AVEEE _a Y YT A (Y) Galdl (Y)aadl (1Y) alaa doeLaia¥) g dpiludy) a slall Jad) Uaa

Iraqi EFL Intermediate School Students' Reading Comprehension
Huda Hadi Salim
MA Candidate, English language Department, College of Education-lbn Rushed for
Human Sciences, University of Baghdad/Baghdad, Iraq
hoda.hadi12070@ircoedu.uobaghdad.edu.ig
Asst. Prof. Dhea Mizhir Krebt, Ph.D.
Professor, English Language Department, College of Education-1bn Rushed —for Human
Sciences, University of Baghdad/Baghdad, Iraq
dhea.mizhir@ircoedu.uobaghdad.edu.ig

Abstract:

Reading comprehension is an interactive process in which readers construct a
meaningful representation of a text using effective reading strategies. reading
comprehension is the process of creating meaning from text. The purpose is to get an
understanding of the text rather than to acquire meaning from individual words or
sentences. The outcome of reading comprehension is the mental representation of a text
meaning that is combined with the readers’ previous knowledge. Reading comprehension
requires readers to interpret the mental image from the given text through the interaction
between both conceptual knowledge and procedural knowledge.

This study aims at finding out Iraqi EFL Intermediate school students’ reading
comprehension level. A sample of (375) students (boys and girls) has been chosen
randomly for the academic year 2022/2023. Reading comprehension tests were adopted
from British Council/ learn English to measure the learners' performance in reading
comprehension. The results of the statistical manipulation show that Iraqi EFL intermediate
students have a medium level of reading comprehension.

Keywords: reading comprehension RC, reading comprehension test, lraqi EFL
Intermediate School Student.

l. Introduction

Wolley (2011) states that RC is a process of making meaning from text. The goal, therefore,
is to gain an overall understanding of what is described in the text rather than to obtain meaning
from isolated words or sentences. In understanding text information students develop mental
images, or representations of meaning of the text ideas during the reading process. Thus, RC is
important skill that enables students to find some information for knowledge and it can share the
information for everyone when they need it. Difficulties that faced by students in RC divided
into external and internal. Internal factor includes intellectual, and psychological. While external
factors include family and school environments. (Abbas&Al-bakri,2018)

Reading comprehension is defined as “the process of construction of meaning through the
dynamic interaction between the reader’s existing knowledge, the information suggested by
written language, and the context of the reading situation” (Anthony, Pearson & Raphael, 1993,
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p. 284). Dutcher (2019) defines RC as the dynamic interplay between the reader's previous
knowledge, the information inferred by the written language, and the reading situation context.

Veeravagu, et al. (2010) state that the term RC refers to thinking process by which
a reader selects facts, information, or ideas from printed materials; determines the
meanings the author intended to transmit; decide how they relate to previous knowledge;
and judge their appropriateness and worth for meeting the learner’s own objectives.

Il. Literature Review
2.1 Reading as a Receptive Skill

Reading is a receptive skill, meaning that it helps readers to take in and comprehend
information. The complicated way of reading, on the other hand, need the capacity to
speak in order to articulate the words that individuals learn. In this view, reading is a
useful technique since it helps others to access and share information (Alvermann et
al.,2011). Schmitt (2010) argues that the primary goal for reading is raising learners'
awareness of a material's core concepts and understanding how a book organize for good
comprehension. As a result, focusing on text structure and realizing the ordering of
content information through graphic representation is an important resource for
comprehension education.

Reading is an important receptive skill in language acquisition and instruction. It is
crucial for a variety of reasons. To begin with, it is frequently encountered by students in
their everyday lives. Second, because the students studying English for academic
purposes, they will undoubtedly be required to read a great number of lengthy articles or
books in their departments. They can't learn anything if they don't grasp the books, and
they can't pass the examinations if they don't understand them. Because most EFL
learners live in an environment where English is not spoken, reading is their major source
of language input (Hedgcock & Ferris, 2009).

2.2 Types of Reading

Harmer (2007) states that extensive reading and intensive reading are not
contrasting types of reading rather they are complementary and both are important and
necessary in the teaching and learning RC.

2.2. 1 Intensive Reading

Intensive reading refers to the reading of short text. It entails the reading made at
classroom level under the guidance of the teacher, the main aim of intensive reading is to
arrive at a profane and detail understanding of the text, not only of what it means but also
of the meaning is produced. It tends to develop the strategies of the
learners(Harmer,2007). Patel and Jain (2008) explain that intensive reading will provide a
basis for explaining difficulties of Structure and for extending knowledge of vocabulary
and idioms.

2.2.2 Extensive Reading
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Hedge (2003) declares that extensive reading differs based on learners’ motivation and
School resources. A highly motivate and well-train teacher can certainly select appropriate
materials and activities for their own learners. It helps learners to gain their independency
through reading either in class or at home.

According to Alderson (2000) extensive reading activities can be beneficial in aiding
learners to become self-directed individuals who search for meaning provide that they are
based on student-selects texts that learners interest in what they read. The process of choose
reading texts according to content, level of difficulty, and length. Liontas (2002) mentioned
the benefits of extensive reading as follows: Students can make their language proficiency,
advance in their reading skill, become more independent in their learning, learn cultural
knowledge, and expand confidence and incentive to continue their own learning.

2.3 Reading Comprehension Models

There are three major RC models that play a significant role in managing and
facilitating the comprehension process, as well as assisting readers to better understand a
written passage and overcome their reading comprehension difficulties while engaging in
the reading process. These models include the bottom-up model, the top-down model,
and the interactive model. The three models differ from one another based on their
concentration of the technique that readers apply in order to obtain meaning from a
written passage. (Ahmadi, Ismail, & Abdullah, 2013).

2.3.1 Bottom-Up Model

The notion behind the bottom-up model is that readers should gradually start the
reading process by decoding every letter, vocabulary word, and eventually sentence in
order to construct meaning from a written passage. In other words, this model looks at the
entire reading process as letter and vocabulary-based. Thus, in order to successfully gain
meaning from a text, readers are required to understand and recognize each letter and
vocabulary word while reading. Since this model emphasizes the importance of
understanding every single word for comprehension, quick word understanding is an
essential requirement for the bottom-up approach (Ahmadi et al., 2013). This RC model
supposes that readers who follow the bottom-up reading process rapidly become expert
readers whose proficiency plays a significant role in improving their ability to decode
(Pressley, 2000).

2.3.2 Top-Down Model

In contrast to the bottom-up model, the top-down RC model engages readers’ prior
knowledge, experience, and expectation about a particular topic in order to obtain meaning
from a written passage. Thus, as describes by Eskey (2005) the top-down model considers
RC as a process that begins “from the brain to text” (p. 564). In the top-down model,
readers require to start the process of RC with building particular expectations about the
text. These expectations build based on a reader’s previous knowledge about a particular
topic.
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After building some expectations, the reader moves to another task in which they draw
on their world knowledge in order to decode vocabulary within the text to either prove or
modify their pre-established expectations. Therefore, the top-down RC model looks at the
text itself as meaningless, with the reader gaining meaning by integrating the text into their
prior knowledge (Hudson, 2007).

2.3.3 Interactive Model

Since the interactive model emerged to address weakness and limitations that were found
in both the bottom-up and the top-down RC models, it tends to integrate features of each.
Today, the interactive model is the most widely conclusive model for explaining the process
of RC and confirms the importance of the interaction between a reader and the text (Ahmadi
& Gilakjani, 2012).

Mainly, the interactive model adapts the notion that neither the bottom-up nor the top-
down model can be used in isolation to explain the entire reading comprehension process.
Therefore, it called for the creation of an interaction between these two models (Ismail, &
Abdullah, 2013).

2.4 Factors Affecting Students’ Reading Comprehension
2.4.1 Lack of Motivation
Archer (2012) states that teaching a FL is challenging task due to the variety of

constraints that EFL teachers face daily. For instance, they have to look for ways to
motivate their students to learn it in meaningful and attractive ways and they have to
explore appropriate methods to teach it. These are demanding tasks for EFL teachers whose
main goal is to achieve effective learning for their students. Due to this fact, EFL teachers
need to be selective and analytical to choose suitable methodology which helps them to
implement in their actual classroom. Students can be taught how to make these decisions,
(R. K. Elaf, 2022).

2.4.2 Students’ Learning Background

Anderson (1999) argues that students’learning background, including their L1 reading
skills and knowledge level affect their RC. According to Nuttall (2005) some students do
not read efficiently even in their L1. This hinders the development of efficient reading in
the FL, for there is a strong transfer of reading habit from one language to another. (Sundus
AlJ. 2022).

2.4.3 Inadequate Vocabulary

Readers with inadequate vocabulary read slowly and with poor understanding. In
connection to this, students who lack adequate vocabulary have difficulty of getting
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meaning from what they read, so they read less because they find reading difficult Growth
of attention on learning in classrooms becomes the vogue now as it proves its striking

effect on students progress in learning foreign languages (Alsaadi & Shahad Hatim,
2016).

Anderson (1999) also reports that readers with inadequate vocabulary read slowly
without enjoyment. This, in turn, degrades understanding. In the contrary, students with
well-developed vocabularies read more and improve their reading skills and at the same
time they learn more words. Good vocabulary knowledge will ascertain reading
development which will lead to increased reading comprehension (Duke, 2003).

2.4.4 Lack of Background Knowledge

Lack of appropriate background knowledge is a factor that limits text understanding.
Regarding to this, Nuttall (2005) elaborates the reader and the writer should share about the
world and the way it works. Brown and Yule (1983) provide a comprehensive account of
how this background knowledge can guide and influence the comprehension process.
Efficient reader, therefore, calls for an appropriate utilization of the background knowledge
readers have about the world. Knowledge of the world and how it works is important in
order to understand a given text Language proficiency is obligatory in translation practice
(Krebt, 2022).

2.4.5 Lack of Awareness with Reading Strategies

Paran (2003) states that if a reader is aware of what is needed to perform effectively,
then it is possible to take steps to meet the demands of a reading situation more effectively.
If the reader is not aware of his or her own limitations as a reader or of the complexity of a
task at hand, then the reader can hardly be expected to take preventive actions to participate
or recover from problems. This is why EFL students need different reading strategies to
cope up with the challenging RC activities.

According to Duke (20003), Reading strategies are all the different methods one uses to
increase comprehension, whereas skills are the small steps and ways into understanding.
Strategies are more complex than different, individual skills, or techniques. Thus a strategic
reader is according to Yang, Dai, and Gao (2012) someone who possesses various tools to
be able to solve any problem that might arise while reading. In addition, reader has a good
meta-cognitive competence, ascertaining that they supervise their reading and are
conscious of which strategies they ought to use when, and if, comprehension fails. The
most important presumption is that the student and the teacher would take care of the
structure spontaneously (Krebt, 2017).

I11. Methodology

3.1 Population and Sampling

The population in this study is lIraqi EFL intermediate school students consists of
(15000) students during the academic year 2022/2023. five intermediate schools are
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randomly selected from the directorate of education in Al-Qadisiyah governorate to extract
the sample from. The total number of the sample is 375 students.

3.2 Instrument

To assess students’ level of RC, the researcher adopted a test. The topics of the test are
selected according to subjects from the prescribed text book which is entitled “English for
Iraq” by Olivia Johnston and Mark Farrell (2018), the test includes two reading passages;
the first passage is followed by a multiple-choice question, it includes five items. The
second passage is followed by a true\false question and a matching question, it includes ten
items.

3.3 Reliability

A sample of (40) students are randomly selected from the 2™ intermediate school (Um-
kulthum intermediate school for girl) from the Educational Directorate of Al-Qadisiyah to
conducting the pilot administration of the two tests. The pilot study is conducted on 4
December 2022, this procedure is used to find out:

1. The clarity of items and instructions in the tests.
2. The amount of time participants set aside to complete answering the tests.

As a results, no ambiguity is found in the test items. The time required for the students to
answer the two test is between (40-45) minutes.

IV. Results

The aim of this study is “Finding out the level of RC for Iraqi EFL intermediate
Schools”, to achieve this aim RC test has been applied on the sample consists of (375)
students (boys and girls). The results showed that means score for this sample is (14.955)
score and standard deviation is (3. 283) score. For the purpose of finding out the
significant differences between mean score and hypothetical mean which is (15) score. T-
test has been used for one sample and it showed that there are no significant statistical
differences at the level (0.05), because T-value is (0.267) and this score is lower than
calculated T-value which is (1.96) at freedom degree (374), this can indicate that Iraqi
intermediate students at a medium level as shown in table and figure (4-2).
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Table (4-2)

Mean Score, Standard Deviation, T-value for RC test

Standard T-value
Variabl Arithmeti Theoretica Significance
N Deviatio "
e c Mean I Mean | Calculate | Critica (++2)
n d I
14,955 3,283 15 +,267 1,41 Significant
Figure (4-2)

Mean Score and Hypothetical Score for RC Test

18 -

12 ~
B mean score

9 - M critcal value

mean score critcal value

V. Discussion of Results

The finding of current study indicate also that Iragi EFL intermediate school students
have a medium level of RC, EFL learners may face a number of difficulties in RC, such as
dealing with unknown vocabularies and rote memorization, boring content and lacking
interest and motivation, anxiety, lacking the ability to infer the meaning of the text and
shortage of practice time outside the classroom. Difficulties in RC due to weak cognitive
abilities, RC activities are covered with various actions with a focus on word meaning and
sentence structure.
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V1. Conclusions

In accordance with preceding survey and discussion related to the finding, aim, and
question of this research, the conclusion has been drawn that Iragi EFL intermediate school
students have medium level of reading comprehension.
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