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ABSTRACT

The present study aims to explore the contributions of
Arab scholars to the field of education. Focusing on
the intellectual and cultural impact of their work. It
also sheds light on some aspects of Arabic society, the
educational institutions, and several notable scholars
who paved the path for modern educational methods.
Despite the profound impact of these contributions, the
educational theories of Arabic scholars have received
limited attention in modern academic discourse. This
study seeks to address this gap by re-evaluating
philosophical, pedagogical, and ethical aspects of
Arabic educational thought, demonstrating its potential
to improve modern education. The study starts with an
overview of the historical developments of education
in Arabic society, with a specific focus on what is
called “the Islamic golden age” and the views of those
scholars concerning: the selection of content; the
manners and styles of the teachers; the purpose of
education; the emphasis on freedom of learning; and
the theory of knowledge. The study concludes with
some teaching methods that Ibn Khaldun has put
forward.
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Introduction

Arab scholars contributed greatly to preserving ancient Greek knowledge
and its subsequent transfer to the West. A privileged channel that played a
significant role in that job was the vast volume of translations of medical,
mathematical, and philosophical writings. The ancient Eastern cultures of India,
Greece, and Eastern Christianity fostered Islam's scientific understanding, which
was initially fairly limited. The entire Islamic cultural legacy would eventually be
reversed in the West. One of the most brilliant paths of culture is the one that
originates in Hinduism, Greece, and the Christian East, which comes to rest in
Islam, and then reverses itself through Spain and Sicily in the Christian West
throughout the Middle Ages. (Galino, 1968).

When it comes to religion, the vast majority of Arabs were Muslims. Indeed,
there were Christian Arabs both inside and outside the Arabian Peninsula's borders
before and shortly after the appearance of Islam. Furthermore, many Christian and
Jewish scholars, doctors, and writers made significant contributions to the study of
Arabic; yet, Arab culture was formally formed under Muslim guidance. Indeed, it
Is possible to consider Arab civilization to be interchangeable with Muhammadan
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civilization (Totah, 2002). Islam has always been the official religion of the
Arabian Empire and all of its dynasties. In a word, then, this civilization that | am
considering and this contribution that is under discussion are Muslim. That’s why
the development of education in the Arab world is closely intertwined with Islam
which will be seen in the following sections.

Despite the significant contributions of Arab scholars to the development of
educational theories and practices, their perspectives and intellectual legacy have
not been adequately recognized or explored in modern academic discourse. This
oversight has resulted in a limited understanding of the philosophical, pedagogical,
and ethical dimensions of Arabic educational thought, which could otherwise offer
valuable insights for addressing contemporary educational challenges.
Furthermore, the role of Arabic educational institutions and scholars during pivotal
historical periods remains underrepresented in scholarly research.

This study aims to bridge the gap in modern academic discourse by
examining the contributions of Arab scholars to education. It seeks to explore the
philosophical foundations, pedagogical approaches, and ethical considerations
embedded in their work, while also highlighting the cultural and intellectual impact
of Arabic educational thought. By re-evaluating these contributions, the study
intends to uncover their relevance and potential applications for improving modern
educational practices. Additionally, it aims to shed light on the historical context,
societal influences, and key figures that shaped education in the Arab world.

Section one: A Historical Overview

A historical overview will help in the understanding of the structure and the
development of Arabic society and its relation to Islam which has a great influence
over every aspect of that society and its education.

1.1 Education among Arabs Before Islam

Before the appearance of Islam, relatively few Arabs were literate, and the
majority of them had little desire to learn the art of reading and writing. The
culture of the time was primarily oral. Poetry was the pagan Arabs' greatest
intellectual achievement. Ancient Arabic or pre-Islamic poetry provides the
majority of the information about the social structure, economic circumstances,
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and customs of the Arabs in the fifth and sixth centuries A.D. As a result, experts
acknowledge this poetry as the most significant and reliable source for explaining
the Arab people and their traditions at this time. (Beliaev, 1969).

Many poems were spoken at literary fairs, the successful conclusion of
battles, and other noteworthy occasions during the "jahiliyyah," or period of
ignorance. However, relatively few people actually knew how to write or read
those poems. They were memorized and repeated without the use of letters, just
like Homer's works. Muhammad referred to the Jews and Christians as "the people
of the Book," and they were the ones who wrote and read. Before the appearance
of Islam, the Arabs produced a great deal of poetry, but it was clearly ineffective as
a motivator for learning to read and write. (Totah, 2002).

Arabian society in the pre-Islamic period was largely tribal, and the
mechanisms of knowledge transmission were rooted in oral culture. This emphasis
on oral tradition was essential because of the limited availability of written
materials and the low levels of literacy. Knowledge transmission occurred within
the family and tribe, with elders and skilled members imparting necessary
knowledge to younger generations through demonstration and verbal instruction.
Although literacy was rare, some forms of writing existed in the Arabian
Peninsula. In the southern regions, particularly in the areas now known as Yemen
and Oman, civilizations such as the Sabaean and Himyarite kingdoms developed
scripts, including Musnad and Zabur. These inscriptions, often found on stone or
metal, were used for recording administrative, religious, and monumental
information. However, the reach of literacy and written records was limited, with
writing largely confined to the southern Arabian kingdoms and a few trading towns
such as Mecca. In northern Arabia, including the Hijaz region, where Mecca and
Medina are located, there is evidence of the use of the Nabataean script, a
precursor to the Arabic script, for commercial and communication purposes.
Merchants and traders may have had functional literacy to manage trade records
and correspondence. Yet, the broader population generally did not have access to
or a need for written records, given the strong reliance on oral tradition. Even
within urban centers, the motivation for literacy was minimal, as societal roles did
not typically demand written proficiency (Crone, 1987).
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1.2 Education During the Early Islamic Age

A class of people known as "Qurra™ (readers) immediately emerged as Islam
spread and the Quran gained popularity, albeit these men were frequently merely
"reciters" rather than "readers." Nonetheless, the Arabs started learning to read and
write in earnest in the first three years of the seventh century A.D. Therefore, the
Quran granted charters to the first and the majority of Arab schools. The earliest
schools were established anywhere a man who could read met another who was
less affluent but yet eager to learn. They may be set up in a private home, a tent, or
under a palm tree, but they were still schools. Muslims established a dedicated
building for prayer and worship fairly early on, and it later served as both the hub
of the expanding community's religious activity and the retreat for the pious.
Additionally, it made sense as a location for letter farming. Therefore, the mosque
appears to be the best location for education in its service. (Totah, 2002).

1.3 Education in the Umayyad Period

There is evidence that schools were established during the Umayyad era
(661-750 A.D.). To stay in power, this dynasty was engaged in both foreign and
civil battles. It was a time of change—the move from a nomadic to an established
way of living. At that time, the Arabs were acclimating to their new surroundings
and making an effort to comprehend the Greek and Persian culture they had just
acquired. The Umayyads were occupied with securing their victories. They were
establishing Arabic as the official language of the government and courts. Greek
was being replaced by Arabic in Syria, Coptic in Egypt, and Aramaic in
Mesopotamia and Persia. Coinage in Arabic was being adopted. The Umayyads
had limited time to build a school system in such circumstances. (Totah, 2002).

1.4 Education in the Abbasids Period

We now turn to the Abbasids, another Arab dynasty that ruled from 750
A.D. until 1517, when it finally ceded the Caliphate to the Ottoman Turks, despite
a string of calamities and setbacks. Baghdad was founded by the House of Abbas.
There was a certain spontaneity to the expansion of nutritious educational options
during the older Abbasid era. The closest source was the most informal way to
quench the ardent hunger for knowledge. Classes called "majalis al-'ilm" and
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"majalis al-adab™ were held, and students who excelled were rewarded with nuts
tossed to them along with a ride around the streets. On one of these trips, a poor
student lost his eye as a result of the nuts that were thrown at him. Mosques,
private homes, "kuttabs,"” or elementary schools, and occasionally stores served as
the venues for education. Since mosques have already been considered as
educational institutions, it is enough to say that there were many of them in the
towns and in practically every village. According to AU-Ya'qubi, who has given us
a description of Baghdad in the ninth century A.D., the metropolis had thirty
thousand mosques. It is important to keep in mind that every mosque had the
potential to become a school. In addition to the mosques, the "kuttab," or
"maktab,” which functioned as an elementary school, is mentioned often. A
"kuttab™ and a "maktab" in Kufah are mentioned by the author of "al-Aghani"
(nineth century). According to Al-Jahiz, who lived in the same century, "kuttab™
means school. According to legend, the ninth-century Caliph al-Mu'tasim went to a
"kuttéb." These elementary schools and their teachers are often mentioned by other
authors, including Yaqut. Because al-Ma'mun established Bait al Hikmah (the
"House of Wisdom"), where the higher areas of learning were explored, the
Abbasids' education was not limited to children and elementary schools. According
to Ibn al-Nadim, the Caliph assigned Salam, the college's principal, to travel to the
"country of the Greeks" in order to translate their writings into Arabic. The fact
that this same premise was specifically chosen to explain Ptolemy's book Almagest
suggests that he was mathematically proficient. The College Bait al-Hikmah took
pride in having a library staffed by a renowned astronomer and mathematician.
This individual was al-Khwarizmi, whose algebraic treatise is still in existence.
Bait al-Hikmah must be considered a legitimate institution or university as it had a
leader who was knowledgeable about the Almagest and a librarian like al-
Khwarizimi (Totah, 2002).

Section Two: The Islamic Golden Age

Muslim kings built one of the biggest empires in history during the Islamic
Golden Age, which is conventionally dated from the middle of the seventh century
to the middle of the thirteenth century. Through the preservation of previous
traditions as well as the addition of their inventions and innovations, Islamic
artists, engineers, scholars, poets, philosophers, geographers, and traders made
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contributions to agriculture, the arts, economics, industry, law, literature,
navigation, philosophy, sciences, sociology, and technology during this time.
During that period, the Muslim world also emerged as a significant hub for
philosophy, science, medicine, and education. (islamichistory.org., 2012).

The educational texts of classical Arabic offer valuable insights into the
medieval Islamic intellectual culture. They recommend the following: First of all,
as was evident soon after the rise of Islam in the early 7th century, Muslims' keen
scholarly interest in the social transfer of knowledge and the intellectual growth of
individuals and groups was reflected in literary and scholarly writing in the
centuries that followed. Second, the innovative embrace of the Hellenistic heritage
also influenced Islamic educational theory, having its roots in the translation of
classical Greek and Syriac works into Arabic in the eighth and ninth centuries.
This is especially evident in the works of Muslim writers who address, from a
philosophical and ethical perspective, the phases of human character and
personality development, early childhood education, and higher education. Thirdly,
some Jewish and Christian perspectives on education that were important to the
Middle East at the time were both impacted by and beneficial to Islamic views on
education. (Gunther, 2004).

2.1 Educational Institutions

In the medieval Islamic world, the first universities to provide diplomas
were the Bimaristan Medical University Hospitals, which granted medical degrees
to Islamic medical students who met the requirements to practice medicine starting
in the ninth century. The institution of Al Karaouine in Fez, Morocco, was
established in 859 CE, making it the oldest institution in the world to award
degrees, according to the Guinness Book of World Records. Often regarded as the
earliest full-fledged university, Al-Azhar University was established in 975 CE in
Cairo, Egypt, and provided a range of academic degrees, including postgraduate
degrees. The "ijazat attadris wal-iftta,” or "license to teach and issue legal
opinions," in the medieval madrasahs that taught Islamic law is also where the PhD
got its start. It is estimated that the Tripoli library housed up to three million books
before the Crusaders destroyed it. Even though only a small portion of the
surviving Arabic scientific works have been investigated in modern times, the
number of significant and unique medieval Arabic works on the mathematical
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sciences greatly outnumbers the sum of medieval Latin and Greek works of similar
Importance. The vast quantity of works (about 100,000) and manuscripts (at least 5
million) that were up to date are evidence of the literary endeavors of Arab
intellectuals. These figures are so powerful that analogous materials are only found
in the printed era. Several unique characteristics of the modern library were
brought to the Islamic world, where libraries frequently functioned as a place for
meetings and discussions, a public library and lending library, a center for the
teaching and dissemination of sciences and ideas, a place for scholars to stay or a
boarding school for students, in addition to serving as collections of manuscripts,
as was the case in ancient libraries. Islamic libraries from the Middle Ages also
adopted the idea of a library catalogue, classifying books according to particular
genres and categories. The trust and charitable trust (Waqgf), the agency, the
lawsuit, and medical peer review are among the legal entities that were brought
into Islamic law (islamichistory.org., 2012).

2.2 Prominent scholars and their contributions to education

Many scholars contributed to humanity during what is known as the golden
age. Their contributions and ideas are going to be discussed in a chronological
order starting from the oldest. According to Totah (2002) Arabic studies like the
medieval "trivium and quadrivium," fell into two categories: "al-'ulum al-
nagliyyah" (traditional or humanistic knowledge) and "al-'ulum al-'agliyyah"
(rational studies). In the former, Ibn Khaldun places grammar, exegesis, tradition,
and jurisprudence, while to the latter he ascribes logic, natural science,
metaphysics, music, arithmetic, geometry, and astronomy.

2.2.1 Al-Jahiz 776 — 868

One of the most well-known classical Arabic authors is Abu 'Uthman 'Amr
ibn Bahr al-Fugaymi al-Basri Al-Jahiz, a Mu'tazili theologian and political-
religious polemicist. He passed away in Muharram 255/December 868-January
869, having been born in Basra in 160/776. He most likely had Abyssinian
ancestry, and his eye deformity earned him the nickname. Al-Jahiz committed
himself to education from a young age. He attended debates on Arabic philology,
lexicography, poetry, and philosophy at the Mirbad, a renowned public space in
Basra that was essential in forming Arabic culture during the Middle Ages, as well
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as study groups hosted in mosques. Al-Jahiz acquainted himself with the works of
the ancient Greek philosophers (especially Aristotle) available in Arabic since the
great translation movement under the caliph al-Ma"mun (r. 813-833). He
participated frequently in the intellectual conversations taking place in the salons
of the upper class, where issues of general concern to Al-Jahiz seems to have held
no official or regular post in his life. It is known, however, that when he was in
Baghdad he worked for some time as a scribe and teacher. Al-Jahiz himself
reports that the caliph al-Mutawakkil (r847-861) had apparently endeavored to
entrust him with the education of his children. However, the caliph later changed
his mind, seemingly because of Al-Jahiz’s ugliness. The circumstances and often
unfair treatment of professional teachers Al-Jahiz witnessed, and may have
experienced firsthand, seem to have induced him to write a book entitled “The
Teachers.” This provided him with the opportunity not only to defend but also to
champion schoolteachers and stress their superiority over all other classes of
educators and tutors (Hirschfeld, 1922).

2.2.1.1 Curricular and non-curricular topics of teaching

In his book “The Teachers,” Al-Jahiz suggests an impressive variety of topics to
be taught. He does so, however, without indicating that these topics in fact relate to
two very different categories of teaching: (a) the formal, curricular kind of
teaching, as conducted by the schoolteachers at the elementary and the more
advanced levels (i.e. the kind of instruction which Ibn Sahnun is concerned with in
his treatise on primary education); and (b) the informal, non-curricular kind of
teaching, which could take place at various locations, including “on the shop
floor,” for example. Since Al-Jahiz was interested in teaching in general terms, a
clear-cut distinction between the teaching topics belonging to one or the other
category is rather difficult to make. This notion needs to be taken into account
when looking at the following list of teaching topics drawn from his book
(Hirschfeld, 1922).

Obligatory topics:

e Reading and Writing—The essentials of writing (kitab).
e Arithmetic
e The Essentials of Religion
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e Literature and Literary Theory
e Logic and Disputation
e Accounting

Recommended topics [at a more advanced stage of education]:

e Hunting.
e Sports, including the use of light arms.

2.2.1.2 Advice for teachers

The text provides numerous pieces of advice for teachers, some of which are given
expressly, while others are indicated in a more general way. Some of the more
striking examples shall be presented here by Glinther (2004) they concern:

1. The process of education
e Take the mental ability of students into account. Use a language

understandable to them.

e Treat students gently and in a most lovable way. Attempt to reach their

hearts when it comes to the subject matters taught.

2. The purpose of reading

Make the students understand that the purpose of reading books is to
learn and to understand and not, simply, the enjoyment of nice words,
for: “He who reads the books of eloquent writers and leafs through the
collections of sages to acquire ideas pursues the right course. He,
[however,] who looks into these books [simply] to learn [more] words
pursues the wrong course

3. The means of expression and style

Make the students familiar with the arguments of writers and their
eloquent use of simple and easily understood words. Make them taste
“the sweetness of brevity and the comfort of sufficiency [in expression]
Warn the students against pretentiousness.

Teach them to express themselves in a way understandable to people
without the need for any additional interpretation and comment.

Teach them to choose simple words whose semantic fields, or meanings,
do not cover “extremes, nor extravagance and unnaturalness;” there are
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already too many people who do not care about the loss of meaning in
words, but concern themselves instead with eloquence and “meaningless
elegance” in expression.

e Make the students understand that content has priority over style,
because the least eloquent person is he “who has prepared the means of
conveying meaning before preparing the meaning itself.” Enrich their
active vocabulary, for one should not just stick to the words one already
knows. New vocabulary, however, should be limited to known and
distinct meanings, and should not just be created off-hand.

4. Good manners and style in writing
e Warn the students about using bad manners in life and in writ ing. They
should also be warned about slow articulation, inactive performance,
extreme arrogance, and the keenness to be counted among the eloquent.
Again, make them aware of good style; pre pare them to distinguish
between a smooth and easy style and a complicated one.

2.2.1.3 Deduction vs. Memorization

e The leading sages, masters of the art of deductive reasoning and
[independent] thinking, have been averse to excellence in memorization,
because of [one’s] dependence on it and [its rendering] the mind negligent
of rational discernment, so [much so] that they said: ‘“Memorization
inhibits the intellect.” (Harun, & Abd al-Salam, 1991)

Clasal celuy )l cleSall caa S ]
OISl Jaaa) 30 ga ¢yl Tl
[l Gie Ladall" 11508 (Fa Gl o Jinll Jli) 5 cale JISYI

e « The reason they have been against it is that memory just makes one an
imitator, whereas logical reasoning gives one the power of confidence and
the coolness of certainty. (Harun, & Abd al-Salam, 1991)
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e + Even though memorization has a higher honor than [deductive
reasoning], the real claim and the commendable conclusion are that when
[a student] continues to learn by memorization, it undermines deductive
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reasoning, and when he continues to learn by deductive reasoning, it
undermines learning by memorization. (Harun, & Abd al-Salam, 1991)
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2.2.2 Ibn Sahnun 817-870

Musammad Ibn Sahnun al-Tanukhi3 was a renowned scholar of the Hadith,
a biographer, a historian, and an authority on Maliki jurisprudence.4. He was born
in the current Tunisian city of al-Qayrawan in 202/817. lbn Sahnun was an
accomplished academic. It is said that he wrote around 200 books and treatises.
Only three of the twenty-four works—including "Rules of Conduct for
Teachers"—have survived, despite their title identification. K. Adab al
mu'allimin23 by Ibn Sashnun is categorized as professional adab-literature. Ibn
Sahnun's work, like other manuals of this kind that are written for secretaries,
clerks, copyists, or judges, is directed at a particular group of people: primary
school teachers, to whom he offers legal and professional guidance. (Glnther,
2004).

Ibn Sahnun presents to the teachers a number of rules. Some of them are
obligatory; others are recommended. One can conclude from the text the following
obligatory rules: (Glnther, 2004).

1. In addition to teaching students to read, write, and use grammar correctly,
teachers also need to teach them how to articulate the Quran precisely.

2. Itis highly recommended that educators refrain from teaching the Quran to be
recited melodiously (alsan al-Qur*an). This is "unlawful" because it encourages
singing, which is disgusting.

3. The obligations of worship (such as the number of inclinations and prostrations
in prayer, the ablutions before prayers, etc.) must be taught by teachers.

4. Since excellent manners are a duty to God, teachers must instill them in their
students.

As recommended topics for teaching, Ibn Sahnun suggests the following:

1. The basics of Arabic language and linguistics.
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Arithmetic.

Calligraphy.

Writing letters.

Poetry, however, only if the verses are decent.

Proverbs of the ancient Arabs.

Historical reports (akhbar) of the ancient Arabs and legends of their battles.
Sermons (khutab), if the pupils show interest in them.

O N Ok wh

These fairly varied suggestions from Ibn Sahnun are important because of the
importance that the Malikites in the Maghrib often placed on teaching boys the
Quran. Other regulations cover a wide range of topics. For instance, teachers are
cautioned against teaching young girls and males together because it corrupts the
youth. This claim appears to indicate that, first, education was not limited to boys,
and second, coeducation may have been rather common in elementary schools.
Additionally, Christian youngsters should not be taught the Quran by their
teachers. This regulation is based on Ibn Sahnun's father's authority. On the one
hand, it appears to suggest that Christian and Muslim children were enrolled in the
same schools. On the other hand, it shows that Ibn Sahnun took the quranic
command “There is no compulsion in matters of faith” (Q 2:256) literally
(Ginther, 2004).

In his book Gilnther (2004) included recommendations and advice from lbn
Sahnun that are beneficial to understanding the teaching principles of that era.
They are divided into:

1. Mental challenges for pupils, teaching assistance, and teacher responsibilities.

e |[bn Sahnun stated: “. . . There is no harm in having them dictate to each
other, because this is for their benefit. Yet he (the teacher) must review their
dictation. [Moreover,] he must not let them move from one sura to another
until they have memorized [the first sura] with its desinential inflexion and
orthography—unless [the pupils’] fathers give him leeway to do so”.

e Dl S8 cagd dxdie @lld (Y (am o aguiany oy aglean o Gl Vs L gsiai JB g ]
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e Sahnun stated: “It is more appropriate for the teacher not to put one of the
boys in charge of the beatings nor designate for them a monitor from
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amongst them, unless it is a boy who has finished [learning] the Quran and
knows it, and no longer needs instruction. Hence, there is no harm in it.
[Also, there is no harm for] the boy to help the teacher; [for] this is of benefit
to the boy.

G fomall (56K Y cagia Wiy e agd dany Y5 e puall Gl (e Taal 50 ¥ () dlaall a5 2 18]
[“;_\mﬂmgﬂhb\a‘wu\jccﬂlmw\q)dce:\hﬂ\ucuﬁmnﬁjcu‘)d\uﬁjeﬁaﬁ

e Yet it is not permissible for him (i.e. the boy assisting the teacher) to give
orders to any of the pupils, or to instruct any of them—unless there is benefit
in that for the boy’s formation, or his father has approved of it. [If this is not
the case,] the teacher himself should be in charge of this [teaching] or hire
someone to help him, if he is equally qualified”.
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[AES 5 A S 1Y iy e by S ansiy Glld 5 S5 ol

e Sahnun stated: The teacher must be committed to working hard. And he
must devote himself to the pupils,...for he is a hireling and cannot leave his
work.

ped § 8 5 calgia¥) el o L]
Jdee g0 Y ol a8y
e Sahnun stated: The teacher is not permitted to send the boys [to take care of
] his personal matters.
[asil s (b Glanall Jus o o el 5 5 Y 5 10 JU]

2. Advice For Teachers
e The teacher must not be excessive [in his punishment], as | have [already]
told you. [Moreover,] he must command them to refrain from harming [one
another],

[V S e iy o)y liall i Y il aledd) e 5]

3. Handling Trouble Between Pupils
e |bn Sahnun said: Sahnun was asked about the teacher: “Should he accept
the word of boys concerning the harm [done] by others?”
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A aladl e gl Jins 1 4]

[V & Lans (e agans J i Jlasall
e He replied: “I do not consider this [an issue] requiring legal judgment.
However, the teacher should discipline them if they have harmed one
another. In my view, he should do so if knowledge of the harm has been
spread by a group of them, or [if ] there was admission [of the misdeed]—
unless they are boys known to him to be truthful; then, he should accept

their word and punish accordingly.

L)y Sall daali (e 138 ol Lo 1 6]

N ale (it 131 gaie @lliy Liae aguans (53113 agadis of dsall e

Cilay g b 8 Jiid (3aalls agd je 38 Ulua 15355 oY) el jie W1 IS Sl agie delaal) (1

[y e

2.2.3 Ibn Tufayl 1116 - 1185

The life of Abu Bakr Ibn Tufayl is not well known. He was born in the
northeastern region of Grenada, which was then governed by the Muslim Berber
dynasty of the Almoravids (1046-1147), close to the city that is now known as
Guadix, possibly around the year 1116. Ibn Tufayl had Arab ancestry. He most
likely attended schools in the Iberian Peninsula's intellectual hotspots of Seville
and Cordoba. Ibn Tufayl learned about astronomy, physics, medicine,
mathematics, and other natural sciences in Islamic Spain. He also learned about
poetry. He first settled as a doctor in what is now Granada, Spain, after finishing
his education. Ibn Tufayl presents a theory of knowing that admits the value of
empirical experience but contends that the superior being is the sole source of
knowledge that is both profound and ultimate. (Guenther, 2018).

Concerning education Ibn Tufayl’s perspective was the emphasis on the
development of oneself to learn, which came to be known as character education.
Character education is commonly defined as moral or value education intended to
help students or kids make good or terrible decisions about various things.
Participants in character education are now adults rather than just kids and
teenagers. The essential requirement for the survival of this nation This suggests
that regardless of our age or surroundings, character education is necessary in our
lives. The following examples illustrate a variety of publications on character
education from an Islamic perspective: Rethinking Character Education from an
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Islamic Perspective: A Search for Character-based Education in Indonesia by
Supriyono (Supriyono, 2016); Developing Character Education Concerning
Islamic Perspective: a Conceptual Review by Supriyono Eka (Eka, 2017), lbn
Miskawaih defines it as "a state of the soul which causes it to perform its actions
without thought or deliberation.” It is a mental state that causes actions to appear
without deep thought or consideration (Arifin, 2002). At the same time, al-Ghazali
defines morality as the form or nature of a state implanted in the soul from which
deeds are easily born without thought and consideration (Salim, 1986). So, that
character is synonymous with morals and ethics. Acording to his view loving
oneself, independence, loving others, and willingness to learn are all basic
principles to learning. (Alamin et. al., 2023).

2.2.4 1bn Rushd 1126 — 1198 A.D.

Ibn Rushd was a great Muslim scientist who was very influential in his
contribution to the progress of world human civilization. Coming from a devout
(religious) family who was educated with various kinds of science and knowledge
between religion and general science (Nurhuda & Putri, 2023). He studied various
scientific fields from teachers who were experts in their fields, including the field
of medicine he studied with lbn Jurrayul, the palace doctor and philosopher from
Abu Ja'far ibn Harun Al Tarjali, and in the field of astronomy, he also studied with
Abu Ishag ibn Wadi (Forcada, 2007). From various studies he has received from
teachers who are experts in their fields, it is not surprising that he is known as a
person who is competent in the fields of philosophical thought, Islamic law,
mathematics, astronomy, geography, and medicine.(Rahman et al., 2021).

2.2.4.1 Ibn Rushd's Thoughts and Contributions to Education

Ibn Rushd's thoughts in the field of education have never actually been
specifically formulated, but from his works thoughts can be constructed that
contain educational elements to be explored more deeply. Efforts to trace thoughts
that tend to have educational content from his thoughts began with him classifying
science into two, namely theoretical science (nadhari) and practical science
(amali). This classification, viewed from an educational perspective, really
influences the cognitive level of students where the two are interrelated and
used(Nurhuda, 2022b). Next, according to Ibnu Rushd, the purpose of education is
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what is desired by the Shari'a, namely providing guidance for human life in
carrying out correct actions, the results of human reason (ratio) should lead him to
actions that are not by norms and morals to achieve world happiness and
hereafter(Putri et al., 2023). lbnu Rushd's thoughts, which have other educational
content, produce methods of human thinking in three categories, including
khitobiyah (rhetorical argumentation), jadaliyah (dialectical argumentation), and
burhaniyah or meaning deep analogies (Hania & Suteja, 2021). Another spark of
Ibn Rushd's thought was his effort to harmonize philosophy and religion, which, if
drawn from the current context, has made many real efforts not to separate general
lessons from religious lessons (Islamization of Science), and Islamic educational
institutions that combine with the concept of general schooling (Huda et al., 2023).

2.2.4.2 Knowledge Theory from Ibn Rushd’s Point of View

Through his studies to Aristotle thoughts on Self and Intellect, Ibn Rushd
could present authentic theory in Knowledge based on comparison between
perceived existence and reasonable one, as well as promotion from the first to the
second. Also his theory emphasizes on the fact that religious rules urged to know
Allah the Mighty and all creatures and considering thereof by mind; i.e. mental
measurement, as Knowledge is promoted from perceived things to reasonable
things. Ibn Rushd theory is set out on mental methodology which considers
Knowledge way is based on sense, mind and promotion from the first to the
second. Ibn Rushd considers that Knowledge is possible via senses and via mind as
well, but he classified the mental epistemology to be of high level. Ibn Rushd
believed that mind has the ability to acquire science via its cognition of abstract
totality, but also may be promoted to communicate with world of spirits and minds
which is the last perfection of the human (Muraad, 1988). The most important
feature of Ibn Rushd theory is freedom route and allow wildly human to employ its
mental abilities to gain science and Knowledge (Al-Rsa'i, 2018).

2.2.4.3 Ibn Rushd’s Philosophy of Education

The first principle states about learning and acquire the knowledge which
could be achieved through seeing, foresight and realization of mind, in the same
time it did not deny the heart refinement and isolation from anything that may keep
mind busy as well as self-struggling to be additional factor that assist some parties
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to acquire knowledge; in other words Education process is framed by thinking and
morals ( Glnther, 2012).

So learning and Knowledge acquirement strategies used by Ibn Rushd are
variable. i‘tibar (reflection), fahs (examination), istinbat (deduction and discovery),
nazarburhani (demonstrative study), qiyas ‘aqli(intellectual reasoning), tamthil
(comparison and analogy) as well as ta’wil (allegorical interpretation), in addition
to aqawiljadaliya (dialectical reasoning), agawilburhaniya (demonstrative
reasoning) and aqawilkhitabiya (rhetorical reasoning) ( Giinther, 2012).

Even though freedom is the route which Ibn Rushd used in his Philosophical
thinking, we are sure that such route and methodology is reflected on education
principles thereto as it explains that the teaching, learning method and purport shall
be compatible with human mind abilities. As a result, there would be teaching
defined methods for beneficial elite, rather than methods directed to public. This
principle is considered, in our current era, as one of the most important educational
principles which takes into account the individual differences (Averroes, 1961).

Whereas Ibn Rushd theory is established on mental methodology which
considers knowledge acquirement is based on sensation, mind and promotion from
the first one to the second one, then acquiring the knowledge starts from perceived
things and senses as knowledge tools then promote to the mind which the most
efficient tool to produce knowledge and learning. This could be noticed in its idea;
Recognizing the "I am" is not possible except from recognizing others; i.e. starting
from recognizing the physical environment (existing things) (Al-Rsa'i, 2018).

2.2.5 Ibn Khaldun 1332 — 1406 A.D.

Ibn Khaldun (1332-1406) was one of the most remarkable Muslim scholars
of the pre-modern period. He founded what he called the science of human society
or social organization, as well as a new methodology for writing history and a new
purpose for it, namely to understand the causes of events. While his ideas had little
impact on the development of Muslim thought for several centuries, they hugely
impressed European thinkers from the nineteenth century on—some of them
proclaimed Ibn Khaldun a progenitor of sociology and modern historiography. lbn
Khaldun has been accepted and commented upon by historians, jurists,
theologians, politicians, teachers, educators and environmentalists alike™. His
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newly invented discipline hugely impressed European thinkers from the nineteenth
century. "The Mugaddimah™ can be regarded as the earliest attempt made by any
historian to discover a pattern in the changes that occur in man's political and
social organization. For 1bn Khaldun, education is a social enterprise. He classified
sciences in what he perceived to be a logical way starting with the most useful
ones, and based on his research of the systems prevalent around him and his
studies of history. He supported his opinions with examples and enriched the
conclusion he reached with a comparative study (Dajani, 2014).

2.2.5.1 Ibn Khaldun’s Philosophy of Education

Ibn Khaldun integrated the educational programs with the behavioural ones
in a way that all sciences became a combination of both. As he believed in the
influence of the behavioural education, he assumed that learning leads to a stage of
transition in both; the individual mind and the individual manners. For instance,
Ibn Khaldun advised that children should first be taught calculation: "The best
method of instruction is to begin with calculation, because it is concerned with
lucid knowledge and systematic proofs. As a rule, it produces an enlightened
intellect that is trained along correct lines. It has been said that whoever applies
himself to the study of calculation early in his life will as a rule be truthful, because
calculation has a sound basis and requires self-discipline, soundness and self-
discipline will thus become character qualities of such a person. He will get
accustomed to truthfulness and adhere to it methodically..." (Mugaddimah, p.
376). Furthermore, Ibn Khaldun started by dividing sciences into two categories;
one that man realized by instinct (ascribed primary sciences) while the other is
acquired through education (acquired — secondary sciences). He explains; “God
had offered man two beneficial things that man should make use of: the mind
through which we can obtain the most useful, lasting needs and the senses through
which we can gain knowledge.” Following this, he further divided the ascribed —
mental — sciences, which are called the sciences of philosophy and wisdom. They
comprise four different sciences or as they are called the intellectual sciences:
logic, physics, metaphysics, and measurement (Dajani, 2014).

Ibn Khaldun had put forward several principles that served as guidelines to
education and he summarized his main remarks concerning these standards of
conduct as mentioned in AlHossary (1953). as follows:
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1. Education should be taken gradually in order to be useful.

2. A student, who specializes in a specific science efficiently, will be ready to
learn another easily.

3. The process of education should be done permanently and within fixed
periods so that children would not forget what they had learned.

4. Different sciences must be taught at different times.

5. Being hard with students would lead to negative results such as weakening the
students’ enthusiasm and leading to laziness, encouraging lying and teaching
dishonesty and wickedness.

6. Travelling in order to seek knowledge, education and to meet with scholars
would increase people’s learning because each one would add to his/her own
means of research and investigation.

7. Basic sciences such as Shari’a, Tafsir, Hadith, Figh, Physics and Theology
should be studied more and investigated. On the other hand, the secondary
sciences such as Logic, Arabic, and Mathematics should be studied as
complementary courses (AlHossary, 1953).

2.2.5.2 Ibn Khaldun’s Methods of Teaching and Learning

The following is an account of Ibn Khaldun’s methods of learning and teaching as
mentioned in Nudin et al. (2022):

1. The Phased Method (Tadarruj)

Teaching to children should be done gradually, step by step and little by little.
First of all the teacher explains the principal problems regarding each branch of the
discussion being taught, the information given must be general and comprehensive,
taking into account the ability of reason and the readiness of students to understand
what is taught to him. Ibn Khaldun explained: ”Know that teaching knowledge to
students is only effective if it is done gradually, step by step, and little by little.”
[12, p. 234]

2. Repetition Method (Tikrari)

Theteacher’s  obligation 1is to return to the main discussion
andraiseteachingtoahigher level, here the teacher must not only be satisfied with
the general way of discussion, but also must discuss aspects that are contradictory
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and various different views. Here it can
beseenthatthebestwayoftrainingaccordingtolbnKhalduncontainsthreerepetitions. In
this case, repeated repetitions depend on the intelligence and skill of the student.
He wrote: ”Actually it produces 3 repetitions. In some cases, repeated repetitions
are needed, but it depends on the skill and intelligence of the student.” [4, p. 752]
Then the teacher repeats the knowledge being taught so that the child’s power to
increase his understanding power increases. As he wrote: 7Skill can only be
acquired through the repetition of an action that imprints something on the brain,
further repetition leads to willingness of the soul and further repetition creates skill
and is deeply ingrained.” [4, p. 258]

3. Method of Compassion (Al-Qurb Wa Al-Muyanah)

Ibn Khaldun recommends that ta’lim be given using the Al Qurb WaAl-
Muyanahmethod which is translated by Franz Rosenthal to be friendly and gently
(love and gentle) and rejects the method of cruelty and rudeness (al-syidah wa al-
ghilzhah), in teach ing children (wildan). Ibn Khaldun wrote: ”Strict punishment in
ta’lim is dangerous for muta’alim especially for asaghir al-walad (little children).
Because they are in an unstable condition malakah[4, p. 241] It is emphasized that
children should not be taught too gently, especially if he is lazy and relaxed if the
child does this attitude it is okay to be a little harsh and rude. lbn Khaldun quoted
the opinion of Harun Ar-Rashid who said: ”Don’t be too gentle either, if for
example he gets used to a relaxed life, fix him as much as possible with
compassion and gentleness, if he doesn’t want this way you have to do it with
violence”. Ibn Khaldun’s view is in accordance with the point of view of modern
education. This orientation in education is to take the principle of specialization
except at the Postgraduate level (ad-dirasat al-ulya) after the individual acquires
general knowledge that allows him to understand the study of specialization as
perfectly as possible, and is far from fanatics and narrow horizons. [13, p. 71]

4. Methods of Adjustment to the Physical and Psychic of Learners

For students, it is recommended that education be carried out using methods
that pay attention to the condition of students both psychologically and physically,
wrote Ibn Khaldun: ”We see many teachers (muallimin), from our generation who
do not know at all how to teach, as a result, they have been the beginning gives the
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muta’allimin scientific problems that are difficult to learn, and requires them to
rack their brains to solve them. The teachers think this method is the right practice.
They force the muta’allimin to understand the problems that are crammed into
them, at the beginning the lessons of the muta’allimin are taught parts of the lesson
further, before they are ready to understand it, this can confuse the muta’allimin,
because the ability and readiness to receive knowledge can only be developed little
by little.... That ability will grow little by little a little through habit and repetition
of the knowledge he learned.... If they continue to be involved in difficult and
confusing problems for them, and they have not been trained and are not ready to
understand them, then their brains will be filled with boredom, they think the
knowledge they are learning is difficult, and then they will lose their enthusiasm to
understand and more fatally distance themselves thereof.” [4, p. 234]

5. One Field Mastery Method

According to Ibn Khaldun, someone who has an expertise rarely has expertise
in other fields. [4, p. 773] This is because someone who is already an expert in a
certain field so that his expertise is embedded in his soul, then he will not be an
expert in other fields unless the first expertise has not been embedded and has not
given a pattern in his thinking, this is based on the nature or style of the soul that
cannot be grow in unison. Ibn Khaldun said: ”Because, as has been stated, a
person’s initial expertise reaches a certain point, for example, a person who is
skilled in carpentry will find it difficult to become an expert in other carpentry.
One thing that students should know According to Ibn Khaldun is not to mix
problems with one another, to students teach one science and then after he
mastered the new teach another. As Ibn Khaldun wrote: ”One of the good schools
of thought with the method to be followed in teaching talim is to eliminate ways
that confuse students, for example by teaching two branches of knowledge at
once.”

6- Practice/Exercise (Tadrib)

Ibn Khaldun also recommends teaching science through field
implementation and practice (practice) after the process of understanding science is
carried out (theory), then proficiency will be formed, and this mastery will be
formed if the teacher is proficient in teaching science. Ibn Khaldun saw the case of
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theoretical teaching, that the teacher’s effort to teach science more than one time
would hinder the formation of mastery, Ibn Khaldun also saw that people who
have expertise in one field of science will not be able to be an expert in other
fields. Ibn Khaldun said: ”Then it continues until the other work 1s done, then the
embroidery form is given, and the open part emerges but when the person is asked
to do the actual sewing work, he simply cannot do it.”” Ibn Khaldun likens this
opinion to coloring, the minds of students are likened to something natural and
innocent, then mastery enters like a special color that colors the self and mind. If
the mind has been dyed in this color it will be difficult to color it in any other
color. Ibn Khaldun stated: ”The reason is that, as has been stated, a person’s initial
expertise reaches a certain point, for example a person who is skilled in carpentry
will find it difficult to become skilled in other carpentry.”

Conclusion

In exploring the contributions of Arab scholars to education, the study
revealed the significant influence that they had over the world and how they
contributed greatly to the conservation of the knowledge of ancient Greece and
subsequent transfer to the present time. The study also talked about the principles
of education that have been set by al-Jahiz and others; How curriculum was
established with rules and was classified into obligatory and recommended
subjects. A distinction between Deduction vs. memorization ways of learning have
been made. In addition to that, purposes of education were specified and rules and
manners of the teacher we addressed. many challenges were addressed by lbn
Sahnun and how teacher should respond to these challenges. Freedom of thought
was emphasized by ibn rushd who presented his own theory of knowledge and
philosophy of learning. And finally, the study presents a number of methods that
are proposed and developed by ibn khaldun. All these contributions paved the way
for the modern field of education which is one of the most important field that
helps in the transfer of knowledge across the globe.

50




Y.Y0 ol kil s Y Jovadt {¥ Y] Aomadl ALYl pglall C0ySS daol> dlxo

References

Alamin, N., Az-Zahra, H., Puspita, E., (2023). Character Education in Islamic View: The Case of
Ibn Tufail’s Hay Ibn Yaqzhan Story. ISTAWA: Journal Pendidikan Islam (1JPI)

AlHossary, S. (1953) Studies of Ibn Khaldun’s Mugaddimah.

Al-Rsa'i, M., (Number 1, 2018). Knowledge Theory in Ibn Rushd Literature and reflection
thereof on its Educational philosophy. International Journal of Progressive Education,
Volumel4.

Averroes .(1961). Kitab Fasl al-Magal. Translation by George F. Hourani. On the Harmony of
Religion: A Notes of Ibn Translation Rushd's Kitab with Fasl Al-magal Introduction with
its and Appendix, (Damima) and an Extract from Kitab Al-kashf an Manahij Aladilla.
Gibb Memorial Trust, London.

Beliaev, E. A. (1969). Arabs, Islam and the Arab caliphate in the early middle ages Hardcover.
First English Edition. Praeger.

Crone, P. (1987). Meccan Trade and the Rise of Islam. Princeton University Press.

Dajani, B., (2014). The Ideal Education in Ibn Khaldun’s Mugaddimah. 2nd GLOBAL
CONFERENCE on LINGUISTICS and FOREIGN LANGUAGE TEACHING, LINELT-
2014, Dubai — United Arab Emirates, December 11 — 13, 2014

Eka. (2017). Revisiting character education from Islamic perspective: a quest for character-based
education in Indonesia. Journal Ulumuna, 21(1), 1-32.
https://doi.org/http://dx.doi.org/10.20414/ujis.v21i1.1156

Forcada, M. (2007). Ibn Rushd: Abu al-Walid Muhammad ibn Ahmad ibn Muhammad ibn
Rushd al Hafid. Springer, 564-565. https://doi.org/http://dx.doi.org/10.1007/978-0-387-
30400-7_687

Galino Carrillo, M2, A. (1968). Historia de la Educacion. Edades Antigua y Media. (2nd ed.).
Madrid: Gredos, (Chapter 29).

Guenther, S., (2018). Ibn Tufayl on Learning and Spirituality without Prophets and Scriptures; A
Glimpse of the Mystery of Mysteries. https://www.ias.edu/ideas/2018/guenther-mysteries

Gunther, S. (2012). Averroes and Thomas Aquinas on Education. — Washington: Georgetown
University Press, 2012.

Giinther, S., (2004). art. “Education: Islamic Education,” in: New Dictionary of the History of
Ideas, ed. Maryanne Cline Horowitz, Detroit: Charles Scribner’s Sons, , vol. ii,

51



https://doi.org/http:/dx.doi.org/10.20414/ujis.v21i1.1156
https://doi.org/http:/dx.doi.org/10.1007/978-0-387-30400-7_687
https://doi.org/http:/dx.doi.org/10.1007/978-0-387-30400-7_687
https://www.ias.edu/ideas/2018/guenther-mysteries

Y.Y0 ol kil s Y Jovadt {¥ Y] Aomadl ALYl pglall C0ySS daol> dlxo

Hania, I., & Suteja. (2021). Pendidikan Islam Perspektif Al-Ghazali dan Ibn Rusyd Serta
Relevansinya di Abad 21. Heutagogia: Journal of Islamic Education, 1(2), 121-130.
https://doi.org/https://doi.org/10.14421/hjie.2021.12-10

Harun, & Abd al-Salam, M., (1991) Rasa"il al-Jahiz, iv parts in two vols., Beirut: Dar al-Jil.

Hirschfeld, Hartwig: A Volume of Essays by al Jahiz, Reprinted from a volume of oriental
studies presented to Professor E.G. Browne, February 1922, Cambridge: University
Press, 1922.

Huda, A., Nurhuda, A., Putri, A., Assajad, A. (2023). Ibnu Rusyd's Brilliant Ideas in His
Contribution to Islamic Education. Journal Hurriah: Journal Evaluasi Pendidikan dan
Penelitian. VVol. 4, No. 4, Dec 2023, PP. 411-419.

Islamic-golden-age. (March 11, 2012). Islamic Golden Age islamichistory.org/
Muraad, B. M .(1988). Reflections on the philosophy of Ibn Rushd. Cairo. Sadr printing services.

Nudin, B., Akbar, I., Purwanto, M., Dewantoro, H., (2022). Learning Method of Ibnu Khaldun.
The 3rd International Conference on Advance & Scientific Innovation (ICASI).
http://www.knowledgee.com/

Nurhuda, A. (2022b). Pesan Moral Dalam Lirik Lagu Aku Bukan Jodohnya Karya Tri Suaka.
Pedagogi: Journal lImu Pendidikan, 22(2), 17-23.
https://doi.org/10.24036/pedagogi.v22i2.1393

Nurhuda, A., & Putri, Y. (2023). The Urgence of Teacher’s Example for Student Education in
School. Journal Corner of Education, Linguistics, and Literature, 2(3), 250-257.

Putri, Y., Nurhuda, A., & Niam, S. (2023). THE CONCEPTS OF ISLAMIC EDUCATION
FROM THE PERSPECTIVE OF IBNU MISKAWAIH. SABANA: Journal Sosiologi,
Antropologi, dan Budaya Nusantara, 2(1), 44-55.

Rahman, A., Zulkifle, M., & Rasool, A. (2021). Biographical review of Ibn Rushd (Averroes) —
A physician of 12th CE. Journal of Medical Biography, 0(0), 1-3.
https://doi.org/https://doi.org/10.1177/0967772020981310

Salim, A. (1986). Akhlak Islam. Media Dakwah.

Saputro, A. D., Rois, A. K., Arifin, S., & Wulandari, M. (2023). The Role of Science in Islamic
Religious Education in the Modern Era. 4th Borobudur International Symposium on
Humanities and Social Science 2022 (BIS-HSS 2022), 1129-1137. https://www:.atlantis
press.com/proceedings/bis-hss-22/125992790

52



https://doi.org/https:/doi.org/10.14421/hjie.2021.12-10
http://www.knowledgee.com/
https://doi.org/10.24036/pedagogi.v22i2.1393
https://doi.org/https:/doi.org/10.1177/0967772020981310

Y.Y0 ol kil s Y Jovadt {¥ Y] Aomadl ALYl pglall C0ySS daol> dlxo

Supriyono. (2016). DEVELOPING CHARACTER EDUCATION WITH REFERENCE. Journal
JARES, 1(1), 1-32. https://doi.org/https://doi.org/10.35457/jares.v1i1.36

Totah, K., (2002), The Contribution of The Arabs to Education. First Gorgias Press Edition. New
Jersey.

53



https://doi.org/https:/doi.org/10.35457/jares.v1i1.36

