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 بسم الله الرحمن الرحقم                                             

 كؾؿة العدد

العالسيؼ، والرلاة والدلام عمى خاتػ الانبياء والسخسميؼ، ومؼ دعا الحسج لله رب 
 دعؽتو الى يؽم الجيؼ...

 وبعج...
فتطل اليؽم مجمة جامعة الانبار لمعمؽم الاندانية عمى قخائيا وىي تحسل بيؼ دفتييا 

 .السؤتسخ العمسي الجولي الثاني لمعمؽم الاندانية والاجتساعية بحؽثاً خاصة بؽقائع
( لمسجة مؼ العمؽم الاندانية التحجيات واستخاتيجيات الشيؽضقج تحت شعار: )الحي ع

 .4244 مايؽ -ايار 42-42
 بخعاية الديج وزيخ التعميػ العالي والبحث العمسي والديج رئيذ جامعة الانبار.

( بحثاً تػ تحكيسيا 71وقج تزسؼ السؤتسخ بحؽثاً عجة كان نريب مجمتشا مشيا )
 ومخاجعتيا وفق الذخوط العمسية الخصيشة الستبعة. 

ونحؼ كييأة تحخيخ نثسؼ مذاركة الباحثيؼ بذكل عام والحيؼ يشتسؽن لمسحؽر السختز 
بسجمتشا بذكل خاص لانيػ بيحه السذاركة قالؽا كمستيػ في ىحه القزية، التي ارقت الذعؽب 

 .وحاولت افداد استقخارىا
 .الى التؽفيق والدجاد لسا يحب ويخضىفشدألو تع

 
 
 

 رئٌس التحرٌر

 .د.فراس عبد الرحمن احمدأ                                               

 0202آيار                                              
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 تعميسات الشذر في مجمة جامعة النبار لمعموم الندانية
 :العامة لمبحثالاجراءات والسواصفات  -
مجمة جامعة الانبار لمعمؽم الاندانية، مجمة عمسية دورية محكسة، لشذخ الأبحاث العمسية في مجال  -

العمؽم الاندانية الاتية: التاريخ، والجغخافيا، والعمؽم التخبؽية والشفدية، والاجتساع، والاعلام، والعمؽم 
 .اعجاد سشؽياً  2الدياسية، والفمدفة، وترجر بؽاقع 

وبسدافتيؼ  ,A 4 جم الباحث عمى السؽقع الالكتخوني لمسجمة وفق السؽاصفات الاتية: حجػ الؽرق يق -
سػ او اكثخ  4,2بسا في ذلغ الحؽاشي اليؽامر والسخاجع والججاول والسلاحق، وبحؽاشي واسعة 

 . اعمى واسفل وعمى جانبي الرفحة
يدبق نذخه، ولػ يقجم لأي جية اخخى يقجم الباحث خطابا مخافقا يفيج ان البحث او ما يذابيو لػ  -

 .داخل العخاق او خارجو، ولحيؼ انتياء اجخاءات البحث
 .صفحة 42يكؽن الحج الاقرى لعجد صفحات البحث  -
 يكؽن البحث مكتؽبا بمغة سميسة بالمغة العخبية او المغة الانكميدية ومطبؽع عمى الالة الحاسبة بخط -

Simplified Arabic سييد العشاويؼ الخئيدة والفخعية، عمى ان يتػ ت72حجػ. 
،عمى ان يتػ تختيبيا بالتتابع كسا 72تكتب اليؽامر والسخاجع وفق نعام شيكاغؽ لمتؽثيق، بخط حجػ  -

وردت في الستؼ، ويكؽن تشعيػ السخاجع ىجائياً حدب السشيجية العمسية السعتسجة وبالمغتيؼ العخبية 
 .والانكميدية

ء نذخت ام لػ تشذخ، وسيتػ اتلاف كافة اوراق البحث بعج نذخه لا تعاد البحؽث الى اصحابيا سؽا -
 .وظيؽره، ولا يحق لمباحث السطالبة بيا

 .تؤول كافة حقؽق الشذخ الى السجمة -
 .تعبخ البحؽث عؼ اراء اصحابيا، ولا تعبخ بالزخورة عؼ راي السجمة -
 :بيانات الباحث والسمخص -
وببحثو، وبالمغتيؼ العخبية والانكميدية، وتذسل الاتي: عشؽان يمدم الباحث بتقجيػ البيانات الخاصة بو  -

عخبي  –البحث، أسساء وعشاويؼ الباحثيؼ، ورقػ الياتف الشقال، والبخيج الالكتخوني، وممخريؼ 
كمسة يحتؽيان الكمسات السفتاحية لمبحث، واليجف مؼ البحث، والسشيج  722بحج اقرى  –وانكميدي 

 .ائج التي تؽصل  اليياالستبع بالبحث، وفحؽى الشت
 :ادوات البحث والججاول -
اذا استخجم الباحث استبانة او غيخىا مؼ ادوات جسع السعمؽمات، فعمى الباحث ان يقجم ندخة كاممة  -

 .مؼ تمغ الاداة، ان لػ يكؼ قج تػ ورودىا في صمب البحث او ملاحقو
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عمى ان  ,A 4 الرفحةاذا تزسؼ البحث ججاول او اشكال يفزل ان لا يديج عخضيا عؼ حجػ  -
 .تطبع ضسؼ الستؼ

 .يؽضع الذكل بعج الفقخة التي يذار اليو فييا مباشخة، ويكؽن عشؽانو في اسفمو -
 .يؽضع الججول بعج الفقخة التي يذار اليو فييا مباشخة، ويكؽن عشؽانو في اعلاه -
 :تقويم البحوث -
التحخيخ لتقخيخ اىميتيا  تخزع جسيع البحؽث السخسمة الى السجمة الى فحز اولي مؼ قبل ىيئة -

 .لمتحكيػ، ويحق ليا ان تعتحر عؼ قبؽل البحث دون بيان الاسباب
تخزع جسيع البحؽث لمتقؽيػ العمسي بسا يزسؼ رصانتيا العمسية، وقج يطمب مؼ الباحث اذا اقتزى  -

 .الامخ مخاجعة بحثو لإجخاء تعجيلات عميو
 :السدتلات -
 .عؼ بحثو، تخسل الى عشؽان الباحث السثبت بالبحثيسشح صاحب البحث السشذؽر ندختيؼ مدتمة  -
 :اجؽر الشذخ -
مائة الف ديشار عخاقي، واذا زادت صفحات  742,222يقؽم الباحث بتدجيج اجؽر الشذخ، والبالغة -

 .خسدة الاف ديشار عخاقي عؼ كل صفحة 2,222صفحة تزاف 42البحث عؼ
 .الباحثؽن مؼ خارج العخاق  تشذخ نتاجاتيػ العمسية مجانا -
 : الاشتخاك الدشؽي  -
 .مائة الف ديشار عخاقي742,222الافخاد داخل العخاق                   -
 .مائة وخسدؽن الف ديشار عخاقي722,222السؤسدات داخل العخاق               -
 .مائة وخسدؽن دولار او ما يعادليا 722خارج العخاق                          -
  : السخاسلات -
  مجمة جامعة الأنبار لمعمؽم الإندانية –جامعة الأنبار  –الى : جسيؽرية العخاق تؽجو السخاسلات  -
 /https://www.juah.uoanbar.edu.iq السؽقع الالكتخوني  لمسجمة -
 21622129940ىاتف رئيذ التحخيخ: -
 21146210772ىاتف مجيخ التحخيخ : -

- E-mail : juah@uoanbar.edu.iq 
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 ثبت البحوث السشذورة
 محور الجراسات التاريخيةاولًا: 

 رقم الرفحة الباحث عشوان البحث ت

 إزشاد انفحىل إنى يعسفح انًؤنف انًجهىل 1

أ.د. عبد الناصر عبد الرحمن 

 اسماعٌل

 م.د. حامد عبٌد جاسم

1-12 

المستشرق ناصر الدٌن دٌنٌه بٌن الإسلام  0

 والاستشراق

 م.م. محمد جهاد عبد

 أ.د. لحطان عدنان بكر
11-02 

 ٥٧٧١-٥٧٧١نشأة البحرٌة الامٌركٌة  2
 م.م. عمر نافع نوري

 أ.د. محمد ٌحٌى احمد
02-12 

اتفالٌة التعاون الالتصادي بٌن العراق  1

 دراسة تارٌخٌة ٥7٧1وهنغارٌا   

 م.م. عمر رزاق حمود

 أ.د. محمد ٌحٌى احمد
11-56 

السٌاسة الالتصادٌة الامرٌكٌة تجاه  6

 (٥7٧٧-٥7٧1اثٌوبٌة )

 صلاح وهٌب حنش .م.م

 أ.د. محمد ٌحٌى احمد
55-21 

 

 المغات وآدابهاثانياً: محور 
 رقم الرفحة الباحث عشوان البحث ت

5 
تداونٍح انعدول اننىعً فً تقدٌى انعًد فً 

انًحصىل فً شسح انفصىل لاتن إٌاش انثغدادي 

 هج( ١٨٦)خ

 احثة شهد خلٌل علاويالب

 122-20 أ.د. خلٌل محمد سعٌد

حذف الجوابات فً كتاب )فتح معانً  7

 هـ(729الرحمن( لزكرٌا الانصاري )ت 
 112-121 أ.م.د. محمد عبد ذٌاب

الضرورة الشعرٌة عند ابن الناظم فً  2

 شرحه على ألفٌة ابن مالن
 120-111 أ.م.د. وسام نجم عبدالله

التحمك من أنواع استراتٌجٌات تعلم النحو  2

 لطلبة الجامعة
 162-122 ابراهٌمم.م. نبراس خلٌل 

12 
التحدٌات التً تواجه معلمً اللغة 

الانجلٌزٌة كلغة اجنبٌة فً تطوٌر خبرات 

 التدرٌس

 176-152 م.م. ٌعرب لحطان حمٌد
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 عموم القران والتربية السلاميةمحور ثالثاً: 
 رقم الرفحة الباحث عشوان البحث ت

11 
آٌاخ الأحكاو انًتعهقح تانصكاج عند انحاكى 

( فً تفسٍسه انتهرٌة سىزج ـه494انجشًً )

 انثقسج انًىذجا

 باحثة شذى حروش صالحال

 126-175 أ.د. محمد عوٌد جبر

10 
آٌات الأحكام المتعلمة بالصٌام عند الحاكم 

هـ( فً تفسٌره التهذٌب 171الجشمً )

 سورة البمرة انموذجا

 باحثة شذى حروش صالحال

 002-125 أ.د. محمد عوٌد جبر

الإمام أبو عمران الجونً عبد الملن بن  12

( وألواله التفسٌرٌة فً ٥2٧حبٌب )ت: 

 بعض آٌات الإٌمان

 طارق حبٌب شلال حمود 

 أ. م. د. محمد داود موسى 
001-011 

 

 الاعلام والجراسات الاستراتيجيةرابعاً: محور 
 رقم الرفحة الباحث عشوان البحث ت

11 
يشكهح ازتفاع حالاخ انطلاق فً انعساق 

 ين ينظىز شسعً وانًعانجاخ الاستساتٍجٍح 

 أ.م.د. ظاهر فٌصل العٌساوي

 أ.د. محمد سامً الدلٌمً

 أ.م.د. معتمد صائب الحدٌثً

010-062 

اَنٍاخ اندٌنٍح نًىاجهح خطاب انكساهٍح فً  16

 انعساق انًىذجا   اندونح انًعاصسج

 الدلٌمًأ.د. محمد سامً 

 أ.م.د. ظاهر فٌصل العٌساوي

 أ.م.د. معتمد صائب الحدٌثً

062-021 

 

 الجراسات الجغرافيةخامداً: محور     
 رقم الرفحة الباحث عشوان البحث ت

انتحهٍم انًكانً نًستىٌاخ تهىث يٍاه نهس  15

 انفساخ فً يحافظح الأنثاز

 أوس طلن مشعانأ.م.د. 

 زهٌر جابر مشرفد. م.أ.

 أمٌر محمد خلفأ.م.د. 

 عمار ٌاسٌن عوادم.د. 

020-025 

 

 العموم التربوية والشفديةسادساً: محور 
 رقم الرفحة الباحث عشوان البحث ت

17 
انعلاقح تٍن انتجىل انعقهً وانًصاج ويا وزاء 

انىعً دزاسح يٍدانٍح عهى طهثح انعساق 

 وانجصائس

 د. عمر خلف رشٌد

 210-027 د. عاٌش صباح
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Abstract: 

Iraqi students learn English language grammar in 

primary, intermediate, and secondary schools. The 

students enrolled in the departments of English at the 

university level are supposed to be mastering Grammar 

Learning Strategies; since they have been studying 

English for almost twelve years. The "Grammar" course 

has been taught at the departments of English for four 

years. From the researchers' experiences, the students still 

face difficulties in using correct grammar in a fluent and 

flexible way. This study aims to reveal the Grammar 

Learning Strategies students’ use in learning grammar at 

the university level. The participants were 27 

undergraduate students from grade 3 at the Department 

of English, College of Arts, University of Anbar during 

the first semester of the academic year 2022-23. A 

questionnaire was used to collect the data. The results 

revealed that EFL students use a low level of grammar 

learning strategies. They focus on Grammar Learning 

Strategies used to develop explicit knowledge of 

grammar which only helps them understand their 

academic texts and pass the exam. In addition, the female 

students were more active in using grammar learning 

strategies than the male students due to several reasons 

that can be attributed to the female students' interest in 

learning grammar in depth.    

ORCID: 0000-0002-7899-9403 
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and socio-grammar strategies. 

 

 

 

©Authors, 2023, College of 

Education for Humanities  

University of Anbar. This is an 

open-access article under the 

CC BY 4.0 license 

(http://creativecommons.org/ 

licenses/by/4.0/). 

 
 

 

http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/


 مجلة جامعة الانبار للعلوم الانسانية

عدد خاص بوقائع المؤتمر العلمي الدولي الثاني للعلوم 

 0202آيار  -الانسانية والاجتماعية

 

)431)  
 

JUAH- Special Issue- May 2023 ISSN 1995-8463/ E. ISSN 2706-6673 

 الملخص:
المغة الإنجميدية في السجارس الابتجائية والستهسطة  نحهيتعمم الطلاب العخاقيهن 

استخاتيجيات والثانهية. من السفتخض أن يتقن الطلاب السمتحقهن بأقدام المغة الإنجميدية جسيع 
في أقدام المغة الإنجميدية  الشحهثنشي شذخ شاماا. يتم تجريذ مقخر الا، حيث درسهها تعمم 

ين ، لا يدال الطلاب يهاجههن صعهبات في استخجام تجارب الباحثل ووفقالسجة أربع سشهات. 
القهاشج بطلاقة ومخنة. تهجف هحه الجراسة إلى الكذف شن أنهاع الانكميدي الرحيح  الشحه

طالباا جامعياا  72. بمغ شجد السذاركين الشحه الاستخاتيجيات التي يدتخجمها الطلاب في تعمم
ية الآداب ، جامعة الأنبار خلال الفرل من الرف الثالث في قدم المغة الإنجميدية ، كم

 أظهخت. تم استخجام استبيان لجسع البيانات. 73 - 7277الجراسي الأول من العام الجراسي 
ا مدتهى  يدتخجمهن   الإنجميدية المغة طمبة قدم أن الشتائج تعمم  استخاتيجيات من مشخفزا
 الخاصة التي السعخفة تطهيخل تعمم الشحه السدتخجمة استخاتيجيات شمى حيث يخكدون . الشحه

 الطالبات كانت ، ذلك إلى بالإضافة. الامتحان في الشرهص الاكاديسية واجتياز تداشجهم
 أن يسكن أسباب شجة بدبب الطلاب من الشحهي  التعمم استخاتيجيات استخجام في نذاطا أكثخ
 .صحيحالقهاشج بعسق لغخض استخجام المغة بذكل  بتعمم الطالبات اهتسام إلى تعدى 

طلاب المرحلة الجامعية ، واستراتيجيات القواعد المعرفية، واستراتيجيات : الكلمات المفتاحية
 قواعد ما وراء الإدراك )المعرفة(، واستراتيجيات القواعد الاجتماعية

Theoretical Background  

Grammar is a system of rules that govern the structure and 

organization of a language. It is a fundamental aspect of language and 

plays a crucial role in enabling effective communication. The study of 

grammar dates back to ancient civilizations, with the earliest recorded 

examples coming from ancient India and Greece. In the modern era, 

grammar has been the subject of intense study by linguists and 

language scholars, who have developed various theories and 

approaches to understanding the structure and function of grammar 

(Chomsky, 1957). 

One of the most influential theories of grammar is generative 
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grammar, developed by Noam Chomsky in the 1950s. This theory 

proposes that the structure of language is determined by a set of innate 

mental rules, known as the "language acquisition device," which allows 

humans to learn and use language. According to generative grammar, 

all languages share a common underlying structure, which is 

manifested in the surface structure of the language through the use of 

grammar rules (Langacker, 1987). 

Another important theory of grammar is functional grammar, 

which focuses on the function of language in social and communicative 

contexts. This approach views language as a tool for communication, 

and emphasizes the role of grammar in enabling speakers to convey 

meaning and achieve their communicative goals as in the form of 

systemic functional grammar, which emphasizes the social and cultural 

context in which language is used (Halliday and Matthiessen, 2014). 

Other notable theories of grammar include cognitive grammar, which 

emphasizes the role of conceptual and cognitive processes in language, 

and systemic functional grammar, which emphasizes the social and 

cultural context in which language is used (Zulkarnaen, 2021). 

Statement of the Problem  

As English becomes increasingly important in the global 

economy, more and more Iraqi (as an Arab learners) students are 

studying the language in order to improve their job prospects and 

communication skills. While learning a new language can be a 

challenging task, understanding the grammar of English is particularly 

important for Arab students due to the differences between English and 

Arabic grammar (Khatter, 2019).  

One major difference between English and Arabic grammar is 

the way in which nouns are declined. In Arabic, nouns are declined 

based on their case, gender, and number, whereas in English, nouns are 

only declined to show possession (e.g. "the cat's toy" vs. "the toys of 

the cat"). This can be a difficult concept for Arab students to 

understand, as it is not something that is commonly found in Arabic 

(Jameel, 2022). 

Another major difference between the two languages is the use 

of verb tenses. In Arabic, verb tenses are indicated by a system of 

suffixes, whereas in English, verb tenses are indicated by changes in 

the form of the verb itself (e.g. "I am eating" vs. "I eat"). This can be a 

particularly challenging area for Arab students, as the concept of verb 
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tenses is not as clearly defined in Arabic as it is in English (Jameel and 

Abass, 2021). 

Despite these challenges, there are several strategies that Arab 

students can use to improve their understanding of English grammar. 

One effective strategy is to learn the rules of English grammar 

systematically, starting with the most basic rules and building up to 

more complex ones. This can help students to develop a strong 

foundation in the language, which will make it easier for them to 

understand and use more complex grammar rules (Anber and Jameel, 

2020).  

In conclusion, while learning English grammar can be 

challenging for Arab students, it is an important skill to master in order 

to improve their communication skills and job prospects. By learning 

the rules of English grammar systematically and practicing speaking 

and writing in the language, Arab students can improve their 

understanding of English grammar and become more proficient in the 

language. 

There is a gap in the literature on grammar learning strategies in 

that much of the research has focused on traditional methods such as 

drills and exercises, without adequately considering the diverse needs 

and learning styles of individual students. Additionally, there is a lack 

of research on the effectiveness of newer, more personalized 

approaches to teaching grammar, such as those that incorporate 

technology or cater to different learning styles. There is a need for 

further studies on the most effective methods for teaching grammar to a 

diverse student population, and on how to best tailor these methods to 

the needs of individual learners (Abdu and Nagaratnam, 2011; Rezaei 

and Sayadian, 2015; Alsied, et al., 2018; Khalil, 2018; Khodabandeh 

and Soleimani, 2018; Al Bataineh, et al., 2019; Lin, et al., 2020; and 

Mashudi, et al., 2022). The EFL students in the departments of English 

learn a compulsory grammar course, they learn grammar based on a 

textbook that specialized in grammar. In this study, the researchers 

recognized that the students of grade four still face some difficulties in 

using grammar in communication. To reveal the purpose behind a such 

general problem, the researchers reviewed the literature and found that 

it is important to investigate students' use of grammar learning 

strategies to be able to diagnose any problem due to students' 

achievement in grammar (Tomasello, 2003; Rezaei and Sayadian, 
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2015; Khodabandeh and Soleimani, 2018; Al Bataineh, et al., 2019; 

Mulugeta and Beyour, 2019; Lin, et al., 2020; Zulkarnaen, 2021; 

Mashudi, et al., 2022). This study is an attempt to investigate the EFL 

undergraduate students' use of grammar learning strategies to diagnose 

the students' grammar learning strategies knowledge and usage. 

The Aims 

This study aims to reveal the following: 

1- Students' use of grammar learning strategies. 

2-  Students' frequently use of grammar learning strategies.  

3-  investigating gender differences in the use of grammar 

learning strategies by undergraduate Iraqi EFL students.  

The Questions 

This study seeks to answer the following questions: 

1- To what extent do the students use 6 grammar learning 

strategies? 

2- To what extent do the students' frequently use of grammar 

learning strategies?  

3- Is there a difference between male and female students' 

use of English Grammar Learning Strategies?  

The Significance 

The outcomes of this study may be a good indicator for the 

university professors who teach English grammar to EFL 

undergraduate and postgraduate students to understand the kind of 

grammar learning strategies they use in learning English grammar. 

Also, the outcomes may help in revealing the neglected grammar 

learning strategy or the least used strategy to activate it and make a 

balance among the strategies in learning English grammar. 

Limits  

The study is limited to the following variables:  

Participants: The participants are undergraduate students from 

grades 2, 3, and 4 from the Department of English.  

Location: The study was conducted at the Department of 

English, College of Arts 

Duration: The study was conducted during the first semester of 

the academic year 2022-23.  

2.Literature Review 

EFL Grammar Learning 

EFL learners, or learners of English as a foreign language, often 
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face challenges when it comes to learning grammar. This is because 

English grammar can be complex and has many exceptions to rules, 

which can make it difficult for learners to fully understand and use 

correctly (Khalil, 2018).  

One of the key challenges for EFL learners when it comes to 

grammar is the large number of verb tenses in English. English has a 

total of twelve verb tenses, which can be difficult for learners to keep 

track of and use correctly. This is because many languages do not have 

as many verb tenses, or they may use different forms to express the 

same tense (Lin, 2020).  

Another challenge for EFL learners is the use of articles in 

English. English uses definite and indefinite articles (e.g. "the," "a," 

"an") to indicate the specificity of a noun, but many languages do not 

use articles at all or use them in different ways. This can make it 

difficult for learners to understand when and how to use articles 

correctly in English sentences (Mashudi, et al., 2022).  

One way to help EFL learners improve their understanding and 

use of English grammar is through explicit grammar instruction. This 

can involve explicitly teaching grammar rules and providing learners 

with opportunities to practice using these rules in speaking and writing 

activities. It is also important for EFL teachers to provide regular and 

consistent feedback to learners on their use of grammar, as well as to 

offer supportive and corrective feedback when necessary (Mulugeta 

and Beyour, 2019). 

Overall, learning English grammar can be challenging for EFL 

learners, but with explicit instruction and plenty of practice, learners 

can improve their skills and become more confident and proficient in 

their use of English grammar. 

Grammar Learning Strategies  

Grammar learning strategies are the approaches and techniques 

that students use to acquire and improve their knowledge of grammar. 

These strategies can vary depending on the individual student and their 

learning style, as well as the type of grammar they are studying. In this 

article, we will explore some of the most common types of grammar 

learning strategies and how they can be used effectively by students 

(Al-Khayyat, 2021).  

One common type of grammar learning strategy is called explicit 

grammar instruction. This approach involves direct teaching of 
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grammar rules and concepts, often through the use of examples and 

exercises. This can include traditional methods such as lectures, 

worksheets, and quizzes, as well as more interactive approaches such 

as games and online activities. Explicit grammar instruction is a useful 

strategy for students who are new to a language or who need a clear 

and structured approach to learning grammar (Anber and Jameel, 

2020). 

Another common grammar learning strategy is called inductive 

grammar learning. This approach involves using examples of language 

to help students discover grammar rules and patterns for themselves. 

This can include activities such as analyzing sentences or texts to 

identify grammatical structures, or using word lists or sentence frames 

to explore different grammatical forms. Inductive grammar learning is 

a useful strategy for students who are more confident in their language 

abilities and who enjoy a more hands-on approach to learning (Jameel 

and Abass, 2022). 

A third type of grammar learning strategy is called 

metalinguistic awareness. This approach involves teaching students to 

think about language and grammar in a more abstract and analytical 

way. This can include activities such as comparing and contrasting 

different grammatical forms, identifying and explaining the function of 

different grammatical elements, or analyzing the relationship between 

grammar and meaning (Angelone and Levy, 2009).  

In addition to these three main types of grammar learning 

strategies, there are many other approaches and techniques that 

students can use to improve their knowledge of grammar. For example, 

students can use flashcards or other visual aids to memorize important 

grammar rules, or they can practice using grammar in context through 

activities such as role-plays or writing exercises. Students can also take 

advantage of online resources, such as grammar websites or apps, to 

supplement their learning and provide additional practice and feedback 

(Alsied, et al., 2018).  

Al Bataineh, et al. (2019) stated that there are several strategies 

you can use to improve your grammar skills. Here are a few examples: 

1. Practice, practice, practice! The more you use and 

encounter correct grammar in your writing and speaking, the better you 

will become at using it. 

2. Use a grammar reference book or website to look up rules 
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and explanations for grammar concepts that you are unsure of. 

3. Have someone else proofread your writing to catch any 

errors that you might have missed. 

4. Read high-quality writing and pay attention to the 

grammar used in it. This can help you to see how correct grammar is 

used in context. 

5. Take a course or class on grammar to learn the rules and 

concepts in a structured way. 

In addition, the key to effective grammar learning is to find a 

strategy that works best for each individual student. By understanding 

their own learning style and needs, students can choose the right 

approach to grammar learning and make the most of their study time. 

With the right strategies and resources, students can improve their 

grammar skills and develop a stronger foundation in their language 

ability (Abdu and Nagaratnam, 2011).  

Significance of Learning Grammar  

Learning grammar in the English language is important for a 

number of reasons. First, a strong understanding of grammar is 

essential for effective communication in English. Proper grammar 

allows EFL (English as a foreign language) students to express their 

ideas clearly and accurately, and to understand the ideas of others 

(Mancini and Parisi, 2015).  

Second, knowledge of grammar is necessary for academic 

success. In English-speaking academic settings, proper grammar is 

expected in written assignments, and a lack of grammatical knowledge 

can negatively impact a student's grades (Tomasello, 2003).  

Third, knowing grammar can improve a student's overall 

proficiency in English. A strong foundation in grammar can help EFL 

students to develop their reading, writing, listening, and speaking skills, 

and can enhance their ability to learn new vocabulary and understand 

complex sentences (Zarrinabadi, et al., 2021). 

Overall, learning grammar in the English language is important 

for effective communication, academic success, and overall proficiency 

in the language.  

2.1 Types of  Grammar Learning Strategies  

Grammar learning strategies help the English language learners 

(who learn English as a foreign language) to gain grammatical 

knowledge which helps them to learn English language in a 
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comfortable, an easy, quick and enjoyable atmosphere (Ellis, 2006).  

For EFL (English as a foreign language) advanced learners, here 

are some steps suggested by Jameel (2022) that one can follow to 

improve his/ her understanding of English grammar: 

1. Review the basic rules of English grammar, including verb 

tenses, subject-verb agreement, and sentence structure. 

2. Practice identifying and correcting common grammar 

mistakes in your own writing. 

3. Read a variety of texts, such as news articles, novels, and 

academic papers, to expose yourself to a range of grammatical 

structures. 

4. Pay attention to how native speakers use grammar in 

everyday conversation, and try to mimic their speech patterns. 

5. Join a study group or take a class with other advanced 

learners to discuss grammar and practice using it in conversation. 

6. Use online resources, such as grammar guides and 

exercises, to supplement your learning. 

7. Continuously challenge yourself to learn and use more 

complex grammatical structures. 

By following these steps, EFL advanced learners can improve 

their understanding and use of English grammar. 

Pawlak (2013) classified grammar learning strategies into four 

categories. The classification is based on the four grammar learning 

strategies: the cognitive, the metacognitive, the affective, and the 

social. Then these four main strategies divided into sub-strategies as 

follows: 

Cognitive Strategies: Grammar learning strategies are the 

grammar: in communication context; for developing explicit 

knowledge; for deductive and/ or inductive learning; to promote 

implicit knowledge of grammar; for understanding grammar and 

comprehending the form-meaning; practice corrective feedback on 

grammar error  

in a produced piece of work. 

Metacognitive Strategies: These are the strategies that the 

English language learners use unconsciously to organize, manage, plan, 

monitor, facilitate, and assess the grammar learning process (Chomsky, 

1957). 

Affective Strategies: the English language learners conduct self-
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organizing motivations and emotions during the process of learning 

English grammar (Halliday and Matthiessen, 2014). 

Social Strategies: the English language learners involve in 

interaction with the native speakers or with peers who are qualified to 

develop the English grammar learning knowledge (Long, 1996).  

2.1.1 Cognitive Grammar Learning Strategy is a theory of 

language that emphasizes the role of cognitive processes in shaping 

and organizing linguistic structures. It views language as a tool for 

representing and communicating thoughts and experiences, and 

emphasizes the importance of context in shaping linguistic meaning 

(Langacker, 1978). 

In the context of language learning, O'Malley and Chamot 

(1990) stated that cognitive grammar can inform a number of strategies 

that can be helpful for learners. Some of these strategies might include: 

1- Paying attention to the context in which language is used: 

Cognitive grammar emphasizes the importance of context in shaping 

linguistic meaning. By paying attention to the context in which 

language is used, learners can better understand the meanings of words 

and phrases, and how they are used in different contexts. 

2- Focusing on the meaning of words and phrases: Cognitive 

grammar views language as a tool for representing and communicating 

thoughts and experiences. By focusing on the meaning of words and 

phrases, rather than just their form, learners can better understand and 

use language in meaningful ways. 

3-Practicing using language in authentic contexts: Cognitive 

grammar emphasizes the importance of context in shaping linguistic 

meaning. By practicing using language in authentic contexts, learners 

can better understand how language is used in real-life situations and 

become more proficient in using it. 

4-Using visualization and other cognitive strategies: Cognitive 

grammar views language as a tool for representing and communicating 

thoughts and experiences. By using visualization and other cognitive 

strategies, learners can better understand and remember language 

structures and meanings. 

5-Paying attention to the structure of language: Cognitive 

grammar also emphasizes the importance of the structure of language 

in shaping meaning. By paying attention to the structure of language, 

learners can better understand how words and phrases are related to one 
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another and how they contribute to the overall meaning of a sentence or 

text. 

2.1.2 Metacognitive Grammar Learning Strategy:  

Metacognitive grammar learning strategies refer to the 

conscious, reflective approaches that language learners use to improve 

their understanding and use of grammar. These strategies involve 

thinking about one's own learning process and making decisions about 

how to approach grammar tasks in order to achieve the best results. 

Research has shown that the use of metacognitive strategies can lead to 

more efficient and effective learning of grammar. One common 

metacognitive strategy is planning, which involves setting goals and 

creating a plan for achieving them. This may involve breaking a larger 

task into smaller, more manageable chunks and determining the best 

order in which to complete them. For example, a learner might set a 

goal of learning all of the verb tenses in a particular language and 

create a plan to study one tense per week (Zimmerman and Risemberg, 

1997). 

Another metacognitive strategy is monitoring, which involves 

paying attention to one's own learning process and making adjustments 

as needed. This may involve rereading or reviewing material, seeking 

clarification from a teacher or tutor, or asking oneself questions about 

the material being studied. For example, a learner might stop and think 

about whether they fully understand a grammar rule before moving on 

to the next lesson. A third metacognitive strategy is evaluating, which 

involves assessing one's own progress and understanding of the 

material. This may involve taking practice tests or quizzes, asking for 

feedback from a teacher or tutor, or comparing one's own work to 

examples of correct grammar. By regularly evaluating their progress, 

learners can identify areas where they need to focus their efforts and 

make any necessary adjustments to their study plan. Research has 

shown that the use of metacognitive strategies can lead to more 

effective learning of grammar. For example, a study by Angelone and 

Levy (2009) found that learners who used metacognitive strategies 

while studying grammar made significantly more progress than those 

who did not use such strategies. Similarly, a study by Zimmerman and 

Risemberg (1997) found that learners who used metacognitive 

strategies had a deeper understanding of the material and were better 

able to transfer their knowledge to new situations (Angelone and Levy, 
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2009). 

In conclusion, metacognitive grammar learning strategies can be 

an effective way for language learners to improve their understanding 

and use of grammar. By setting goals, monitoring their progress, and 

evaluating their understanding, learners can more efficiently and 

effectively acquire the knowledge and skills they need to use grammar 

accurately and appropriately. 

2.1.3 Affective Grammar Learning Strategies  

Affective grammar learning strategies refer to the approaches 

and techniques that language learners use to emotionally engage with 

the material and facilitate their own language acquisition. These 

strategies can be particularly effective in helping learners develop a 

more intuitive understanding of grammar and apply it more naturally in 

their speaking and writing. In this essay, we will explore some of the 

key affective grammar learning strategies and discuss their 

effectiveness in language learning (Oxford, 1990). 

One popular affective grammar learning strategy is the use of 

authentic materials, such as authentic videos, songs, and news articles, 

to provide learners with real-life examples of grammar in use. 

Authentic materials offer learners the opportunity to see grammar used 

in context and can help them to better understand how it is used in 

different situations. In addition, authentic materials can be more 

engaging and motivating for learners, as they offer a glimpse into the 

culture and daily life of the target language community (Willis and 

Willis, 2007). 

Another effective affective grammar learning strategy is the use 

of collaborative learning activities, such as pair or group work. 

Collaborative learning allows learners to interact with each other and 

practice using the grammar they have learned in a supportive and social 

environment. It can also help to build confidence and facilitate 

language acquisition, as learners are able to receive feedback and 

support from their peers. Another important affective grammar learning 

strategy is the use of metacognitive strategies, or strategies that help 

learners to reflect on their own learning process. This can include 

setting learning goals, breaking tasks down into smaller steps, and 

monitoring their own progress. By becoming more aware of their own 

learning process, learners can better identify their strengths and 

weaknesses and develop more effective study habits (Brown, 2007). 
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In conclusion, affective grammar learning strategies are 

approaches and techniques that help learners to emotionally engage 

with the material and facilitate their own language acquisition. These 

strategies can include the use of authentic materials, collaborative 

learning activities, and metacognitive strategies, and have been found 

to be effective in helping learners develop a more intuitive 

understanding of grammar and apply it more naturally in their speaking 

and writing. 

2.1.4 Social Grammar Learning Strategies  

Social grammar learning strategies refer to the ways in which 

individuals learn and internalize the rules and conventions of language 

through social interactions and communication with others. Here are 

some specific strategies that have been proposed and studied in the 

literature: 

Imitation: Children and adults can learn language through 

imitation of the sounds, words, and phrases that they hear from others. 

This can be an effective way to learn the basic structure and rules of a 

language (Mancini and Parisi, 2015). 

Feedback: Receiving feedback from others can help individuals 

understand and correct their mistakes when learning a language. This 

can be in the form of explicit corrections from a teacher or more subtle 

cues, such as facial expressions or body language, that indicate when 

an error has been made (Long, 1996). 

Joint attention: Joint attention refers to the ability to focus on 

the same object or event as another person. This can be an important 

aspect of language learning, as it allows individuals to learn new words 

and concepts through shared experiences with others (Tomasello, 

2003). 

Scaffolding: Scaffolding refers to the process of providing 

support and assistance to learners as they acquire new skills and 

knowledge. This can involve breaking down tasks into smaller, more 

manageable steps or providing assistance and guidance as needed 

(Vygotsky, 1978). 

English Grammar Learning Activities  

Malmir and Derakhshan (2020) stated that there are many 

activities that can help with learning English grammar, including: 

1. Reading: Reading a variety of texts, such as books, 

articles, and short stories, can help improve your understanding of 
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grammar. Pay attention to the structure of sentences and how words are 

used in different contexts. 

2. Writing: Practice writing sentences and paragraphs using 

proper grammar. This can help you understand how to use different 

parts of speech, such as nouns, verbs, and adjectives, and how to form 

correct sentences. 

3. Editing: Find sentences or paragraphs with grammar errors 

and try to correct them. This can help you learn to identify common 

mistakes and understand how to fix them. 

4. Quizzes and exercises: There are many online quizzes and 

exercises that can help you practice and improve your understanding of 

English grammar. You can also try doing exercises from a grammar 

textbook or workbook. 

5. Games: There are many fun games that can help with 

learning English grammar. For example, you can try playing word 

games, such as Scrabble or Boggle, or doing crossword puzzles. These 

activities can help you learn new words and improve your 

understanding of grammar rules. 

6. Learning with others: Try studying English grammar with 

a friend or in a study group. This can be a fun and social way to learn, 

and you can help each other understand difficult concepts. You can 

also ask a teacher or tutor for help if you need it. 

Learning Grammar and Culture  

Grammar is a system of rules that dictate how words are used in 

a language. Learning grammar in a specific culture means learning the 

grammar rules of that culture's language. Every language has its own 

unique grammar rules, and learning these rules can be an important part 

of learning to communicate effectively in that language and culture 

(Zulkarnaen, 2021). 

Learning grammar in culture can involve studying the rules of 

sentence structure, verb tenses, word order, and other aspects of the 

language. It can also involve learning the correct use of punctuation, 

capitalization, and other conventions of written language. In addition to 

helping you communicate more effectively, learning grammar in 

culture can also help you to understand the culture better. By learning 

the rules of the language, you can gain insight into how the culture 

thinks and communicates, and you can better understand the nuances 

and subtleties of their way of speaking and writing (Tomasello, 2003).  
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Overall, learning grammar in a culture is an important part of 

learning the language and gaining a deeper understanding of the 

culture. It can take time and effort, but the rewards of being able to 

communicate effectively and understand the culture more deeply are 

well worth it. 

2.2 Previous Related Studies 

There have been numerous studies on learning grammar in the 

English language. Studies have looked at the role of explicit versus 

implicit grammar instruction. For example, a study by Doughty and 

Varela (1998) found that explicit instruction, in which the rules of 

grammar are explicitly taught and practiced, can be effective for 

teaching grammar to beginning ESL learners. However, for more 

advanced learners, implicit instruction, in which grammar is learned 

indirectly through reading and listening activities, may be more 

effective. 

 Zhou (2017) investigated the School Students' English Grammar 

Learning Strategy in China. The participants were 176 students (87 

females and 89 males) from Grade One in a high school in "Hubei 

province" in China. A questionnaire and an interview were used to 

collect the data. The results revealed that the students' level in grammar 

learning strategy is low. The students used of grammar strategies were 

ranked as follows: the cognitive strategy, the meta-cognitive strategy, 

and finally social-affective strategy. In addition, the results revealed 

that there is no correlation between grammar learning strategy students' 

grammar achievement. 

Zulkarnaen (2021) Investigated university students' Grammar 

Learning Strategies. The participants were 86 students from the 

Department of English Education, College of Educational Sciences at 

"Syarif Hidayatullah State Islamic University". The "Grammar 

Learning Strategy Inventory questionnaires by Pawlak (2018) was used 

to collect the data. The results revealed that the cognitive strategy is the 

most used strategy in learning grammar and the least grammar learning 

strategy is the metacognitive strategy.  

Azizmohammadi and Barjesteh (2020) investigated the 

relationship between grammar strategies and students' performance in 

grammar. The participants were 80 EFL students from Mehr English 

language institute, Iran. A Quick Placement Test, Oxford’s (1990) 

Strategy Inventory for Language Learners, and test of TOEFL PBT 
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were used to collect the data of the study. The findings revealed that 

there was a relationship between grammar learning strategies and 

students' performance in grammar. There was a significance difference 

between male and females students for the favor of female students in 

grammar performance.  in addition, the compensation learning strategy 

and the cognitive strategy were the most used strategies. 

Mulugeta and Beyour (2019) investigated  preparatory school 

students' use of grammar learning strategies in learning English 

grammar. The participants were 991male and female students from 

Medhanialem preparatory school in Addis Ababa. The Grammar 

Learning Strategies Questionnaire was used to collect the data. The 

results revealed that the most used grammar learning strategy was the 

Compensation Strategies, and the least grammar learning strategy was 

the Affective Strategies. In addition, there was no significant difference 

between the female and the male students in the use of grammar 

learning strategy.  

3.Methodology 

This section includes the particiapnts, the instrument, the 

procedures,  

Participants 

The population of the study is 126 EFL students from the 

Departments of English, College of Arts, University of Anbar. The 

participants are 56 EFL students from grades 2, 3, and 4. Table 1 shows 

the distribution of the participants. 

Table 1: Students distribution 

Grade Males Females Total 

Two 10 14 24 

Three 5 4 9 

Four 9 14 23 

Total 25 31 56 

 

The Instrument 

To achieve the aims and to answer the question of the study a 

questionnaire was used. The questionnaire was adopted from O'Malley 

and Chamot (1990) of English language Grammar Learning strategies. 

The questionnaire uses Likert four scoring system: always; sometimes; 

rarely; and never. The original questionnaire consists of fifty items, 

with three strategies namely the cognitive strategies, meta-cognitive 
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strategies, and social affective strategies. The questionnaire validity 

was calculated by distributing it to a jury member specialized in 

English language teaching methodology and applied linguistics. Based 

on the jury recommendation the questionnaire has been modified to 

focus on grammar learning in depth as follows: Meta-

Cognitive  Grammar Learning Strategies; Cognitive Strategies; 

Grammar Learning Strategies  used to develop explicit knowledge of 

grammar; Grammar Learning Strategies used to develop implicit 

knowledge of grammar. The reliability was calculated by using 

measured and re-measured (after two weeks). The pilot sample 

consisted of 9 students. The results of analyzing pilot sample, the total 

time to answer the questionnaire items is between 15 to 18 minutes, 

also the items are very clear. The total reliability score was 0.89 which 

is consider acceptable. 

Procedures  

To answer the questions, the following main procedures were 

conducted: 

1- Identifying the gap of the study. 

2- Reviewing the literature. 

3- Selecting the tool.  

4- Elicited the department agreement to conduct the study.  

5- All participants provided informed consent.  

6- Selecting the participants. Students of grade one were 

excluded. Most of them (96%) did not complete enrolment registration.  

7- Revealing the validity and the reliability of the instrument.  

8- Modifying the questionnaire.  

9- Designing the questionnaire on Google Form. The link is: 

https://forms.gle/9ccHJeTmG3TqKk3c9  

10- Sharing  the questionnaire link with all students of the 

Department of English. 

11- Gathering the students' replies and analyzed the valid 

replies only which were 56 questionnaires only out of 126 

questionnaires. Thus number 56 has considered the number of the 

participants of the study.  

12- Frequencies and percentages were used to calculate 

students' replies.  

 

4.The Results  

https://forms.gle/9ccHJeTmG3TqKk3c9
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Results of the First Question  

To answer the first question " To what extent do the students use  

grammar learning strategies? Frequencies and percentages were used to 

analyze the results. Table 2 shows the results. 

Table 2: Frequencies of using Grammar Learning Strategies 

Strategy F* 

1 

P* 1 F* 

2 

P* 2 F* 

3 

P* 3 F* 

4 

P* 

4 

Meta-Cognitive 12 21.42 31 55.35 10 17.85 3 5.38 

Cognitive 

Strategies 

34 60.1 13 23.21 7 12.50 2 3.58 

Grammar Learning: 

Explicit 

15 26.78 27 48.21 12 21.42 2 3.57 

Grammar Learning: 

Implicit 

30 53.57 15 26.78 8 14.28 3 5.37 

Note: 1=Always, 2= some times, 3= Rarely, 4= never.    F* = 

Frequency      P* = Percentage 

Table 2 shows that the most used grammar learning strategy is 

the cognitive strategy with 60.100 percentage, means that about 60% of 

the students at the Department of English always use cognitive strategy 

in learning English grammar, followed the Implicit grammar learning 

strategy with 53.57 percentage, which means that about 50% of 

students in addition to the cognitive strategy they always learn 

grammar implicitly. Also, about 55% of the students sometimes learn 

grammar by using meta-cognitive strategy, which means they learn 

grammar via different strategies which they do not recognize them as 

academic learning strategies, they use them unconsciously without 

organization. This strategy (Meta-Cognitive) is presented to the 

students in the first dimension of the questionnaire, thus when they 

read dimension two of the questionnaire they realize that what they are 

using is a scientific strategy, this is proved by the high percentage of 

students replies that they use Cognitive learning strategy and implicit 

learning strategy in leaning grammar. 

Results of the Second Question 

To answer the second question "To what extent do the students' 

frequently use grammar learning strategies?" Frequencies and 

percentages were used to analyze the items. Table 3 shows the results. 

Table 3: Frequencies and percentages of students' replies on the 

items related to grammar learning strategies. 
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Strategy Items 1 F* 2 F* 3 F* 4 F* P* 

P* P* P* P* 

Meta-

Cognitive   

I preview the grammar 

structures to be covered in a 

lesson. 

12 32 10 2 56 

21.40 57.10 19.60 2.00 100% 

I pay attention to grammar 

structures when reading and 

listening. 

33 15 9 2 56 

58.92 26.78 16.07 2.00 100% 

I look for opportunities to 

practice grammar structures in 

many different ways. 

16 26 12 2 56 

28.57 46.42 21.42 2.00 100% 

I try to find more effective 

ways of learning grammar. 

33 17 6 0 56 

58.92 30.35 10.71 0.00 100% 

I know my strengths and 

weaknesses when it comes to 

grammar 

22 23 7 4 56 

39.28 41.07 12.50 7.14 100% 

Cognitive 

Strategies 

I try to use specific grammar 

structures in communication 

21 28 7 0 56 

37.50 50.00 12.50 0.00 100% 

I notice (or remember) 

structures that are repeated 

often in the text 

27 22 7 0 56 

48.21 39.28 12.50 0.00 100% 

I notice structures that are 

repeated extremely frequently 

in a short period of time 

23 23 7 3 56 

41.7 41.7 12.50 5.35 100% 

I use Google or other search 

engines to see how a specific 

grammar structure is used in 

meaningful contexts. 

27 16 11 2 56 

48.21 28.57 19.64 2.00 100% 

I notice (or remember) 

structures that are highlighted 

in a text by italics, boldface, 

underlining, etc.. 

25 17 8 6 56 

44.64 30.35 14.28 10.71 100% 

Grammar 

Learning: 

Explicit  

I pay attention to rules 

provided by the teacher or 

course book. 

36 16 4 0 56 

64.28 28.57 7.14 0.00 100% 

 

I try to understand every 

grammar rule. 

31 21 3 1 56 

55.35 37.50 5.35 1.78 100% 

I memorize rules about how 

structures change their form 

(e.g. form an adjective to an 

adverb). 

29 21 5 1 56 

51.78 37.50 8.92 1.78 100% 
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Strategy Items 1 F* 2 F* 3 F* 4 F* P* 

P* P* P* P* 

I paraphrase the rules I am 

given because I understand 

them better in my own words. 

27 23 5 1 56 

48.21 41.7 8.92 1.78 100% 

I use my mother tongue or 

other languages I know to 

understand and remember 

grammar rules. 

25 19 4 6 56 

44.64 33.92 7.14 10.71 100% 

Grammar 

Learning: 

implicit  

I repeat the rules and examples 

to myself or rewrite them 

many times. 

28 18 9 1 56 

50.00 32.14 16.07 1.78 100% 

I do many exercises to practice 

grammar (e.g. paraphrasing, 

translation, multiple-choice) 

19 28 8 1 56 

33.92 20.00 14.28 1.78 100% 

I try to use grammar rules as 

soon as possible in a 

meaningful context (e.g. use 

them in my speech and 

writing). 

26 22 6 2 56 

46.42 39.28 10.71 2.00 100% 

I listen to and read texts 

containing many examples of a 

grammar structure. 

17 30 7 2 56 

30.35 53.57 12.50 2.00 100% 

I compare the way grammar is 

used in written and spoken 

language with how I use it. 

25 16 13 2 56 

44.64 28.57 23.21 2.00 100% 

Note: 1=Always, 2= some times, 3= Rarely, 4= never.    F* = 

Frequency      P* = Percentage 

Table 3 shows that the most used strategy in learning English 

grammar is the "Grammar Learning Strategies used to develop explicit 

knowledge of grammar". The highest frequencies and percentages were 

for the sale "Always". About 64% of the students always pay attention 

to rules provided by the teacher or course book, about 55% of the 

students always try to understand every grammar rule, and about 51% 

of the students memorize rules about how structures change their form 

(e.g. form an adjective to an adverb, about 48% of the students 

paraphrase the rules they were given because they understand them 

better in their own words. In the second rank came the " Grammar 

Learning Strategies used to develop implicit knowledge of grammar. 

About 50% of the students always repeat the rules and examples to 

themselves or rewrite them many times, and about 46%  of the students 
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always try to use grammar rules as soon as possible in a meaningful 

context (e.g. use them in my speech and writing), about 44% of the 

students compare the way grammar is used in written and spoken 

language with how they use it, and finally, about 34% always do their 

exercises to practice grammar (e.g. paraphrasing, translation, multiple-

choice). In the third rank came the " Meta-Cognitive Grammar 

Learning Strategies". About 59% of the students pay attention to 

grammar structures when reading and listening. And also 59% of the 

students try to find more effective ways of learning grammar. Finally 

came the Cognitive grammar Learning Strategies. About  48% of the 

students notice (or remember) structures that are repeated often in the 

text, and also 48% of the students use Google or other search engines 

to see how a specific grammar structure is used in meaningful contexts. 

Results of the Third Question 

To answer the third question " Is there a difference between the 

male and female students' of the use of English Grammar Learning 

Strategy? A mean scores, standard deviations, and t-value were used to 

reveal the results. Table 4 shows the results.  

Table 4: The mean scores, Standard deviations and t-value of 

the difference between male and female students in using the grammar 

strategies 

Strategy Gender Mean Std. T-Value Sig.  

Meta-

Cognitive 

Males 3.20 0.76 -3.27 0.2  

Females 3.51 0.68 

Cognitive Males 2.79 067 3.84 0.01  

Females 3.20 0.58 

Explicit Males 2.81 079 3.17 0.00  

Females 3.01 0.68 

Implicit Males 2.82 0.77 3.13 0.17  

Females 2.96 0.66 

 

Table 4 shows that the female students' means are higher than 

those of male students. This results indicated that the EFL female 

students used of the grammar learning strategy was much higher. This 

means that there is a significance difference between males and 

females in the grammar four strategies with significant at the 0.01level. 

4.1 Discussion of the Results 

The results of the study revealed 
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that the majority of the EFL students learn grammar explicitly, which 

means they learn grammar directly in order to control the rules of the 

grammar which they consider grammar as a difficult subject. Learning 

grammar explicitly can be important for a number of reasons. First, 

having a strong understanding of grammar can help individuals 

communicate more effectively in writing and speech. This is because 

grammar is the set of rules that govern the way words can be combined 

to form sentences that are meaningful and clear. By learning grammar 

explicitly, individuals can learn how to construct sentences that are 

grammatically correct and easy to understand. Thus the EFL students 

have focused on learning grammar in explicit way which is enable 

them to pass the exam successfully and to prepare themselves to be 

good communicators.  

In addition to helping with communication, learning grammar 

explicitly can also be beneficial for academic success. Many schools 

and universities place a strong emphasis on grammar in their language 

arts and writing courses, and students who have a strong understanding 

of grammar are often more successful in these classes. Having a strong 

understanding of grammar can be helpful for performing well on these 

exams. Overall, learning grammar explicitly can be beneficial for 

individuals in a variety of contexts, as it can help with communication, 

academic success, and performance on standardized tests. 

Furthermore, the results indicate that the students' use of 

grammar learning strategies was not in high or even medium level. The 

students' replies were between two scales, The "Sometimes" and 

"Really" use of grammar learning strategies. This result is very 

important for the grammar instructors to pay attention on the students' 

grammar learning strategies and style, which may be a major factor of 

the students' low level in grammar. They need to follow organized, 

specific, useful strategies that shape and modify their grammar learning 

habit.  

The results of the study is online with the results of Doughty and 

Varela (1998), Nassaji and Fotos (2004), Zhou (2017), McManus, K., 

& Marsden, E. (2019), Balthazar, et al. (2020), and Zarrinabadi (2021) 

who found that EFL students use explicit strategy to learn grammar and 

the language rules. On the other hand, the results are not online with 

the results of Zulkarnaen (2021), Azizmohammadi and Barjesteh 

(2020), and Mulugeta and Beyour (2019) who found that students use 
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different strategies to learn grammar such as the metacognitive 

strategy, and the compensation strategies. 

The results revealed that there was differences between the male 

and the female students concerning the grammar learning strategies for 

the favor of the female students who use more grammar learning 

strategies than the male students. The female students use grammar 

learning strategies more frequently is due to that females may place a 

higher value on language learning and may be more motivated to use 

strategies to improve their language skills. However, it is important to 

note that these findings are not consistent across all studies. and it is 

not accurate to make generalizations about the language learning 

strategies used by males and females as a whole. 

The results are online with the results of Khatter (2019), 

Mulugeta and Beyour  (2019),  and Malmir and Derakhshan (2020). 

While the results are not online with the results of Mulugeta and 

Beyour (2019), and Azizmohammadi and Barjesteh (2020) who found 

there are no differences between the male and female students in  using 

grammar learning strategies. 

5.Conclusion 

It's important for students to find strategies that work best for 

them and to be patient and consistent in their efforts to improve their 

grammar skills. Using grammar learning strategies can help you to 

better understand and remember the rules of grammar, which can in 

turn improve the writing and speaking skills. It can also help to 

communicate more effectively, as students will be able to use proper 

grammar in language use. In addition, knowing and using proper 

grammar can make a good impression on others and increase students 

credibility. Grammar is a crucial part of any language and being able to 

use it correctly can be beneficial in many different situations.  

This study revealed that EFL students at the Department of 

English use low level of grammar learning strategies. They focus on 

Grammar Learning Strategies used to develop explicit knowledge of 

grammar which help them to pass the exam, to understand the Novel, 

Drama, and Short-stories and even Poetry texts written in English 

language. The explicit knowledge of grammar is very clear to the 

students and they even can learn the rules of the language by 

themselves and from different sources. In addition, the female students 

were more active in using grammar learning strategies than the male 
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students due to several reasons that can be attributed to the female 

students interest on learning grammar in depth. Also, the social factor 

may have a big influence on the females interest on learning language 

rules.  

Grammar strategies are techniques that students can use to 

improve their understanding and use of grammar in their writing and 

speaking. These strategies can include using grammar checkers, 

working with a teacher or tutor, studying grammar rules and examples, 

and practicing writing and speaking in order to apply what they have 

learned. Additionally, students can also benefit from actively seeking 

out and correcting their own mistakes in order to improve their 

grammar skills. Overall, the key to effective use of grammar strategies 

is consistent practice and a willingness to learn and improve (Mancini 

and Parisi, 2015).  

Some common reference materials for grammar and usage 

include dictionaries, thesauruses, style guides, and usage guides. These 

resources can provide information on the correct forms and structures 

of words and sentences, as well as guidance on common errors and 

pitfalls to avoid in writing and speaking. Additionally, there are many 

online resources and tools available that can help with grammar and 

usage, including grammar checkers, sentence diagramming tools, and 

online grammar and usage guides. 

Overall, it is inferred that a combination of explicit and implicit 

instruction, along with ample practice and feedback, is the most 

effective approach to teaching grammar in the English language. 

The results of this study present several indicators for the 

university professors who teach English grammarat the departments of 

English to pay attention on the students' grammar learning strategies, in 

addition to pay attention of the strategies that the students sometimes, 

rarely, or never use to activate them and encourage students to use 

them such as only 10% of the students never notice (or remember) 

structures that are highlighted in a text by italics, boldface, underlining, 

etc. Also, about 5% of the students never notice structures that are 

repeated extremely frequently in a short period of time. Students' 

grammar learning strategies need to be highlighted and encourage 

students to use all the strategies in learning grammar in different 

context.  
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