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Implementing Explicit Versus Implicit Phonetic
Instructions for Promoting the Correct Production of

English Vowels

Asst. prof. Dlakhshan Yousif Othman (PhD)
Salahaddin University-Erbil / Collage of Basic Education

Abstract:

The present study addresses the impact of two different phonetic
instructions, namely the explicit vs. Implicit, on the Learnability of
English Vowels, monophthongs and diphthongs, by Kurdish EFL
Students. To accomplish the previously stated aims of the study, a quasi-
experimental study was carried out over 3 weeks with pre and post-tests
on two homogeneous groups of Kurdish EFL university students. A total
of 82 first year Kurdish EFL students/ Department of English/ College of
Basic Education/ Salahaddin University for the academic year 2021-2022
participated in the experiment with randomized assignment to one of two
experimental groups, A and B: the first group (N=41) underwent the
treatment via the explicit Phonetic instruction using remedial teaching
technique for mastering English, vowels while the second group students
(N=41) received implicit phonetic instruction. The tests were rated by
two raters specialize in English phonetics and phonology and based on
the criteria set for accuracy and fluency. The collected data was analyzed
via SPSS 24. The findings obtained from data analysis revealed that
teaching English vowels via the explicit more effective in comparison to
the use of implicit instruction.

Key words: phonetic instructions, vowel recognition, vowel
production
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1.0 Introduction

Though pronunciation plays an important role in in the EFL
learning process, it is obvious that most of the EFL pronunciation
teachers still encounter problems in pronunciation classes. There are
many reasons underlying these problems among EFL students. For
instance the different phonological systems in the students, own language
and the target one, lack of skilled teachers, and absence of appropriate
teaching method and instructions. Recently, the teaching techniques of
pronunciation and mastering appropriate pronunciation of English words
in EFL/ESL contexts is often the topic of debate among researchers.
Choosing an appropriate teaching method is one of the main concerns
facing EFL students in pronunciation learning. Since EFL students are
yearning for suitable teaching instructions that may facilitate learning
correct English pronunciation. In other words, assist them to improve
their pronunciation of English words. Perhaps the most conventional
method for teaching English pronunciation and to overcome the
mentioned problems is through different phonetic instructions. The
teaching methodologies, pronunciation teachers implement in the class,
must change based on the topics and student pronunciation needs and
interests. Shabani & Ghasemian (2017, p 3) state that “The most efficient
technique to develop English pronunciation is enjoying multisensory
modes to teach pronunciation”. According to (Celce-Murcia et al. ,2010 )
most of EFL pronunciation teachers need to focus on utilizing proper
pronunciation instructions whereby the students can achieve a high level
of intelligibility and comprehensibility. In this respect, implementing
different phonetic instruction in pronunciation, phonetics and phonology

classes has also been a great concern for the EFL students. Implicit and
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Explicit phonetic instructions are among the most recommended
approaches for teaching pronunciation in ESL and EFL classes.
According to Krashen (1981) ESL/ EFL students’ pronunciation can be
improved via implicit exposure, whereas Schmidt (1995) and Couper
(2003) appraised ‘Explicit phonetic instructions ‘as a consciousness
rising which is necessary for enhancing a proper pronunciation. Despite
all the studies that had been carried out in the field of explicit versus
implicit teaching of pronunciation, researchers are not confirmed which
one provides greater academic achievement over the other. Moreover,
there are many pronunciation researchers are still uncertain about the
pronunciation status in the field of English language. They believe that
English language teachers look on pronunciation as the least useful of the
basic language skills. (Gilakjani, 2011)

Similar to other EFL students, correct pronunciation of some
English segments, especially vowels, is problematic for Kurdish as
foreign learners of English. There are many reasons underlying these
problems among Kurdish EFL students. For instance, English has some
vowels that do not take place in Kurdish, such as /s, A, @, / which is hard
for Kurdish EFL students to pronounce due to the different sound
systems of the two languages. Another problem Kurdish EFL learners
mispronounce some English diphthongs / au, es /, vowel flowed by a
glide consonant sound or another vowel. A lack of suitable pronunciation
instructions that assist students to overcome their pronunciation problems
and scaffold them to absorb the pronunciation topic easily is considered a
crucial problem for both Kurdish EFL teachers and students in the

phonetic and pronunciation classes. (Othman, 2019)
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To address the above the mentioned gaps, the study utilized to
different phonetic instructions, namely, explicit and implicit to assist
Kurdish EFL students to overcome the English vowel difficulties,
enhance retention, and ensure a balanced learning experience.

1.1 The aims and research questions

The current study tries to investigate effect of explicit phonetic
instruction and implicit phonetic instruction on Kurdish EFL students’
pronunciation proficiency. Moreover the researcher tries to find out
which type of phonetic instruction has more effect on recognizing and
producing English vowels appropriately by Kurdish students of English.
To accomplish this aim the current study attempts to answer the
following questions:

1. To what extent does the implementation of explicit phonetic
instruction  significantly affect Kurdish EFL  students’
improvement in recognizing and producing English vowel
sounds?

2. To what extent does the implementation of implicit phonetic
instruction  significantly affect Kurdish EFL  students’
improvement in recognizing and producing English vowel
sounds?

3. Is there any significant difference between the implicit and
explicit way of teaching vowels in Kurdish EFL students?

1.2 The scope of the study

The current study is a quasi- experimental study. It tries to
investigate the impacts of two different phonetic instructions
simultaneously to promoting the correct production of English vowels.

The researcher selected all first year Kurdish EFL students in the College
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of Basic Education at Salahaddin University for the academic year 2021-
2022 to participate in the study.

2. 0 Literature Review

2.1 Language Teaching Methods and the History of Pronunciation
Teaching

At the beginning of the 19" century all the focuses were on
teaching and learning grammar in the language learning class until the
culmination of the “reform movement” in 1880, when the focus of
language teaching was shifted to the oral speech (Richards and Rodgers,
1992).

For the first time, pronunciation teaching had flourished in 1940-
1960 with the distinctness of Oral Approach and Audiolingualism. More
precisely, the emphasis switched from grammar and vocabulary teaching
to pronunciation and became the fundamental element of language
learning. The focus of these approaches was on segmental features and
their teaching (Celce-Murcia,et al, 2010).

Another change in language teaching methodology which
influenced pronunciation teaching methods and curriculum was appeared
with the rise of communicative approach at the end of 1960 to replace the
audio-lingual method. In the light of this approach, different learning and
teaching techniques and strategies were developed for teaching
pronunciation in ESL/EFL classes. The fundamental goal of this
approach was providing learners, in the classroom, with a
comprehensible learning in context. However, pronunciation was of
primary importance in the English language teaching classrooms until the
development of International phonetic Association (IPA) in 1986. Since

then, different teaching approaches began to pay attention to the
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importance of pronunciation as an aspect of language learning. In
addition, the language training courses aimed to assist English language
learners to promote meaningful at the target language. This Approach
concentrated on supra-segmental features more than segmentals. In the
light of this approaches, a number of learning and teaching types or
activities were developed, such as: functional communication activities,
social interaction activities, as well as, cognitive and metacognitive
phonetic instructions. In general, pronunciation teaching methods
identified that the main goal of teaching pronunciation is not to acquire
native-like pronunciation, but they believed that intelligibility and
communicability needed to be focused on (Oxford, 1990, Morley, 1991,
as cited in Hismanoglu, 2006). Besides, they intended to change
pronunciation teaching methods and activities in the classes from teacher
-center into student-center.

Recent studies in pronunciation teaching and learning fields
asserted that the language learners need to acquire various learning skills,
such as, learning-to-learn skills, and problem solving, self —monitoring
skills to encourage learners to take the responsibility of their own
learning and communicate confidently (Oxford,1990; Hismanoglu,
2006). Yet, the only and most important way to achieve this goal is via
the implementation of new teaching techniques and suitable
pronunciation teaching instructions in the language learning classes.

2.2 Phonetic instructions: Implicit and Explicit

Finding appropriate methods and techniques for teaching English
pronunciation is often the topic of debate among researchers. Currently
the implementation of different phonetic instructions is considered to be

the most popular method in teaching pronunciation to ESL/EFL classes
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(Cunningham,1990; Derwing and Munro ,2005; Celce-Murcia,et al,
2010; Derwing, Foote,2011; Hashemian and Fadaei ,2011; chang ,2012;
Nguyen, 2018).

According to the above mentioned studies there are two prevalent
phonetic instructions accounting for most pronunciation training: The
implicit and explicit instructions.

2.2.1 Implicit Phonetic Instruction (IPI)

Implicit phonetic as known as ‘analytical phonetic’ instruction, is a
reliable method involves teaching sound segments within syllables and
words. Pronunciation teachers analyze the sound segments via moving
from the whole, which is word, to the smallest part, which is the
phoneme.

Hashemian & Fadaei, (2011) define Implicit Phonetic Instruction
(henceforth IPI) as a reliable method for teaching English language
pronunciation in ESL/EFL classes via adopting contextual clues and
minimal tacit instruction. The most common techniques that the IPIs
include: reading aloud, teaching the segments in minimal pairs, blend
sounds of words, and focusing on the prosodic features such as, word
stress, aspects of connected speech, as well as, the intonation patterns.

According to Ghorbanifar (2011) the IPI is an effective method
which is adopted in the pronunciation classes to assist students to develop
pronunciation awareness and learn English segmental and prosodic
feathers in a disciplined and accurate manner. This type of instruction
necessitates teaching sound segments of the target language via activities,
such as: listening, extensive reading, phonemic discrimination tasks,
sound repetition and shadowing, in addition to vocal exploration activity.

Saito (2009) considers IPI as an efficacious teaching method that assist
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ESL/EFL students to make their pronunciation in English better. The
current instructions utilize implicit tasks and activities in English sound
segments and provide opportunities for the students to practice these
activities to obtain an accurate pronunciation. The teachers can
implement this instruction both traditional accuracy classes as well as in
virtual ones. Also, this type of instructions can be especially helpful in
learning English as a foreign or a second language. IPI can, also, be
especially helpful in pronunciation classes as it enable the students to
articulate the sounds correctly via discriminating and recognizing the
segments and not just memorizing words or phrases which include the
target sounds.

Gilakjanim (2011) believes that adopting implicit instructions in
teaching foreign language segments sounds and coincide with teacher’s
oral feedbacks and classmates’ involvement, will help ESL/EFL students
to realize the pronunciation mistakes they may have made easily and
more quickly. Thus, The IPIl plays a vital role in the English
pronunciation classes in familiarizing the students with the basic sounds
in the English language and gives them ample opportunity to practice
these sounds in meaningful contexts. Additionally, the implicit phonetic
instructions provide the students with enough opportunity to gain
confidence to correctly produce English sounds and understand when
they have done so correctly. Moreover, the steps for implicit phonetic
instruction involve providing the students with an environment where
assist them to feel comfortable while working independently or with
peers. More precisely, this type of instruction decreases the pressure
feeling and anxiety in the class (Cunningham, 1990). The teacher can

provide oral feedback on how to improve their sound articulation and
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auditory, as well as, give provide them with activities that would help to
practice the sound skills. In other words, this approach assist to develop a
better understanding of how English words are composed and allows the
students to learn how to pronounce disyllabic and complex words more
easily. With implicit phonetic instruction, students learn not only how the
English monosyllable, ,disyllable, and complex words are pronounced
correctly, but also provides an appreciation for the language itself which
will ultimately increase ESL/EFL student confidence when speaking
English in any situation. (Couper, 2006)

IPI, recently, becomes increasingly important in teaching
pronunciation in ESL/EFL classes. It assists students to develop their ear
and mouth an ear while producing different English sounds .Besides, it
allows ESL/EFL pronunciation teacher to provide meaningful and
engaging, the students, to practice English pronunciation. This type of
instruction also helps to build confidence among shy students, as it gives
them an opportunity to practice without worrying about
mispronunciation. Moreover, it can be used in all levels of language
classes, from beginners to advanced speakers.

In summary, IPlI makes the students to feel comfortable in the
sound segment articulation, words, and sentence production. Also, it
assist them to build their auditory skills so that they can become better
listeners and speakers via adopting a variety of techniques, tasks and
activities such as role-playing and imitation activities, and learn how to
adjust their accent accordingly.

2.2.2 Explicit Phonetic Instruction (EPI)
Explicit Phonetic Instruction is also known as ‘systematic’ phonics

instructions as the sound segments are taught directly and
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systematically. Saito (2009) defines EPI as a teaching technique that
centers its attention on teaching individual sound segments to develop
learners’ pronunciation. The definition of explicit phonetic instruction is
the imparting of knowledge of the workings of a language through
instruction. It involves teaching sounds via two different stages, namely,
sound identification and sound discrimination. At the identification stage,
as Saito (2011) mentioned, “the students given a clear account of formal
properties of English-specific sounds one by one in a sequence, focusing
on the three fundamental phonetic characteristics of speech
sounds”(p,48).While, the teacher assist the learner to discriminate the
target English sounds from the closest counterparts in their first language.
So, the teacher can teach the target sounds in a record time.

Explicit phonetic instruction play an important role, generally, in
foreign language learning as it enables EFL/ESL learners to better
understand the native speakers and be intelligible communicators. This
type of instruction requires teachers to provide his/her students with a
clear definition and explanation of how any foreign language sounds
segments and prosodic features are pronounced in order to facilitate
ESL /EFL students, understanding of the language communication and
development acquire native like pronunciation via ear and mouth training
techniques and tasks. EPI spots light on a step-by-step guidance on how
to produce foreign language segmental sounds and suprasegmental
features correctly, also, to improve their pronunciation skills. The steps
involve analyzing various aspects such as syllable divisions, accent
marks, intonation patterns, stress patterns, and even context clues that
help learners become more proficient in producing the target language’s

sounds accurately (Celce-Murcia,et al,2010).
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This method aims to assist learners to acquire a comprehensible
pronunciation. Explicit Phonetic Instruction is a method that focuses on
teaching students how to correctly pronounce and produce speech sounds
(Ghorbani, 2011). This type of instruction involves the use of explicit
rules and direct feedback to teach students how to correctly pronounce
speech sounds. By being explicitly taught, learners are more likely to
make correct sound productions in their everyday lives. A proper
instruction enables the students to pronounce the target sounds, as well
all, syllables and words accurately be better understood by their peers. It
also involves providing learners with activities that will help them
become more aware of the different components of speech production, ,
more precisely, the prosodic features such as weak and strong forms,
stress and different types of intonation (Couper, 2006).

Derwing and Munro (2005) highlighted the role of EPI in

pronunciation classes as:

— Just as students learning certain grammar points benefit from
being explicitly instructed to notice the difference between
their productions and those of L1 speakers, so students
learning L2 pronunciation benefit from being explicitly taught
phonological form to help them notice the difference (p.388)

According to Saito (2011), EPI is a teaching technique used to help
students improve their pronunciation. It involves the teacher providing
detailed explanations of the specific sounds and word stress patterns in a
language. This method has been proven to be very effective in improving
the pronunciation of students, as it gives them a greater understanding of
how words should sound in the target language. Saito (2009) divided EPI
into several steps. The first step includes an explanation on the way the
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sounds of a foreign language are articulated and produced and how they
differ from one another. The second step shades light on teaching the
second and foreign language students how to recognize the way the
sounds can be represented in writing and spoken form ,such as, the
homophone, homographs and homonyms, depending on the context.
Finally, students need to practice pronouncing words correctly using
tasks and activities which are designed for explicit phonetic instruction.

EPI classes can help improve listening comprehension and
speaking skills, as well as enabling learners to confidently pronounce
words correctly when speaking or writing. EFL/ESL students can also
learn about different accents of the target language and become more
aware of how their own accent. This kind of techniques in teaching
foreign language pronunciation can be extremely useful when
communicating with people from different backgrounds. It also
considered by Latorza and Ambayon (2020) as a great way to help
learners improve their pronunciation and communication skills. It is a
teaching method used by language teachers to help their students
understand how to produce the correct sounds when speaking a language.
One of the main techniques of the EPI is breaking down the sounds of
speech into its segments and then teaching the students how to pronounce
those sound segments correctly. This type of instruction, just like the IPI.
Can be adopted similarly in the traditional and virtual blended learning
classes, as the steps of this method can be easily practiced by learners
with different background and different environment.

1. Based on what is mentioned above, EPI is considered as a
significant pronunciation teaching method for EFL/ESL teachers, to

develop his/her students pronunciation accuracy when speaking the target
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language, and enable them to communicate more effectively with native
speakers. With this method, students learn about each sound's articulation
points and practice producing them correctly. Through repetition and
practice, students are able to become more confident in their ability to
pronounce words fluently and accurately, and to speak with more
confidence in the target language. Saito (2011) mentioned that the EPI
usually focus on the pronunciation of words and syllables, helping
learners to understand and pronounce them correctly. The steps of this
instruction can be beneficial for pronunciation teachers to teach and
explain, the way the sounds are produced in a word, by focusing
students’ attention on the target sounds. They can model a guidance
which is followed by scheduled opportunities for practice with immediate
oral feedback.

By providing in-depth instruction on segmental and prosodic
features, pronunciation teachers help EFL and ESL students, to better
understand the rules of English sounds’ pronunciation. Also, provide
them with better understanding how the sounds combined and form
syllables and word. Furthermore, it can also help the students to develop
their listening skills by helping them to estimate the pronunciation of
unusual words that they may not have seen before. The teacher,
first, starts with a clearly explain how the single sounds are produced via
using, mirror, pictures, figures, and videos that demonstrate the
articulation of the speech organs when producing the English phonemic
elements. Then, clearly state what the students need to do in each lesson.
In the next step, the teacher, to ensure learning is retained, selects
sufficient practice to build students’ fluency. Finally, he/she, to activate

what the students had previously learned, provides activities to practice
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the learned sounds and supply the class with new examples (Levis, &
Grant, 2003)

Overall then, Explicit Phonetic Instruction has a wide range of
benefits for language learners which cannot be overlooked if they are
looking to get the most out of their language learning experience.

2.3 Review of the related studies

As it is noted above, studies on implementing different
pronunciation instruction in ESL/EFL pronunciation classes witnessed a
bloom at the end of 20" century (Oxford, 1990; Levis, & Grant, 2003;
Celce-Murcia,et al,2010; chang ,2012). These studies found
overwhelmingly optimistic attitude towards he importance of utilizing
different pronunciation instruction, including implicit and explicit
instructions, in pronunciation learning classes.

Saito in his a study “Examining the role of explicit phonetic
instruction in  native-like and comprehensible  pronunciation
development: an instructed SLA” in 2009, tried to find out the role of
EPI on 20 native Japanese ESL University students, vowel production.
The results revealed that EPI had a significant effect on
comprehensibility, especially in the sentence-reading task, approach to
L2 phonology. A similar study conducted by Gilakjani in 2011 on
Pronunciation Instruction in ESL/EFL Classrooms. He concluded that the
teaching of pronunciation can be made more effective in the ESL/EFL
classrooms via the implementation of phonetic instructions, implicit and
Explicit.

An action research was conducted at University Kristen Indonesia
by Pardede in 2018 entitled “Improving EFL students’ English

pronunciation by using the explicit teaching approach” to enhancing EFL
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students’ pronunciation by using the explicit teaching approach. Pardede
reached the conclusion that for the 2lparticipants the approach was
interesting, and assist them to develop their pronunciation performance,
and increased their self-confidence in English speaking. In 2020 an
experimental study conducted by Latorza and Ambayon under the title
“Explicit Phonetic Instruction and Pronunciation Skills of Grade 10 High
School Students” in Philippines. The researcher tried to investigate the
effectiveness of the Explicit Phonetic Instruction-Centered) Module on
the pronunciation (EPIC) skill of 10 students of Kauran National High
School. The results of the study showed that the participant improved
their pronunciation skills significantly via the application of the EPIC
Module.

In the current study tries to investigate the two instructions at a
time and survey their impacts English vowel sounds production by EFL
Kurdish University Students. A pre and post- tests were constructed to
measure the impact explicit and implicit instruction before and after 3
weeks of training.

3.0 Methodology
3.1 Study Design

The focus of this quasi-experimental study is on the most
problematic areas of teaching pronunciation in the EFL class in the
English Department in the college of Basic Education at Salahaddin
University-Erbil. Two different phonetic instructions have been utilized,
explicit and implicit, in teaching English monophthongs and diphthongs
to Kurdish EFL university students. The researcher selected the

mentioned instructions to identify which of them plays greater role in
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delimiting Kurdish EFL student problems in pronouncing the target
sounds correctly.
3.2 Participants

The samples for this quasi-experimental study were 86 students
were recruited from the English department in the college of Basic
Education at Salahaddin University —Erbil. Yet, only 82 students were
participating in the tests. The reason behind choosing these participants
was that the pronunciation module is taught to the first grade students in
the aforementioned department. The participants were randomly
distributed over two study classes. The selected students were almost at
the same level of proficiency in respect to
3.3 Instrument and Procedure

The source of data collection in this research was pre/post- tests.
The researcher constructs a pronunciation test. The test consist 4
questions, 3 written questions (recognition questions) and one oral
question (a production guestion). The aim of the test was to examine the
participants’ abilities to recognize and produce English vowel sounds
correctly. In other words, the questions tried to measure participants’
phonetic awareness, like: the ability to audit, discriminate, delete,
nasalized, and lateralize the vowels in the words and sentences. The
items of the test have been yield to validation and piloting. The
participants took the pre-test at 8" of February 2022. Later, both groups
(A and B) received the treatment via the explicit and implicit Phonetic
instruction respectively. Prior to training, the participants had received no
formal phonetic instructions. The researcher, who is the English
pronunciation instructor, taught group A English monophthongs and

diphthongs via explicit Phonetic instruction using remedial teaching
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techniques and group B via implicit phonetic instruction techniques with
same duration. After three weeks of training (nine sessions, each session
lasted approximately 45-50 min), the post- test was administrated in 3™
of March, 2022. To increase test credibility, the tests were scored by two
raters. The obtained data was analyzed via SPSS version 24.
3.4 validity of the tool

To know the validity of tool, the researcher requested a number of
experts, who have prestigious knowledge in the area of teaching English
phonetics and phonology, to evaluate whether the test items cover the
constructs the researcher intended to measure. After collecting the
spreadsheets, all the jury members approved the test items. Besides, the
Lawshe’s formula to measure the content validity ratio (CVR). The result
of (CVR) value was 0.84.
3.5 Reliability of the tool

The items of the tests (pre and post- tests) were reliable due to
consistent structure and stability. To estimate the internal consistency
reliability of the test and report the correlation between the test items
Cronbach Alpha was used. The results of the Cronbach Alpha of the tests
were as follow: 0.79 for the pre- test items and 0.78 for post-test items.

Table (1)
Reliability of the test items

Cronbach Alpha reliability value

Number of items Pre-test reliability Post-test reliability

24 0.79 0.78

262




| s ‘ KXW ‘ alaal) b ﬁ; \"": “ . .
== dnddl & I
2024 | ) ’ 1 ’ 35 g@! S 9"*‘ ijé

4.0 Results

The results of the pre and post-test of participants in the group A,
who received implicit phonetic instruction, show a noticeable change in
their pronunciation performance. The mean of the students of in the pre-
test was (2.26 with standard deviation 0.68) was raised to (3.17 with
standard deviation 0.59) in the post test. The result revealed that the
implementation of IPI has a positive impact on the participants’
pronunciation development in recognizing and producing English vowel
sounds. See table (2).

Table (2)
The impact of IPI on the participants’ performance in the group A,

in the pre and post-test

Group A (received implicit phonetic instruction)

N Mean SD T-test P- value
Pre test 41 2.26 0.67
3.901 0.02
Post test 41 3.17 0.59

Table (3) presents the results of students’ pronunciation
performance in group B, in the pre and post-test who learned
pronunciation with the explicit instruction. The mean of the pre-test
result was (2.23 with the standard deviation 0.63) had been changed to
(3.38 with the standard deviation 0.47) in the post-test, the test results
shows that there is a great change in students’ performance in
recognizing and producing English vowel sounds after receiving EPI in

the pronunciation class.

263




2024'9}#\\4.\45\\45%‘3, 2 tw( ;

ERERERR il Dl S

Table (3)

The impact of EPI on the participants’ performance in the group B,

in the pre and post-test

Group B ( received Explicit phonetic instruction)

N Mean SD T-test P-value
Pre test 41 2.23 0.63
3.048 0.01
Post test 41 3.83 0.47

To examine the pronunciation level of the participants, in both

groups, in producing English vowels, the researcher has used the t-test

formula. The score of the pre-test of both groups have been compared

with each other in order to find students’ ability in producing English

vowels correctly. The descriptive statistics and the mean scores (group A

2.26 and 2.23 for group B) show that there were no significant difference

between their level in the recognition and vowel production. See table

(4).
Table (4)

Participants’ (A+B) total achievement in pre-test

Pre- test results

N Mean SD. | T-test P
value
Group A (received implicit
o ) 41 2.26 | 0.67
phonetic instruction)
i _ 2.543 | 0.02
Group B (received Explicit
o ) 41 2.23 | 0.63
phonetic instruction)
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Table (5) shows that group A ((received implicit phonetic
instruction) test results in the post-test are compared to group B (received
Explicit phonetic instruction) to find out If there any significant
difference between the implicit and explicit way of teaching vowels in
Kurdish EFL students. The mean score, group A, achieved was (3.27
with the standard deviation 0.59). On other hand, Group B exhibited a
(3.83 mean score, standard deviation 0.47) with p-value 0.02. The
findings hold a true which is: both instructions have significant roles in
developing the participants’ English vowel. The current result could be
attributed to the factor that both pronunciation instructions, EPI and IPI,
are valuable if they implemented accurately and no one is more effective
than the other. Another reason, for these similar results, is that the steps
of both instructions offer extra opportunities for students to practice

English vowels and lead to their improvements.

Table (5)

Participants’ (A+B) total achievement in post-test

post- test results

N Mean SD. T-test | p-value

Group(A) received

implicit phonetic 41 3. 27 0.59
instruction
: 2.368 <0.02
Group(B) received
Explicit phonetic 41 3.83 0.47
instruction
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Whilst there hasn't been a study specifically focusing on the impact
of these two instructions on the pronunciation of the English vowel
sound, in general, the results of previous research have shown that the
effect of the EPI was positive in improving students’ pronunciation of
English sounds. Apart from this, these results aligned with the results of

the current study.

Conclusions

The present study aimed to was to draw a distinction between two
different instructions of teaching pronunciation (implicit versus explicit)
to Kurdish EFL students, Basically to determine which one of the two is
more effective for the teaching of English vowels, the sounds which most
of the EFL students have problems with. The study presented the 3 weeks
of Lean implementation of two different phonetic instructions in the
phonetics class in the English department, college of Basic Education at

Salahaddin University-Erbil.
1. Phonetics is an important component of any language and an
accurate pronunciation is essential for successful communication.
2. Both Explicit and Implicit phonetic instruction plays a crucial role
in teaching pronunciation, as it enables learners to understand the
sound of each letter, syllable and word. The former gives learners
a deeper understanding of how the determines language sounds
and helps them develop better pronunciation. Whereas the steps
for implicit phonetic assisted the participants to focus on the
sounds they are producing and not just memorizing words or

phrases. In other words implicit phonetic instruction provided an
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environment where Kurdish students felt comfortable in working
independently and with peers.

3. The distinction between the two types of instructions revealed
that both of them had positive points on the participants’
recognition and production of English vowels, as the students got
almost similar results in the post test. The only difference was the
steps of explicit phonetic instruction helped the participants to
improve faster and increase the speed of learning in comparison
to the implicit instruction due to the direct feedback of the teacher
to the students correct their pronunciations of the vowels

immediately.
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