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Yet, we hope that it will be of some use to anybody who intends to teach
conversation . ot school and to write a paper dealing with the same
or a similar topic. Added to that, it can help the course- designer and the
text-book writer when new editions of the present textbooks, or altoge-
ther new books are published. :
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Moreover, since games, like songs, have an element of fun , games can
aiso be useful. The ieacher should be able to promote game-playing
in the class, a procedure that will definttely lead to both enjoyment
and benefit. Regrettably, AI-Hammash has completely overlooked
in his textbooks this most useful element of songs and garmes.

7- Couversation and Culture: Another limitation of the currect textbooks
is that they do not reflect English culture. As it is known, knowledge
of the cultural context is In asset in learning a foreign language. Lang-
uage learning is much influenced by attitudes towards cultural aspects
of Ianguage. In one Sense, lauguage cannot be property learned wi-
thout the learner’s familiarity with features of the culture ofthe peo
le who speak that language, since language and culture are inextrica—

Bly connected. The best way to learn a language is to learn it from the
horée’s mouth. Hence, we find ourselves in an agreement with Quirk
& Smith (1964, p.146) who say that “knowledge of the cultural context
is a help in learning the lenguage.”

8~ Authentic and Non-Authentic English: The dialogues presented by
Al-Hammash ct al.regrettably lack authentic texts wherein authors
tend to use pharses, expressions and informtion that the overseas visi—
tor to Britain is likely to find useful.For instance, many Iraqil earners

who endure tong years of classroom English probably recall the shock
when they arrive in England and have to cope with informal English
all around them. Their problere is not in asking the rigit questions or
indulging sociabilities but in uhderstanding the replies and how to
steer tkrcugh tle intricacies of (ke English language as it is actually
used by English people in an English environment. Their textbooks
back home have not prepared them to this kind of English, namely
authentic English.

9- Conversation in writing; As the pupii sits for his finai ministerial exa-
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mination secure in the sense that he’will not be responsible for con-
versation, he has definitely neglected this’etement i his study attogether.
it is our suggestion here that questions covering conversation should
be included in the examination. This can be done by asking pupils
Some tail questions or asking them to write imaginery dlalooues
_between or among fictitious people in given situations.
*#*********

We, the authors, do rnot claim that this iz a peifect paper in its field-




fering to correct mistakes. The teacher has also to ckeck that pupils
have grasped the pattern correctly together with its proaunciation.

5_ Cliches and inventiveness: After the teacher has hopefully managed

to make his pupils imitate the dialogue, he should know thata new
more ambitious errand is ahead of him.He should be able to make his
pupils speak independently from the mode! diatogues in the textbooks
Here is the crux of the matter: to make pupils speak spontancously.
So for where, according to Al-Hammash where the teacher’s mission
comes to aa end, for us it only commences. This means that the teacher
shoutd know that blind memorisation of a dialogue does not asist
pupils to make use of the patferns and expressions in the dialogue. AS
v result, the teacher sohould try to make pupils’ memorisation mean-
ingful; he should ask pupils to use the principle of substitution.For
instacce, he should ask pupils to use their own real names instead of
the names that appear in the dialogue. He can also let pupils change
the names of places that appear in the dialogue. Furthermor:, he can
make pupils drop words, expressions and pharases from the original
dialogue and substitute them with materials related to their parsonal
life. This substitution can also be carried out through the use of ma-
gazine pictures which represent one of the most useful visuil aids avai-
lable to teachers, especialty if we know that Al-Hammash's textbooks
lack pictures to a large exteat.

It is to be noted that with the advance of time in. conversation
teaching, the teacher should do less talking himself and let his punils
practise more tatking. After he has taught/ shown them the rules of
the game, let him watch while they play.

6- Songs and Games: Qur enemy is always the dult class, sinc: a fvely
class is atways useful and benefical. In order to put more lifc into the
class, songs and games are the best means. Songs easily attract pupils.
Pupils enjoy songs and are expected to make much benefit from them.
They usually learn new words and phrases, and get an insight into
English culture which can finally facilitate their acquisition of @ Sense
of a language away from mechanical repetitions of words aid phrases.
Due to the element of fun in singing songs, the pupils can casily mem-
orise songs, and they usualy do so with perfect pronunciation as they
have listened to these songs on cassettes recorded by native speakers.




on the hsxpe thatdiey will be heavily stressed when new editions of the

present tizxtbooks, or altogether new books are pubtished.

1- Modsed reading: We stress the importance of the use  of the cassette
tapes, especiafy if we know that such a stuff is available at schools,
althozzgh unusd. This will train the pupil’s ears to the pronunciation
of nargve speakers and save pupils from the evils of slow reading
(see Ferrom & Szkutnik, 1980, pp. v-vi). It will also familiarise the
pupits with the musicality and therefore intonation of the English lan-
guage: Modelreading also lets pupils get pert‘cét pronunciation, pause
woreis, exclamations, interjections, rejoinders... etc.

2- Explamation of méanings; The grammar-translation method i3 valid
in ckarifying Semc abstract notions. This means that mother tongue
is uses® in an agempt.  to save effort and time. When meanings of words
are casmcrete enough, teachers are expected to use their acting abiiities
so as $0 help pupils reatise the meanings of words. Things like geStures,
synowyms, anfonyms and teaching aids can be used for explaining  the
meamzag of the difficult words. A good teucher should know how to,
enlivem his efass because there s a sizeable number of teachers who
deplerably lack- the ability to arouse pupil's interest and enthusiasm
in the subject. In such a dult class, the pupils inevitably lose interest
and a=e therefore distracted from any class activities caried out by the

teachew. The teacher, on the other hand,is either unaware of the '
dullness he iscreating in the class and so he carries out his fecture alm-
ost egmpletely in isolation from the pupils or he is aware of the situa-
tion bust is eiter indifferent or very little able to do anything.

3- Chorzt-and individual repetitions: Since Iraqi classes are quite sizeable

"in the wumber of pupils; it is suggestd that the class should be di-
vided dinto smaller groups to enable the teacher to manage the class
and tw onake him sure that alt the pupils are participating, repeating
chora®y, and learning. Morcover, dividing the class into smaller
groupss will enable the teacher to detect the pupils’ mistakes and correct
them on thespot, It is after all, a truth universally acknowledge that
the stmsaller the group is the larger the benefits are. '

4— Actims the dizlogue: To put the dialogue into action, the teacher sho-
uld tadke the first role and the popil the second role, then the roles sh-
ould Ewe reversed, and finally two pupils are to paly the roles while the
teachsr is listening, watching and, whenever the occasion arises, inter-
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pupils have their turn at the wheel. Stone {1973, p. 19 supports our  view
by stating that “the more versatile and varied a teacher can be in his app-
roach, the more of hisstudentshe canreach out to individualiy keeping
in mind that he can never altogether be all things to all men  but not losing
sight of it as am ideal”.

Asforthe explanation of the meanings of difficult words, the grammar-
translation method isregrettably used, althoughAl-Hammash stresses
the importance of the Aural-Oral approach, and he considers this method
as a revelt against the grammar-translation one.

As for acting out dialogue, ieachers sometimes let pupils do it in fr-

ontofa supervisor. The acting of the dialogucand eveu the -orai practice
aie not conducted in o creative spontaneous way but ina mechanical staiic
way. From perSonal communication with some teachers we have gat-
hered that they cairy out their plans without. the dialogues due to their
tacking of time, and, as we have indicated abowve, the oral performance
ts not a_part of the final ministerial examinations.
Ideally, the dialogue is expected ty be appropriate from pupils’ vie-
wpoint. This meansitis supposed to be realistic and sounds like real spe-
echrather than something written, The authors nust take into consideration
this realistic aspect (eternent) oi the dialogue. As a result, the dialo-
gue should be near to informal lasguage with respect 1o the use of abbre-
vations, contracted forms, phrasses of hesitation, and sometimes gramum-
atically incomplete sentences like in the following example:

~ What are you doing?

- Eating.

~  Wher's runther? -

- Well,... of course... you knowshe sometimes goes to the neig-

kbours and stays therc long.
{for the same view,see also Al—Azzawi & Hassan, 1985, p. 34).

Last but not least to mention the dialogue, so that the pupils would
learn it property; isSupposed to be highly dramatic with a lot of sense of
humour. Duil dialogues make pupils hate them and take less benefit
from the teacher ata time when dramatic and humorous dialogue arouses the
pupils’ interest and makes them learn too much and too fast.

Findings and Suaggestions
We, the writers of this paper, suggest the following steps for teachers
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of the meanings of difficut words,(3)choral and individual repetition and

(4) enacting the dialogue by pupils. '

After a thorough study of Al-Hammash's textbooks, we assert our
praise of the achievement of Al-Hummash et al., although we belicve that
these textbooks do not take inio consideration many vital clements of .
tanguage teaching, such asauthentic Engfish conversation (see Lado, 1964,
p.89; Barkho & Zorah,1985)culture (sce Quirk & Smith, 1964.p. 146;
At-Muttalibi, 1973, p.56; Wilk ins, 1978, p. 47;Corder, 1982, pp. 68-72;
Taborn, 1983, p. 211) pictures and iilustrations (Al-Jibouri, 1978, pp.
107-125 and Kerop, 1978, pp. 126-129), and songs and games (sce Byrne
1977, pp. 92, 99}, -

It should be stressed here that Al-Hammash’s methods are not loll-
owed properiy. Our visits to schools have provided us with cestain ohsa-
rvations that shed light on a definite 2ap between Al-Hammash’ s theotios
and what is actually practised at schools. Teachers do not pay due attent-
ontoithedialoge and cenversation activities in their clusses because thev
are mainly concerned with sending their pupils to the ministerial examin-
ations. Teachers endeavour to make their pupils well-equipped with what
1s good and helpful in written examinations, and since the ministerial exa-
minations are wholly written examinations, teachers do not bother about
their pupil's oral abilitics, They, however, do care about  their pupil's oral
performance only in order to demonstrate  that when a  supervisor
is on his annual tour.

On the otlier haud, even when teachers take thr dialogue and conversa-
tion aspect into consideration, their method of teaching the diatogue
has more loopholes than merits. Teashers usually read the dialogues slo-
wly, and this creates in pupils a feeling of dullness and boredom, Added

to that, this slow reading leads to the ruining of the correct pronanciation
as far as the weak and strong forms are concerned. Tt further damages
the stress, intonationand rhythm of the seatences.The result is usually re-
presented by pupils’ acquisition of bad and incorrect habits of fanguage
learning. Hence, we would like to say that teaching, uniike lecturing, is
nota monologue, it is a dialogue. It feansgparticipation on the part of
two parties, namely the teacher and the pupils. It appears that there  are
teachers who taket up a lot of the class time in talking and explaining, but
never testing, drilling, remedying and reinforcin gor  othe rwise letting the
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the University of Baghdad. He is already a student at the Univers-
ity of Tokyo. He is looking forward to his arrival. The stewardess
is informing the passangers that the plane will shortly be landing
at the Baghdad International Airport. So the passangers must ext-
inguish their cigarettes and fasten their belts. The expressions in
this dialogue reinforce polite requests.

“This dialogue consists of two parts. The first part is about two

friends, Andy and Peter who want to have dinner out. They are ask-

ing someone in the street about a nearby cheap restauraat.

The second part is about a person named John and his friend Peter

who are walking along Bond Street in London. They run into another

friend called Hisham Ali, an Iraqi friend of John's. Hisham has just come
pack from Iraq. It should be noted that the c;-;pressibns used in this dial-
ogue reinforce invitation and introduction.

5.6: This dialogue is about two friends John and Mustapha. They meet
cutside the university building. They are waiting for another friend
called Hisham. Mustapha needs to buy some gifts for his friends
and family back home in raa. The expressions in this dialogue rei-
nforce some patterns related  to ‘Suggestions’, ‘Similarity’ and
‘Difference. '

7.6: This dialogue is about two persons, Andy and the, receptionist.
Andy Hall is asking about Mr. Gray's office. The expressions reinf
orce location, i.e., asking people about the way to certain places,
They also explain how to show the way to such places.

()
(3

9.6: This dialogue is about a conversation between a nurse who likes her j-
bo very much, and a person who is asking several questions on her fk-
ing or dislikingtof har job. The expressions emphasize the following
topiocs: obligation, likelihood and releasing peopie from obligation.

11.6: This dialogue is about two persons: adoctor aand a patient called

Susan. According to the result of the blood test Susan has infla-

mma tion of the appendix. The treatment shuold becarried out thro

ugh the use of injections, otherwise she will need an operation.

The expressions reinforce greetings, obligation and leave—taking.
Discussion

By studying Al-Hammash’ sBooks 6, 7, and 8, we can infer that
Hammash’s methodology to teach conversation to advanced classes in Ira-
schools isibased on these principles: (1) model reading, (2) explanation
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riures’ . The use of the prepositon ‘v’ and the definitea rticle “ting’
is cuphaszed,
$.5: This diatostc is between a wilc and her husband inside a ward inan
LA wife is visiting her husband and asking him about

Iregi hes
kis henith. Open—ended questions aud yes-and-no  questions are
usedl,

©.4: This diatocue is about handing in an cssay on compulsory educat-
ioa in naq.

10.1: This dialogue is inside @ shoe-shop. Expressions reinforce the use
o asking lor permissions, :

11.7: This dialogue is hetween & pupil and his teacher about a car accid-
cnt, The.use of past simple tense i3 emphuasized.

12.G: This dl.!l(\fuc is ahout talking about A-Qadisiya film. The pressat

pueh:  ermphosis: ,

13.5: This  dialogue s about an invitation. Two persons are talking on
ile telepheie. Cxpressions for nvitation are emphasized.

14, 1:This dialarue is obaut the conversation between the secretary of o
ciuh and a person who wants £ join the club.

Ard here we take certain parts of Book 8 of the series wich 15 used
for-the 6th. Year Secondary School,

Book 8 has6 dialogues. They arethe same as those peresentad in the
" books.in that they deat with everyday situations and theyv u3e

r:rsatxonal forms. However, they are a little bit longer and more dift-

icult. These dialozues are consecutively arranged in every other unit stai-

]
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r
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-

ting {rom unit one.

ce I T TRV SUR S P T TUC Ay LR
:nu;_v.: eov ARELECLAD DY el RsDbs O Gle booie ior

The foicwiag
seaching the dmloour—:b (\Ce Al-Hammash, ct al 1982).

1« Explanation  of e shiuation’ Introducing  all new words
and tonver sationat forms.

2. Making the pupils listen to the recording with their  books
open or without the books. Book 8 is the only book which has units
accnnmumed by cassette rccordings. _

3— Enacting the dizfogue by pairs of pupils, correcting serious errors only.

Now leUs shed sonie light on certain parts of Boeok 8 and discuss
them in detail:

1°6: This-dialogue is about two passangers who are travelling by plane.

One of the passangers has got a scholarship to do Arabic studies at




view by saying that” the resourceful teacher will not wish to teach with

one hand tied behind his back. He wili regard conversation not as an aid

to teaching but as an cnd in itseli™, (see also Byrne, 1977, p. 53 ).

Book 7 of the same series containg fourteen dinlogues. The dialogue
in each unit comprises of a siteation where in different elements of lang-
page are intreduced in a given sacial setting, Carz in thess  dialogucs is
taken of free conversation.

The following steps are suggested by the authors of the book:

1- Saying the dialoguc, then presenting it with the appropriate visual

aids through dramatisation.

2- Repetition of the dialogue choraliy and individuaily.

2- Enacting the dialogue.

4~ The teaching of any dialogue should be epread over a period of two

weeks.

Now we are going to deal with certain parts of Book 7 of the sacies

in detait: ,

| 6: The dialogue is an interview between a student and an army officer,
The student has applied to juin the [ragi Air Force. The expressions
reinforce greetings and leave-taking. They also reinforce purpose
and reinforce grectings and leave-taking, They also reinforce pur-
posz and certainty.

2.6: This dialogue is between a mother and her son. The mother enco-
vrages her son to study, and not to practise music. Expressions used
to  convey astonishment are of the follpwing types: “what on earth
Good Heavens!,

4.6: This dialogue is taking place inside one of the [raqi Airways offices.
The dialogue is about booking a ticket in an air flight. Expressions
include open-ended questions and preferences.

5.1: This dialogue concerns the conversations that take ptace at breakfast
table of an English family, It is their son’s birthday. These expre-
ssions arc emphasized by such phrases as, ‘Happy birthday, Many
happy rteturns of the day 2

6.5: This dimiogue is between a mother and her son Martin, The topic
is on shopping. Some commands are used as well.

7.5: This dialogue is between two friends who have not seea each other

for a long time. Emphasis is given to the’ trains and times of their depa-




several class periods  the teacher is expected to present the dialogue and
bave the pupils repeat it choratly and individually. In the following seve-
ral class periods, pairs ol pupils should be able to act out the dialogue.

The diatogue activity in Book 6 of The Now  £aglish Course for Iray
is different from that in  Books 1 to 3 in that the fiftecn  picces of diatogue
presenied in Book 6 arg linked together inong story which often involves
the participation of more  that two  Speakers. Emphasis inthe fifteen dia-
logues is still on averyday  coaversativnal topics commonly used in conte-
mrorary life, namely, cars, traltic, engines, _ﬁunily, economy, films, and
so on. (sec Al-Hammashetal  Beok 6, Teachers Guide, 1935 ).

The episode in Book 6 goes as follows:™ Samir and Suha are 2 newly--
married couple. Suha is keen on saving som.: uioney for their new tie
together. Samir is keen on buying a car. Of course he cannot afford to
huv & brand new car, 3o he buys a very cheapold one Suha’s parents make
fun of the car Samir actuatly buys. When Samir decides to take them all
for a ride, the car mobility ceases in the middie of the streel. Vith the heip
of traffic waniza they find out that the cai has run out of fuel. When
Samiv goss to get some petrol two talent-scouts from a lilm agency sce
the cor and get interested in it s an cntique piece. They offer to buy it
o use it in one of their fitms, The entire family becomes proud of the car’
It seems to us, from the structural point of view that the expressions i the
dialogues reinforce the use of tenses, wheress from the linguistic point of
view. greetings, leave-taking,  obligation, apologizing and polite
reguests are emphasized . '

The following steps are suggested by the authors of  the  book:
1- Explaining the dinicgue very briefly and touching upon all new words
and  strictures that may occur in the dialogue .
27— Saving the dialogue and having the pupils 1'ej3r:a£ after the teacher

chorally and individually.
3- Having the pupils enact the dialogue.

A close look at the above-mentioned steps entails that both pres-
entation and controlled practice are stressed. It is no exaggeration to Say
that most of the tanguage produced by pupils in the classroom  occurs
under hishly artificial conditions. Perhaps the biggest problem for the
teacher is to bridge the gap between this artificial use of language and the
genuine use of it outside the classroom. Hence, it is believed that free pra-
ctice must go hand in hand with theory. Ball ( 1960, p. 145) supports out
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spccially if we reinz.iber a wise housewiie’s

evil and better than nothiaag
strategy that  vou should =t throw  away your dirty water unless yout
get fresh oue., And us tie waid thrives by its ceonomilaing and not by i3
sheeps the husbandry of Janguage as Shakes-

spendthwift, so memoy
peare’s ideal man in Sonmetd keens ihe husbundary of nature,
The following steps @re recommendsd by Ab-Hammash et al
(Teacher’s Guide 1o Book (I the New Couwrse 1980 ) to help the pupils
remorige the didlogue ;
- The teacher should ¢iviithe class int two groups, cach group  tak-
ing one role, then ke Skl reverse the roles, '
2L The teacher should talmre role of the dialopue and aska pupil to
iake the other role. Fledoeld do this with as many pupils as the

time of the lesson &fios

- The teacher should wit of puplls to g1y 2 clalogue,

mirembar that blind me rorisation of dia—

Finatv the teacher s

logee  does not help pugsis mebe vse of the yondns and (Fpressions

wn it shouid be boroe inomind, s a sk

in the dizloste. Biind memmos ,

but it is not part of Lis

)

“foreizn langw

et

that kelps the pupil fo leass ,

creative genius  which JSenps [us abiiity tu use the kanguage. The lo-

1-

poriant thing in language—1ming 1S to acquire Familicrity with languazo-
This familiarity can be bt about by prectising the language through
its main four skills rather timmemorising  certain words, idioms and
phrases.The pupils, MOrsong, in order to master a language, should bz
made aware of the langwagrand this comes as o resit of making them
unverstond the .meani;zg Fatle than memorise the meaning of the words.
The teacher should, therefozery to make the pupifls memorisation mea-
ningfud and not somethingmechanical. Added to that, to make pupils
creative and not mechan hzatethelir learning of the new language, the tea-
cher should ask them £y esefieir personal names instead of the fictitious
ones that appear in the dialsue. In short, we must try 1o gncourage our
pupils to  put their newks Fened language into action. Hubbard et al
{1986, p. 187} reinforces -ouFisw by saying that “ much more  time sho-
uld be spent on practics e presentation” ( for the same view see also
Byrue, 1977, p. 2) - ‘

It could be noted heweHat Al-Hammash’s technique of teaching a
dialoguc should be spread @ two or three units. Therefore, 1n the first
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Analysis
For teaching dialogues at the primary level, Abt-Hammash ct al the
autho:s of the New English Course for lrag (1979, 1980, 1981 cditicns)
recommend  the foltowing steps:

1~ Model Reading: Pupils are to have their textbooks ctosed. This means

that they should be Bstening so that they would be able to compre-

hend, [ceadly, the teacher should draw pupils’ attention to two things
in particular, viz. pronunciation and stress.

2= The teacker is expected to visuatbe andfor ituctrate by verbal  and/

or, whenever it becomes  possible and’ necessary, audio-vispal means,

the setting of the dialogue, the characters, and what-not, the place
where ard the time whken the dintogue is taking place, as say for ins-
ance, in the strect at 9 pm, at a butcher's at 11 am. The {ollowing
dinlocue extract which comes from the first water of the textbook

(sec Al-dammash ot al 1930) in question i3 a case in point:

Teacher Good alteravon.

Pupii  Good  afternoon. ,
Teacher :My. name 15 AR What's your namc?

Pupit My name is Zeki

Teacher Where do you live?

Pupil I five in Mosul

Teacher s # a nice piace?

Pupil Yes, it's very rice.

3. The teacher is supposed to explain the dialogue by acting out the
exchanges, using visual aids and pupil's mother tongue in order to
save time and effort, although it is recommended that unless the
occasion arises, the teacher ought to use no language other than the
foreign language, which is English in our case. This is 50 because to
jcarn a new language is simply to practise it. The teacher is also redg-
vired to explain the meaning of what he thinks to be dilTicult so as
to deepen his pupils understanding ol the dialogue.

4. Choral and individual repetition. After the presentation of the new
unit the teacher is to begin every lesson with choral and individuat
repetition of the dialogue.

As sarcasim is the least significant sign of intelligence, so in a hke—
wise manner we adopt the principle that memorising is the least signific-
ant singn of genius. Yet, memorizing, no matter how blind, is a necessary
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Introductery

The Tragi pupit who in the end witl obtain a secondarv-schoot degree
which will enable him to join university, tearns Englishfor cightyears, that
it he never repeats a year or moredue to bis fuilure in the final examing -
tions or any other rewson. For the Irigi pupil, a com ¢ ol smeciulists
in languaze, methodology and curricula has prepared -

qes o Esthouks

caitled The New English Course for Iray. This series includes gizat deat-

=

plementary level when

books, a taxidaak for each year, from the filth ye:
the pupil starts leurning Enelish up to the sixtl year oo
when the pupil is supposed to have completed hiy sehool cde

cutbon, and
hos become, alter passing the ministerial examinition, qualificd to join
a4 university or an institute according to his academic record.

Each tentbook of the eight-textbook series includes various lunguage-
learning activities. On the other hand, there is 2. termparion book for cach
year of the preparatory level entitled Literary Rvader whose purpose i$ 10
introduce the pupil to Hteraturc although at a stimplified tevel. This paper,
as its, topic, ‘Teaching Conversation Lo Advanced Classes in lragi Secondary
Schools’ denotzs, will stick to the dialogue activity which 158 one among
other activites and will leave the other activities aside. The dialogue acti-
vity will be discussed at fuli length in the tast three textbooks of the s:ries,
as this papbr deals with the spoken aspects of lanzuage teaching only.

In the finai analysis, the ain of this paper 15 to assess the current metheds
ol dialogue teaching AL ~Hammash’s Textbooks used in the lragi seco-
ndary Schools, to pin-point its.liniitations, and to suggest some remedial
procedures. This paper, however, is an original fieldwork mainly based
on a teachinz experience in clementary, intermediate and secondary school
as well as on actuat visits 1o school
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