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researchers inside and outside the country. It takes them with confident

steps towards a bright future in the aspects of life, and here are some of the
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The journal is specialized in subject area of Arts and humanities.
Editorial staff sends scientific researches to experts in the relevant
fields for reviewing, those experts who have proven scientific
adequacy in their specific specialty.

The journal rejects publishing research that does not meet with the
known method of scientific research.

The researcher is obliged to take the recommendations and
emendations received from his research through what is determined by
the evaluation experts.

The research must not be submitted to another journal before, and it
shouldn’t bet published before, and the researcher must undertake in
writing covenant to do so.

The researcher must present the following in the submitted research:
On the first page, it should include: (Research title, The eact
specialization of the research, researcher's name, scientific title, place
of work, email, phone number, and keywords in Arabic and English),
and in case more than one researcher mentioned their names and

addresses to facilitate the process of contacting them.



++ Abstract should be on a separate page in Arabic and English. It should
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be informative and completely self-explanatory, briefly present the
topic, state the scope of the experiments, indicate significant data, and
point out major findings and conclusions. The Abstract should not be
more than one page in length.

The scientific method of scientific research is used to write the margins
of the research and its references, and the researcher adopts the method
of research in his specialty, and the books used in the research are
mentioned as follows according to the type of the subject area: for
Arabic ones it be as following: book name, author name, version
number, place of publication, publishing point, year of publication, and
part (if any), And page. As for the periodicals, they are written as
follows: the journal’'s name, number, publication date, publication point
and page. For English ones, it should be according to APA formatting.
Publication acceptance is not obligated for the journal to publish
scientific research by numbers except for what suits its international

reputation.
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The research submitted must conform to the following requirements

that will facilitate preparation of the researcher for publication
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The research should be printed by using (Word Office Program) on
A4 size paper on one side.

The number of pages should not exceed (20) pages, including: data,
maps and illustrations. If the research exceeds this, the researcher
ought to pay (2000) Iragi dinars for each additional page, provided
that the original copies of the figures and maps are presented on paper
(Trieste), and by Microsoft Word.

After taking experts' notes, a CD is attached to the revised paper.
Printing should be in letter (Simplified Arabic) and in size (14) for
Arabic ones, and (New Roman) typeface for English ones.

Margins are written at the end of the search with the same text of the
font and with a size of (12), provided that the source information is
mentioned in full when it is first received, to dispense with writing the
list of sources.

The research is divided into an introduction and the appropriate titles
denote it, to dispense with the list of contents.

The journal is not obligated to return the research to its owner if it
objects to the publication of experts, and an apology is sufficient.
Scientific The method of scientific research and documentation is a

feature of the journal.
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Correspondence is handled to (the editor) or the editing manger.
If the research contains Quranic verses, the type of verses is according

to the program of Almadina's Qur’an, otherwise the research is not

published
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/ Postgraduate University Students’ Ibraheem Khalaf Saleh

, &
\\ The Effectiveness of Writing Anxiety on Fouad Hussein Ali Al-Qaysi
Ayden Adnan Rafiq
-

Abstract

Foreign language anxiety, in terms of communicating, speaking, or
writing, has a significant negative effect on the performance of students and it is
related to the psychological and physiological aspects of learning. This study
presents the differences in the levels and types of writing anxiety among Iraqi
postgraduate students. The participants consisted of 100 Iraqgi students that
were divided into two groups, namely students who studied in Irag and students
who studied abroad. Two instruments were used in this study, namely the
second language writing anxiety inventory (SLWAI) questionnaire and a test of
writing performance. The results showed that the Iraqi students experienced
moderate levels of writing anxiety. Cognitive anxiety was identified as the most
common type of writing anxiety among Iragi postgraduate students. The results
of the questionnaire analysis revealed that there were no significant differences
between the two student groups based on the levels and types of writing anxiety.
Linguistic difficulties, fear of negative evaluation, and low self-confidence were
identified as the main causes of writing anxiety. The writing test results showed
a difference in anxiety levels for grammar and paragraphing rubrics. Additionally,
the correlation analysis revealed a negative relationship between the degree of
writing anxiety and writing performance grades.

Keywords: Effectiveness, Iraqi postgraduate students, EFL learners,
writing anxiety, performance
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/ Postgraduate University Students’ Ibraheem Khalaf Saleh

Ayden Adnan Rafiq
P ﬁ__

1.1 Introduction

Writing is one of the four main language skills and it is considered to be a
productive skill. Lately, it has been regarded as an important skill among foreign
English language learners as well as for those learning English as a second
language. Bacha (2002, cited in Hasanah, 2017) indicate that the writing process
contributes to the development of the learner’s cognitive skills, particularly in
attaining various strategies in the learning process such as analysis, synthesis, and
inference. Besides, it is a fundamental skill that is required by everyone at some
point. Al-Mudhaffari et al., (2020) states that writing does not only involve
propositional content, but has been established as interactional and persuasive.
Al-Zubaidi (2012) refers to writing as a factor that determined whether a student

Is successful at the university level.

Anxiety, on the other hand, is an affective state which defined as an
uncomfortable emotional state, in which one perceives danger, feels powerless,
and experiences tension in the face of unexpected danger (Blau, 1955). Horwitz
and Cope (1986, p. 128) describe the foreign language anxiety (FLA) as a distinct
complex of self-perception, beliefs, feelings, and behaviours related to classroom
language learning due to the uniqueness of the foreign language learning process.
In addition, Young (1991, p. 27) defines the anxiety of foreign language as the
feeling of worry and negative emotional reactions when learning or using a second
language. Moreover, McLeod (1987, p. 427) defines anxiety in writing as
negative, anxious feelings that disrupt some parts of the writing process. Likewise,
Thompson (1980, p. 121) defines it as “the fear of the writing process that

outweighs the projected gain from the ability to write”.

The most important study investigating foreign language anxiety was

performed by Horwitz, Horwitz, and Cope in 1986. In this study, three

1413




IRRQI Vol. 18. No. 72. 17" Year. June 2022 A rel f

Academic Scientific Journals Analytics

——— __# _—

components of foreign language anxiety were mentioned which include
communication anxiety, test anxiety, and fear of negative evaluation.
Communication apprehension is a type of shyness associated with the fear of or
anxiety in communicating with others. According to Horwitz et al., (1986 cited in
Mitchell et al. 2019), communication apprehension has a fundamental role
compared to the other three components of foreign language anxiety. Test anxiety,
however, is related to the tension or emotional interruption caused by fear of
failure. For instance, students with test anxiety tend to set high-performance goals
that can be difficult to achieve, thereby putting pressure on themselves to perform.
Lastly, the fear of negative evaluation refers to the uneasiness and tension
regarding other people’s evaluations, especially criticism, and has a broader scope

than the concept of test anxiety.

However, according to Abdel Latif (2007) and Gibriel (2019), writing
anxiety refers to the ‘“feeling of uneasiness that writers experience while
performing the task”. Cheng (2004) as well as Wahyuni and Umam (2017)
mention that writing anxiety is divided into three types, namely cognitive anxiety,
somatic anxiety, and avoidance anxiety. The first type, cognitive anxiety, refers
to the cognitive aspect of anxiety experience. Cognitive anxiety includes negative
expectations, preoccupation with performance, and concern about the perception
of others. Somatic anxiety refers to the perception of the psychological effects of
the anxiety experience, whereby some examples of these effects are nervousness
and tension. The last type of writing anxiety is avoidance anxiety which represents

a type of anxiety shown in students who avoid writing.

Previous studies on English as a foreign language (EFL) among Arab
students, such as those by Al-Zubaidi, (2012), Altukruni (2019), Asmaa, (2015),
Latif, (2007), Gibriel (2019), and Salem, (2007), noted that Arab students faced
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many difficulties and problems in writing in a foreign language due to anxiety.
Some of these problems were associated with their cultural background, self-
confidence, and lack of motivation. Likewise, educational experts revealed that
Iragi students faced the same problems and additionally feared making mistakes
in their writing such as spelling, grammar, and writing mechanisms. It was
observed that these students were mainly worried about the accuracy but not
fluency. Nevertheless, limited studies have been performed on Iragi postgraduate
students concerning this issue. Therefore, this study aims to unravel the
differences in writing anxiety between the Iragi students who studied abroad and
those who studied in Iraq and thus, fill the existing gap in the literature regarding

this field of study. The specific aims of this study are to:

1- Explore the differences in anxiety levels among the Iragi students who

studied abroad and those who studied in Iraq.

2- Identify the differences in anxiety types among the Iraqgi students who

studied abroad and those who studied in Iraq.

3- Determine the differences in the main factors that cause writing anxiety

among lIraqi students.

Based on these objectives outlined in this study, the following research

questions are proposed:

1- What are the differences in anxiety levels among the students who studied

in Iraq and students who studied abroad?

2- What types of anxiety differences exist among the Iragi students who

studied abroad and those who studied in Iraq?

1415




IRRQI Vol. 18. No. 72. 17" Year. June 2022 A rel f

Academic Scientific Journals Analytics

——— __# _—

3- What are the differences in the main factors that cause writing anxiety

among lragi students?
2. Studies on anxiety in the EFL context

Bloom (1979) asserts that writing anxiety is highly situation-specific, self-
limiting, relatively visible, and more importantly, appears to be easily overcome
by rational instruction. It was observed that the EFL/ESL students who were
anxious usually shake their hands and have a fast-paced heartbeat due to the fear
of making mistakes while communicating in English. Therefore, many students
choose to avoid using new words or complex sentences and never fully express
themselves when asked to write in class or in front of others. Studies involving
writing anxiety were previously initiated on the native speakers and some of the
studies by Dally (1978), Dally & Miller (1975a), and Matthews (2001) found that
a non-threatening teaching approach helped to reduce writing anxiety among
students. According to Al-Ahmed (2003), writing anxiety is a challenging
experience for both native speakers and learners of second languages. In the
context of EFL, various studies were conducted to explore the levels and types of
anxiety in different countries using EFL. For instance, Woodrow (2006) found
that learners of the English language from Confucian heritage cultures (China,
Korea, and Japan) were the most anxious compared to other groups in his study.
On the other hand, Huang (2009) and Elkhafafaifi (2005) investigated the anxiety
among university students in Taiwan and Arab, respectively. In both studies,
anxiety differences in gender were observed and the authors concluded that
female students showed higher anxiety compared to male students. In contrast,
Jabreil, Azizafar, and Gowhary (2015) investigated the anxiety levels among male
and female Iranian university students and the data was analysed using a T-test.

The results showed that the male participants had a higher level of anxiety, in
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which the cognitive anxiety level was also shown to be higher in males. On the
other hand, other researchers such as Li (2010), Casado and Dereshiwsky (2001)
reported that the length of exposure to the target language greatly reduced the

students’ anxiety level.

A previous study by Aydin (2008, cited in Cooper & Brownell, 2020)
was conducted in Turkey to investigate the levels of fear of negative evaluation
and language anxiety among Turkish EFL learners using descriptive and
correlational analysis. The author showed that the students suffered from language
anxiety, in which the fear of negative evaluation was a strong reason for language
anxiety. Moreover, Zhang (2011) performed a study in China to identify
differences in the level of writing anxiety between freshmen and sophomore
students learning the English language. In this study, questionnaires were used as
the main data collection method and the results indicated that the sophomore
students had significantly higher levels of writing anxiety as compared to the
freshmen. In a study by Wahyuni and Umam (2017), the anxiety levels, dominant
anxiety types, and main factors of writing anxiety of English students were
investigated in Indonesia. In their study, 50 English university students who were
in their fourth semester were evaluated using two closed-ended questionnaires,
namely the Second Language Writing Anxiety Inventory (SLWAI) proposed by
Cheng (2004) and Causes of Writing Anxiety Inventory (CWAI) proposed by
Rezaei and Jafari (2014). The findings indicated that 54% of the students
experienced a high level of writing anxiety and the dominant type of writing
anxiety based on the highest mean among two other types of writing anxiety

investigated was cognitive writing anxiety.

In Arab, many studies were conducted to investigate speaking and

writing anxieties among Arab students. For instance, Aljafen (2013) investigated
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the writing anxiety and sources of anxiety among Saudi students who were in their
preparatory years in engineering and pharmacy. It was shown that both groups
shared almost identical feelings of moderate English writing anxiety, whereby
weaknesses in their past English language education was the major reason for their
writing anxiety. Another study was performed by Latif (2007) to measure the
provoking factors of writing anxiety and the writing self-efficacy in English
composition among 67 prospective Egyptian teachers. The results indicated that
English writing was identified as anxiety-provoking among ESL learners, thereby
creating high writing apprehension. In a previous study by Ismail et al., (2010),
the authors focused on the different levels of writing anxiety and attitudes in
academic writing from the perspective of the instructor. In this study, the writing
apprehension scale proposed by Daly and Miller (1975a) and a series of interview
questions were used as tools for data collection. The results indicated that students
were apprehensive about writing and disliked it. In a separate study by Ucgun
(2011), the writing anxiety of Year 6 to 8 primary school students was examined
using different variables. The writing anxiety of 1407 participants was evaluated
using the writing anxiety scale proposed by Yamen (2010), in which the results
showed that their writing anxiety level in their mother tongue was lower when
compared to writing in the English language. Another study by Altukruni (2019)
addressed the phenomenon of English writing anxiety in female Saudi
undergraduate students in the preparatory year of the English language
programme. The author collected the data quantitatively via an online self-
reporting survey and the results indicated that no significant relationship was
observed between writing anxiety and the students’ second language proficiency.
The study also revealed that writing anxiety had a negative effect on the subjects'
writing performance. In the Iragi context, Sabti et al., (2019) conducted a study to

examine the individual differences in Iragi EFL writing anxiety, writing self-
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efficacy, and writing achievement motivation. The study adopted a quantitative
approach and 100 Iraqi undergraduate students majoring in the English language
from two Iraqi public universities were evaluated. The findings of the study
indicated that the relationships between writing self-efficacy and writing anxiety,
and writing anxiety and writing achievement motivation were negatively
correlated, whereas writing self-efficacy and writing achievement motivation

were significantly and positively correlated.

Based on the information available from previous studies, it is evident
that further research on language anxiety and how it differs among various
participants is warranted. Besides, it is also important to identify differences
between the types and levels of foreign language anxiety to determine the
relationship between these factors as well as understand the nature of foreign
language anxiety in relation to its participants. To date, most of the writing anxiety
research has been conducted on school students or undergraduate learners of
EFL/ESL within the classroom setting, with limited research on EFL/ESL users
outside of the classroom and from different backgrounds such as lIraqi
postgraduates. Therefore, the significant gap within this area of investigation is

justified based on the research objectives proposed in this study.
3. Methodology
3.1 Study Participants

In this study, 100 Iraqi male and female postgraduate students were selected
and divided into two groups. The first group consisted of 50 Iragi students who
were studying in the country (in Tikrit university). The second group, however,
consisted of 50 students who were studying abroad. Both the student groups
comprised students who were either pursuing their PhD or Master’s program, with

majors in English as well as other scientific fields. The postgraduate students were
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selected from different fields of study to identify the relationship between the
academic experience and EFL writing anxiety. Table 1 shows the types of

participants selected in this study.

Table 1: Types of participants selected in this study

Students studying in the country Students studying abroad
Male 30 38
Female 20 12
PhD 20 28
Master 30 32
50 50
Sum= 100

3.2 Instruments

For data collection, a second language writing anxiety inventory (SLWAI)
guestionnaire consisting of 22 items (refer to Appendix A) was employed based
on the SLWAI model proposed by Cheng (2004). This model was designed to
assess the writing anxiety among EFL learners and scored based on a five-point
Likert response scale, ranging from 1 (strongly disagree) to 5 (strongly agree).
The purpose of using this type of questionnaire was to measure the different levels
of writing anxiety among lraqi EFL learners. In addition, the second type of
questionnaire known as the causes of ESL writing anxiety (refer to Appendix B)
was adopted from Zhang (2011) and used in this study. This questionnaire
consisted of 8 items which include lack of topical knowledge, linguistic
difficulties, fear of negative evaluation, low self-confidence, insufficient writing
practice, insufficient writing technique, lack of effective feedback, and fear of
tests. This questionnaire was employed to identify the most common problems
faced by Iragi postgraduate EFL learners when writing in a foreign language.

According to Nunan (1992), a questionnaire is an instrument used for the
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collection of data in written form which consists of open- and/or closed-ended
questions and other probes that require a response from subjects. Moreover,
Siriwan (2007) indicated that the questionnaire can easily be administered to a
large number of subjects for data compilation, is relatively simple, and more

notably, relevant to obtain accurate quantitative measurement.

The second method used in this study involved writing an English
composition. Participants were asked to write an English composition within 30
minutes and these compositions were administrated and evaluated by the
researchers of this study. Each composition was graded on a 15-point scale based
on the grading rubric used for the evaluation of compositions and essays by the
instructor. The rubric grading system is composed of five aspects which include
content, paragraphing, spelling, vocabulary, and grammar. This method was used
to determine if there was a negative correlation between ESL writing anxiety and

writing performance among participants.
3.3 Data Collection and Analysis

Based on the methods employed in this study to collect the data, a pilot study
was initially conducted to revise the questionnaire, in which some minor revisions
and necessary modifications were performed with the inclusion of some factors
to ensure that the items were clear and understandable. Besides, prior consent by
Tikrit university was obtained in January 2020 before proceeding with the
questionnaire assessment. In general, the questionnaire took approximately four
weeks for distribution and data collection. The time allocated for completing the
questionnaire was approximately 15 minutes. As for the writing performance,
participants were asked to write an English composition within 35 minutes which

was administrated and evaluated by the instructors. Finally, the data obtained were
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analysed using SPSS, in which descriptive statistics and independent samples T-

tests were performed.
4. Results

Upon data collection using the questionnaires, the data were analysed using
SPSS, while the students writing compositions were evaluated based on the

specific rubric criteria for grading.
4.1 Level of writing anxiety among lraqi students

Table 2 shows the descriptive statistics results obtained based on
Questionnaire |1 which incorporated the SLWAI model. The results were based on
a total score above 65 points which indicated a high level of anxiety, while a total
score below 50 points indicated a low level of anxiety. On the other hand, total
scores obtained between these two values indicated a moderate level of writing

anxiety.

Table 2 Descriptive statistics of the second language writing anxiety

(general) among students

Number of o )
Minimum Maximum Mean
Students
High anxiety 34 66 106 78.18
Moderate anxiety 55 51 64 52.27
Low anxiety 11 29 49 35.45
Total 100 29 106 61.36

Based on the SLWAI model, the possible scores for this study ranged
from 22 to 110, while the participants’ scores ranged from 29 to 106. According
to the descriptive statistics in Table 2, 56 students (56%) were found to have a
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moderate level of anxiety with a mean value of 52.27, thereby reinforcing the
conclusion that Iragi postgraduate students had a moderate level of second

language writing anxiety.

Table 3 Descriptive statistics of the second language writing anxiety

(students studying in lIraq)

Number of o )
Minimum Maximum Mean
Students
High anxiety 19 65 81 66.63
Moderate anxiety 25 50 62 50.90
Low anxiety 6 36 44 36.36
Total 50 36 81 53.18

Table 4 Descriptive statistics of the second language writing anxiety

(students studying abroad)

Number of o )
Minimum Maximum Mean
Students
High anxiety 17 66 106 78.18
Moderate anxiety 28 50 64 51.81
Low anxiety 5 29 48 35.00
Total 50 29 106 61.36

Tables 3 and 4 depict the results of the descriptive statistics of the two student
groups which consisted of students who were studying in the country and students
who were studying abroad. In general, the first group (students studying in Iraq)
had moderate levels of English writing anxiety (M=50.90, >50) and was almost
similar to the second group (students who studied abroad), which also showed
moderate levels of English writing anxiety (M=51.81, >50).

Hence, it was observed that both groups of Iraqi students were found

to have moderate levels of second language writing anxiety. Specifically, the
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results indicated that approximately 50% and 56% of students who studied in Iraq

and abroad, respectively, experienced moderate levels of English writing anxiety.
4.2 Types of writing anxiety among Iraqi students

The second language writing anxiety model offers a three-dimensional
conceptualisation of anxiety which includes somatic anxiety, cognitive anxiety,
and avoidance anxiety (Cheng, 2004). The distribution of scores for the three
types of SLWAI factors is shown in Figure 1, in which cognitive anxiety was the

most common type of SLWAI experienced by both groups of Iragi students.

Figure 1 Types of writing anxiety

22.5
21.94 m Cognitive
22 -
B Somatic
21.5 Avoidance
21
20.5 20.22
20 19.47
19.5
19
18.5
18 -
Cognitive Anxiety Somatic Anxiety Avoidance Behavior

The differences in the SLWAI factors observed between the two
groups of Iraqi students are shown in Figure 2. According to the results, Iraqi
students who studied in Iraq suffered higher levels of writing anxiety in relation
to cognitive anxiety compared to Iragi students who studied abroad. In contrast,
it was observed that Iragi students studying abroad suffered higher anxiety levels
than the students studying in Iragq based on factors such as somatic anxiety and

avoidance anxiety.

Figure 2 SLWAI factors affecting writing anxiety (comparison between

students studying in Irag and students studying abroad)
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4.3 Causes of writing anxiety

Figure 3 shows the results of Questionnaire 11, in which the main causes
of writing anxiety is ranked based on the number of students who agreed or

strongly agreed with the statements of the items.

Figure 3 Causes of writing anxiety

Causes of writing anxiety

linguistic difficulties | 56
fear of negative evaluation | 49
insufficient writing practice | 43
low self-confidence | 40
lack of topical knowledge | 35
insufficient writing... 33
lack of effective feedback | 32
fear of tests — 3
0 20 Nu?nober of stuggnts 80 100

Figure 3 illustrates the results obtained for the specific causes of writing
anxiety. A large majority of students (56%) believed that their English writing
anxiety stemmed from linguistic difficulties such as vocabulary, sentence
structures, and grammatical errors. This observation was consistent with a
previous study by Zhang (2011) who showed that linguistic difficulties were the

major cause of anxiety among Chinese students. The second cause of writing
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anxiety was the fear of negative evaluation, as shown in 49% of the students. The
main reason for this observation was due to the students not being aware of the
purpose of writing, in which they wrote for the sake of getting good marks and
passing their exams rather than reflecting their own opinions or voice. In addition,
43% of students, particularly students studying in Iraq, reported that insufficient
writing practices made them anxious when they wrote in a foreign language.
Another reason for writing anxiety was low self-confidence, in which 40 students
(40%) thought that the poor linguistic knowledge affected their self-confidence
and discouraged them from writing. Consequently, the lack of confidence in their
writing achievement also made them feel upset. Moreover, 35% of students
attributed their writing anxiety to the lack of ideas about a particular topic and not
knowing what to write for English compositions under a time constraint. The last
three reasons for writing anxiety were closely related such as insufficient writing
techniques (33%), lack of effective feedback (32%), and fear of tests (31%), in

which the students felt worried about writing compositions in exams.

Figure 4 Causes of writing anxiety (students studying in Iraq)

Causes of writing anxiety

linguistic difficulties | | L 31
fear of negative evaluation | | | 9
fear of tests : 22
insufficient writing practice | 20
lack of topical knowledge | 18
low self-confidence | | 18
insufficient writing technique | 18
lack of effective feedback — s
0 10 20 30 40 50

Number of students

Figure 5 Causes of writing anxiety (students studying abroad)
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The causes of writing anxiety among Iragi students from both groups
are represented in Figures 4 and 5. The major cause of English writing anxiety
was shown to be associated with linguistic difficulties in both groups, as
represented by 31 and 25 students studying inside Iraq and abroad, respectively.
On the other hand, the second cause of writing anxiety showed some differences
in both student groups, in which the fear of negative evaluation was represented
by 23 students in the first group, while 29 students in the second group showed
low self-confidence. Likewise, the lowest cause of writing anxiety was the lack
of effective feedback for students studying in Irag (15 students) and insufficient

writing practice for students studying abroad (9 students).
4.4 Effect of writing anxiety on students’ writing performance

A total of 13 writing compositions were randomly chosen from 15 students
studying in Iraq and abroad, respectively, and the effect of writing anxiety on their
achievement and performance were evaluated. The results are shown in tables 5
and 6. Table 5 depicts the writing scores of the compositions according to the five
main rubrics criteria selected by the researchers of this study, whereby each rubric

score was equivalent to 3 marks. The results indicate that there were high levels
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of writing anxiety for the students studying in Irag, especially in paragraphing and
grammar with scores of 19 and 19, respectively from a total score of 45, while
moderate levels of writing anxiety were found for writing mechanism, vocabulary,
and content with scores of 24, 23, and 21, respectively from a total score of 45. In
contrast, students studying abroad showed moderate levels for most of the rubric
criteria, such as content, paragraphing, and grammar with scores of 25, 29, and
27, respectively. In addition, for writing mechanism and vocabulary, students
studying abroad showed low levels of writing anxiety with scores of 30 and 31,

respectively.

Table 5 Writing composition analysis

Criteria for rubric evaluation of writing composition
] Writing
Type of students Content | paragraphing ) Vocabulary Grammar
mechanism
Students studying in Iraq 21 19 24 23 19
Students studying abroad 25 29 30 31 27
Total 46 48 54 54 46

The data in Table 5 indicate that students studying in Irag showed higher
levels of writing anxiety than those studying abroad for all the rubric criteria.
Based on the writing compositions, Iragi postgraduate students showed moderate
levels of writing anxiety in most rubrics with a total score of 90 for all the students.
These findings are consistent with the results obtained from questionnaire II.
Nevertheless, although the Iragi students showed moderate levels of writing
anxiety, a negative effect was observed based on their writing performance and
achievements as indicated by the correlation analysis between writing anxiety and

writing performance (Table 6).
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Table 6 Correlation between writing anxiety and writing performance

Correlations Writing grade | Anxiety degree
Correlation Coefficient 1.000 -.828
Writing grade Sig. (2-tailed) 000
N 30 30
Kendall's tau b
Correlation Coefficient -.828 1.000
Anxiety degree Sig. (2-tailed) 000
N 30 30

*correlation is significant at the 0.01 level (2-tailed)
Based on the results in Table 6, a significant and negative correlation

was observed between writing anxiety and the students’ achievements, thereby
indicating that writing anxiety negatively affected the students’ writing
performance. Additionally, there was a significant and negative correlation
between the degree of anxiety and writing grade which was represented by r=-
0.879, thus indicating that students who experienced writing anxiety attained

lower grades in their writing composition.
5. Discussion and Conclusion

This study aimed to identify the differences in the types and levels of writing
anxiety between two groups of Iragi postgraduate students which comprised
students studying in Iraq and those studying abroad. The results of this study
indicate that the Iraqi students showed moderate levels of writing anxiety, as
opposed to the initial assumption that foreign language learners experienced a

high level of anxiety when writing in English.

The findings of this study revealed that there was no major significant
difference in the writing anxiety levels between Iragi postgraduate students who
studied in Irag and those who studied abroad. Both student groups showed

moderate levels of writing anxiety, although a higher number of students in the
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second group (studied abroad) showed a moderate level of anxiety compared to
students in the first group (studied in Iraq), as represented by 28 and 25 students,
respectively. These results, however, were in contrast with previous results
obtained by Rezaei and Jafari (2014), Jebreil, Azizifar, and Gowhary (2015) as
well as Ali and Fei (2016) who investigated language anxiety and its relationship
with gender and achievement among Iragi students. In these studies, the authors
reported that females showed more anxiety compared to males and that the Iraqi
students experienced high levels of anxiety. However, the results in this study are
consistent with the study by Aljafen (2013) who reported that all three groups of

Saudi students experienced moderate feelings of English writing anxiety.

There are several reasons underlying the moderate levels of anxiety
experienced by Iraqi students. One of the reasons may be attributed to the efforts
by the Iragi ministry of higher education in developing the students’ English
language skills. For instance, students are required to choose one of the
Cambridge English book series (Headways academic skills) as a subject in their
Master’s and PhD dissertations. Besides, another reason was due to the Iraqi
instructors who were aware of their students' level of English and therefore, did
not expect them to show excellence in writing. The instructors’ evaluations were
based on the ideas expressed in the writing rather than the quality of writing.
Hence, it is thought that the students' anxiety levels shifted from English writing
to other courses such as scientific subjects. On the other hand, most Iragi students
who studied abroad chose different study programmes in the English language to
develop their English proficiency and thus, had the opportunity to practice their
English language skills and reduce their anxiety levels.

Regarding the different types of writing anxiety, cognitive anxiety was

identified as the most common type of anxiety experienced by Iragi postgraduate
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students. Moreover, it was observed that the cognitive anxiety level for students
studying in Iraq was higher than that of students studying abroad. These findings
were consistent with the results of a previous study by Cheng, (2004), in which it
was noted that cognitive anxiety had a great influence on the performance of
writing in a second language. Likewise, studies by Zhang (2011) and Rezaei and
Jafari (2014) found that cognitive anxiety was the main type of writing anxiety
among Iranian university students. Nevertheless, in this study, it was shown that
the Iraqi students studying in lIrag displayed high levels of cognitive anxiety
compared to the Iraqgi students studying abroad. This observation was particularly
due to the lack of opportunity to practice writing in the English language. In
addition, students found the writing process challenging as they were fearful of
making mistakes and had limited knowledge of the English language. Besides,
these students faced writing difficulties such as being able to fully develop their
ideas in the target language. Several causes of writing anxiety in Iragi students
were also identified in this study, in which linguistics difficulties, fear of negative
evaluation, and low self-confidence were identified as the main causes. It is
thought that these causes of writing anxiety, together with cognitive anxiety
among EFL learners, could potentially affect the students’ writing achievement
and performance. These results were also consistent with the results by Hyland
(2003), in which the author noted that most ESL writers had difficulties in
adequately expressing themselves in English because of grammatical errors,
sentence structure, and inadequate use of vocabulary (linguistics difficulties).
Similarly, Latif (2007) also showed that the poor knowledge of the English
language was the main source of anxiety and this finding was consistent with a
previous study by Rabab'ah (2005) which focused on the communication

problems faced by Arab college students in learning the English language. In this
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study, the author noted that one of the most important factors of anxiety among

Arab students was their weakness in the English language.

The analysis of the Iraqi students’ writing compositions showed that
there was a significant difference in the writing performance between the two
groups of Iraqi students. For instance, it was shown that the Iragi students who
studied in the country had higher anxiety levels based on the grammar and
paragraphing rubrics as compared to the Iraqgi students who studied abroad.
Similarly, Jebreil, Azizifar, and Gowhary (2015) showed that anxiety affected
both grammar and spelling components in the writing performance among Iranian
students. Some of the reasons attributed to this anxiety were the lack of writing
practices in English, apart from their limited knowledge in English grammar and
building sentence structures. For example, these Iragi students had difficulties
expressing and generating new ideas when writing simple essays or compositions
in a foreign language due to the inappropriate methods used in Iraq for teaching

the English language.

The findings of this study are significant to the Iragi postgraduate students,
lecturers of higher education, and universities. It highlights the impact of writing
anxiety on the Iraqi students’ performance and achievements as well as identifies
the causes of anxiety that should be avoided. Iragi students need to be aware of
the impact of anxiety on their performance and educational achievement.
Although many studies illustrate the positive role of adequate anxiety in
motivating students to maintain their efforts on learning, the moderate levels of
anxiety showed by the Iraqi students substantiate the need to further develop their
language skills in their writing performance due to its importance in their
academic studies. A study by Zughoul (1987, cited in Aljafen, 2013) asserted that
the most effective way for students to learn the English language is by practice. It
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was also noted that the lecturer’s or teacher’s role was to provide students with
sufficient information, materials, and adequate opportunities for guided practice.
Hence, various successful strategies should be taught to students to help them
transition smoothly from writing in their first language to a second language and
thus, reduce their anxiety level. According to Mesri (2012), teachers should focus
on the students’ anxiety level and help them to maintain an adequate level of

anxiety as avoiding anxiety completely is not considered helpful for students.

Nevertheless, this study has several limitations that are worth noting.
For instance, the first limiting factor is related to the size of the participants
selected, in which the results obtained in this study should not be generalised for
both students groups as the participants consisted of Tikrit university students in
Irag and Iraqi students who studied in foreign countries such as Malaysia and
Turkey. Besides, the second limiting factor is associated with the data collection
method used in this study which consisted of only the SLWAI-based
questionnaire. The use of other data collection methods would be beneficial in
future studies such as classroom observations and semi-structured interviews.
Additionally, studies on writing anxiety issues should be performed using
gualitative and quantitative analysis methods to confirm the findings of this study
as well as contribute essential and useful information to the growing body of

literature studies on writing anxiety among EFL learners.

In conclusion, writing anxiety is a common phenomenon among EFL
students, particularly in writing compositions or assignments. In this study, the
writing anxiety levels of Iragi students were investigated, in which moderate
levels of anxiety were observed. Furthermore, the results indicated that there were
no significant differences between the Iragi students who studied in Irag and Iraqi

students who studied abroad for both types and levels of writing anxiety. It is also
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Important for lecturers to be aware of the anxiety causes and help students to
develop their writing skills by providing students with opportunities to practice
their writing, and thereby reduce anxiety levels among the Iragi students. Despite
the limitations of this study, the empirical evaluation of the Iraqi students’ writing
anxiety as EFL learners was successfully carried out in this study. It is hoped that
the findings of this study, particularly in the context of academic writing, would

be beneficial to both the Iraqi as well as the Arab students.
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APPENDIX A

ESL Writing Anxiety Questionnaire I--

- based on Second Language Writing Anxiety Inventory
(SLWAI) (Cheng, 2004)

Name:

Gender:

Age:

Study :

Instruction:

Statement SA| A

SD

1. While writing in English, I’'m not nervous at all.

2. | feel my heart pounding when | write English
compositions under time constraint.

3. While writing English compositions, | feel worried and
uneasy if | know they will be evaluated.

4. | often choose to write down my thoughts in English.

5 1 wusually do my best to avoid writing English

compositions.

6. My mind often goes blank when | start to work on an
English composition.

7. 1 don’t worry that my English compositions are a lot
worse than others’.

8. I tremble or perspire when | write English compositions

under time pressure.

9. If my English composition is to be evaluated, | would
worry about getting a very poor grade.

10. 1 do my best to avoid situations in which | have to write in
English.

11. My thoughts become jumbled when I write English
compositions under time constraint.

12. Unless I have no choice, | would not use English to write

composition.
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APPENDIX B

ESL Writing Anxiety Questionnaire || —by Zhang Hongxia

Instruction:

Arcif

—

1. Read the following statement and express your degree of agreement / disagree

ment by ticking

(\) the appropriate column.

2. Note that SA=Strongly Agree, A=Agree, U=Uncertain, D=Disagree, SD=Stro

ngly Disagree.

Statement

SA

SD

\When | write English compositions,

1. 1 usually have no idea about the topic and what to write, in
particular when | write English compositions under time
constraint.

2.While writing English compositions, | often encounter some
linguistic  difficulties, such as inadequate mastery of
vocabulary, simple sentence structures, and grammatical
errors.

3.I’m afraid of negative evaluation of my English
compositions from teacher and fellow students.

4.My English writing skill stands still which makes me feel
upset.

5. I'm lack of writing practice inside and outside classroom.

6.1 don’t think | have a good command of composition

techniques. For instance, I’'m too much concerned about the forms and formats.

7. | don’t think the teacher’s feedback on my English writing
is sufficient and effective.

8. I'm much worried about writing English compositions.

1440




ot A 01 B T e 3 % a0l Cisls 0 22 5 2l

VITE-V Y o2l ) el il e o VEY .
B ISV Bl o =2 U1 S = o alus Basl
£ AWV AU 3 31N 5 355l 1T Lghos s MUST 3 & s 2l 5
e SV ERE
> . '] . .* -
V14Y-3 110 A ] A

48 S daslr — EaluYI 4y A1 LJS
Dj‘bwL:P.})A.;.r A
S5 ol — LY Slal) £ 1 2




Y¢4¢-1¢o04

e skl Ol LIS g5 5 Qg g 10 2l gl o5 ,Y1 ol s
Joeo s
Jeflewl e Jkn 2o
Joo bl il [iladl 0 52l &S /32 2y ) a3

VYoo

A ) SILALYY ygone

EAREARANY

3%@3} "N‘ ‘} %}W' S J’JLA K:}J\M ‘é (-bb-\!\, ébﬂ J:ifhbl
n *. @J" ‘)’Sjﬂ xw‘, j‘,":& "é.)u"
(:‘M L.'SJW J‘J} Jr\

\YY

VoY v—Yo )

11 7N _lactd Znalde! 200 831 o]
s g0t dole #1310
ol ol /g AV &S/ 3 Y 23
Pslae e
s Bmalr [ 2 A &S/ & 3 Y G 3

\Yéo

Yoo¢—-YoY)

a9 4ol il cdo ggito oy padl A f oy 3" laf 1"

Gl Bl e =~ SLUI LS — slasy daslr [ de el dnl e

Yo

YOAA-\oo0o0

S Shal (IY¥es 5 58) 4y, 3 sl oA

Ae\mgbd)Ub.r

\Yo)

YUY +=VoAQ

(1927)5}5-5))0)591‘}3'(&‘};”ué)mwvcjuf-’mjsﬁr-&‘
(19120 ) o 8550 3 ] il
r.wl?mc}.ﬁ.;.f.l
qﬁ@b«@@}i\rw@ﬂ\@&@#}ﬂa&mrﬂs

\YYo

AR ARAR

o o 3 Lol TS 2 o M1 G Gyl Gl Al Sl gmns (6 2
4 oY LMo Yl o juadld (g 5Lnl
SN =4 8,055 [ pleo Ol Ay

\Yo4




b 1 G Cinall b Jrad  (TBLY gl e 3554 odedl 23 il 31
%yﬂu}W%ngruﬁﬂbbﬁnﬂ»é

YFYI-1 YAy VY eV
el dak das 3
ol @ dadl 5 o [ (6 gid Analr
ool U 2ol Y1 21 Sl 3 sl o
VT AYYY bl L e U £ L VET

sl [ ety a1 T S 5o

dgallly @311 g v 5 n ol s gkl B 25 5 gl o3I 550
VWA= C\j.,w\).kc.s \RAR!
(g3 paeedl o) AL 8k = 55501 e L) mal

Go AN Gbaadl 32l

Oleds ol ol .

V£ A=\ FAN S 8 s 7 Aalall &yl ¥
o3 46 M= Olss oo

Qb drolr [ deslondl p lall 0 SR 2JS

GnaldU Lt ol 501 2 ool 3 LT 5Ll 2o
A o e 35
S S5 Al ¢ 3L p glall 4y ANASS ¢ 4 oyl Wl 08
VEg =184 o il ol VY,
S S5 Al LY e el 4y ANLIS 4 T Ul
Geby OLde Ol.s

S5 el ¢ LY lall 2 IS a1 2R 8

ULJHALJBXft,&AéﬁjNDx}&m&}bgﬁgjmﬂauﬁuagbu

S gl I
YEOA-VEE)N AQD
é)LboMowgﬁjnf.r

W Bl U 2o U1 4 e




VYo &=V \YY

z:gu"g“;uf.:n I L RICAR AR (G A E S PCH W T PRCARCEN IR b A Tt
o sl
SR ol 3502 Ol 550
il i IS = o skl dmsl
I e M L5
Lol 2 IS = oo sl sl

yYay

YYVY-VYoeo

2l 9) V480V AY ) (S al5 10 2 a5 231l Fplondl ol Y1 i o
(i
dadr e oyl 1)
el b sSle s

1Y / ¢l ol dmsls

Yyl

(ARAEARAAY

Ll 'é?;‘}ﬂ}h
CISVIIS — o palw dnalor [ G Ol 3 A2l g

CISVITEIS — ¢l ol dmal /Ol 3 £ Ol

ARA

s Laler Y19 dugd A polat youe

YYY =13 4o0

ol Cnall O e LM il St (8 (Uakl o 51) dimest st 3
Yzl o 1S5 da5 y g2V
Sl ke ilaas dsl> (g3 p
A il &y AN IS = 0l o B 5 4 ke

YYAY

YYTA=VYY)Y

Jrat G L3 M oo M doreil ]
el o S5 das y Olep Yl Eole (8 o g0 G il M

S 50 Ao S & s

ARa

(AERCAR RS

V! ol Caall O i bV ol das (38, B L3l Al i
Gl 4y Al aale

AR




Q¢¢-4YY

Sy g oo sl o padall Sl T3 il oSl ahoti sleles 6

o M slal s S 50 [ Jo sl dmal [ &Sl &y 0 8L [ oodha] )b

S

qvi-4¢e

AKAREA KRN SR HEPESTAW JE PRSI SUEL g (PEE g WE-
LA Lot Nigs 3

Tdard) 431 | oo — CISYI LIS /255 S Gl

VV\VE

VoY E-4VY

ol lab ¢ o § BN 51 ae § L1575 il I s
A1l de Hd e 1L
Jo bl dnslr /LEVILIS /Gl &30 a0l LM
Olebo do W50 ..

Jo Al anslr /LEVILUS [ dapadl) 31,0l Sl o

YY1

VeoA=\rYoO

VATF=1Q0A (5 sk dgall 231 31,0l (3 (g gl alall ol

S5 d Ay ke [ S5l il e adl s dalp

YYYA

YeAY=)e0Q

ool 3 ol dall p e 85 G Lol 5 2o 301 38 - 553
CISVILIS o ol dnalor [ 3 528 (G €]l 5.0
ISV EIS ¢l ol ol [ ot G316 A1 55

TAY

VYYo= ) P AY

YeYo er &‘JAL» K.QJ.A é g’o‘JCQY| r.:b.'l“ ilods 58S

VYT

\RAREARRE!

e do 23140 I 3bp ol (§ 3,31 UL e 23230 UL dlas
sld (3 !
Sl anll e dal s
LV o sl g FI S/ iy ST il
Bl lall dy ANALS [ oy S5 dmal

140




V1E-VE)

Lefuzedf Zaf Lo Un 3Ty el - Sheo Al (3 Labldef 215311 o 4 3
Gl bl e s o ST s .|
o1 jolow dmsle < 4o 1 418
A e adae OLUe el
Co ST dmals —OlsYI S

\KRAE

vai-vie

e VA0 ple o Lgno Lllay l oyl B oy T 14015 1
CISVILIS ¢l ol dnslor /3502 0 SIh e ol g
o NS =l jolu dmals [/ o Aot dsle s

YIS —¢l ol dmals / euly 4 Do 5.

YYYA

AYT=-VAY

LSV oy 1 3l
LT el g 1S~ 5 sl

uiJJ\ C)Lo ZQJJU Z.AL&H :\g'ﬁ.i“ _;'\:)J‘d\ 3)‘)"5

vaq

ANEA=ANY

VYY1 4 Viiall Lid yodl GO
355 05N sk

) e CIYI LISl dal

\YAo

ATT-AEA

el ool Gy 2 VY ple Lo )l R Tl oDk ezl
L}.&W‘;l‘:ﬂ}) .J.C
D3V el o8 / Gl 1 N &S

AR

AQT=ATY

il by ulall S gy 5l (3 Lgolutinzl LLols (ke g 5L 31

ORC SRERY R SN FNABE VR [ A SIJER PO

YV EA

AYY-AQYV

(&)33})@U&-‘%Jﬁ‘;ﬁojtjgu‘cdﬂbgw“}d|
ngfg-\g_ﬂ.w‘%.l.é“xbbf

8585 daile 3 i A0 Ll &l

qvo




047-0oYV

(L3 5ot V8 A 58 Douslr) 3 5N I3l 55 oo B3Nl oS (3 Jolsn

\YAY

L pdaxd |9 L 59

TYY-044

Sl dgadl OUL 51 (3 2 Y1 e 22U AusliaiIy Lol YT BN
pVAY 1= 0 VA
ol o iy A eladl & |

yyan

Toa -y

1Al w1 zdll |3 o alis (3 40 pounll 1Y
Sl OLLs T e o5 5
ol jolu dmal — a1 LIS
radlaal sl S5
¢l palos dmols — Y1 4US

VYo

vé-To)

VA =V AYY o LS 3 aUa Y5151
S50l O g L Lgau.;.r.i
i NS /6 jelu dasls
YOI - IR PV
NS /o) jelu dasls

\YYYV

V+é-1vo

COVid-19 Uy, oald slasdl ¥l 5 il iy il SIS bl
Ye¥ e ol Gl g

Sl el O sle o 5.1
i VS /el palis dmelr

Vé¢o)

VE&r-Veo

3 S sl /23101 BN AS

YYAA




YOA-YYY

(Sl s 2ul50) Zeludl o3 f35 0o I 57 (3 BLYY ploay Zalasdl oY1
o de sl s
LD i 315 0T o le ond [ bl &g ATRNS /g S5 sl

VYA

YAY-To4

OpelSel B izl enlCa 3 Leb IS T oS o 4001 33531 B4
C o daz Mt b s ]
O p sk wad [ a ANLIS /6l ol dnslr

Véo¢

EV =YAY

"ol y 5o 0" Amendl DL B U ST Ll L5 2 5t
deg Al ST s

LS 5 = dgeben] [ il dest Olalil dmalr

VET)

AT AR

NGl 1 pdldsls I
G Jg dom dot sl 50

(6 s B2 Ly 5 & e [ 3155155

VYol

g -8YY

dinp 5 L 33 = (5 3! parandl B el b
Ssbull ol ez I e
Lok ¥ phall 1S — el ol dnolr
el a1 1S — T LAl el

\YVY

AACTRN

oilbl ezt JIS Al s

#ﬁJwa)baMB_d)w‘iw‘uﬂ)u\ﬂ

\EAR

o\Y-¢VV

rﬁﬂ\}@‘&&&f}éﬁw
LoDw da~| das da~| L

Z SV Al 28 = o1 ol dmaler

Y.

oY1-0\Y

fﬁﬁ\rbgspébbo—go)b}ﬂ)ﬁ“éfﬂl tsslee
éjazj‘b}o.;&}“)
Jptas] [ ) il Lot SUalol nalr

Ve




YA =Y

&y gzl ol ¥ B g3 A el 0 52 gl Lgai sle T30 oled 301
ESP G R RAWS))
Aokl s
BNl o el &S — el jolis sl

yYan

YeY=1A)

)ﬂﬂl%&ggujﬂ%&(ulg

o sl nalor [ pAald Ty AN EIS /0 211

YYAQ

YYA-Y Y

il alaadl ST glas 3 b 3Ty 220l 2y 3
VLIS [/ 48 S dnalr

\Yoqd

YEA-YYA

LSS & 5lae o) 91055 ond (CISUN L) 5nal

és\y L5>.-U d"l’“’JfT
Bl Olews S @3] — 1 s dmalr =2 V&S — &g )l Al 3

y YAy

YVA-YE&A

(2AVA &) el i (g gl Sl Do
eVl el e ol oVl 5 als
S agls qddlie foda s
Sl 2 VIS = oo Sl ol

VY

Aad plid| ygome

Yro=YA)

OS Al olasbe § 4 adt S
L”,;lﬁl..,J\ Lgxg.ajxoaqujif.>.¢
SN ST p ke b [ AV EIS el ol Anslr
o et Al b s
S OT A ple 3 /3 NS [o) ol el

qov

FY oY

33l 8 5Lgall ol 3 LbI 4S5 505 (3 13 ST Slladf  pLel ol Lzt
@def*dbpéﬂa.rT
O ks 4 ol Y| [ i 20 o [ S B SNV RS/ 231 ) el

\REDE




Cilgdant

Jouad| o

A pal! AL yoome

¢ Y &

2L el (o) e Iy
5 pally gy Rl e = A U1 AS - (6 3 T sl

oOA-¢Y

Zdak| a3 sl ol T
4,55 i A Bl 2yl

\YYo

AT-04

VML?MML?J@L}:SPJ‘ u?’w‘
doms (g3 Aot L5
YIS L ey S5 il - odadl ol Wl bl 55155
Sl P g e

wﬂ‘c}k&&yﬂaﬂbﬂ%ﬂﬂ\-:\fﬂ‘Sﬂ)j

\ARAR

VA=AV

(6 ol A 3 257,201 Aslil) 5 el DY
A (Gdgs Juad 5le Lo
9\;@\.«2.3;(’...\.5 /dﬂ\cw&yﬂaﬂw‘&ﬁﬂ‘/@ﬂmjbj
o dnelr oL 4 A1 s

VAYY

VW) q

(AEADO 35 ol 43 0 (3 Al IS
i) o sl 3.0
Boa a1 o hall 2JS /530, S sl
e 01
2N Camedl iy Lol &l

V¥

VIY=-3\Y)

Sl —dy sl - de gl Olulp g

L) AR 3 2D 1 S = £3) ol Aol / Aot Gy g

VY'YV




A\
:
2\
\N ¢
2
SL

ekl g eidhually cawjf%ss,“\s.:tsﬁ, ol 51 oS iy La ST U1 db ek
il ooy o g dost U o
ey g

g gaf |5 b @l utdly 1530 el gl ol b el Jlo 0L 8
bl Jasf gl Lpanll 25T 8 Lgalutdl g 2 9 U 3o oy Amaio U s B 55 00 o
OeSodl Bl f Gadall &gl Lo g5 3 U3 OBT ol g Ll IS 3 Lol
SIS Y 8l M5 pghos 3 L3171y Loglly 8L Lol 31 5l 5505) 8 ol egmal 559
ellandly il b U g s Lid 55 G 4 g dlash Lo b1 o alal

G931 Lo bl

HeRS A s | B

o pobiad | a5 Sode ud
2| i




el | B I G
LG >

25,8 ity o g ll sall sl (50 s (Yo. . ) sy
Joleall of I oyl eliod & gl olsiall e ALkl

____________________________________________________

Sl (0 e Uzmn sy ke
¢lralue /31l 45 ar
\-\O/g%ua

Aol L“,Sjﬂﬂ}” o

E-mail: srmraj@uosamarra.edu.iq

- e e e e e e e e e e e e e e e —

N e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e ==

N e o o ——


mailto:srmraj@uosamarra.edu.iq

Endd ol ¥

w9 dge9 (Ad) o> B9 oy Al Y o Comdl ik,

el 35 1315 Syt ly «Jasl yidly «Sileall sl Loy Emis (V) dilonigs ot ol ¥
ol s o e Aedlin] Ao S 52 3l (T ) o 3 mall hacnty 2113 e
Microsoft) maliy dawlgg (i) Gy Se Lasl y2lg JEENL Loladl adYl
.(Word

gmiall ol e (CD) oyd 38y credill cillsgales J5¥1 ay

(V¢) pxzmag (Simplified Arabic) <8y deldall (19S5

sl leslan 1855 5 e (1Y) s <AL L et damell 5T 3 ol i
dbaell a5l8 LS (e Gaid (e Jol b39,9 Lic AlS

bgizell dasld oo qad e Ju5 Awlin Guglicg uda e Eemd! oudy

NNl A el 8385 e el 13] cmlio J) el Balely Al 535
Sl | Al | Slow (10 39y ladl Emdl miio

i yaa o oyl rutsy) pessls <DLl Ggias

o Yo Wik | Chmias malip 389 LY Lo 0980 (Al y8 bl e ggimy G dl ((S13)
s B el y i

V10 o o &l S el Gloadl Ay5e
—als &sj)l.cu.qé..s ‘):t')a'.’i.”ﬁ.\.a
almell g ASIY! sl

E-mail: srmraj@uosamarra.edu.iq

\/
0’0

7
0’0


mailto:srmraj@uosamarra.edu.iq

(1 0 ) Mpa 2yl SLglad

) (=
OUadH! (e olgg Slasll § i Ll oLl 2aSoell Agalall (sl (o o) Ao iy

Loy pam Gl ey bl (2155 3 Grdon St gous Aally lghas meang oo glaseid

Led il

Ladanill g Al GuuY)

20 2ilud¥l aglall e¥lme 3 Auadadl &gl Al Jidzud

Gl ppoliats | @ Aualall LLSIL o 35 o ol ae lale Sigmdl o pil) dipn a3as

Agyall lall e dl meie Glas ¥ sl Sigaedl p 40 Ul (285

Oga3all szl ssums Lo M (0 iy Joo illsgoele (40 359 Ley 359l S Ll 054

A Bas wan O S Ll e (iibu il oo 6y alme JI adie Sl 00585 i

poall dizmy oLl aga, o bojlin

el el el 38U (oliaisNlg el ¢lgie) 1l e Jo¥) dmaiall e cusy
Lopall (raallls dslide wlelSy cdasla wdyg « 9 ASTY! suyg cdlos OlShg «(lall 4dly
I e Jo ! aqusbios easloul LS5 tunly (oo ST 5520 Bl 39« (25S5¥15
e

dmia e i ¥ O e ARSIy Ayall Guallly (it e Axd e § ] g0 aidas
B9

Gl mll Coldl datiang oyl smny oxdl Jinlsa LS 3 lall cmdl gl i iatay
lg (S ol 1 ¥ gl e Gl (§ Usaiwdl oIl Sg Ao linis by (ol
Amaally (dzg 0)) ¢ 5ol bl Ly bl &g il ISy (Anidall @By9 (alsll
Sl Az Laygt o )iy casites (pgall el i Y1 gl e Sad uliypudll Lol
Aoed g

Aol Lsmaey 3uls Lo W) slae¥l (s (sl el ity Almal] Lajle il e ony ¥




| Al slias|

) (=
13X llS / gl Al / T ol it A o ) b 3.
A4S / gk Aol / A pal! pice Adgge e e pos 3.1
Ao Lala | aglatly Ailud | aglat! AdS / §odds o Aneler / 1 pant | S9! O JLeS 3.
A 5L S / 5y Baalr / 31501 02 i) 1| Wl gl 3.1
A FUIAUS / o gl daeley / 31 i) A ygge 392 39424 ylg] 3.1
31 Bl / 61 s Bl / 3154 Ty spare oS5 WIS 3.p. 0
A 5L S / 5y Baalr / 31501 0!l O sy 3.
ot 5201 DALY Bl / 6 501 p1 hnolr / et oy ALl i e 33 i 3.
ot U1 S / ) s el / 31 501 ey ol il e 5.4
A U ALS / o gl Aol / 31 | Ay 9o e ML Ao 3.0
ot 1 TS / 1 il el / 31 501 ey S bl dalis . 3.a.i
a1 Bl / g el / I A9 ol il el 3.
Tt A1 AllS / 51 pols Baolr / 31 501 ey Al e | 330 3.1
A A Al / £ polas a3 pad) e o | JoLS yikia 3.
ot A1 AllS / 51 polus Baalr / 31 sl ey 2l g ot 3.5 1
Ao U AUS / o) gl Aol / 31yt | A ygge o | pgldd i 3.5 1
B 2/ o ol Bl / 1 e (s i i 3.0

o 51 S / 51yl Bitaly / 31 30 ey i ke pLid 3.




yiliuitll iLaljall
2oL ol ol

By Aayladl B -Ggacadly SN saall / ydee cpaltd] el

A Y YY Gluse - 2VEEYBuaa]l 3

ISSN 1813 — 1735 : J 9| 4,1

Yo Aid YYEY sl @iliglly casilyls § g las¥l o3,

s

PR LY (¥

A M sl ey e e e |

A AS /sl daely il Godke g 3 ]
A A S / 6 poluw Aol Skt bl LD 3
AQAIIAUS / ol gl Al (i e et 3 .
R AS /s il Dl agama )SLE )l p

AN ALS /sl b daily i ol (i b

E-mail: srmraj@uosamarra.edu.iq

t 33 ) Add (gudl

$ gl pinald | i

+ dud pad | ALY @Bk

+ 4 WSO | AR Ghke
+ Ayl %1 95t

e L (93

: I AN


mailto:srmraj@uosamarra.edu.iq




./)/

SRl
MVJJL.»;LJ\)»
§ /O/y
HARE

dpiLuasidll calaljall
Aobxg fwilinn fuale dlig
::IJ.aI.m dxal_\,_s.ndn‘].xnd.x.léd.zjh.xm

8y Al ) a1/ giad 19 (oS 3/ plis ol bt
AYYY iy /B1EEY Buadd 63

Y+14 Al YY) aldd @306 S 1a B ¢ I¥ | @B

| ISSN 1813-1735




	0178270ef880e371b8282fe68fa9dc01fd3152fd45e8409fba6f5e341b70a3a5.pdf
	0178270ef880e371b8282fe68fa9dc01fd3152fd45e8409fba6f5e341b70a3a5.pdf
	0178270ef880e371b8282fe68fa9dc01fd3152fd45e8409fba6f5e341b70a3a5.pdf
	0178270ef880e371b8282fe68fa9dc01fd3152fd45e8409fba6f5e341b70a3a5.pdf
	0178270ef880e371b8282fe68fa9dc01fd3152fd45e8409fba6f5e341b70a3a5.pdf
	0178270ef880e371b8282fe68fa9dc01fd3152fd45e8409fba6f5e341b70a3a5.pdf
	0178270ef880e371b8282fe68fa9dc01fd3152fd45e8409fba6f5e341b70a3a5.pdf
	0178270ef880e371b8282fe68fa9dc01fd3152fd45e8409fba6f5e341b70a3a5.pdf
	0178270ef880e371b8282fe68fa9dc01fd3152fd45e8409fba6f5e341b70a3a5.pdf
	0178270ef880e371b8282fe68fa9dc01fd3152fd45e8409fba6f5e341b70a3a5.pdf
	0178270ef880e371b8282fe68fa9dc01fd3152fd45e8409fba6f5e341b70a3a5.pdf
	0178270ef880e371b8282fe68fa9dc01fd3152fd45e8409fba6f5e341b70a3a5.pdf
	0178270ef880e371b8282fe68fa9dc01fd3152fd45e8409fba6f5e341b70a3a5.pdf
	0178270ef880e371b8282fe68fa9dc01fd3152fd45e8409fba6f5e341b70a3a5.pdf
	0178270ef880e371b8282fe68fa9dc01fd3152fd45e8409fba6f5e341b70a3a5.pdf
	0178270ef880e371b8282fe68fa9dc01fd3152fd45e8409fba6f5e341b70a3a5.pdf
	0178270ef880e371b8282fe68fa9dc01fd3152fd45e8409fba6f5e341b70a3a5.pdf
	0178270ef880e371b8282fe68fa9dc01fd3152fd45e8409fba6f5e341b70a3a5.pdf



