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ي الثان لصفااثر استعمال أنموذج فراير في تصحيح الأخطاء الشائعة لدى طالبات 
 المتوسط في المفاهيم الكيميائية 
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Summary 
The education factor of hope in scientific and technical development witnessed 

by the world in this day and age , it aims to nurture individual product armed with the 

knowledge , attitudes and skills that will pay him to contribute to serious and effective 

in serving the community in which he lives , and change the basic element of each 

progress and development witnessed by the community . 

The aim of this study was to know the effect of the form in Fryer correct 

common mistakes with second grade students in the average chemical concepts by 

checking the hypothesis Search: - 

- There is no statistically significant difference between the average you get students 

who have common errors and by studying the form Fryer and students who have 

common errors and studying normal method . 

This research was limited to:- 

1.Second grade students of average middle- Qura Girls' Schools of the morning 

province of Babylon ( Hilla ). 

2 . First semester of the year 2010-2011. 

3 . Chapters contained therein chemical concepts which produces the error with 

the students (chemistry among the Arabs , material, building material , chemical 

reaction , hydrogen and oxygen water). 

The sample consisted row (42) female students from the second grade average and 

evenly distributed to the two groups were conducted parity variables in chronological 

age , and educational attainment of the parents, the overall rate of the previous school 

year were as follows : - 

1 . The experimental group studied the educational model Fraao Frayer. 

2 . The control group studied using the usual way .  

Was built achievement test consists of (70) paragraph of the type of multiple 

choice and four alternatives were found ratified the selection and persistence way 

retail midterm using the Pearson correlation coefficient (person) reached (75%) and 

then corrected by the equation Sermly - Braden reached after the patch ( 0.86 ) 

reached results statistically using the second test (T-teat) for two independent samples 

and equal results showed the presence of a statistically significant difference between 

the average scores of the experimental group who studied the model according to 
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Fryer education and the control group who had tuberculosis in the usual way to 

correct common mistakes . 

In light of the results of this study, the researcher recommended worthwhile 

ways of teaching that helps to present the material so that lead to increased self-

activity leading to increased education as a result of experience and practice and also 

help to address the technical problems such as shyness and introversion , which 

constitute an obstacle to the teachers in raising the level of education . 

The researcher suggested that such studies on the stages and other study 

materials and variables Such as  (critical thinking , creative thinking ) . 
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Recommendation
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