c. It helps when a person is feeling lonely .
d. It gives pleasure, especially after meals and while drinking.
3. Its disadvantages :
a. Waste of money .
b. Bad for healih :
1. Coughing .
ii. Difficulty in breathing.
1. Loss of appetite .
iv. Bad breath .
v. It discolours teeth .
vi. Cancer of the throat and/or lungs.
vil. Blood pressure.

Paragraph :

Smoking is one of the very bad habits which everybody should avoid.
Unfortunately, many men and woinen are slaves to this habit. These people
believe thatit helps them concentrate when they are thinking, and
gives them relief when they are under pressure. They also say that smoking
helps a great deal when a perscn is feeling lonely, and it gives pleasure,
especially after meals and while drinking. But doctors confirm that this
habit entails grave disadvantages. Tt is really senseless to waste money on
something harmful. Smoking is very bad for health. It causes coughing
and makes breathing difficult. It also causes loss of appetite and makes
the breath smell. Moreover, it ruins the teeth by discolouring them. And
most dangerous of all, it may cause cancer of the throat and/or lungs. It
also aggravates blood pressure. T am very lucky that I have not smoked
in my life, and will never smoke.
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me as I am an Ergish language student. Moreover, most foreign films
are very well produced, and very wide in scope. 1 can say that every film

tackles a new probiem v o new way. %’-’imz!i"-../, watching foreign films helps

<

T
,jk.»'-.’)\, s R

us to compare them with vy way: in theme, acting, and
production For thrso rensons, Liglish and American fiins
wre very popular everywiere, Lot us hope that Arvabic Miims wiil enjoy this

prlvﬂege in the future,

2. Tonﬁc : The Annma! Flood i Mican!

Openi:‘zg sentence.
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Paragraph
P floed s alvays {eared here. it takes place in carly spring.
o ke inore precise, i ysually haprens cometime in Ap-il. Rain and snow
are the causes of tire flood. Their amount determines the dangers of the
flood that is coimming. It also denends on the nature o the cold season
that has passed. Last year, for example, we had a very mild winter
with the minimum rain and siiew. Th

1y the Hlocc cavsed no treuble.
But this year, we ore expecting a viory dangerous :!ocd. We have had a very
cold winter with a lot of rain snd snow. Damage to fields, livestock. houses,
m}d buildings is imminent. Tho authorities are k(ﬁf.‘.p?:i'}g a cloge watch con

he sitvation. They cre doing all they can to minimise the danger. Sand
d ms are being built in the throatened arcas. Sacks of sand are placed where
locding 18 expected. Let us hope that this flood will pass without causing

4. it helps t¢ conce trate,
t gives some relie
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1.

soon after he arrives. At the same time she has to keep an eye on her
two sons to see that they do their homework. At 6:15 it is time for the
baby to be fed, bathed. and then put to bed. The two boys have to
start getting ready for bed at about 7:15 and if Mrs. Smith does not
watch them carefully, they do not wash very well. Finaily, she has to
wash up the dirty dishes and tidy the living toom and the kitchen. Only
very rarely does she finish this beforc 7:45. 7
Write a paragraph about breaking up at the end of term. Use the fol-
lowing questions as a guide, if you wish.

a. How are the last few days of the term different from the

rest of the term ?

b. What do you have to do beforc you begin the holidays?
How do you feel as the term comes to an end ?
What preparations do you and your family make for the
holidays ?

@]

_CL

c. How do you begin the holidays ?

APPENDIX 2

SAMPLE PARAGRAPHS DCNE ON THE BLACKBCOARD
Topic : My Favourite Television Programme
Pian :

a. What is it ?

How often is it shown ?

c. Do vou always watch 1t ?

d. Why do you like it ?

e. Any suggestions about 1t ?

Paragraph :

The programme | like best is foreign films. namely English and Amer-

ican ones. This programme is normally shown twice a week, and I am glad
to say that I never miss it . Of course, there are reasons why | feel like this
about this programme. In my opinion, the most important of these reasons
are four. First, English and American films demonstrate how English is
spoken by native speakers. Secondly, they show different aspects of the

English or American way of life. These two reasons are most essential 1o
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We have found that this technique ts most useful and profitable with
our first-year students. Strange as it may seem, we still have a great deal
to do along these lines before we can embark on free composition with
them.(24) This is due to their present standards in English, which must be
taken into careful consideration .

APPENDIX |
THE TEST PAPER

1. Use the following paragraph as a guide, and write another describing

the way you spent a typical day during a holiday you've had .

“Whenever he stayed on his grandfather’s farm during his holidays,
George always had plenty to do. Early in the imorning, he used to feed
the chickens and other farm animals. After he had finished this, he
played with his cousins in the fields until lunchtime. They would
pick blackberries, chase rabbits, look for birds’ nests, and play a hun-
dred-and-onic games. After dinner it was usually too hot to work or
play. so George used to take a nap or read a book. Later in the after-
noon. he and his cousins wculd often go swimming. In the evening,
the animals had to be fed again, the cows milked. and the chickens’
eggs collected. Then it was time for George to go to bed. ”

2. Study the following paragraph. Sec if it has a definite controlling idea.
If it does, underline it and decide if it is completely developed. Finally,
say if there is any irrelevant information in it .

“It is easy to understand why Mrs, Smith is always so busy between
5:45 and 7:45 in the evening . Her two young boys go to school at
7:45 in the morning . and Mr. Smith goes to work at 8:00. The boys
cat lunch at schooi and Mr. Smith takes sandwiches to work for his
lunch. Therefore, Mrs. Smith is not usually very busy at lunchtime.
Mrs. Smith’s youngest child is only eleven months old, so she spends
most of the alternoon sleeping. At about 5:45 Mrs. Smith has to start
cooking because Mr. Smith gets home at 6:30 and wants his dinner

24. 'The techniques of tcaching free composition to our students require further investi-
aaticn wwhich does not fall within the scope of this paper.
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Then the teachor calis Jor their suggestions in connection with the main
weas, oy points, ihet the fopic could cover within the {s of a parag-
rapin of reasenable length. These main peints will form the plan for  the

L e i - - e Py CEDe YR Ay U ;Yi . el AN T
should be the openirg ceimtence, or the lopic sentenca. 14y This dlfo has

P P R N T Faryi et on e 3 3 ey T ms
to be supplied by i students ibemssives, but care should De taken to

ensure that tie topic sentence cinosen should be capable of being develonad.
(15) The plavo s then fellowed point by point, :.n;i sentence aller sente-

ce, with the students supplying the information, until the paragraph
sze a neat shape. The teacher’s role is most important here. Through
his promptings and questions, he should guide and stimulate the students
“without rigidiy conditioning their responses. He must heip ‘mm 1o

develop an ordered sequence of ideas which is basica E/ their own; pro-
o
LS

pted by him to a considerabel extent perhaps, but not hupcsed. 7 (16)
The vse of short sentences shouldbe encouraged at this stags (o E";e’ip the
stucdents se2 clearly 1‘;1«3 siructure, or “skeleton™. of the s¢ t(:m,v.(i Then,

o

having shown capab ty oi using ihe short scntence, thc students can
attemnt linking some of the short seniences to pger, (18) and
thus introduce varicty to their writing. é,"i’;e use of strapie language shouid

.

2iso  be encouragsd 1o p roduce natural and straightforward sentence
zmd not foreed or ariificial ones . (19) Wo  advocate here that the

students write their own contricutions to the paragraph, includin
on tl"-_, voard. This would certainly give them 2 more active 10!

WA L T I ORI T TR DT R G M P TTNTITRN LATL o  TRA AR M1 e £ e g | T

i3, See Hiil, op. ity and Hil, L.A., Cutline Composition Bael, QUP, 1956.
14, Sce Chaplen, op. cit, pp. £ -9 .
See Radlord, W. L., “The Blackboard Compeosition,” ELT, Vol. SRV, Mo, 1, 1969,

-
<
-
-
=
N
1%
&

giaphs in Appendix 2 demonsivate this concern very clear
paragraphs were actua!ly writien on the board by the studenta theimselves and during
their comiposition periads, but we must not disguise here the fact that the fina! forms

&1
of the sentences in these paragraphs owe a great deal to us.

18. Kadford, op. ¢it., ». 51.
19, In thoiy writ ng and speaech, the students often try to Imitate the lansuage of the liter
ature they are reading mva“d 56 of its suitablity for the coniext or situation. They

sometin‘aes Iook for
ing, wrongly of course, that this kind of “forced” writing creates a bettcr inpact on
the readcr than the simplc and natural language does

ficult word and expressions to include in their wrtting think-



not structure. In other words, the students displayed no original cffort in
this item in so far as both language and content are concerned.

There was commotion when we gave the students their test papers back
after the holidays. They were shocked at their grades. But when they cal-
med down, they wanted to know why they all, except itwo, got D.
We asked them a few questions, examples of which are these: Whatis a
sentence? What is a topic sentence ? What is a major support sentence
and a minor support one ? And what is a paragraph ? (9) We discovered
that they really knew all the theory; they even had some theoretical know-
ledge, parrot fashion, of structure, but when they were asked in the (est
1o write, to actually use the language to express their thoughts and feelings
in connection with suggested topics, they were hopeless. They could not
utilise their theory to produce good and coherent paragraphs. The students
were, therefore. told that what they really needed was practice and not
theory, practice in using the language itself and not in memorising theory
about it, practice in sentence - construction and paragraph-building rather
than in the theory of what a sentence or paragraph is.(10) They were also
told that it was not really enough to go through and comment on paragr-
aphs written by other people, professional writers or otherwise. (11)

The crux of the problem is that our students have to be shown step by
step how to write a good, coherent paragraph. They have to be taught
how to walk, so to speak, by taking them carefully by the hand and helping
them with their first steps until they acquire enough strength and confid-
ence to walk on their own with ease and assurance. This kind of help, we
believe, is best given on the blackboard. The students are invited to suggest
a topic, and the one they like best is written on the board . (12)

9. See Chaplen, op. cit., pp. 1-21.

10. Before we gave them the test , the students were using Chaplen, op. cit., as a text-
book, but with another teacher. That is why the first two items of the test were de-
liberately chosen from this source. The third one was chosen from Hill, op. cit., for
reasons to be disclosed later.

11. See Pincas, A., “Writing in Paragraphs” , English Language Teaching (ELT). Vol.
XX1V, No. 2, OUP, 1970, p. 184

12. The teacher here interferes to help the students choose a subject which can be treated
reasonably well within their range of vocabulary and structure as well as  their ex-
paricnce.



and decide if it was completely developed. Then they had to find out if
there was any iirelevant information in it. The third item (7)in the test re-
quired the students te write a paragraph about a chosen topic, and included
suggestive questions for them to use as a guide, if they wished. Four grades
were used In assessing cvery item - A, B, C, and D - that is, the standards
of performance were judged according to the alphabetical order of these
grades. (8) Two hours were aliowed for the test.

The results of the test were simply shocking. Of the eighty-one students
who sat the test none managed tc get A or B. Only two of them got what
we term “‘the lowest pass grade” , C: and all the rest got the lowest grade,
D. Their effort was merely sentences in a jumbled order;and there was no
pattern, sequence, or coherence in the ir ““paragraphs’. Furthermore, the
gnsiectmatter of their “‘paragraphs” was just as confused and confuisng
as their language, with gaps here and there in the same “paragraph.” In
most cases, the subject-maiter was really difficult to foliow;and it took us
literally days to go through and assess what they had writien .

It is significant to {ind that the test item least difficult for the students
was the second . Most of them managed to underline the sentence that
expressed the controlling idea, and single out the irrelevant sentences in
the given paragraph. But they were unable to decide if the paragraph was
compietely developed and how. This really was the most important part
of the second test item, because it required a careful examination of the
paragraph and actually saying in some detail whether or not it was com-
pletely developed . In other words, it cailed for the student’s own judge-
ment of the paragraph and his own evidence of this judgement.

The most difficult item for the students was the last one as the test re-
sults clearly show . They had to create a paragraph with the help of the
few directive questions supplied. They obviously found that this was not
an easy job. But the first item of the test was less difficult for them, because
they had a model paragraph before them. Actually, 79 per cent of them
Just copied the model with very few changes concerning vocabuulary and

7. See Hill, L.A., Free Composition Bock, OUP, 1966, p.<, from which this item was bor-
rowed. It was again chosen on purpose, because the test was given at the end of the
first term, after which the students had a holiday of two weeks,

8. The writer feels that in assessing composition grades are more accurate than marks,
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A BLACKEOARD COMPOSITION TECHMIQUT
FOR IRAQ) UNIVERSITY STUDENTS
H. 4. M. Al-Sawaf, Ph. D).

i is surprsing to discover that first-year university studenis whose sieid

5f study is English have ncet as yet mastered the besic siructures of the
tanguage and are generally wo k in fundamental ia: (I Th

:ief;'ciemy is aljtpal‘ent in the s ld nts” oral and written expression ot the
anguage. When they speak or write English in thew comrnosition periads,
they cannot use the basic structures effectively, and they & (1] mako a con-
sidera i s number of mistakes, especialiy in their writicn work., They do
not even understand what a paragraph is and how to writz o conerent one
is correct English (7)

To provide evidence of this claim, we gave our lirst-year students a test
i1 written comuosition.(3)This test was really easy to compose. (41t include
oniy three items. Tha {irst ane(S)gave the studel ’w a paregreryn as noguide,
then askea the;n to write ancther on more or less the some bnes, in (e
second item,(6)ythe students were given a paragraph cnd exked to see it

13 {"

had a definite controlling idea. If it did, the students had to singic it out

p—— - R L

o

1. The writer is focusing on first-year students of the Department ol mpropean Langu-
0B P + S f=
ages in the University of Mosul College of Arts Prior (o j

cp) .l.nuht
these students have b en learning English for ezg;‘:t years, Ach

ing this language at the age of eleven when they are in their Tifth veur at the prinary
school, which is a six-year course. Then they go on tearning it at their intermodiate
and secondary schools, which are a three-year course each.

4+

An investigation into the reasons why the standards are s pocr doos not concern thiy

]

study.

3

We could not give the students a really reliable test in oral compos iicn owing 1o the
available to do the job. This could be a subject

.J

fact that we have no audio facilities
for another piece of research when equipment is within reach.
4. A copy of this test is provided in Appendix 1.

—~

5. This item was taken from Chaplen, F., Paragrapih Yrilk
(OUP), 1970, p. 56. It was cho:m daliberately, because the studinty were having a

two-weeks’ holiday after the test.

, Oxford Unitversity Press

6. This item was taken from the same source above, pp. 5-6.
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