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Abstract

This paper is an attempt to analyze
students’ problems in Mastering English
Sonnet for Second Year Iragi Students
of The Department of English at AL-
Yarmouk University. This study aims at
investigating the difficulties face by Iraqi
EFL college students in identifying and
producing English Poetry and finding out
areas of difficulty in this respect, and the
achievement of Second year college
students in the area of English Poetry.
In addition, the paper also aims to
highlight the main  Discrimination
between students in learning English
Poetry. The population of the present
study comprised all the 40 students at
the mentioned College for the academic
year 2015-2016. The sample of the
study included (20 students (male and
female) of the same College for the
academic year 2015-2016.

A test was presented in the type of
Recognition and Production level see
appendix (A). The Students papers were
scored by the researcher herself. The
obtaining data reveal the following
findings:-

1- The Item Difficulty of the test in (task
one and task two) Recognition test rate
from (20-80) percent and its acceptable
according to Bloom, Madaus and
Hastings (1981: 202).

2- The Item Discrimination of the test in
(task one and two) Recognition test rate
from (27- 85) percent. It is acceptable
due to Brown (1981: 104) who states
that "The item is acceptable when its
discriminating power is 20 percent and
above".

3- The Item Difficulty of the test in (task
three and four) Production test rate from
(63- 73) percent, and it’s higher than the
Recognition test. The test shows that
students perform in recognition test
better than production one. In another
way, students find some difficulties in
production tasks which demands
produce English poetry more than
recognize it.

4- The Item Discrimination of the test in
(task three and four) Production test rate
from (81- 85) percent, and it's higher
than the Recognition test. The test
shows that students perform in
recognition test better than production




one. In another way, task three and four
(production) seems more discriminate
the high level students from the low
level students in English poetry more
than in recognition test.

5- The test shows that, the computed t-
value is lower than the tabulated one,
this proves that our subjects (2" year
students) have failed to identify and
produce English Poetry by form and
function on the whole test.
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Introduction

The word sonnet is derived from the
Italian word “sonetto”. It means a small
or little song or lyric. In poetry, a sonnet
has) ¢ lines and is written in pentameter.
Each line has 10 syllables. It has a
specific rhyme scheme and a “volta” or
a specific turn. Generally, sonnets are
divided into different types based on the
rhyme scheme they follow. The rhymes
of a sonnet are arranged according to a
certain rhyme scheme. The rhyme
scheme in English is usually abab-cdcd-
efef-gg and in Italian abba-abba-cde-
cde.( Rebholz, R. A.,1997)

Types of Sonnet in English Literature
Historically English sonnet passed on
different period as following:

1- Italian Sonnet

2- Shakespearean Sonnet

3- Spenserian Sonnet

4- Miltonic Sonnet

5- Terza Rima Sonnet

6- Curtal Sonnet

However, Renaissance sonnet came in
two types:

(1) The Italian (or Petrarchan) sonnet
contains the following features:
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An octave (eight lines) rhyming
abbaabba. A sestet (six lines) of varying
rhyme patterns, such as cdecde or
cdccdc .Sir Thomas Wyatt in the early
1500s first introduced the Italian sonnet
into English. It rapidly became all the
rage.

(2) The English (or Shakespearean)
sonnet contains the following features:
Three quatrains (sections of four lines,
also called "staves"): abab cdcd efef.

A concluding couplet (two rhyming
lines): gg. Sometimes, the concluding
couplet after the turn is called the
gemel.( Ibid, R. A.,1997)

Though this type of sonnet is
called "Shakespearean," but
Shakespeare did not invent it. It was
actually introduced by the Earl of Surrey
and other English experimenters in the
1500s. The first part of the sonnet
introduced a problem or question of
some sort, which is developed in the
first octave (in Italian sonnets) or the
first three quatrains (in English sonnets).
Then, there is a change in direction,
thought, or emotion called a volta or a
turn. The last sestet (in Italian sonnets)
or the final couplet (in English sonnets)
illustrated this change in direction,
thought, or emotion.

ITALIAN SONNET

(Octave)
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................. (Volta, or Turn)

(Sestet)

moOmoOo

ENGLISH SONNET

A

B

A (Quatrain #1)
B

C

D (Quatrain #2)
C

D

E

F (Quatrain #3)
E

F

----------------- (Volta, or Turn)
G

G (Couplet)

(Philip K., Ed, 2003: 29)

Rules of “Writing a Sonnet”

Here are the rules for writing a
sonnet:

e It must consist of 14 lines.

e It must be written in iambic
pentameter (duh-DUH-duh-DUH-
duh-DUH-duh-DUH-duh-DUH).

e It must be written in one of various
standard rhyme schemes.

However, Bera (2014: 64-80)
states that the most familiar kind of
sonnet, the Shakespearean, and the
rhyme scheme is this: abab-cdcd-efef-
gg. Every A rhymes with every A, every
B rhymes with every B, and so forth.
You'll notice this type of sonnet consists




of three quatrains (that s, four

consecutive lines of verse that make up

a stanza or division of lines in a poem)

and one couplet (two consecutive

rhyming lines of verse). However, there
is more to a sonnet than just its
structure. A sonnet is also an argument.

It builds up in a certain way. And how it

builds up is related to its metaphors and

how it moves from one metaphor to the
next. In a Shakespearean sonnet, the
argument builds up like this:

o First quatrain: An exposition of the
main theme and main metaphor.

e Second quatrain: Theme and
metaphor extended or complicated;
often, some imaginative example is
given.

e Third quatrain: Peripeteia (a twist or
conflict), often introduced by a "but"
(very often leading off the ninth line).

e Couplet: Summarizes and leaves
the reader with a new, concluding
image. (Wang & Niu ,2014 :64)

Methodology

Aims of the study
This study aims at investigating:

1- the difficulties faced AL-Yarmouk
students in identifying and producing
English Sonnet , and

2- the achievement of second year

college students in the area of English

Sonnet of the Department of English

Language and literature at AL-Yarmouk

University College.

3- In addition, the paper aims to

highlight the main Discrimination

between students in mastering English
sonnet.

Hypothesis of the study

It is hypothesized that Iraqi EFL college

students fail to master and produce

English Poetry by form and function.

Procedure of the Study

Data were collected and presented in the
form of table , which further illustrated in the
form of percentages as well as results were
drawn.

Population of the Study

The population of the present study
comprised all the (40 students) of the
Second year college students of Department
of English Language and literature — AL-
Yarmouk University College for the academic
year 2015-2016.

Sample of the Study

The sample of the study included (20
students male and female) chosen
randomly of the Second vyear -college
students of Department of English
Language — AL-Yarmouk University College
for the academic year 2015-2016.

Limits of the Study

The Limitation of the study was
narroved down to the Second year
college students of Department of
English Language and literature in the
field of English Poetry, to test the
achievement of the second Year
students in the area of English Poetry.

Procedures

In carrying out this study, the following

procedures are followed:

1-selecting a sample of college students
to represent the population of the
present study,

2-setting up elicitation tools employing
various technigues that elicit as a full
picture of our subject (English sonnet
in English Poetry) in this area as
possible,

3-constructing a test which consists of
two basic parts: recognition and
production test. Each part in turn
consists of two sections used to test




the hypothesis of the present study,
and

4-using a suitable statistical methods
(Like: T Test, Item Discrimination,
Item Difficulty, and Theoretical
Mean) for processing data analysis
and gaining results.

The Recognition Tasks
The researcher used these tasks to
show the students real thinking ability
besides their real understanding of the
material needed to be studied. In other
words, its test object ability. It is one
which is asked in such a way that there
is only one correct answer beside
multiple incorrect answers. Usually, in
these types of tasks the incorrect
answers are more than two but in this
test they are three to prevent guess
among the students.

In the present study, recognition
tasks are divided into two sections: task
one and task two.

1. Task One: Circling Task
In this task, students were asked to
circle the appropriate choice from the
choices in parentheses. In this type of
tests, a number of questions or
problematic statements were provided a
long with multiple answers to these
guestions or problems ranging into three
answers set as choices. Among choices
there was either one correct answer or
one best choice for each item and the
other choices were either wrong or of
secondary relation to the question or the
problem.

Task one includes (15) items; all

surrounding on Students’ curriculum

books:

1- The Sixteenth Century Poetry
(2011) by Ala’uddin H. Al-Jobori;
A.W. Al-Wakil; Dr. Khalid Mahir; and
Dr. Issam Al-khatib.

2- The Seventeenth Century Poetry:
(2011) by Ala'uddin H. Al-Jobori;
A.W. Al-Wakil; Dr. Khalid Mahir; and
Dr. Issam Al-khatib.

2 Task Two: Multiple — Choice Test

In this task, students were asked to
write the letter of the correct answer
from others three incorrect answers. A
number of questions or problematic
statements were provided a long with
multiple options to these questions
ranging into four answers set as
choices. The options are ranging into (A,
B, C and D), and the correct answer
appeared in a random order. The
researcher was attended that all options
should be related to the same general
area or activity, and all distracters
should be attractive to the students who
are not sure of the correct answer.

Task two also included (15) items just
like task one; all surrounding on the
students’ curriculum books as
mentioned above.

The Production Task
The production tests were intended to
measure the student's ability to produce
lines or stanza of certain English poetry
views or phenomena. In such a test,
students were asked to write and
comment on specific demands which
supplied by the researcher.

In the present study, production
task was divided into two sections: task
three and task four.

Task Three: write and comment

In this task, students were asked to
write a poem of fourteen lines each line
contains ten syllabuses on the rhyme-
scheme of English form (Shakespearian
Form). These kinds of test are used
rarely in Teaching English Literature at




Irag but the researcher used it in order
to show students ability in production
task, without gave formal expectation
without evidence. However, it was used
to make students used their own mental
ability as well as their information about
English Poetry that they have owned
from studying and learning their
curriculum.In the present study, the third
task elicits knowledge on the production
level. It is made up of one question to
elicit students’ ability in producing a
poem from their own choice.

Task Four: Mention and Explanation
‘Mention and  Explanation’” was
intended to measure the ability of
students to discuss different statement
present on the basis of previously
gained knowledge that results from
being involved in certain experience of
English Poetry.

However, in the present study, task
four was included to categorize the six
major types of the sonnet in English
Poetry.

Test Validity
Validity refers to the correspondence
between the test and what it intends or
claims to measure (AL-Juboury,2004,
p.6). Test validity, or the validation of a
test, explicitly means validating the use
of a test in a specific context, such as
college admission or placement into a
course. Therefore, when determining
the validity of a test, it is important to
study the test results in the setting in
which they are used. Validity is a matter
of degree, not all or none

Messick (1989:p. 102-3) a renowned
psychometrical, defines validity as "...an
integrated evaluative judgment of the
degree to which empirical evidence and
theoretical rationale  support the
adequacy and appropriateness of

inferences and actions based on test
scores and other modes  of
assessment." Messick points out that
validity is a matter of degree, not
absolutely valid or absolutely invalid. He
advocates that, over time, validity
evidence will continue to gather, either
enhancing or contradicting previous
findings. So, Validity refers to the
correspondence between the test and
what it intends or claims to measure.
Anyway, before applying the test,
the researcher would like to present the
procedures she followed in order to
ensure both content and face validity.

1- Content Validity

Content validity addresses the match
between test questions and the content
or subject area they are intended to
assess. This concept of match was
sometimes referred to as alignment,
while the content or subject area of the
test may be referred to as a
performance domain. Content-related
evidence of validity comes from the
judgments of people who are either
experts in the testing of that particular
content area or are content experts
(Messick, 1990: p.13).In any test, it is
not enough to depend only on face
validity to judge the suitability of a test.
Content validity is also needed to (a)
make sure that the test adequately
samples the material it is supposed to
measure, and (b) Supply information
about the nature of the test (lbid:
p.13).Hence, to achieve the content
validity, the test covers all the topics of
the curriculum book such as (History of
Sonnet, types of Sonnet, Sonnet
Scheme, the poets, the poems...etc.)
(See appendix — Test Form)
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2. Face Validity

Face Validity refers to the extent to
which a test or the questions on a test
appear to measure a particular construct
as viewed by laypersons, clients,
examinees, test users, the public, or
other stakeholders. In other words, it
looks like a reasonable test for whatever
purpose it is being used. This common
sense approach to validity is often
important in convincing laypersons to
allow the use of a test, regardless of the
availability of more scientific means.
(Holden, 2010, p.637).

Hence, a test which does not have face
validity may not be accepted by
candidates, teachers, education
authorities, or employers. Therefore, the
researcher exposed the test to a jury of
experts in different positions. The four
tasks of the test were examined by a
number of specialists in English
literature and methodology. Each
specialist was requested to point out
his/her remarks and suggestion about
the suitability of the test to the level of
the students and to the aims of the
study. The majority of specialists have
verified the validity of test items. The
jury consisted of the following members:

1- Dr. Najia Ali Anber, Head Department
of English Language and Literature,
AL- Yarmouk University College.

2- Dr. Muslih Ed-Dien Nasief Lecturer at
the Department of English Language
and Literature, AL-  Yarmouk
University College.

3- Dr. Mohannad Mohammed Kadhim
Lecturer at the Department of English
Language and Literature, AL-
Yarmouk University College.

Scoring Scheme
Thissen, and Wainer (2001: p.1)
define ‘test score’ as “a piece of

information, usually a number, that
conveys the performance of an
examinee on atest”. It is a summary of
the evidence contained in an
examinee's responses to the items of a
test that are related to the construct or
constructs being measured.

For the purpose of objectivity and
reliability, a scoring scheme should be
developed for the test. However, the test
comprised of four tasks. Tasks One and
Two comprised of (15 items) every item
was marked as correct or incorrect. An
item correctly rendered scores one
point, and incorrect rendering scores
zero, despite (Task three and four)
which test the production level. Task
three and four comprised of direct
guestions. Each question score from the
scale of (15 Marks). Failure to answer
the questions was considered a wrong
answer. However, all the papers were
scored by the researcher herself, and
the full mark of the test was sixty.

Item Analysis

Item difficulty is simply the percentage
of students taking the test who
answered the item correctly. The larger
the percentage getting an item right, the
easier the item. The higher the difficulty
index, the easier the item is understood
to be (Wood, 1960: p.12). To compute
the item difficulty, divide the number of
people answering the item correctly by
the total number of people answering
item. The proportion for the item is
usually denoted as item difficulty
(Crocker & Algina, 1986: p122).

The first step was scoring the test out of

60 marks and classifying it into high and
low mark. Then the 27% highest and the
27% lowest subjects were taken a basis

for testing the level of difficulty.
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AL-Juboury (2004: p.70-71) stated that
“the Level of difficulty of the test items is
represented by the percentage of
students who answer the item correctly
to the total number of students. To find
out the level of difficulty for each item,

the following statistical formula is used:

Level of Difficulty= High correct+Low
correct

Total number of
sample”

However, Madsen(1983: p.181) elicited
that “the accepted range of the level of
difficulty is from (0,30 to 0,70)”. Bloom
(1981: p. 95) stated that "a good spread
of results can be obtained if the average
difficulty of the item is a round (0,50 to
0,60) percent and items vary in difficulty
from (0,20 to 0O, 80) percent ". While
Thompson and Levitov (1985: p.163-
168) pointed that “the ideal percentage
of correct answers on a four-choice
multiple-choice test is not 70-90%. It
would be halfway between the
percentage of pure guess (25%) and
100%, (25% + {(100% - 25%)/2}).
Therefore, for a test with 100 items with
four alternatives each, the ideal mean
percentage of correct items, for the
purpose of maximizing score reliability,
is roughly 63%”. The researcher didn’t
use Thompson and Levitovs’ item
difficulty, since the test divided into two
parts (recognition and production). So,
Thompson and Levitovs’ item difficulty
couldn’t be used.

However, from the above mention, the
researcher depends on the most
common item difficulty of Bloom from
(0,20 to 0,80) percent. The results of the

present study indicate that most of the
items have an acceptable level of
difficulty which ranges between (0,20 to
0,80).

The second step then, after Item
difficulty, was the item discrimination.
Lopez (1998: p.626) stated that “item
discrimination is a measure of how well
an item is able to distinguish between
examinees who are knowledgeable and
those who are not, or between masters
and non-masters”. ( Kelley, Ebel, and
Linacre(2002: p. 883-4) stated that “to
obtain the index of discrimination,
subtract the number of correct answer in
the low group from that of the high
group; divide the difference by the total
number of the students in one group,
the following formula is used:

Item High correct — Low
correct
Discrimination=
Half the number of
students”

However, after the application of item
discrimination formula, the researcher
has been found that the discrimination
power of this study rangers between
(0,27- 0,85) percent, (See Table (1)).
According to Brown (1981: 104) who
stated that "The item is acceptable
when its discriminating power is 20
percent and above". Therefore, the
discriminating power of the present
study is satisfactory.




Table (1)
The Iltem Difficulty and Item
Discriminating Power of the test
. Item Item
Quesien || e Difficulty | Discrimination
1 0,78 0,67
2 0,49 0,59
3 0,52 0,57
4 0,80 0,51
5 0,50 0,37
6 0,64 0,28
7 0,41 0,43
Q 1 8 0,46 0,70
9 0,67 0,77
10 0,80 0,53
11 0,69 0,28
12 0,41 0,60
13 0,56 0,51
14 0,79 0,27
15 0,45 0,48
1 0,63 0,81
2 0,57 0,72
3 0,41 0,80
4 0,67 0,31
5 0,49 0,37
6 0,77 0,69
7 0,68 0,75
Q2 8 0,57 0,29
9 0,60 0,49
10 0,21 0,77
11 0,69 0,55
12 0,57 0,67
13 0,44 0,71
14 0,32 0,53
15 0,20 0,45
Q3| # 0,72 0,85
Q4| # 0,63 0,81

Presentation of Results

In order to prove the hypothesis of the
present study “It is hypothesized that
Iragi EFL college students fail to master
and produce English Poetry by form”.
The researcher used t-test formula to
specify the ability of the students in
mastering and producing English Poetry
by form.Table (2) shows that the mean

score of the students' performance is
(28,6) with a standard deviation of
(12,34) The mean score of the
students is at both Recognition and
Production tasks. Levels are compared
with the theoretical mean (27,5), which
IS computed by using the following
formula:

Theoretical
Lower Score
Mean (M) =

Higher Score +

2

After eliciting the Mean, Theoretical
Mean and Degree of Freedom (Sample-
1), the researcher used the T- Test
Formula to estimate the calculated t-
value of the test, and used it also to find
the level of the sample in recognition
and production skills: The following
formula was used:

X —M
T =
S/IV/'N
Where: T =t-test
X = mean

M = Theoretical Mean

S = Standard Deviation

N = Number of Subjects
Then by using the t-test formula, it has
been found that the computed t-value
(0.7045) matched with the tabulated t-
value is (2.750) at level of significance
(0,01) with a degree of freedom (36),
and (2.542) at level of significance
(0,05).

Since the computed t-value is
lower than the tabulated one, this
proves that our students (2" year) have
failed to identify and produce English
Poetry by form on the whole test. This
proves that the hypothesis of the
present study is accepted.

Table (2)




T-test value/subject performance of the

test
Sample T/
Mean 28,6
Theoretical 27,5
Mean
SD. 12,34
D.F. 36
Comp. 0.7045
(2.750) at Level of
T.Value Significance (0,01)
Tabu.
(2.542) at Level of
Significance (0,05)

Conclusions:-

From the above mentioned view, the
researcher analyzed the results of the
test and concluded the following:-

1- The Item Difficulty of the test in (task
one and two) Recognition test rate from
(20-80) percent and it is acceptable
according to Bloom (1981: p. 95).

2- The Item Discrimination of the test in
(task one and two) Recognition test rate
from (27- 85) percent. According to
Brown (1981: 104) who states that "The
item is  acceptable  when its
discriminating power is 20 percent and
above".

3- The Item Difficulty of the test in (task
three and four) Production test rate from
(63- 73) percent, and it's higher than the
Recognition test. The test shows that
students perform in recognition test
better than production one. In other
words, students find some difficulties in

production tasks that need to produce
English poetry more than recognize it.

4- The Item Discrimination of the test in
(task three and task four) Production
test rate from (81- 85) percent, and it's
higher than the Recognition test. The
test shows that (students perform in
recognition test better than production
one). In other words, task three and four
(production) seemed more discriminate
the high level students from the low
level students in English poetry more
than in recognition test.

4- The test shows that, the
computed t-value is lower than
the tabulated one, this proved
that our students (2" year)
have failed to identify and
produce English Poetry by form.
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Appendix — The formal test
Recognition Test

Q1 / Circle the appropriate answer
from the choices in parentheses: (15
Marks)

1- The word sonnet is derived from
the Italian word ( sonetto, sonnet,
son net, sonnetta ).

2- In poetry, a sonnet has (fifteen,
sixteen, fourteen, thirteen) lines
and IS written in
iambic pentameter.

3- In a poem, each line has (10
syllables, 11 syllables, 12
syllables, 13 syllables).

4- A poem has a
specific rhyme scheme and a
‘volta” or a (specific rhyme,
specific sonnet, specific turn,
specific phenomena).

5- Sonnets are divided into different
groups based on the (idea
present, poem mood, poet view,
rhyme scheme) they follow.

6- The sonnets can be categorized
into (four, five, six, seven) major
types.

7- The Italian (or Petrarchan) sonnet
contains (octave, sestet. octave
and sestet, quatrains).

8- An octave contains eight lines
rhyming (ababcdcdefef,
abbaabba, ababbcbc, abbbgege).

9- A sestet contains six lines of
varying rhyme patterns, such as
(cdecde, efefggg, cdcdee,
dcdcee).

10-In the early 1500s first introduced
the Italian sonnet into English
was (Shakespeare, Henry
Howard, Sir Thomas Woyatt,
Edmund Spenser)

11-The English (or Shakespearean)
sonnet contains (one quatrains ,

two quatrains ,three quatrains,
four quatrains).

12-In English sonnet the sections of
four lines, also called (octave,
sestet. octave and sestet,
staves).

13-In English sonnet the two
rhyming lines (gg) is called
(couplet, octave, sestet.
guatrain).

14-Sometimes, the  concluding
couplet after the turn is called the
(octave, sestet, gemel, staves).

15-The change in direction, thought,
or emotion called a turn or
(staves, gemel, sestet, volta).

Q2/ Write the letter of correct choice
that carries the suitable answer: (15
Marks)

1- - IS @ most known poem
written by Henry Howard, Earl of
Surrey.

a) False love. b) Spring. c¢) A
Promise. d) Farewell

2- The Nightingale is a most known
poem written by --------------- .

a) Sir Philp Sidney. b) Sir

Walter Ralech. c) Sir
Thomas Wyatt. d) William
Shakespeare.

3- Dr. Faustus is a sort of play
written in a form of sonnets by --------
a) Christopher Marlowe. b)
William Shakespeare. C)
Thomas Campion.
d) Sir Walte r Ralech.
4- When Sir Thomas Wyatt first
introduced the sonnet into England,
he attempted to follow the original
form known as the Italian or ---------- .
a) English form. b) Spenser’s
form. c) Petrarchan form. d)
Sidney’s form.
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5- The Sonnet was the most popular
form of the lyrics with the ------------- .

a) Dark age. Db) Elizabethan

age. c¢) Middle age. d) Iron

age.
6- In the 13" century, the fourteen-
line sonnet probably used by two
Italian masters --------------- :

a) Dante and Petrarch. b)
Marlowe and Shakespeare.
c) Wyatt and Howard. d)
Spenser and Ralegh.

7- In the 16" century, the fourteen-
line sonnet are credited with
introducing and promoting the form
in England early by -------------- .

a) Dante and Petrarch. b)
Marlowe and Shakespeare.
¢) Wyatt and Howard.

d) Spenser and Ralegh.
8- Elizabethan age might be called
the -------------- :

a) Age of war. b) Age of
peace. c) Age of love. d)
Age of Sonnet.

9- Some poet were themselves ------

a) politician. b) musicians.

c) magician. d) proletarian.

10- Music which was a part of
Elizabethan educational program,

helped to establish ----------- in 16
century England.
a)songs and lyrics. b) folk

stories. c) folk songs. d) myth.
11- Renaissance was a shift of
emphasis of classical studies from
the --------------- :

a) English to Roman. b) Rome

to English. c¢) Rome to Greek.

d) Greek to Rome.
12- By the end of the Middle Ages
many were convinced that the
Roman Catholic Church needed -----

a) reforming.  b)supporting. c¢)
fighting. d)accepting.

13- The -------mmmme- helped in
spreading ideas of reformation.
a) invention of trains. b)

invention  of  vehicles. ¢)
invention of lyrics. d) invention of
printing.
14- The leaders of the reformation
sought to restore Christianity to its
early purity as a simple religion
based on the --------------- :
a) teaching of the church rules.
b) teaching kingdom rules.
c) teaching of the Bible. d)
teaching poetry.
i — though 16"
century poetry was (it had its own
appeal independent of Music) the
vogue for publishing songs and lyrics
in  anthologies without musical
accompaniment.
a) Songs. b) Melodious )
Lyrics. d) Prose.

Production Test

Q 3 / Write a poem from your own
choose of fourteen lines each line
contains ten syllabus on the rhyme-
scheme of English form
(Shakespeare Form). (15 Marks)

Q4 [/ The sonnets can be
categorized into six major types,
mention them with explanation one
of them. (15 Marks)




