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Abstract:

This study aims to investigate the EFL preparatory
schools teachers' perspectives toward the challenges that
encounter them in developing their teaching experiences
in teaching English language in the Iragi context. A
qualitative action research design was used to collect the
data. The sample is consisted of 6 EFL teachers from 4
General Education Directorates. A semi-structured
interview was conducted to collect the data. The findings
revealed that the most challenges that the EFL teachers
encounter in developing their experiences were the lack
of : training courses; technology infrastructure; teacher's
seminar; modern teaching strategies awareness; feedback
and reflection; minimal exposure to English context
outside the school; immersion model; and most EFL
teachers are confused between the cognitive development
and academic development.
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Background of the Study

Education is the soul of the human; its effect is great on the
development of the word. All the innovation are results of education.
Education alone is not enough, it needs supportive factors such as
equipment, technology, educational environment, training sessions,
novice materials, good and qualify teachers, etc. The focuses mainly
are on teachers' experiences, qualifications, competencies, and good
career reputation which are the main pillars of educational
development. Thus, the teachers are the source of any innovation in this
world (Siddiqui et al. (2021); Lom (2022); Anber and Jameel (2020);
Ashetwey (2019); and abu Asba (2018).

Statement of the Problem

Annual teacher's assessment process is conducted by the

@W JUAH- Special Issue- May 2023 () ISSN 1995-8463/ E. ISSN 2706-6673
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education directorate. Teachers' assessment is measured based on
criteria, one of the most important criterion is the teacher's experience
development, followed in the second rank is the teacher's cognitive and
awareness of teaching strategies.

The teacher's experiences have been conducted from different
corners, for instance Jameel (2022), Ali (2021), Bol and staring (2018),
Hakkinen and Mikkila (2021), Ziegler (2013), Liu et al (2015),
Gonzlez-Gil et al (2013), Santos and Miguel (2019) have investigated
studies concerning English language teachers' development, needs,
proficiency, skillfulness, and career development. Most of the studies
revealed that the English language teachers face difficulties in
developing and improving teaching English language as a foreign
language. Based on these findings, the notion of teachers" development
has the main focus of the researcher in this study, The researcher has
conducted a need analysis by presenting on open question to address
the English language teachers who teach English language at the
schools of the first and second education directorate in Baghdad, Al-
Anbar education directorate, and Mosul Education directorate. The
analyzed teachers' responses, it was found that the majority encounter
some challenges in improving and developing their teaching
experiences. Thus, this study is an attempt to reveal the obstacles and
the difficulties that encounter the EFL teachers to develop their
teaching experiences.

Aims of the Study

This study aims to reveal some major challenges that encounter
EFL teachers in developing their teaching experiences.

Question of the Study

This study tries to answer the following question, "What are the
EFL teachers challenges encountered in developing their teaching
experiences?

Significance of the Study

The outcomes of this study shed the light on the obstacles,
difficulties, and boundaries that hinder teachers' professional and
experiences development. The outcomes can be a good indicator for the
principals at the department of preparation and Training-Education
Directorate.

The Limits

This study is limited to the following:

@ JUAH- Special Issue- May 2023 (V1Y) ISSN 1995-8463/ E. ISSN 2706-6673
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1. Place: The education directorates are located in Baghdad,
Anbar, and Mosul provinces.

2. Duration: The data is collected during the first semester of
the academic year 2022-23.

3. Participants: The participants were English language
teachers from Iragi public schools.

Introduction

This study begins with a comprehensive definition of Day (1999
cited in Karlberg and Bezzina, 2022), who defined teacher's
professional development as:

"Professional development consists of all natural learning
experiences and those conscious and planned activities which are
intended to be of direct or indirect benefit to the individual, group or
school, which contribute through these, to the quality of education in
the classroom. It is the process by which, alone and with others,
teachers review, renew and extend their commitment as change agents
to the moral purposes of teaching; and by which they acquire and
develop critically the knowledge, skills and emotional intelligence
essential to good professional thinking, planning and practice with
children, young people and colleagues throughout each phase of their
teaching lives. (Karlberg and Bezzina, 2022, p. 626)

The researchers in this study infer that Day's definition enable
the interests to understand the roles of the teachers as a central and vital
role, so developing teachers' professional aspects is very important to
the educational process. This inference is supported by Osmond-
Johnson et al. (2019) who emphasized Day's definition, he mentioned
that:

" ... Such definitions help us to appreciate the importance behind
capacity building as educators focus on empowerment of individuals
and teams, situating schools as sites of professional learning" (P.6).

Teacher's career needs periodic assessment to meet the
development of the education process. Developing the instructional
materials, environment, the textbook, and the methods of teaching and
learning alone are not enough to develop the educational process. The
development of the teacher's career, personality, the cognitive and
knowledge domains, the experience, etc are very important because a
teacher is a guide and the maestro of the educational process (Al-
khayyat, 2021,b).

@ JUAH- Special Issue- May 2023 (V1Y) ISSN 1995-8463/ E. ISSN 2706-6673
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Now, we are in the Post-covid-19, era, the teaching and learning
process return gradually to face-to-face with a mix of blended learning
(Siddiqui et al, 2021). Now, the call is for developing the educational
context; the teachers, the curricular, the educational policy, ... etc to
meet the world development. The extensive need of English language
teachers' training has become a very necessary demand (Ashetwey,
2014).

Teachers' experiences development is the responsibility of the
schools' administration. The teaching processes need a management,
the management provides training sessions, staff development
programmers, and overcome all the pedagogical barriers (Buendia and
Macia, 2019). Ali (2021) investigated EFL teacher's beliefs and the
challenges concerning the use of technology during the quarantine of
Covid-19. The researcher found that most EFL teacher's challenges in
teaching via electronic platforms were the lack of technical support,
lack of technology experience, unfamiliar with suing technological
sites, and lack skills of classroom management, All these challenges
are due to lack of the training Session. The teachers teaching
experiences are flexible and influenced by the environment and the
development of the world( Hodges et al., 2020).

Braine (1999), Brown (2001), Willis and Willis (2007) found
that there are several challenges that English as a foreign language
(EFL) teachers may encounter when developing teaching experiences.
Some of these challenges include:

1. Lack of familiarity with the students' language and
culture: EFL teachers may have limited knowledge of the students'
native language and culture, which can make it difficult to create
culturally relevant and authentic teaching materials.

2. Limited resources: EFL teachers may have limited access
to resources such as textbooks, online materials, and other materials
that are specifically designed for EFL learners.

3. Limited time: EFL teachers may have limited time to
prepare and plan lessons, which can make it challenging to create
engaging and meaningful learning experiences.

4, Different learning styles: EFL students may have different
learning styles and preferences, and it can be challenging for teachers
to adapt their teaching style to meet the needs of all learners.

5. Large class sizes: EFL teachers may be responsible for

@ JUAH- Special Issue- May 2023 (V1¢) ISSN 1995-8463/ E. ISSN 2706-6673
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teaching large classes, which can make it difficult to provide
individualized attention to each student.

6. Lack of teacher training: Some EFL teachers may not have
received specific training in teaching English as a foreign language,
which can make it challenging to effectively teach the language.

To develop teachers' experience, the teachers who teach English
as foreign language in context where the English language is not the
mother language, the teachers need to focuses on future and gain new
experiences to foster the existed one the teachers need to overcome the
challenges and benefit for mistakes to build new vision. Do self-
evaluation and accept positive criticisms, the teaching experience is
strongly affected by such factor. Accepting Peers' point of view and
suggestions are a good indicator of the teachers' progress even listening
to students' , but unfortunately few accept such fact (Bol and Staring,
2018). Comments can be good for teachers' progress. As a reference to
the challenges that hinder teachers' development are the external
factors, the factors that are related to course design, for rigid teaching
strategies, fix instructional materials, school administration authority,
demographic changes, and routine (Hakkinen, et al., 2021). The
shortage of ongoing development training programmes have effected
largely on EFL teacher's teaching experiences attending one training
session from time to time is not adequate to enrich teachers'
experiences. Such phenomena has short-term-significant effect on
teachers' teaching experience. Language teaching profession need to be
followed and also need an assessment tool to reflect on what has
already achieved and what need to be continue (Ziegler, 2013).

Jameel (2022), Nunan (2003), Burns (2006) found several
difficulties that English language teachers may face in terms of
professional development. These can include the following:

1. Time constraints: Many teachers have busy schedules and
may not have enough time to commit to professional development
activities, such as taking courses or attending workshops.

2. Financial constraints: Professional development can be
expensive, and teachers may not have the resources to pay for courses
or materials.

3. Lack of access to professional development opportunities:
Depending on where a teacher is located, they may not have access to
professional development opportunities that are relevant to their needs

@ JUAH- Special Issue- May 2023 (Y1e) ISSN 1995-8463/ E. ISSN 2706-6673
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or interests.

4. Limited support from school or district: Some teachers
may not receive adequate support from their school or district when it
comes to professional development, which can make it difficult for
them to access the resources and support they need to improve their
skills and knowledge.

5. Inability to apply new knowledge and skills in the
classroom: Even when teachers are able to access professional
development opportunities, they may find it difficult to apply what they
have learned in their classrooms due to various factors, such as lack of
support from school administration or limited resources.

The chance cannot support teachers' professional development,
the opportunities are the solution. To provide opportunities for EFL
teachers to conduct educational projects or/and research can help
novice teachers and professional teaching experience. English language
teachers need a guide and encouragement environment to conduct
action research and field studies that can be a helpful resource to solve
an educational problem and enhance teaching experience (Liu, et al.
2015).

Acquiring new competencies is a demand for all teachers (Pre-
service, in-service, and professional teachers). The language teachers
need a national project that concern with the teachers' experience
development, a project that based on standard criteria (Rosiek and
Clandinin, 2019).

Lack of funding is on the challenge that the English language
teachers are suffering from. Teaching English language needs lab-
sound, authentic material, native-like guide, etc. all these factors need
funding, a financial support (Paesani, 2020).

The full instruction teaching load is a crucial challenge that most
English language teachers encounter, in addition to associated
responsibilities of the teachers inside and outside the school. The
difficulty of the environment surrounding the teachers which create
what is called a "reality shock™" (Gordon and Maxey, 2000).

Concerning the community, training sessions, leadership,
curriculum, motivation, and education policy factors are considered
challenges that hinder teachers' professional development (Gonzalez-
Gil, etal., 2013).

A model is an important tool which guide the teachers to

@ JUAH- Special Issue- May 2023 (V1) ISSN 1995-8463/ E. ISSN 2706-6673
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enhance their own experience widodo and Riandi (2013) emphasized
the importance of mode and model in developing teachers'
professional. They found that the mode of two-phase dual mode had
developed EFL teachers' professional pedagogical knowledge.

Professional development is defined as "ongoing learning and
professional growth that occurs throughout an individual's career"
(Willis & Willis, 2007, p. 3). It can take many forms, including
attending workshops and conferences, participating in online courses,
and engaging in professional learning communities. Professional
development is important for English language teachers for several
reasons.

First, it helps teachers stay up-to-date on best practices and
research in the field. The field of English language teaching is
constantly evolving, with new research and theories emerging all the
time. Professional development allows teachers to stay informed about
these developments and apply them to their classrooms.

Second, professional development can help teachers develop
new skills and knowledge that can be applied in their classrooms. For
example, a teacher who participates in a workshop on task-based
language teaching (TBLT) may learn new techniques for designing and
implementing tasks that engage and motivate students (Willis & Willis,
2007).

Third, professional development can help teachers stay
motivated and engaged in their work. By participating in professional
development activities, teachers can learn about new approaches and
ideas that can inspire and energize them.

Previous Studies

Cadero-Smith  (2020) investigated teachers’ professional
development challenges. The participants were 10 teachers from rural
districts near western Washington, an interview was used as an
instrument to collect the data. The findings revealed that "the
inadequate fiscal resources, limited human capital, geographic
isolation, and the complex and resource-intensive nature of effective
teacher professional development™ impact teachers' teaching experience
development.

Omar and Rashid (2019) investigated the challenges that face the
professional English language teachers in developing their career. The
participants were 5 ESL teachers. A semi-structure interview was used
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to collect the data. The results revealed that the life commitments, Job
and family, health cases, and the management of the work-time were
the most challenges that encounter the ESL teachers to develop their
teaching experiences.

Shetwey (2019) investigated EFL teachers' challenges that
encounter them in training and developing their experiences. The
participants were 50 EFL teachers at public school. A questionnaire
was used to collect the data. The results revealed that the management,
the financial support, the nature of the training programmers, and
feedback were the major challenges that the EFL teachers encountered
in developing teaching experience.

The mentioned previous studies revealed the obstacles and
challenges that encountered the EFL teachers' and university professors
in developing their teaching experiences by interviewing the teachers
and found that most of the obstacles were due to management, time,
limits of human recourses, and also personal matter affected their
career development. This study is an attempt to reveal the obstacles
that encounter the Iragi EFL teachers who teach English language in
three different provinces. A semi-structure interview is used to collect
the data.

Methodology

Sample of the Study

This study used a qualitative action research design procedures.
The sample is consisted of EFL teachers from schools of first education
directorate, second education directorate in Baghdad, Al-Anbar
Education Directorate, and Mosul education directorate. Table 1 shows
the distribution of the sample.

Table 1. The distribution of the sample

Directorates Males | Females | Total
First Education Directorate 1 1 2
Second Education Directorate |1 1 2
Al-Anbar Education | 1 1
Directorate

Mosul Education Directorate 1 1
Total 3 3 6
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Instrument

A semi-structured interview was used to collect the data. A semi
— structured interview is an interview based on the development of
guestion to draw answer and information from the interviewee. Based
on the interviewee's replies, the interviewer asks follow-up questions to
gain more information "Jameel, 2017, P 124).

Procedures

To achieve the aims of the study, the following procedures have
been conducted:

1-  ldentifying the participants.

2-  Forming the interview question(s)

3-  Extract the validity of the interview

4-  Conducting the interview face-to-face by visiting the
teachers inside the schools.

5-  Collecting the data (teachers' responses).

6-  Transcribe the teachers' responses in papers.

7-  Reading each transcript two times

8-  An inter-rater reliability (a colleague) read the transcript
multiple times to ensure that no important information is missing.

9- A sentence was used as an analysis unit.

Data Analysis

The data was collected via semistructure interview, each repliy
was transcript without any modification. Then, the problems and
obstacles facing teachers were extracted and classified into groups for
the purpose of knowing the most important and prominent obstacles
facing teachers in developing their experiences in teaching English.
The "word" was used as a unit of measurement.

Results

The teachers' responses were gathered and organized based on
the time and date of receiving from the teachers. The teachers' place of
work and gender were used as following:

First Participant: Al- Karkh First Education Directorate (Male):

| work as an English teacher at Al-Kindi Preparatory School for
Boys, one of the Al-Karkh first Education Directorate schools since 17
years. | lacked the awareness of modern English teaching strategies.
When | search the websites and YouTube for the latest methods and
strategies of teaching English, a very large number of topics appear that
cause me confusion in choosing the appropriate ones. Therefore, | hope
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that the Education Directorate will hold seminars provided by
experienced people who have had the opportunity to study outside Iraq
to benefit from their expertise and the experiences they have
experienced and applied in teaching English. These seminars will pave
the way for us to know the best methods of teaching English that suit
the curriculum in Iraq. Therefore, from my point of view, the lack of
awareness of modern teaching strategies and the lack of experienced
seminars are among the most important challenges | face in developing
my expertise.

Second Participant: Al- Karkh First Education Directorate
(FemOale):

| work as an English language teacher at Baghdad Preparatory0
School for Girls. I holds a Ph.D in linguistics. | have teaching
experience at Othe university and school levels. | believe that the lack
of an effective practice Omodel for teaching English is one of the most
Important challenge | face in teOaching, which is a challenge to develop
my teaching experience. There are alsOo no opportunities to exposed to
the English language (as an English teacher) oOutside the classroom as
well as to use the language without the English textbooOk. In addition,
the case of immersion, that is, the presents of a universal model foOr
the immersion of many branches of the English language into one
subject, sOOuch as the immersion of phonetic with language fluency
and flexibility inO practicing speaking the language. The most
important challenge | personaOlly face is the distinction between brain
development and academic skills devOelopment.

Third Participant: Al- Karkh Second Education DOirectorate
(Female):

| started working at Al-Amal Scientific PreparatOory School for
Girls in 1997 to teach English. During the past years, | participOated in
several training courses that were useful in terms of identifying
te0aching methods and means of assessment and evaluation. The
courses helOd by the Second Directorate of Education of Karkh were
few due to the incOreasing development in all fields. Therefore, |
consider the subject of training Ocourses one of the most important
obstacles | face in developing my professiOonal experience in teaching.
| also lack knowledge of the latest methods of teaOching English.

Fourth Participant: Al- Karkh Second EdOucation Directorate
(Male):
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| am an English language teacher at DaOmascus Preparatory
School for Boys. | hold a master's degree in English langOuage
methods. | worked as an English language teacher as well as a traOiner
in the Preparation and Training Department of the Al- Karkh Second
EduOcation Directorate. In my perspective, the first challenge | face is
the lack of technological infrastructure in the schools. | also recognize
a lack of systematic training electronic programs that contribute
significantly to the development of the experience of the English
language teacher and the possibility of accessing international
programs and training workshops. One of the main challenges that
develop my professional experience is how to make use of technology
skillfully and efficiently.

Fifth Participant: Al-Anbar Education Directorate (Male):

| work at the Al-Elem Al-Nafee School for Boys in the center of
Ramadi city - Anbar. | hold a bachelor's degree in English. | practice
the teaching for a short period not exceeding 5 years. | try hard to join
online sessions for the purpose of developing my expertise in teaching
English. But I'm facing challenges of receiving feedback. The role of
feedback is significant and effective in developing the academic
expOerience of all teachers. The absence of peers' positive criticism or
English language supervisors affect directly the development of
teaching English experience, as well as the lack of awareness of
English language teaching strategies greatly affects the development of
the experience.

Sixth Participant: Mosul Education Directorate (Female):

| am currently working at Al-Resala Preparatory School for Girls
in Mosul. I previously worked in secondary and intermediate schools in
the Nineveh province. | try to develop my experience by participating
in training courses, but | find some challenges in developing my
experience, such as the lack of training courses, the lack of an official
model that can be adopted in the development of academic experiences,
and the lack of opportunity to practice the language continuously, as
well as the absence of indicators that guide the teacher in the required
field to develop the experiences scientifically, cognitively
academically, educational, and administratively.

The results revealed that most EFL teachers face difficulties and
encounter obstacles to develop their teaching experiences. The most
and major obstacles that all the participants suffered from is the lack of
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training courses and the lack of technological teaching support. The
technology infrastructure is very important in developing teaching
experience, most of our time is spent with the use of technology. This
result is online with the results of the study of Riandi (2013) and
Cadero-Smith (2020). Such obstacles is due to the lack financial
support to the teachers' training programmes.

In addition, the culture of self-assessment, peer-feedback, self-
monitoring, and feedback are absent in the Iraqi context. The EFL
teachers need to train them how to evaluate their teaching performance.
For instance, an EFL teacher may use "Teacher's Diary" as a scientific
assessment tool to evaluate his/ her teaching development.

The role of the Educational Directorates is to provide alternative
method that help the EFL teachers to develop their teaching experience,
especially the what is called "Self" such as self-evaluation, self-
assessment, self-learning, self-development, ...etc.

Conclusion

Based on the teachers' responses, the following conclusion have
been reached:

1-  Lack of training courses.

2-  Lack of technology infrastructure.

3-  Lack of modern teaching strategies awareness.

4-  Lack of teacher's seminar

5-  Lack of "effective practice model"

6-  Lack of feedback and reflection.

7-  Minimal exposure to English context outside the school.

8-  Lack of immersion model

9-  Lack of systematic training electronic programmes.

10- The teachers are confused between the cognitive
development and academic development.

In general, English language teachers play a crucial role in
helping students improve their language skills and communicate
effectively in a variety of settings. In order for teachers to be effective
in their roles, it is important for them to engage in ongoing professional
development to stay up-to-date on best practices and new research in
the field. This essay will discuss the importance of professional
development for English language teachers and some of the challenges
they may face in this regard.

Despite the clear benefits of professional development,

@ JURH- Special Issue- May 2023 (YVYY) ISSN 1995-8463/ E. ISSN 2706-6673




Pokeld ‘”siw' ‘”sljdsﬂ &”5».13”}.03}0.” &by o sus

B ALY pglall LiV1 drols Ao
Ferr LT —deloi>Yls ALyl F

English language teachers may face several challenges in this regard.
One challenge is time constraints. Many teachers have busy schedules
and may not have enough time to commit to professional development
activities, such as taking courses or attending workshops.

Another challenge is financial constraints. Professional
development can be expensive, and teachers may not have the
resources to pay for courses or materials. This can be especially
challenging for teachers who work in low-income schools or districts.
In addition, the lack of access to professional development
opportunities. Depending on where a teacher is located, they may not
have access to professional development opportunities that are relevant
to their needs or interests. This can be especially true for teachers in
rural or remote areas.

Finally, some teachers may not receive adequate support from
their school or district when it comes to professional development. This
can make it difficult for them to access the resources and support they
need to improve their skills and knowledge.

In conclusion, professional development is crucial for English
language teachers in order to stay up-to-date on best practices and
research, develop new skills and knowledge, and stay motivated and
engaged in their work. However, teachers may face several challenges
in this regard, including time and financial constraints, lack of access to
professional development opportunities, and limited support from their
school or district.
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