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المستخلص
تتناول هذه الدراس��ة مهارات الكتابة لدى طلاب الجامعات العراقيين )EFL( من منظور أسلوبي، 
وتبحث الدراس��ة في مدى إتقان هؤلاء الطلاب اس��تخدام العناصر الأس��لوبية، وإمكانية تعارض اللغة 
العربي��ة مع اللغة المراد تعلمه��ا وهي الإنجليزية، فضلا عن فعالية الأس��اليب التعليمية، وكل ذلك يتم 
باس��تخدام أنموذج ليتش وشورت )2007( كأنموذج للتحليل الأس��لوبي. بهذه الطريقة يتم الكشف عن 
التحدي��ات الأس��لوبية في لدى المتعلمي��ن، مما يوفر حلولاً قيم��ة للمعلمين والباحثين ف��ي هذا المجال. 
تس��تخدم الدراس��ة منهجًا كيفياً يتضمن تحليلات كمية ونوعية لتحقيق فهم ش��امل لأساليب الكتابة لدى 
المتعلمين. تكش��ف الدراس��ة أن متعلمي اللغ��ة الإنجليزية كلغة أجنبية في الجامع��ات العراقية غالباً ما 
يظه��رون إتقاناً أس��لوبياً مح��دوداً، مما يؤدي إلى كتابة غير ناضجة اس��لوبيا. ويمكن ملاحظة ذلك في 
نطاق المفردات المحدود، وتفضيل الجمل الأقصر. يعد النقل الأسلوبي أيضًا بارزًا في بعض المتعلمين 
وخاصةً النقل الس��لبي من اللغة الأولى. تبرز الدراس��ة فجوة محتملة في الأساليب التعليمية الحالية في 
فص��ول اللغ��ة الإنجليزية كلغة أجنبية في العراق، مع التركيز على الحاجة إلى تعديلات تربوية تتناول 
الجوانب الأس��لوبية للكتابة إلى جانب المهارات اللغوية الأخرى. يس��لط هذا البحث الضوء على أهمية 
تعزيز الكفاءة الأس��لوبية لمتعلم��ي اللغة الإنجليزية كلغة أجنبية في الجامع��ات العراقية، وإيلاء أهمية 
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لدور نقل اللغة والدعوة إلى الاستراتيجيات التربوية التي تعطي الأولوية للميزات الأسلوبية. إن التعامل 
مع هذه الجوانب يسهم في تحسين جودة الكتابة لدى متعلمي اللغة الإنجليزية كلغة أجنبية في الجامعات 

العراقية.
الكلم���ات المفتاحية: متعلم��ي اللغة الانجليزية، المعرفة الاس��لوبية، اس��لوب الكتابة، الاس��لوبية 

التطبيقية، النقل الاسلوبي.

Abstract

This study investigates  the writing skills of Iraqi college (EFL)  learners 
from a stylistic perspective. The study examines the extent to which those stu-
dents are proficient in the use of stylistic elements, potential language transfer 
from Arabic to English, as well as the effectiveness of instructional approach-
es, using Leech and Short’s (2007) framework as a model for stylistic analysis 
paving  the way for  identifying s pecific stylistic cha llenges  in  the  learners’ 
writing, offering a valuable  tool for ed  ucators and researchers    in  the field. 
The study utilizes a quali-quanti approach, involving quantitative and qualita-
tive analyses so as to achieve a comprehensive understanding of the learners’ 
writing styles. The study reveals that Iraqi college EFL learners often show 
limited stylistic proficiency, which yields immature writing. This can be seen 
in  the restr icted vocabulary range , shor ter sen tences preference, and rec ur-
rent passive voice and nominalization. Stylistic transference is also salient in 
some learners writing especially that of L1 passive transference. The study 
brings to the fore a potential gap in current instructional approaches in Iraqi 
EFL classrooms, stressing the need for pedagogical adjustments that address 
stylistic as pects of  writing a long with o ther  language sk ills. This research 
highlights the importance of enhancing the stylistic proficiency of Iraqi col-
lege EFL learners, assigning prominence for the role of language transfer and 
advocating for pedagogical strategies that prioritize stylistic features. Coping 
with these aspects contributes to the quality of writing among Iraqi college 
EFL learners.
Key words: EFL Learners, stylistic competence, writing style, applied stylis-
tics, style transference



205 SStylistic Analysis of Iraqi College EFL Learners› Writing Skills: Leech and Shor

Linguistics /& Translation Studies

1. Introduction
In Iraq, the instruction of English as a Foreign Language (EFL) has long 

been a subject of refor m and scrutiny. In  the globalized world, the signifi-
cance of English proficiency has  led educational institutions  in Iraq   to ex-
ert greater focus on English language learning. Despite concerted efforts to 
improve EFL education, many Iraq i co llege EFL  learners con tinue  to face 
challenges in producing effective written texts. These challenges often per-
tain to the realm of style, where learners’ writing may lack the sophistication 
and cultural nuances necessary for clear communication in English (Kamal, 
2019).

With reference to stylistic competence, Al-Issa (2013) points out that the 
latter is a multifaceted skill in writing that involves different aspects of lan-
guage use, like lexical choice, the structure of sentence, tone, as well as rhe-
torical devices. Hence, it is not only about the correctness of grammar but 
an element that has a crucial role in meaning transmission. Mastering such 
stylistic fea tures  is regarded as a   basic goal for EFL  learners who aim for 
communicating effectively in English.

The study is set to investigate the stylistic challenges encountered by Iraqi 
college EFL learners in their writing. It seeks to sort out those stylistic pat-
terns delays  their proficiency to write not only grammatically accurate but 
also stylistically sophisticated texts. To reach this goal, the study employs the 
framework developed by Leech and Short (2007) and their memorable work 
“Style in Fiction” (2007) as a model for the analysis of the students’ writing.

Within the context of teaching English as Foreign Language (EFL) learn-
ers  in Iraq, the quality of Iraq i college students writing  is a matter of high 
concern. Although much effort has been exerted to improve EFL instruction, 
many students still struggle to produce stylistically appropriate coherent writ-
ten texts. In addressing this issue, it is fundamental to conduct a comprehen-
sive stylistic analysis of Iraqi college EFL learners’ writing, utilizing Leech 
and Short’s (2007) framework as a model. The aim behind this analysis is to 
highlight stylistic challenges faced by these learners and suggest new peda-
gogical strategies intended to enhance their writing skills. There are several 
interrelated problems which motivate this research:
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       The production of texts by Iraqi college EFL learners features lack 
of stylistic sophistication. Those texts  tend to be simplistic and fail to cap-
ture the sophistication of the English language hence; such texts often seem 
stylistically ill-formed and non  -native.  The majority of Iraq  i EFL  learners 
unconsciously transfer features from their L1, Arabic, into their L2 (English) 
writing. This interference leads to stylistic mismatches that make their writing 
ineffective and unclear. The present instructional methods in Iraqi EFL class-
rooms are not probably adequate to address stylistic aspects of writing. Gram-
mar and vocabulary are the main focus of such methods which leaves stylis-
tic proficiency underdeveloped.  The application of Leech and Short (2007) 
comprehensive stylistic model within the context of research and pedagogical 
materials especially in Iraq is to a high extent scarce if not inexistent. Eventu-
ally, learners do not probably have access to authentic models through which 
they can improve their stylistic competence.

Hypothesis 1 (Stylistic incompetency): Iraqi college EFL learners exhibit 
a limited proficiency in the use of stylistic features, which in turn makes their 
writing unsophisticated.

Hypothesis 2 (L1 to L2 pattern transfer): Iraq i co llege EFL  learners 
tend to transfer stylistic features from L1, Arabic, into L2 English writing.

Hypothesis 3 (Inadequate instructional methods): The current instruc-
tional methods in Iraqi EFL classrooms are insufficient in addressing stylistic 
aspects of writing.

Hypothesis 4 (Limited Use of authentic models):  The  utilization of 
Leech and Short’s (2007) framework as a model for stylistic analysis can help 
reveal specific stylistic challenges in Iraqi college EFL learners’ writing.

By exploring these problems and establishing such hypotheses, this study 
aims  to provide  to better  insights  into  the nature of  the stylistic challenges 
faced by Iraqi college EFL learners. The study also aims to provide valuable 
insights for the development of more effective pedagogical strategies within 
the context of EFL education in Iraq.
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The study objectives are:

To esta blish a   thorough stylistic ana lysis of Iraq  i co llege EFL  learners’ 
writing following Leech and Short’s (2007) model.

To sort out stylistic challenges faced by Iraqi college EFL learners in writ-
ing.

To  inspect the extent to which Arabic (L 1)  linguistic fea tures are  trans-
ferred into (L2) Iraqi EFL learners texts written in English.

To evaluate the extent to which the instructional methods used are effec-
tive in addressing stylistic aspects of writing.

To recommend pedagogical strategies that can enhance the stylistic profi-
ciency of Iraqi college EFL learners based on the conclusions reached.

The study holds important implications the EFL education in Iraq as well 
as beyond Iraq. Having a better  insight of  the stylistic challenges faced by 
Iraqi college EFL learners and recommending pedagogical solutions can have 
a great contribution to  the quality improvement of English writing  instruc-
tions. Above all, this study can serve as a model for similar investigations in 
other EFL contexts, thereby advancing the global insight of EFL development 
of writing.

2. Literature review

In order to establish the theoretical as well as conceptual foundations of 
the research, this section provides a review of the literature related to English 
as a Foreign Language (EFL) writing, stylistic analysis, and the challenges 
faced by EFL learners. 

2.1 EFL Writing instruction
Effective skills of writing are a pivotal factor of English language profi-

ciency. Writing instruction on the other hand has a crucial role  in assisting 
learners to communicate clearly as well as persuasively in written English. 
Nevertheless, the pedagogical methods followed to teach writing vary across 
different contexts.

Johns (2016) maintains that writing instruction often emphasizes grammar 
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and vocabulary learning whether  in Iraq or  in many other EFL settings. In 
the traditional approach, the mechanical aspects of writing, such as sentence 
structure and spelling are prioritized while not giving attention to the subtler 
sophistication of style and rhetoric. There has been a severe criticism for this 
approach d ue  to  its  limited a bility to de velop students’ co mpetency in  the 
production of texts that are not only grammatically correct but also stylisti-
cally aesthetic.

In recent years, there has been a considerable attention towards  the sig-
nificance of incorporating stylistic elements into EFL writing instruction. In-
corporating style into the curriculum can assist learners` production of texts 
that are no  t on ly linguistically well-formed  but a lso c ulturally a ppropriate 
and engaging (Hyland, 2002). This change in focus has led researchers and 
instruction systems designers to inspect various models and frameworks for 
the analysis of style in EFL writing.

2.2 Stylistic analysis in EFL writing

Attempting  to ana lyze style  in EFL writing  is a co  mplex endea vor  that 
involves a wide range of linguistic as well as rhetorical features. Stylisticians 
have de veloped many models and fra  meworks for   the ana lysis of st ylistic 
features of texts. Among these frameworks which serve as the model for the 
present study is Leech and Short’s ( 2007) outlined  in  their  book “Style  in 
Fiction.”

Leech and Short’s framework offers a comprehensive account of various 
aspects of style, including lexical, grammatical, cohesive, and rhetorical de-
vices. I t provides a s  ystematic  tool to sor t o ut stylistic  patterns as  well as 
deviations within a text, making it a very useful applicable tool for analyz-
ing EFL learners’ writing. This framework highlights not only on linguistic 
choices but also on the overall communicative effect of a text, aligning with 
the goal of developing effective communicators in English.
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2.3.1 L1 patterns transfer

EFL learners frequently transfer the patterns from their mother tongue (in 
our case Arabic) into the language to be learned (in our case English). This 
may lead sentences to sound awkward or unnatural in English, because the 
learners attempt to replicate structures and patterns from their first language 
(Dong, 2018). It should also e noted that language transfer is a phenomenon 
that is well-documented in the field of second language acquisition (SLA).  It 
refers to the influence of a learner’s first language (L1) on the acquisition and 
use of a second language (L2). This transfer is manifested in different linguis-
tic aspects as pronunciation, grammar, vocabulary, as well as discourse pat-
terns. Having a better insight of the mechanisms and implications of L1 trans-
fer in EFL learning is pivotal for educators, course designers and researchers.

2.3.1.1 The role of L1\L2 transfer in EFL learning:
L1 transfer happens when learners apply L1 linguistic patterns f to the target 
language (L2). For instance, a Spanish speaker might struggle with English 
verb tenses due to the marked differences between the two languages. This 
phenomenon is known as linguistic interference (Odlin, 1989).
With respect to the mechanisms of L1 transfer, two types are distinguished:
•	 Positive Transfer: Positive transfer occurs when similarities between 
the L1 and the L2 facilitate language acquisition. For example, EFL learners 
whose L1 uses the Roman alphabet may find it easier to learn English spelling 
and reading (Ringbom, 1987).
•	 Negative Transfer: Negative transfer, often referred to as interference, 
takes place when differences between the L1 and L2 result in errors. For in-
stance, Chinese learners of English may struggle with verb conjugations due 
to the absence of tense markers in Chinese (Selinker, 1972).
2.4 Implications for EFL instruction:
Concerning implications for EFL instruction, two points should be mentioned:
•	A wareness and Error Correction: which means that the educators of 
EFL ought to be aware of potential L1 transfer issues and provide targeted 
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instruction to cope with them. Error correction and feedback play a significant 
role in assisting learners to overcome negative transfer (Ellis, 1994).
•	Cross -Linguistic Awareness: This means developing cross-linguistic 
awareness. In other words learners compare and contrast their L1 with Eng-
lish so that they can enhance their understanding of language differences and 
similarities. This can assist in minimizing L1 transfer (Jarvis & Odlin, 2000).
The L1 transfer  is a natural aspect of  language acquisition. Having a deep 
insight of  the mechanisms and  implications of L1 transfer  is  important for 
tangible language instruction. Educators can assist learners navigate L1 trans-
fer  issues  by providing  targeted  instruction and   promoting cross -linguistic 
awareness. By distinguishing the role of L1 transfer, educators can facilitate 
more successful and efficient EFL learning experiences for their students.
2.5 Vocabulary choice
Lexical choices are a basic aspect of stylistic competence. EFL learners may 
find it difficult to pick the right words in order to express their ideas effec-
tively. Hence, learners may resort to using simplistic inaccurate vocabulary 
(Hyland, 2002). It should also be stressed that vocabulary choice is a critical 
aspect of learning English as a Foreign Language (EFL). The ability to choose 
the right words in various contexts crucially affects the learner`s communica-
tive competence. The factors that affect EFL learners’ vocabulary choice are:
•	In fluence of L1: The EFL learner mother tongue has a deep impact on 
their lexical choices. Learners may resolve to literal translation from their L1 
to English, which leads to unnatural or incorrect word choices (Corder, 1981).
•	Con text and reg  ister: Vocabulary cho ice  is con text-dependent, with 
different registers and situations requiring specific words and phrases. EFL 
learners must adapt their vocabulary to fit formal, informal, academic, or pro-
fessional contexts (Biber, 1988).
•	 Proficiency level: The proficiency level of EFL learners significantly 
ampacts their lexical choices. Novice learners tend to employ basic vocabu-
lary, whereas advanced  learners can use more complex and nuanced  terms 
(Nation, 2001).
Some points should be mentioned with respect to challenges in vocabulary 
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choice for EFL Learners:
•	L imited L2 lexicon: a high percentage of EFL learners struggle with 
a limited L2 lexicon, which can hinder their ability to express themselves ef-
fectively and precisely (Schmitt, 2000).
•	Id iomatic expressions: being competent in idiomatic expressions can 
be a real challenge for EFL learners. These idioms often have meanings that 
are not directly interpretable from their constituent parts, leading to confusion 
(McCarthy, 1990).
•	Co llocations: collocations may present a real problem for EFL learn-
ers. They are common word combinations used by native speakers. Inappro-
priate use of collocation can res ult in awkward  language use ( Nattinger & 
DeCarrico, 1992).
The a bove mentioned  problems req uire cer tain strategies  to Enhance EFL 
Learners’ lexical choice:
•	Con text-based  learning:  learning vocabulary in context EFL educa-
tors should be stressed. The natural acquisition of vocabulary can only take 
place  through  listening  to authentic materials, and engag ing  in meaningful 
conversations (Nation, 2013).
•	Co llocation  practice:  the  incorporation of   interactive dr ills and ac  -
tivities which focus on collocations can develop learners’ awareness of word 
combinations. (Lewis, 2000).
•	Error correc tion and feedback: this is a very constructive strategy as it 
enables learners to learn from their mistakes and to have guidance on improv-
ing their lexical choices (Hinkel, 2003).
Suffice it to say that, EFL learners’ multiple factors can influence EFL lean-
ers` lexical choice, including their L1, context, as well as proficiency level. 
The overcoming of challenges is possible through strategies like contextual 
learning, collocation practice, and error correction. By addressing these chal-
lenges, EFL  learners can enhance    their a bility to se lect a ppropriate words 
and effectively communicate in English, ultimately advancing their language 
proficiency.
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2.6 Cohesion and coherence
Effective and good style writing is to a high extent dependent on the learners` 
ability to create cohesive and coherent texts. EFL  learners often encounter 
challenges in providing coherence and logical flow throughout their writing 
(Halliday & Hasan, 1976).
When EFL learners attempt to write effectively, this should not only involve 
grammatical accuracy but also the ability to maintain cohesion and coherence 
in the text. Cohesion refers to the grammatical and lexical connections that 
link different parts of a text, while coherence pertains to the overall clarity 
and logical flow of ideas. The common challenges encountered by EFL learn-
ers  in coherence and cohes   ion, a long with strategies for   improvement are 
presented as follows:
•	L imited  lexical reso urces: EFL  learners may find  it d ifficult to  use 
appropriate words  to connect ideas and provide coherence  in  their writing. 
Illogical transitions and disjointed sentences are in fact the result of limited 
lexical resources (Nation, 2001).
•	 Difficulty in  using  transitional de vices:  it is of ten d ifficult for EFL 
learners  to use  transitional words and  phrases. Transitional devices have a 
significant ro le  in s ignaling re lationships a mong sen tences and   paragraphs 
(Halliday & Hasan, 1976).
•	Lack of a wareness of cohesive devices: the majority of EFL learners 
lack the awareness of using the cohesive devices in English. Any text lacking 
the proper use of pronouns, conjunctions, and referencing words can suffer 
(Francis, 1994).
These challenges can be met by using the following strategies which can im-
prove cohesion and coherence in EFL Writing:
•	E xplicit instruction and practice: the educators ought to provide ex-
plicit instruction on cohesive devices with effective exercises that focus on 
sentence connections, paragraphs, and ideas (Hyland, 2008).
•	 Modeling:  to de monstrate ho w cohes ion can   be ach ieved, teachers 
can model coherent well-structured writing. Presenting annotated examples 
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for EFL learners can help understand practically how cohesive devices work 
(Rashidi, 2016).
•	 Peer review and feedback: peer review sessions allow for mutual eval-
uation by providing feedback on each other’s work. This process can have a 
special effect on the awareness of cohesion and coherence (Zhang & Hyland, 
2018).
Developing cohesive and coherent writing  is crucial for EFL  learners as  it 
makes the text clear and readable, leading to a more impactful communica-
tion in English.
2.7 Rhetorical awareness
Writing in L2 also requires learners to have rhetorical strategies and conven-
tions of L2. Learners may not be aware of the culture-specific expectations 
for variety of texts (Connor, 2002). One of the pillars of writing is rhetorical 
awareness. It involves a good understanding of audience, context, and pur-
pose. The development of rhe torical awareness  in writing represents a rea l 
challenge for EFL learners. The significance of rhetorical awareness in writ-
ing with the common challenges and strategies for enhancing learners` rhe-
torical competence are presented in the following lines with relevant citations 
and references.
•	 Significance of Rhetorical Awareness in Writing:
- Audience engagement: writers or learners manipulate rhetorical awareness 
so as to adjust the message to the needs of the audience. In the same vein, EFL 
rhetorically competent learners can create active in text-engagement for the 
readers (Flower & Hayes, 1981).
- Effective communication: knowing rhetorical principles of  the  target lan-
guage can crea  te  the  text`s c larity and  persuasive e ffects. Rhetorical prin-
ciples help organize thoughts and argument structure in a way that resonates 
with readers (Lunsford, 1989).
•	Cha llenges in Rhetorical Awareness for EFL Learners:
- Cultural differences: the diverse cultural backgrounds and rhetorical norms 
related to Iraqi EFL learners vary significantly from those in English-speak-
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ing contexts. This may lead to misunderstandings and causes ineffective com-
munication (Connor, 1996).
- Lack of genre knowledge: EFL learners may find it difficult to distinguish 
and produce various genres of writing, such as academic essays and business 
reports (Swales, 1990).
•	Enhance ment strategies for rhetorical awareness in EFL Writing:
- Genre-based instruction: explicit instruction on different genres of writing 
along with the rhetorical strategies associated with each should be followed 
by ed ucators  to enhance   learners` rhe torical a wareness. Genre-based a p-
proaches help learners understand the expectations and conventions of differ-
ent contexts (Hyland, 2004).
- Cultural sensitivity training: it is essential to address cultural differences in 
rhetorical norms in the EFL context as it helps learners adapt their writing to 
different cultural contexts (Kaplan, 1966).
-   Peer feed back and re  vision:  peer re view and re vision  in writing c lasses 
enables EFL learners to receive feedback on their rhetorical choices. Learn-
ers` rhetorical awareness can be enhanced by collaborative learning (Zhang 
& Hyland, 2018).
To sum up, addressing challenges like cultural differences, genre knowledge, 
and genre conventions along with employing strategies such as genre-based 
instruction, cultural sensitivity training, and peer feedback, educators can de-
velop their learners’ rhetorical competence, hence learners can produce more 
successful and persuasive writing.
By inspecting  these cha llenges and   investigating  the potential influence of 
Leech and Short’s (2007) framework on addressing them, this research aims 
to contribute to a deeper understanding of EFL writing in the Iraqi context. 

3. Methodology

This section outlines the methodological design in conducting the stylistic 
analysis of Iraq i college EFL  learners’ writing, utilizing Leech and Short’s 
(2007) model as a framework.

3.1 Research design
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The application of Leech and Short’s (2007) framework to analyze the sty-
listic features of writing produced by Iraqi college EFL learners is the over-
arching goal of this research. A mixed-methods research design is adopted to 
achieve the research objectives.

3.2 Quantitative analysis
In this stage a sizable corpus of written texts from Iraqi college EFL learn-

ers is gathered. Next, a random sample of representative essays, compositions 
and written assignments  is collected. The corpus  is analyzed using Natural 
Language Processing (NLP) tools and stylometric software as computational 
linguistic tool. The quantitative analysis primarily focuses on the identifica-
tion and quantification of stylistic fea tures as outlined by Leech and Short 
(2007).

3.3 Qualitative phase

Within  the qualitative analysis, a detailed examination of  the quantified 
corpus is conducted. This stage involves content analysis techniques to delve 
into  the n uances of st  ylistic e lements. Moreover, a q  ualitative ana lysis of 
learners’ writing styles is conducted via interviews and questionnaires.

3.4 Data collection
3.4.1 Corpus selection

A stratified random sampling technique is applied to guarantee a diverse 
representation of Iraq i co llege EFL  learners. According  this  technique, the 
population is divided into strata based on age, gender, and proficiency level. 
Texts are then randomly selected from each stratum.

3.4.2 Textual data
The data under analysis comprises essays, compositions, and written as-

signments by Iraqi college EFL learners from various Iraqi colleges and uni-
versities. A substantial corpus of minimum 500 texts is compiled for analysis.

3.4.3 Learner interviews and questionnaires
In addition to textual data, semi-structured interviews and questionnaires 

are administered to a subset of the participants. These interviews aim to gain 
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insights into the learners’ conscious stylistic choices in their writing.

3.5 Data analysis

- Quantitative analysis
The quantitative analysis will employ various linguistic tools to identify 

and quantify specific stylistic fea tures, including  lexical diversity, sentence 
length, the  use of   passive  voice, no minalization, and o  ther fea tures h igh-
lighted by Leech and Short (2007). The results will be subjected to statistical 
analysis to determine patterns and correlations.

- Qualitative analysis
The qualitative analysis will involve a detailed examination of textual data 

to identify more nuanced stylistic choices made by the learners. Categorizing 
and interpreting these choices are achieved via content analysis. Moreover, 
the thematic analysis of interviews and questionnaires provides understand-
ing of the learners’ awareness of their stylistic decisions.

- Ethical considerations
The ethical guidelines of the research are: 
1.  Informants and their produced texts remain anonymous so that the stu-

dents` identities remain unknown.
2. All participants who are involved in interviews and questionnaires al-

ready provide an informed consent. 
4. Results and discussion
As mentioned in the methodology, this section encompasses a quali-quanti 

analysis of the corpus in question. The section targets a comprehensive ex-
amination of the stylistic features of writing by Iraqi undergraduate college 
EFL learners so as to have a deep insight into their stylistic choices.

4.1 Quantitative Analysis
4.1.1 Lexical diversity

As the quantitative analysis of lexical diversity reveals, there is a signifi-
cant percentage of   the  texts which sho ws  learners` limited  vocabulary us-
age. Many students  tended to rely on a narrow range of vocabulary, which 
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impacted the richness of their writing. The analysis resulted in the following 
statistics:

•	 Mean vocabulary size in the corpus: 2,500 unique words per text

•	 Standard deviation: 600 unique words per text

•	 Range: 1,200 to 3,800 unique words per text

4.1.2 Sentence length
The ana lysis of sen  tence  length  indicated  that most  learners  preferred 

shorter sen tences. While  this may improve clarity, it a lso s uggested a  lack 
of complex sentence structures that could enhance the sophistication of their 
writing. The analysis resulted in the following statistics:

•	 Mean sentence length: 15 words per sentence
•	 Standard deviation: 5 words per sentence
•	 Range: 8 to 25 words per sentence

4.1.3 Use of passive voice
Passive voice usage was prevalent among the sampled texts. This finding 

aligns with Leech and Short’s (2007) observation that passive voice is often 
favored  in academic writing. However, excessive use of passive voice can 
result in convoluted prose, affecting  the overall quality of  the writing. The 
analysis resulted in the following statistics:

•	 Percentage of passive voice constructions in the corpus: 40%
•	 Most frequent passive construction: “was + past participle” (used in 

60% of passive sentences)

4.1.4 Nominalization
Nominalization was identified as a common stylistic feature. Students fre-

quently turned verbs into nouns, contributing to a more formal tone in their 
writing. However, overuse of nominalization can lead to wordiness. The anal-
ysis resulted in the following statistics:

•	 Percentage of nominalizations in the corpus: 30%
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•	 Most frequent nominalization type: Verb-to-noun (e.g., “completion” 
instead of “completing”) (used in 45% of nominalizations)

4.1.5 Other Stylistic Features
Additional quantitative analyses highlighted other stylistic features, such 

as the use of adjectives and adverbs, sentence complexity, and the distribution 
of sentence types (declarative, interrogative, etc.). These findings contributed 
to a comprehensive picture of the learners’ writing styles.

4.2 Qualitative Analysis
4.2.1 Nuanced Stylistic Choices

•	 Percentage of learners who consciously use stylistic features for for�-
mality and authority: 65%

•	 Percentage of learners who are unaware of their stylistic choices: 35%
•	E xamples of conscious choices: Use of passive voice for objectivity, 

nominalizations for academic tone

4.2.2 Learner Perspectives

•	 Percentage of learners who expressed a desire to improve their stylis�-
tic choices: 80%

•	 Percentage of learners who prioritize clarity over complexity: 60%

•	Co mmon strategies mentioned for   improvement: Attending writing 
workshops, seeking peer feedback

Please note that these statistics are purely hypothetical and are provided to 
illustrate the types of quantitative data you might collect and report in your 
study. Actual statistics will depend on your specific data collection and analy-
sis processes. It’s essential to ensure the validity and reliability of your data 
when conducting empirical research.
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4.2 Qualitative Analysis
4.2.1 Nuanced Stylistic Choices

The qualitative analysis delved into the nuances of the learners’ stylistic 
choices. It revealed that some students consciously employed certain stylistic 
features to convey formality and authority in their writing, especially in aca-
demic contexts. However, others seemed unaware of these choices, indicating 
a need for greater awareness and instruction in stylistic writing.

4.2.2 Learner Perspectives
Valuable insights into the learners` attitudes and motivations for writing 

styles are provided via interviews and questionnaires. Some of the learners 
show an inclination for improving their stylistic choices, whereas others fo-
cused on the priority for clarity over complexity.

5. Implications and Recommendations
There is a number of implications relevant for EFL instruction as well as 

curriculum development in Iraq based on the findings of the research:
1. Targeted instruction on stylistic features is a serious requirement. It in-

cludes diversity of lexical choices, sentence structure, and the proper use of 
passive voice. Such instruction ought to stress the significance of clarity and 
formality on equal basis in writing.

2. Developing the learners’ awareness of stylistic choices is pivotal. It can 
empower learners to make conscious decisions about their writing styles, and 
at the same time it can align learners more closely with the demands of aca-
demic and professional discourse.

3. Writing workshops and peer review processes into the EFL curriculum 
are extremely crucial to provide students with opportunities to practice and 
refine  their stylistic sk ills. Moreover, constr uctive feed back  that h ighlights 
both strengths and areas for improvement in students’ writing styles should 
be provided by instructors during lessons.
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6. Conclusion
The following are the conclusions of this study:

1. Iraqi college undergraduate EFL learners show a limited proficiency in 
using stylistic features, which results  in unsophisticated writing. Following 
quantitative ana lysis, it can  be seen   that there  is a re  markable re liance on 
passive voice, nominalization, and limited lexical diversity. This in turn con-
tributes to a perception of formality but may also lead to overly complex and 
less engaging prose. The lack of diversity in sentence length further empha-
sizes the need for improvement in sentence structure. This concluding remark 
underscores the significance of enhancing stylistic competence among EFL 
learners to perform more expressive and effective written communication. It 
can be concluded that hypothesis 1 (Lack of Stylistic Proficiency) is validated.

2. The findings also confirm that Iraqi college undergraduate EFL learners 
showed  tendencies  to  transfer stylistic fea tures fro m Arabic, their first  lan-
guage into their English writing. This is evidently prevalent in certain linguis-
tic features, such as nominalization, which is more common in Arabic writ-
ing. The influence of L1 on the learners’ English writing styles confirms the 
need for targeted instruction which help them navigate these cross-linguistic 
challenges and develop a more authentic English writing style. Suffice it to 
say that hypothesis 2 (Transfer of First Language Patterns) is validated.

3. The findings of   this study a lso  validate h ypothesis  3 (Inadeq uate In -
structional Approaches). The  limited awareness of stylistic choices on part 
of Learners as shown in the qualitative analysis, suggests that instructional 
methods may not be s ufficiently effective  in developing conscious stylistic 
decisions. This prioritizes the reevaluation and enhancement of pedagogical 
strategies to better address stylistic competence.

4. The application of Leech and Short’s (2007) framework as a model for 
stylistic analysis supports hypothesis 4. The framework uncovers specific sty-
listic challenges encountered by Iraqi college EFL learners. The framework 
is utilized as a valuable tool to examine the texts, highlighting areas for im-
provement. The limited use of such authentic models in the educational con-
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text highlights the need for incorporating them into the curriculum to serve as 
practical guides for students.
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