Presupposition Beginning | Middle Final Total
Existential | No.(%) | 113 (34%) | 149 (43%) | 78 (23%) | 340 (43%)
Lexical | No.(%) | 83(33%) | 93 (37%) | 75(30%) | 251 (33%)
Structural | No.(%) | 70 (37%) | 68 (36%) | 52 (27%) | 190 (24%)
Total | No.(%) | 266 (34%) | 310 (40%) | 205(26%) 781

Table (2) shows that presupposition triggers, in general, occupy the
highest frequency in the middle stage with a frequency of 310 (40%)
and 266 (34%), 205 (29%) in the beginning and final stages,
respectively. The supervisors' usage of presupposition triggers
throughout the supervisory meeting suggests that supervisory

participants have some shared knowledge and understanding across the
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three stages. This shared knowledge is derived from the fact that the
majority of research students in the sample of the study studied
scientific materials related to their Master's project during their
undergraduate education and Master's courses. Additionally, most
supervisory groups share the same language and culture, i.e. Arabic is
the first language of most supervisory participants and the principal
language used at supervisory sessions.

11. Presupposition Triggers in Assertives and Heron’s Model of
Interaction (1976)

The data in Table (3) shows total frequencies and percentages of
presupposition triggers that reflect authoritative and facilitative modes

in ASs across the three stages of supervision. This table reveals that out

of 781 supervisors' presupposition triggers in ASs, 66Y (85%) triggers

demonstrate the authoritative mode of interaction, whereas 119 (15%)
reflect the facilitative mode of interaction. Concerning the supervisory
stages, triggers reflecting authoritative mode occur 236 times (36%) at
the beginning, 275 times (42 %) at the middle and 151 times (23 %) at
the final stage. In contrast, the triggers associated with the facilitative
mode are repeated 30 times (25%) at the beginning, 35 times (29 %) at
the middle and 54 times (46%) at the final stage. As a result, the bulk of
presupposition triggers in ASs are associated with the authoritative
mode of interaction, especially the definite description, which mainly
reflects the informative and confronting interventions in Heron's model.
However, the data analysis shows no instance of presupposition
triggers in ASs within the authoritative mode that reflects the

prescriptive intervention.

524



aila Jlas a0 g aalgllae Gyl Lo

e Aal) Gl i )

Table (3)

The Supervisory Mode of interaction in Assertives in Relation to

Presupposition Triggers

Mode of Interaction Authoritative Facilitative
Stages = v 2 ® £
B = =] © c =] © o
Presupposition i= o £ i S S F
2 |5 | & 2 |5 | &
0 m
2 Definite 98 133 58 15 16 20
S o No.(%) 340
‘;Z: Description (34%) | (46%) | (20%) | (30%) | (31%) | (39%)
i
o 28 18 17 3 4 4
Implicative verbs | No.(%) 74
(44%) | (29%) | (27%) | (28%) | (36%) | (36%)
Non. Implicative 0 0 1 0 0 0
No.(%) 1
verbs (0%) | (0%) | (100%) | (0%) | (0%) | (0%)
_ 11 4 0 1 1 1
Factive verbs No.(%) 18
(73%) | (27%) | (0%) | (33%) | (33%) | (33%)
© Non. 1 4 1 0 0 1
S _ No.(%) 7
g Factive verbs (17%) | (65%) | (17%) | (0%) | (0%) | (100%)
Change of state 33 54 35 4 8 10
No.(%) 144
verbs (27%) | (45%) | (29%) | (18%) | (36%) | (46%)
] 1 0 3 0 0 1
Iteratives No.(%) 5
(25%) | (0%) | (75%) | (0%) | (0%) | (100%)
Verbs of judging 1 0 0 0 0 1
No.(%) 2
(100%) | (0%) | (0%) | (0%) | (0%) | (100%)
_ 0 0 0 0 0 0
Wh-questions | No.(%) 0
= 0 0 0 0 0 0
< (0%) | (0%) | (0%) | (0%) | (0%) | (0%)
2 17 20 11 2 1 6
> | Temporal clauses | No.(%) 57
& (35%) | (42%) | (23%) | (22%) | (11%) | (67%)
Comparisons and | No.(%) 30 30 16 3 4 7 90
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Mode of Interaction Authoritative Facilitative
Stages g | o 2 | o 5
= c 5 < = 5 © o
Presupposition £ o £ c S s F
2 | | | ® |5 | &
m m
contrasts (39%) | (39%) | (22%) | (21%) | (29%) | (50%)
Counterfactual 16 12 9 2 1 3
. No.(%) 43
conditionals (43%) | (33%) | (24%) | (33%) | (17%) | (50%)
_ 236 275 151 30 35 of
Total in Each Stage
(36%) | (42%) | (23%) | (25%) | (29%) (46%) 781
Total 662 (85%) 119 (15%)

The relatively high percentage of the initial use of presupposition
triggers in ASs that reflect the authoritative mode is due to research
students' insufficient research knowledge at this stage. The supervisors
use presupposition triggers to provide research students with more
details concerning the subjects that constitute part of the interlocutors'
common knowledge. Compared to the beginning stage, the middle
stage features a considerably higher percentage of presupposition
triggers that demonstrate authoritative mode in ASs. At this stage, the
supervisors perform more presupposition triggers due to the importance
of this stage as it represents the peak of the work. The supervisors
utilise presupposition triggers to provide more details regarding the
practical part of the research or confront research students concerning
issues related to this stage.

The final stage of the supervisory process reveals a decrease in the
supervisors' use of presupposition triggers that indicate the authoritative
mode in contrast to the beginning and middle stages. The supervisors'

use of presupposition triggers in ASs is reduced at this stage due to the
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research students developing a greater affinity for their subjects.
Additionally, research students are closer to obtaining writing
independence at this stage.
Meanwhile, the low frequency of presupposition triggers in ASs
reflecting the facilitative mode across the three stages can be ascribed
to their informative nature, which mainly reflects the informative and
confronting interventions. However, the data analysis shows a slight
rise in the supervisors' usage of presupposition triggers throughout the
final stage compared to the beginning and middle stages. The
supervisors' tendency to be more facilitative throughout the final stage
can be linked to the research student's increased knowledge of his
subject. In addition to the evolution of the two participants'
relationship, they become more acquainted.
11.1 Presupposition Triggers Demonstrating the Authoritative
Mode of Interaction in Assertives
The present section exhibits a number of examples related to lexical,
structural and existential presupposition triggers in ASs that mirror the
relation between presupposition triggers and the authoritative mode of
interaction.
A Existential Presupposition Triggers

The data analysis reveals that supervisors employ existential
presuppositions 289 times in ASs within the authoritative mode to
convey their opinions and to provide information (Table 3). Consider
the examples below:

a. Definite description
T s <<. el meiall o dhand L sty lLisw agmil (o lpuan
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Trnsl. Yes, this is what the eclectic model means: different sources and
theories join; when you combine and fuse them, you get the eclectic
model. >> The existence of an eclectic model.

In (12), the informative authoritative mode of interaction is

performed via the definite description trigger ~waill z3sall (eclectic

model) to generate the presupposition that the supervisor is committed
to the existence of the eclectic model. As a result, the research student

is informed how to construct an eclectic model.
o lew 4SS 2l ) iy el (e el giall Gle ol caps W DY

3y << JBL Syae ol Caly il b gy ddind) dlinadd a s dlle Ciguae

Trnsl. | explained to you earlier that the practical part of the research
reflects your identity as a researcher and demonstrates whether you
are a genuine researcher or you simply copy the work of other authors.
>> The existence of a practical part of the research.

In (13), the confronting authoritative mode of interaction is

performed via the definite description trigger Ll ¢35 (practical

part) to generate the presupposition that the supervisor is committed to
the existence of the practical part of the research. The supervisor
confronts the research student by raising his awareness that he has
previously explained the importance of the practical part of the
research.
B. Lexical Presupposition Triggers

The data in Table (3) shows that supervisors use the change of
state verbs 122 times, implicative verbs 63 times, factive verbs 15

times, non-factive verbs 6 times, and iteratives 4 times, verbs of
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judging and non-implicative verbs one time within the authoritative

mode in ASs. Consider the examples below:
a. Change of state verbs

O Gl << L ilad) e bawl LS duals JSU e AUS e casig cul V€
dpald IS Jle S

Trnsl. You stopped providing an example for each feature, as we
agreed initially. >> The research student used to provide an example
for each feature.

In (14), the confronting authoritative mode of interaction is

-

performed through using the change of state verb trigger <usig

(stopped). The supervisor is confronting the research student to draw
his attention to continue writing an example for each feature.

b. Implicative verbs
Jaay << saaaal) 3aal) elgi) J8 ailley e %V e e l@) e oSa eyl e
ALl B0 e gty o) callall Laiys 43l gl callal)

Trnsl. Your colleague managed to complete 70% of the thesis before
the deadline. >> The research student's colleague has completed his

thesis, while the research student has not ended writing the thesis.

In (15), the informative authoritative mode of interaction is

performed by using the implicative verb trigger ¢S« (manage). The

supervisor implicitly informs the research student that he must hasten

the thesis writing.
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c. Factive verbs

_lQSAA &_5.;.4‘94” <<. wl.;:\:\ d:\A:‘u.M &_5.;.4‘94&\ Jaa ;\..\AAi &ﬂ)ﬁ; CL\.LAA JJESJ A1

Trnsl. Dr Mesbah realises the significance of this topic; it is impossible

for him to ignore it. >> Dr. Misbah mentions the subject in his book.

In (16), the factive verb &, (realizes) initiates the informative

authoritative mode of interaction. The supervisor asserts that the
subject discussed is covered in Dr. Misbah's book.

d. Verb of judging
Yoo ldtl) Jeailly dsia 4) 0 Jeadll dlvie Ljlge e dllpad L)Y
coladall e dua (e Djgie e Jgeadll <<.dadia

Trnsl. Your chapters are unbalanced; chapter two contains 91 pages,
whereas chapter three consists of 20 pages. >> The chapters of the
thesis are not similar in length.

In (17), the informative authoritative mode of interaction is
utilised through the verb of judging trigger (criticize) that is expressed
in the supervisor's speech 'Your chapters are unbalanced; chapter two
contains 91 pages, whereas chapter three consists of 20 pages'. The
supervisor informs the research student that the thesis chapters are not
similar in length.

e. Non-implicative

K pas Bty Ay I Aanlid) hlens G S o) 305 Gpalall Al 1A

il
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Trnsl. The scientific committee wants to change your orientation from
political to historical and from studying an international political
conflict to an Arab conflict. >> The research student's current

orientation does not correspond with the department's orientation.

In (18), the non-implicative verb s (want) establishes the
informative authoritative mode of interaction. The supervisor informs
the research student that the scientific committee wants to modify the

research student's orientation in writing the thesis.

f. Non-factive verbs
M)ug_u\ }sa.\\k_usu_j)’d‘c_&).\“ “)l_“:\_,\)_\g J}@_m.ek_il_\SoA.\c_a.\Sou\}s 4

uJJ\ JL} Qs u‘)auy ;\SLH\ << a9 ma é} daly &-\J&\J 89 ma sl

|
Trnsl. Fuat Sezgin has a famous book entitled "History of Arabic
Tradition™; | imagined that you are familiar with him since his book is
well-known and the author is a well-known Turkish researcher. >> The
research student does not know the "History of Arabic Tradition" book.

In (19), the informative authoritative mode of interaction is

utilised via the non-factive verb trigger ,sii (imagine). The supervisor

presupposes that the research student does not know the "History of
Arabic Tradition" book. Accordingly, he informs the research student
that he has to read Fuat Sezgin's book.

g. lteratives

IV Jamdll dilie i << L (g)a 850 Slaa 48l paylle JuS JSY) Jocll LY
el

Trnsl. Chapter one is done; | will not discuss it with you again.>>

Chapter one was previously discussed.
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In (20), the informative authoritative mode of interaction is

applied by means of iteratives trigger )l s (again). The supervisor

assumes that chapter one has been discussed before, so he informs the
research student that he will not discuss chapter one with him again.

C. Structural Presupposition Triggers

The data in Table (3) indicates that only three types of structural
presupposition triggers in ASs reflect the authoritative mode of
interaction. The subcategories that occur include comparisons and
contrasts, temporal clauses, and counterfactual conditionals, which
appear 76 times, 48 times, and 37 times, respectively. However, there is
no incidence of wh-questions trigger that demonstrate the authoritative
mode of interaction in ASs in the data. Consider the following
examples:

a. Comparisons and contrasts
Al dulie e

Trnsl. Your writing style is excellent, but your methodology is
incorrect.>> The research student has chosen unsuitable methodology
for his study.

In (21), the contrast trigger <1 (but) establishes the informative
authoritative mode of interaction. The supervisor assumes that the
research student has chosen an inadequate methodology for his study.

Thus, he informs the research student that he must change the

methodology of the study.
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b. Counterfactual conditionals

SladY) I b e sl @l pitid dmgil paage & cdia 1YY

Aimgial panmse Jlit o L <<

Trnsl. If you write about methodology, your research path will shift
from recognition to achievement.>> The research student has not
addressed the subject of methodology.

In (22), the informative authoritative mode of interaction is
implemented by means of counterfactual conditional 'if clause'. The
supervisor assumes that the research student has not addressed the issue
of methodology, so he informs the research student that if he writes
about methodology, his research will change from awareness to
achievement.

c. Temporal clauses
Allsll 368 JeS ol calllall << Ll Juadl sasal) ac sal) J Al sl LYY

Trnsl. It is preferable to submit the thesis before the deadline. >> The

research student has not completed writing the thesis.

In (23), the temporal trigger Js (before) initiates the

informative authoritative mode of interaction. The supervisor assumes
that the research student has not completed writing the thesis. Thus, he
informs him it is better to submit the thesis prior to the deadline.
11.2 Presupposition Triggers Demonstrating the Facilitative Mode
of Interaction in Assertives

The present section demonstrates the relationship between
presupposition triggers and the facilitative mode of interaction by using
examples of lexical, structural, and existential presupposition triggers
in ASs.
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A Existential Presupposition Triggers

The data analysis shows that existential presuppositions in ASs
are utilised 51 times within the facilitative mode of interaction (Table
3). Consider the following example:
a. Definite description

el ALyl calin alale aelily oMYy asill ciledlay i) ols o ASsa SLe .Y

c S ¢ gl Fhall ulai asa << Ll S

Trnsl. Hopefully, there will be no punctuation, spelling, or grammatical
mistakes as long as you used Grammarly to verify the thesis. >> The
existence of a grammar checker application, namely, Grammarly.

In (24), the supportive facilitative mode of interaction is

implemented through the existential presupposition trigger A<

(Grammarly). The supervisor assumes that Grammarly exists, so he
supports the research student by assuring that there will be no
punctuation, spelling, or grammatical mistakes as long as he uses
Grammarly to verify the thesis.
B. Lexical Presupposition Triggers

The data analysis exposes that the supervisors use the change of
state verbs 22 times, implicative 11 times, factive verbs 3 times and
non-factive, iteratives and verbs of judging one time within the
facilitative mode in ASs. Nevertheless, no instance of non-implicative
verbs within the facilitative mode in ASs is noticed in the sample of the
study (See Table 3). Consider the following examples:

a. Change of state verbs

e 5elis o AL << o8 las AL Jpa it WS Gl ey LYo

Mgl Gl clle
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Trnsl. 1 noticed that whenever I discuss the viva, you start to worry. >>
The research student did not show any signs of anxiety before.
In (25), the cathartic facilitative mode of interaction is

performed using the change of state verb trigger cgas (start). The

supervisor provides his remarks to help the research student release
stress, allowing the research student to think appropriately to pass the
viva successfully.

b. Implicative verbs

Wllis e )y A s Al Loy Jlaal cald cllay palll e Apula ipua L)LY

e doula yuaad Gaydall <<
Trnsl. | managed to bring a laptop for you from the department, in case

you did not bring a hard copy of your work.>> The supervisor brought
a laptop with him.

In (26), the implicative trigger . (manage) initiates the
facilitative mode of interaction as he performs a supportive act; the
supervisor brought a laptop with him in case the research student has

not brought a written copy of the work.
c. Factive verbs

B)liae allal) Ay << L2y laa Jad dlaie ol #1) Capel Ul LYY
Trnsl. I know that your work will be outstanding. >> The research

student's thesis is notable.

In (27), the supportive facilitative mode of interaction is

implemented using the factive verb trigger <=1 (know) to generate the

presupposition that the research student has written an outstanding
thesis. The supervisor's purpose is to support the research student by

increasing his self-confidence.
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d. Verbs of judging

Db llhll (S << 3jles paagall dlaje Gisluly Hliewd] @yl 4l YA
LWL A piuly s

Trnsl. The way of writing the seminar and the manner you presented
the topic is excellent. >> The research student has written a good
seminar and reviewed it perfectly.

In (28), the supportive facilitative mode of interaction is
performed by using a verb of judging trigger 'praise’ that is expressed
in the supervisor's speech 'The way of writing the seminar and the
manner you presented the topic is excellent'. This presupposes that the
research student has written an excellent seminar and reviewed it
perfectly. The supervisor's objective is to establish confidence and
demonstrate the research student's value.

e. Non-factive verbs

3 AlGe aasY << LA eld ol s (Sars byia Julailly AlEd)y il LYA
-l

Trnsl. | imagine the problem in analysis is trivial and can be easily

solved hopefully. >> There is no significant issue with the analysis.

In (29), the non-factive trigger s (imagine) initiates the
cathartic facilitative mode of interaction. The supervisor assumes there
is no significant issue with the analysis. Thus, he uses this trigger to
reinforce the research student's merit and value by declaring that the

analysis has no considerable mistakes.

f. lteratives
Slas LU apey (San oS1AUSH Ay 8 ety llal) ) ada laa el LT

Al AU e IV dalll 8 pUad) (S5 calldall << o UadY)
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Trnsl. It is normal that a research student makes mistakes at the
beginning stage, but he can correct them by repeating his writing. >>
The research student has made some mistakes during the initial stages
of writing the thesis.

In (30), the cathartic facilitative mode of interaction is achieved

using the iterative trigger = (repeat) to generate the presupposition

that the research student commits some mistakes during the initial
stages of writing the thesis. However, the supervisor utterance aims to
help the research student release stressful feelings triggered by his
earlier mistakes.
C. Structural Presupposition Triggers

The data analysis proves that supervisors employ three types of
structural presupposition triggers within the facilitative mode in ASs.
The comparisons and contrasts are repeated 14 times, temporal clauses
9 times, counterfactual conditionals 6 times (See Table 4.20). Consider
the following examples:

a. Comparisons and contrasts

3355 )y JU Cimen ol aglpad S G gadla e Judl <l Aiphall edgy LYY

el gsad gala << L JalS (K8 g gasall (e iaaty 3 Gl 18 3y suall JaSg

Trnsl. In this way, you are better than Halliday in that you have
gathered all the relevant data and will succeed in completing the
image. This is your work that tackles the topic thoroughly. >> Halliday
is a comprehensive linguist.

The interactional mode in (31) falls under the supportive
subcategory of Heron's model within the facilitative mode of
interaction. A comparison trigger is used to initiate the facilitative

mode of interaction. The supervisor's objective in comparing the
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research student with Halliday is to instil confidence in the research
student and aid him in thinking properly and productively.

b. Temporal clauses
JaiSi ol Gaal ddad << il e @l (8l Sy Cigm Gppalall sliaeY) aal )
-2

Trnsl. After completing the plan and presenting the seminar, you will
realise that the seminar will strengthen your topic. | mean, sure, one of
the attending members will be an examiner throughout the viva. >> The
research plan is not complete yet.

In (32), the supportive facilitative mode of interaction is

employed by using the temporal trigger 2~ (after). The supervisor's

objective in employing a temporal trigger is to boost the research
student's self-confidence. After the plan is completed and the research
student presents the seminar, the supervisor says that the research
student will realise that the seminar will help strengthen his topic.

c. Counterfactual conditionals
Loy ol lllall << a8y dan (S Glland Gimiline (il dlleny cidayy 13 LYY
Trnsl. 1t would be better if you connect two contradictory theories in
your work. >> The research student made no connection between two
contradicting theories in the research.

In (33), the if-clause trigger initiates the catalytic facilitative
mode of interaction. The supervisor uses this trigger to reinforce the

research student's confidence by declaring that the work will be

remarkable if he connects two contradictory theories.
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12. Conclusions

The study comes up with the following conclusions:

1. Supervisors deploy three categories of presupposition triggers, i.e.,
existential, lexical and structural, wherein the existential presupposition
triggers are the most frequently realised category.

2. The presupposition triggers are good tools for identifying the
supervisory mode of interaction since the investigated triggers show the
dominance of the authoritative mode in the supervisory process.

3. The eclectically developed model has been found to be adequately
workable for identifying the supervisory mode of interaction based on
the investigated presupposition triggers.

4. The stage is an important factor in deciding the mode of interaction
since the authoritative mode occupies almost the highest level at the

middle stage and least in the final stage.
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