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Measurement of similarity and its impact in enriching the lesson
of contemporary Islamic education
Dr. Saleh Ibrahim Saleh - M. Najla Mahmoud Saeed
Abstract

The sciences, although varied origins and different words are a single
source, aimed at achieving human perfection in all areas of social life,
economic, psychological and other. The most important of these sciences
is the fundamentals of jurisprudence, because it defines the purposes, and
the measurement of similarity of the most important. And the importance
of the measurement which is the fourth sources of legislation in being the
subject of Ijtihad and the origin of opinion and the ramifications of the
provisions in dealing with many of the calamities and provisions and
developments in the introduction of renewable branches fixed fixed
assets, this research highlighted the contemporary problems in the process
of teaching Islamic education science and the creation of some solutions
In order to advance the teaching and teaching process in our reality today.
The third demand included examples of the measurement of similarity
and its contemporary applications and its impact on enriching the lesson
of Islamic education in educational academies in line with the emerging
issues and the downfalls that And to devise new provisions in addition to
fixed assets. The conclusion of the research is a summary of the main
findings and recommendations, including the opening of a broad road to
judging the contemporary facts of the public interest without prejudice to
the established constants.
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abstract

Freedom is the source of freedom, which is the opposite of the slave and
the combination of it is free, but the free of the people is the best and the
last, and the free when the Arabs Ashraf.

Freedom is a term: it was associated with the Declaration of Human
Rights, which was issued in 1789 as the right of a person to do something
that does not harm other people.

In our book History of Freedom in the Arab Maghreb, many
Orientalists, such as John Simon, have written in his book "Freedom of
Belief" that freedom of religion is not long-lived, The history of the
whole world i1s a history of religious hatred and this religious hatred
which is the oldest of liberty escalates into the longest era in history.

John Simon stressed that religious freedom was not decided until a
century and a half ago is not true, but that it was approved fourteen
centuries ago by Islam and we can not but to indicate the religious
freedom texts of the Koran and evidence of the biography of Muslims,
scientists have concluded that the human soul differ In the sense of the
ruling on things so the Koran put the difference that people in their
beliefs of the Sunnah of God in the creation (if your Lord wanted to make
people one nation and still differ only from the womb of your Lord)
Surah verse 18-19
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We see Islam addressing its followers not to force anyone to abandon
their religion. On this basis, the Muslims proceeded to draw their
relations with other religions and they allowed the people of the country
who opened them to remain on their religion. For example, that was
written by Abu Bakr, the successor of Allah 's Messenger Najran
Christians when he wrote to them that [Ajarham next to God and the
edema of the Messenger of Allah to themselves and their land and their
plight and their money and their families and slaves and absent and
watched them and their bishops and monks.

We find also the covenant that Amroban wrote to the people of
Jerusalem, in which the story of the reign of Abu Bakr al-Siddiq was
mentioned. This indicates the permissibility, religious freedom, and
general flexibility with which Islam deals with its tenacity from other
religions. This gave Islam the luster of freedom in its meaning and
terminology. Eastern Modern.

We find the Islamic concepts of religious freedom incomprehensible to
most Islamic groups that did not and will not understand that the term
religious freedom was agreed with allowing people to exercise their
freedom without prejudice to society and freedom was not subject to
murder and bloodshed as a collective Islamic state under the name of a
preacher who allowed murder and captivity. Freedom of individuals in
saying, speaking and controlling the Arab media through the broadcast of
propaganda in an attempt to intimidate and not to encourage.
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The Role of Discourse markers in Achieving Persuasive Goals (Trump
Clinton (2016) debate as a sample)
Alaa Salahuldeen Aziz
Abstract

This study adopts a functional approach to investigate the use of DMs in
achieving the persuasive function. It relies on Fraser’s (2009) and Hyland
(2005) taxonomy to represent the targeted DMs. This text-based qualitative
study was carried out to compare political speech of the two candidates in
the last presidential debate and to find out the probable similarities and
differences in the use of discourse markers (DMs) between the two parties.
The findings of the study help us understand the importance of DMs in
organizing political discourse and how that these markers function as
persuasion ways. The analysis also revealed that both Trump and Clinton
managed to use DMs as a means of persuasion as far as possible.
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1.1 Introduction

The term “discourse marker” is
used in a wide range of meanings
and for many different phenomena.
Lewis (2011: 419 — 420) states that
the status of discourse markers,
hereafter DMs, is uncertain for
there is little agreement on whether
they belong to a syntactic or a
pragmatic category. They can be
interjections, connectives,
adverbials, modal particles,
speaker-oriented particles, and so
on. Thus, they are wused as
alternatives to “discourse
connective”, “pragmatic marker”
or “pragmatic particle”. No fixed
label is given to discourse markers;
they are known under a larger
number of different names. Deri
(2010: 5) claims that 42 different
English terms are being used for
DMs.

Since the 1980s, many studies
concerning discourse markers have
been carried out. This study,
however, sheds the light on the use
of DMs 1in political debates.
Trump-Clinton third presidential
debate is chosen as a sample for
the study. In debates, each part
tries their best to convince the
audience of their parties’ attitude
and point of view.

1.2 The Problem

DMs are commonly used in daily
communication as  far  as
spoken/written conversations are
concerned. However, in debates as
a highly formal type of speech,
speakers are more alert to the

1Al
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vocabulary and expressions they
employ. Thus, the study addresses
the following question: “Which
DMs are used more in the debate
understudy?”’

1.3 Hypotheses

Since the sample debate involves
a male (Mr. Trump) and a female

(Mrs.  Clinton), the  study
hypothesizes that gender
differences in using DMs might
emerge. Also, due to having

opponents from different parties
(Republican Party and Democratic
Party), the study hypothesizes that
each speaker employs DMs
according to the interest and needs
of their parties, i.e. some DMs will
be used more than others.

1.4 Aims of the Study

The current study aims at:

1. Describing the occurrences
and frequencies of DMs used by
both Trump and Clinton.

2. Providing an account for the
prevailing functions of DMs that
are used in the debate.

1.5 Procedure and Data
Collection

The transcript of  final
presidential ~ debate  between

Mr. Trump and Mrs. Clinton was
downloaded from the website of
Washington Post Newspaper. The
debate was held on Wednesday,
Oct. 19, 2016 at University of
Nevada in Las Vigas City. It lasted
more than two hours. The hosted
channel  was Fox  News.
Employing Fraser’s (2009) model,
the speaking — turn of each
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opponent is studied and analyzed
apart in order to investigate the
DMs used by each along with their
functions.

1.6 Limits of the Study

The emphasis in this study is on
verbal linguistic units that build up
the debate. The paralinguistic (i.e.
nonverbal) strategies involved are
excluded because it is not easy to
reach reliable assumptions about
paralinguistic cues which are rapid
and numerous. Although, the term
"paralinguistic" includes both the
audible vocal and the visible non-
vocal features; the current study
depends on the audible features.

1.7 The Model

The model adopted in this study
relies on Fraser’s (2009) model. It
1s chosen for it best suits the genre
of data we have. In this model,

Fraser distinguishes three
functional classes for DMs. The
first 1s contrastive discourse

markers (CDMs). They includes
expressions like (alternatively, but,
contrariwise, although, conversely,
despite  (this/that), even 5o,
however, in spite of (this/that), in

contrast  (to  this/that), in
comparison (with this/that),
instead (of this/that ...etc.) (Fraser,
2009: 8)

The second is elaborative
discourse markers (EDMs). Fraser
(ibid: 9) lists the following

expressions under this kind of
DMs: (and, after all, also, for
example, above all, alternatively,
by the same token, analogously,

123

YoV ol (bl Colaal 3 o2 ool LG ) A Byl Ll 3311 B2l ol e

...... etc.). The third
class of DMs is
inferential ~ discourse  markers
(IDMs). According to Fraser
(ibid), it encompasses the
following: (so, as a conclusion, as
a result ( of this/that ), as a
consequence ( of this/that ),
because (of this/that ), for this/ that
reason, consequently
,...etc.).Moreover, Fraser
(2005:197) adds another one that is
the temporal discourse markers
(TDMs). They include:(then, as

besides,
functional

soon as, after, before, finally,
eventually, first, second,
meantime, ....etc.) Hyland’s
interpersonal model of meta-

discourse is also used in this this
research. For him, meta-discourse
is the term, covering all the self-
reflective expressions that are
used to deal with interactional
meanings in a text, and thus can
assist the speaker to present his
opinion as well as engage with his
audiences as a member of a
particular community.

2. Discourse Markers

2.1 Definition of Discourse
Markers

Schiffrin (1987:31) defines DMs

as “sequentially dependent
elements which bracket units of
talk”. Accordingly, DMs

contribute to making utterances
provider by speakers joined and
connected. Redeker (1991:1168)
explains them as words and
phrases (conjunctions,
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interjections, comment clause,
adverbials) which are uttered to
attract attention of the hearer to a
specific  type of upcoming
utterance in the same discourse
context.

As for Maschler (1994: 325), he
maintains that  DMs are
subcategories of  metalingual
expressions, i.e. expressions that
are used to mark boundaries of
discourse. = However,  Brinton
(1996:1) claims that although these
expressions are grammatically
optional and semantically empty,
she stresses that pragmatically they
are not optional because they serve
many pragmatic functions which
she (ibid:38) groups into two main
categories: textual (in the sense of
building up cohesive discourse)
and interpersonal in the sense of
referring to the roles assigned to
speaker and hearer in the social
exchange).

Correspondingly, Aijmer (2002:
95) asserts the context-specificity
and indexation of DMs to
attitudes, participants and text.
Swan (2005:19) refers to this point
through  describing DMs as
expressions that are employed to
show connection between what is
being said and the context. Hence,
DMs can be compared to the term
“landmark™, which refers to a
feature or object that can be
recognized easily from a distance.
Stevenson (2010: 992) holds this
conception due to the fact that
DMs do the same in conversation;
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they are signs and hints provided
by speakers for the listeners to
recognize according to the context
of discourse.

2.2 Characteristics of Discourse
Markers

Schiffrin (1987:31) points out
that DMs can be either
independent of the sentential
structure and/or included within it.
Holker (1991, cited in Algouzi,
2014:14) explains that DMs
semantically do not affect the truth
conditions of an utterance, and at
the same time they do not add
anything the propositional content
of it. Pragmatically, he continues,
they are context-related and
therefore they have expressive and
emotive functions rather that
denotive, referential or cognitive
functions.

As for Brinton (1996: 33- 35),
she adds some other features of
DMs. She states that DMs:

o are syntactically optional;

o are typically oral rather than
written;

o are difficult to put within a
traditional grammatical classes of
words;

o are multifunctional;

o form a separate tone unit.

Other features that Schourup
(1999: 230) realizes in these
expressions  are:  optionality,
connectivity, non-truth-
conditionality, initially, weak
clause association, orality, and
multi-categoriality. It is obvious
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that there are
features

2.3 Types and Functions of
Discourse Markers

Because we are adopting a model
of Fraser, the classifications of
DMs which will be illustrated here
are only those presented by Fraser
himself. Fraser (1993:9) mentions
that any discourse marker must
signal the function one of the
following three comments: (a)
Discourse Topic Marker (b)
Discourse Activity Markers (c¢)
Message Relationship Markers.

As for the first type, Fraser
(1ibid:10) maintains that it refers to
the case when a current vital
message to which the comment is
applied involves the discourse
topic in some way; such type of
DMs, he adds, can have an
introducing function (as in: listen,
just to update you, say, with
regards to ...etc.) or refocusing
function (as in: again, alright, but,
indeed, in fact, now, OK ..etc.).
The second type refers to DMs that

some Ccommon

can have explaining or
summarizing functions.
Accordingly, a list of seven
headings under this type is
presented:

a) Clarifying: to clarify, by way
of clarification

b) Conceding: after all, all the
same , admittedly, all in all ,
anyhow, anyway, besides, at any
rate, for all that, in any case/event

e
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c) Explaining: by way of
explanation, if I may explain, to
explain

d) Interrupting: if I may interrupt,
fo interrupt, not to interrupt

e) Repeating: to repeat, at the
risk of repeating myself, once
again

f) Sequencing: first, second, in
the first place, next, finally, lastly,
on the one/other hand, to begin, to
continue, to conclude

g) Summarizing: in general,
overall, in summary, so far,
summarizing, thus far, to sum up,
summing up, at this point, etc.

Finally, the third type wherein
the DMs signal the relationship of
the message said to prior message.
Anyway, this type involves the
following four groups:

1. Parallel DMs: Their function is
to indicate aspect parallism of the
current basic message to the aspect
of the prior discourse, for example:
also, alternatively, and,
correspondingly, likewise, equally,
or, similarly, otherwise, too, etc.

ii. Contrasting DMs: Their
function is to indicate contrasting
of the current message with a prior
one, as in: despite, however, but, in
comparison with, instead, in
contrast, though, nevertheless, [
may be wrong but, etc.

iii. Elaborative DMs: Their
function is to signal elaboration of
a current message to a prior one, as
in: besides, in addition, in fact,
more importantly, more
specifically, moreover, namely,
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that is, for instance, furthermore,
also, etc.

iv. Inferential DMs: Their
function is to signal conveying a
message that is  somehow
consequential to some aspect of
the earlier one, for example:
accordingly, of course, therefore,
thus, hence, consequently, as a
result, etc. (Fraser, ibid: 11 — 14)

2.4 Classification of Meta
Discourse Markers

According to Hyland ( 2005)

meta discourse markers are

distinguished through the

following categories:

1. Code glosses : items that are
used to explain the intended
meaning of the writer or the
speaker by elaborating what
has been said as that means ,
that is, such as ,in other words
--—-etc. so the reader or listener
will be able to recover writer’s
intention through the additional
information giving by those
items.

2. Hedgs :tems that withhold

commitment and open

dialogue: might, possible,
perhaps...etc. They ensure that
the statement is sometimes
depend on the writer or speaker

logic rather than certain
knowledge .
3. Attitude markers which

express affective evaluation of
the writer or  speaker’s
proposition .speakers attitude
to preposition as fortunately,

LV

. Boosters

. Self-mentions:

. Transition markers:

. Frame markers :
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I agree, I think, I believe -----
etc.

. Engagement markers : an

explicit reference of the
auther's preface which build a
relationship with the reader
like : note, consider, you can
see, look, let's ------- etc.

items that
emphasize certainty and close
dialogue: in fact, definitely---
etc.,

explicitly of
the author presence in the text
in order to build relationship
with reader. It is represented by
the pronouns 1, We.

. Evidential : refer to source of

information from other texts
items that indicate the sources
of information, which guide the
readers’  interpretation  and
establish a reliable command
of the subject.

items
that express semantic relation
between main clauses which

comprises of additive,
contrastive, and consecutive
markers. As but, in addition
and ------- etc

sometimes
called tropicalisers as (I argue
here, my purpose is, well,
right, now, OK) or sequencers
as (first, second, next, finally)
which are used to organize the
text and signal text boundaries
so that it is clear what
arguments are discussed and
will be discussed.
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2.5 Characteristics and Main
Features of a political Speech
Each discourse has its unique
specific features which
distinguishes it from other type of
discourse, for example, specific
feature of poetic discourse are the
substantiality and otherness while
in drama the context is full of
fiction achieved through the
characters communications. In this
research it is necessary to mention
the individual or characteristics
that differentiate the political
context from others. Taking into
account the classification of
various authors (Alekseeva, 2001;
Karasik, 2004; Konkov, 2011;
Hlevova, 1999) we suggest
highlighting the most common
semantic-pragmatic categories, 1.€.
inherited features as part of the
political discourse:
1) The image of the author

As a rule, this category is
important in characterizing both
personal-oriented and  status-
oriented discourse. Depending on a
communication situation the image
of the author consists of the
following components:

a) The author's abstraction
when his personal
characteristics and

psychological states have no
communicative priority
b) The author's personification

when personal
characteristics of the
interlocutor and his

A

TN Sl (el Colasl 3 o2 ool S ) A bl Ll 3511 A2l ol e

psychological state
considerably influence on
communication process;

Concepts of objectivity and
subjectivity correspond to
these two situational
characteristics.

c) style of a statement.

d) para-textual components
(photo of the author, a brief
information about author,
the image of the author).

2) addressee ability or factor of
addressee

The structure of a discourse

assumes existence of two roles: the
speaker’s and the addressee’s
therefore on the course of the
analysis of a discourse it is
possible to recreate the mental
world of communicants, details
and an assessment of reality from
two points of view, from the point
of view of creation of a discourse
and from a position of its
understanding.  Therefore, the
addressee ability as a category of a
discourse is one of priority.

3- Intentionality

It is a category of a discourse
which  means communicative
intention of the speaker. Any
verbal work (from word to text) is
said by the author with this or that
intention. This category in relation
to political discourse, as well as
the previous one, is in direct
dependence on the discourse
purpose which already dictates
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rules of verbal behavior to the
addressee.

The purpose of a political
discourse can not only be the
suggestion of the need of actions
to addressees, but also estimation.
The following category of a
political discourse is connected
with the last component.

4- Estimation

The task while creating a
political discourse is not set to
objectively describe reality but to
emphasize certain features of this
phenomenon by convincing the
recipient, prompting him to some
action desired for the creator of a
discourse in certain circumstances.
Consequently, the formation is
performed in a certain society to
the political event and its
evaluation, which is necessary for
this subject, 1s carried out. For this
purpose, in the political discourse
the speaker can use axiological
(estimated) vocabulary, which is a
kind of center of gravity, which
emphasizes the attention and
influences on the consciousness of
the reader.
5- Emotiveness / expressivity

The basis of this category is
made by various combinations of
syntactic elements which give to
concrete discourses and texts, as
productive embodiments of
discourses, not only integrity and
connectivity, but also an additional
expression. In a political discourse
expressional shades depending on
the purpose of their use for giving
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these or those semantic
characteristics can vary from
friendly familiar to slightly

sarcastic, so that standard canons
of institutional, 1i.e  official
etiquette of formulations are quite
often broken.
6- Modality

The category of a modality is
understood as the attitude towards
reality in the representation of the
speaker. Expressions are
implemented in the component of
modality, which can be described
as prescriptive (a reasonable
expression of prescriptions). In
another aspect, modality also
implies a degree of confidence of
the speaker that will demonstrate
the level of knowledge, from
which the seriousness of the
impression produced by political
performance of the addressee will
be depended on.

e.g. "And I actually think we
can go higher than 4 percent. I
think you can go to 5 percent or 6
percent. And if we do, you don't
have to bother asking your
question, because we have a
tremendous machine. We will have
created a tremendous economic
machine once again. To do that,
we're taking back jobs. We're not
going to let our companies be
raided by other countries where
we lose all our jobs, we don't make
our product anymore. It's very sad.
But I'm going to create a -- the
kind of a country that we were
from the standpoint of industry.
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We used to be there. We've given it
up. We've become very, very
sloppy. " (Trump & Clinton, 2016)

7- Socio-cultural context

This category represents ability
to activate and involve the
complex of socio-cultural contexts
(knowledge) of recipients
(Filonenko, 2005) in the process of
perception.  Understanding  the
political oral and written texts
depends on the ability of the reader
to instantly identify the subject, the
subject matter and to involve
allusions that are needed to
understand the content.

8- Competitiveness

The basis of a political discourse
1s made by continuous dialogue
duel between the party in power
and opposition in which opponents
attack at each other from time to
time, hold the fort, reflect blows
and take the offensive.
Convergence of political discourse
on this feature with sports
discourse 1s shown in the reflection
of all the basic elements of sports
and gaming competition in the
sphere of politics: the presence of
the enemy, fight of rivals, ethics of
fight, legal regulations (rules and
regulations), the strategy and
tactics of fight, victory, defeat,
triumph of the winner, winning.
The competitiveness of a political
discourse  with the  greatest
evidence is shown in such forms,
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as parliamentary debates and the
pre-election companies.
9- Aggressiveness

Aggression is one of the most
important components of a
political speech. In  English
explanatory dictionaries the word
"aggression" is defined as "violent
or hostile feelings, behavior or
attitude" (Oxford, 2000).
Thesaurus list of this word is one
of the most numerous: antagonism,

assault, attack, bellicosity,
belligerence, combativeness,
destructiveness,

encroachment, hostility,
impingement, incursion, injury,
intrusion, invasion,  jingoism,
militancy, offense, onslaught,

provocation, pugnacity, raid, etc.
(Wordsworth,1993). Trump, for
example, always try to attack
Clinton in the debate and impose
his opinion

CLINTON: And I think that's the
smartest way to grow the economy,
to make the economy fairer. And
we just have a big disagreement
about this. It may be because of
our experiences. You know, he
started off with his dad as a
millionaire...

TRUMP: Yeah, yeah, we've heard
-- we've heard this before, Hillary.
CLINTON: [ started off with -- my
dad was a small-business man.
TRUMP: We've heard this before.
CLINTON: 4nd I think it -- you
know, it's a difference that affects
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how we see the world and what we

want to do with the economy.
WALLACE: Time.

TRUMP: Thank you, Hillary.
Could I just respond?  ( trump
&Clinton 2016)

10-  Theatricality: The

ideological character represents the
system of social representations,
group knowledge, beliefs and
opinions based on group values,
norms and interests. This feature
brings the political discourse with
the military. War, as we know, is
continuation of policy by other
means. The scope of their
interaction 1s such genres as
military doctrine, military and
political agreement, an ultimatum,
peace negotiations, i.e. genres,
providing the ideology and course
of the war from the perspective of
the warring parties.

Hence there are two important
elements speakers and receivers in
political discourse through them
the process of communication is
achieved.(Grabias,2001:290) states
that for politicians, language is a
very important tool used to achieve
their goals. The speakers try to
address all people in his process
and the receivers try to interpret
the texts delivered by politicians
making use of their intertextual
and political knowledge.

So, as a tool, language will be
used to achieve political aims and
discourse markers will be part of
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this tool to indicate the speaker's
attitude toward the audience.

3. Data Analysis and
Discussion

3.1 Data Analysis

In order to address the

aforementioned research questions,
the samples of political debate
were analyzed qualitatively and
quantitatively. In the first place,
the DMs were classified based on
Frasers model (2009) of DMs in
general and Hyland’s interpersonal
model  (2005) meta-discourse
framework. According to this
functional classification, DMs are
analyzed according to the
following categories:

1- Discourse Makers in general
as:
a- Contrastive. (concession and

qualification) e.g. but , or
b- Elaborative ( additional )
e.g. and, in addition
c- Temporal. e.g. first of all ,
then
d- Inferential ( cause and effect )
e.g. because , so

2- Meta discourse markers as:
a- Engagement DMs : e.g. you
can see, look
b- Boosters
definitely,
c- self mentions : e.g. I, We
d- Code glosses :
as ,in other words

e.g. in fact,

that is, such
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e- Hedges : : might, possible,
perhaps
A few researchers have

combined the study of meta-
discourse with that of persuasion
but, in this research, it 1s found that
most the elements used by the two
politicians refer to this kind of
DMs, e.g. they made use of self-
mentions I, We more frequently
than others. = The DMs used by
the politicians in the last debate of
Trump and Clinton were compared
and judged based on three criteria
The first is the frequency of the use
of DMs, therefore, the number
expressions used by the two
speakers counted manually to find
out the ratio of DMs and its
percentage. The second criterion is
the functions that DMs serve in

YoV ol (bl Colaal 3 o2 ool LG ) A Byl Ll 3311 B2l ol e

order to achieve persuasion to the
audiences as far as possible. The
third criterion is to find the were
differences and similarities of the
speakers' use of DMs. according to
their gender.

3.2 Results and Discussions

A total of 852 DMs was used
in the third presidential race held
between Trump (Republican Party)
and Clinton (Democratic party).
The first candidate employed 457
while the second employed 395.
Here follows the presentation of
the frequency of the use of the
DMs in the debate. They are
actually the results of the
investigation which are presented
below.

DMs. Trump Clinton
And 83 79
But 52 27
Well 20 27
First of all 7 16
Because 28 15
That is 7 16
I, it means 7 2
Now 9 5
You know 5 5
I, you see 7 16
I think 25 19
So 18 19
I say 9 7
(un) 7 2
fortunately
I believe 2 12
Frankly 3 2

oY
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Look 2 2

Let's (me) 7 6

Actually 1 6

I 73 96

We 158 112

Total number 457 395
Table (1)

The overall presence of DMs and markers and  their  percent
the number of times the elements according to the classification of
occurred in the debate between Fraser (2006) and Hyland (2005).
Trump and Clinton are shown in This variation arranges the DMs in
Table 1. The results indicate that an order of frequency which shows
the degree of the use of DMs by the ability of the speakers to
the two candidates is almost the achieve the persuasion functions.
same. The analysis of the collected The tables below represent the
data reveals that the absolute frequency of each discourse
frequency of each type or division markers and its percentage as they
of DMs. is different. In other are functioned in the text:
words, Table 2 shows the 1- Contrastive DMs. (concession
variations in the use of discourse and qualification
)

But Percentage
Trump 52 11.3
Clinton 27 6.8
2- Elaborative DMs. (additional)
And Percentage
Trump 83 18. 1
Clinton 79 20
3- Changing the subject
I say Percentage
Trump 9 1.9
Clinton 7 1.7
4- Temporal DMs.
First of all Percentage
Trump 7 0.6
Clinton 16 4.0

5- Attitude Markers:

Frankly Percentage
Trump 3 1.0
Clinton 2 0.7

oY
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[ think Percentag I Percentag
e believe e
Trump 25 54 2 0.4
Clinto |19 4.8 12 2.6
n
(un)
I, you | Percenta Fortunate Percentag
See ge e
ly
Trump 7 1.5 7 1.5
Clinton 16 4.5 2 0.5
6- Inferential (cause and effect)
So Percentage | Because | Percentage
Trump 18 3.9 28 6.1
Clinton 19 4.8 15 3.7
7- Engagement DMs
Look Percentag Let's Percenta
e (me) ge
Trump 2 0.4 7 1.5
Clinton 2 0.5 6 1.5
8 - Code glosses
That is Percentag Lt Percentag
e means e
Trump 7 1.5 7 1.5
Clinton 16 4.0 2 0.5
9- Conversation management of discourse (Frame Markers)
Well Percentag You Percentag
e know e
Trump 20 4.3 5 1.0
Clinton 27 6.8 5 1.2
Now Perc:ntag Airally Perczntag
Trump 9 1.9 1 0.2
Clinton 5 1.2 1.3
10- Self-mentions
I Perc:ntag We Perc:ntag
Trump 73 15.9 158 34.5

0¢
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| Clinton | 96 |

24.3

112 | 283 |

Following Fraser's (2009)
classification of DMs. The results
of the analyzed political debate
reveal that the most frequently
used markers are " Elaborative”,
and is used 162 times Trump
18.1%, Clinton 20% which serve
the function of coherence and
coherent between the participants
in the speech event also it indicates
a speaker’s continuation. so
Clinton used this expression more
frequently than Trump:

Clinton : it just shows you're not
up to doing the job. And let's -- you
know, let's be clear about what he
is saying and what that means. He
is denigrating -- he's talking down
our democracy. And I, for one, am
appalled that somebody who is the
nominee of one of our two major
parties would take that kind of
position.

00

In this paragraph Clinton accused
her opponent that he denigrates
democracy. As for the contrastive
DMs., "but "
speaker intended to say something
which was in contrast with what

it refers to the

was stated before. It is used 79
times Trump 11.3%, Clinton 6.8%.
However, the most frequent user
of such markers was Trump. The
paragraph below trump try to
convince the hearers that Clinton
does not make anything new to
Mosul just to look good for
election but he will do his best for
this town:

Trump: But you know who the big
winner in Mosul is going to be
after we eventually get it? And the
only reason they did it is because
she's running for the office of
president and they want to look
tough. They want to look good. He
violated the red line in the sand,
and he made so many mistakes,
made all the mistakes. That's why
we have the great migration. But
she wanted to look good for the
election. So they're going in. But
who's going to get Mosul, really?
We'll take Mosul eventually. But
the way -- if you look at what's
happening, much tougher than
they thought. Much, much tougher.
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Much more dangerous. Going to
be more deaths that they thought.

Temporal DMs serve the function
of signaling structural relations
between the segments that host
them and prior discourse segments.
The frequency of the marker first
of all which used to give a
conclusive relationship of the
context ideas is 23 times ,7 for
Trump and 16 for Clinton. The
inferential category, on the other
hand, is allotted to the markers
which indicate the cause of events
such as so and because. Both

markers  contribute  to  the
coherence of discourse by
signaling relations between
discourse units. The marker

"because" is used by the speaker to
indicate a relation of " cause and
result’ while "so" is used to
indicate a relation of ‘premise and
conclusion’ It was shown that
Trump's use of contrast marker
because (6.1) was higher than
Clinton (3.7%) as it is shown in
the example below:

Trump:  Because she takes a
tremendous amount of money. And
you take a look at the people of
Haiti. I was at a little Haiti the
other day in Florida. And I want to
tell you, they hate the Clintons,
because what's happened in Haiti
with the Clinton Foundation is a
disgrace. And you know it, and
they know it, and everybody knows
it.

Here Trump try to diminish
Clinton when he speaks about her

o1
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business in certain countries
especially in Saudi and Florida
taken money and treating certain
groups of people so horribly so he
reminds the hearers of those
disgraceful woks as he said.

As for the marker so the two
candidates have almost the same
frequency.

Among meta-discourse categories
that used in this debate "self-
mention" markers are the most
frequently once. The total number
of the times they are occurred is
(429) but Trump used the self-
pronoun We (34.5 ) more than
Clinton (28.3) . By using plural
form (we) the speaker manage to
build relationship with the hearer

because it indicates the
government or institution the
speaker represent while The

singular form is associated with
the degree of explicit presence of
the speaker in the speech, like 1,
my, and mine :

Trump: Let me tell you, Mosul is
so sad. We had Mosul. But when
she left, when she took everybody
out, we lost Mosul. Now we're
fighting again to get Mosul. The
problem with Mosul and what they
wanted to do is they wanted to get
the leaders of ISIS who they felt
were in Mosul.

About three months ago, I started
reading that they want to get the
leaders and they're going to attack
Mosul. Whatever happened to the
element of surprise, OK? We
announce we're going after Mosul.
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I have been reading about going
after Mosul now for about -- how
long is it, Hillary, three months?
These people have all left. They've
all left.

Another kind of meta discourse
markers is “shared knowledge
markers” such as “you know, well,
now, actually > which are used as a
markers of meta knowledge about
what speakers and hearers share
and what is generally known. As
for the marker well the speakers
have a little difference in their
frequency Clinton (6.8) , Trump
(4.3) while "you know" has the
same percentage :

Wallace: Can you really say that
you kept your pledge to that Senate
committee? And why isn't what
happened and what went on
between you and the Clinton
Foundation, why isn't it what Mr.
Trump calls pay to play?

Clinton : Well, everything I did as
secretary of state was in
furtherance of our country's
interests and our values. The State
Department has said that. I think
that's been proven.

But I am happy, in fact I'm thrilled
to talk about the Clinton
Foundation, because it is a world-
renowned charity and I am so
proud of the work that it does. You
know, I could talk for the rest of
the debate -- I know I don't have
the time to do that.

ov
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In the example above "Well" is
used as a preface to refocus
responses to questions arises by
Wallace. Clinton talks about her
achievements and how she is a
proud of it. Also she uses "you
know" as she is sure that the
hearers share some knowledge
about the information she talks
about. Discourse markers "now,
actually” are functional elements
of discourse management used in
initiating discourse. The
percentage of the marker (now) is
almost the same for the two
candidates but with "actually”
Clinton showed the lower
percentage in using such marker,
see page (9).

Showing the attitude of what
you are saying ,sentence adverb
like "frankly " is used to contribute
to the explicit side of
communication the frequency of
using this marker for Clinton and
Trump is almost the same, the first
3 times and the latter 2 .

Expressions  like "think,
believe, guess, suppose" are used
as attitude markers which reflect
the speaker's ideas whose function
1s to show the degree of
trustworthiness attached to the
statements (as cited in Simon-
Vandenbergen, 2000). The marker
“l think” express two functions
either uncertainty or certainty as
(Holmes 1990; cited in Furko,
2013) .The result of the
investigation in the debate
revealed that “I think” is used to
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express the speaker's opinion and
self-confidence rather than their
uncertainty as the examples below:
Trump : Well, I think it's terrible.
If you go with what Hillary is
saying, in the ninth month, you can
take the baby and rip the baby out
of the womb of the mother just
prior to the birth of the baby.
Clinton : So the plan I have I think
will actually produce greater
opportunities. The plan he has will
cost us jobs and possibly lead to
another Great Recession.

Trump (5.4) used this marker
higher than Clinton (4.8). Another
attitude Marker like
"unfortunately" is used as an
opener marker to describe the
situation while "I, you see" used to
attract the attention of the hearers .
The frequency of the marker
"unfortunately is almost the same
for Trump and Clinton. However,
some differences were observed in
the frequency of using " I, you see
" Clinton used them more
frequently than him ( see ----) .

Along with  meta-discourse
markers, the code glosses category
i1s used represented by terms that
is, it means which explain the
intended meaning of the writer or
the speaker by elaborating what
has been said. For example:
Clinton: We will not have open
borders. That is...

Wallace: Well, let me --
Secretary...

Clinton: That is a rank
mischaracterization.
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Wallace: Secretary Clinton...
Clinton: We will have secure
borders, but we'll also have
reform. And this used to be a
bipartisan issue. Ronald Reagan
was the last president...

In the example above Clinton tries
to persuade the hearers by his
opinion about the borders. Under
her plan borders should be opened
and immigrants should be
received. The number of times of
those terms is used for Trump is

(7) and Clinton is (16).
The last category of meta-
discourse ~ markers is  the

engagements or reminders let's,
look  which functions as opening
and closing the topics in order to
draw the audience attention and
focus on a certain point in the
discussion. The number of times of
the term look is the same for the
two candidates (7). However,
some differences were observed in
using such markers with Trump
who used let'sime) (7) more
frequently than Clinton (6):
Trump: Well, let me just say -- let
me just say.

Clinton: We're going to pull the
country together. We're going to
have trade agreements that we
enforce. That's why I'm going to
have a trade prosecutor for the
first time in history. And we're
going to enforce those agreements,
and we're going to look for
businesses to help us by buying
American products.
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Wallace: Secretary Clinton? Go
ahead, Mr. Trump.
Trump: Let me ask a simple
question. She's been doing this for
30 years. Why the hell didn't you
do it over the last 15, 20 years?
By using the marker let me
Trump try to attract the audience
attention that what she (Clinton)
had done over those years is just
an experience so he wants to
persuade them that she talks more
than she does.

4. Conclusion
When you're trying to persuade,
the chances of your success
depend a lot on whether your
arguments make sense, or are
logical. All the discourses markers
mentioned above, general and
meta- discourse contribute to the
persuasive  function of the
discourse by guiding the audience
in the discourse and making the
contents easier to understand.
Considering the total number of
DMs used by the politicians in this
study, it was revealed that the
frequency of wusing DMs is
different. Trump used them more
frequently than Clinton in certain
places and vice- versa. This result,
to some extent, is due to the
different characteristics of male

and  female  speaking. As
mentioned in result section, the
most focuses on Trump' and
Clinton ' use of DMs in their

debate is on self-mentions, one of
the meta-discourse categories
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introduced by Hyland (2005).
However, the most use of self-
mentions (we) belongs to Trump
which means that he turns to his
public status more frequently than
his personal status. In political
speeches this characteristic helps
in shortening the distance between
the speaker and the audience and
implies that there is a stronger
interaction between him and
listeners than Clinton.

Results also show that use the
most  metadiscoursal  markers
occurred by Trump to achieve
persuasive goal. Attitude markers,
as frankly, (un)fortunately, I think
used more frequently by him than
Clinton while the frame markers as
well, now, actually have the higher
frequency with Clinton which are
used to initiating the speech and to
indicate the upcoming shift in talk
e.g. when Trump accuses Clinton
that she and Obama were the main
reason of violence in America and
other countries and she replied the
opposite mentioning some
disgraceful acts he had done as his
attempt of assaulted on some
women in Chicago. By using those
frame markers Clinton manage to
attract the attention of the hearers
and to persuade them that he does
not reserve the presidency.

Elaborative markers were used
with the high frequency rate in the
candidates’ talk. such markers
have a pragmatic effect in the
sense that it indicates a speaker’s
continuation and the coherent of
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the text. The numbers of the time
they are used is almost the same by
the two opponents.

Among the contrast markers
like “but” were used to show that
the speaker intended to say
something which was in contrast
with what was stated before. The
result showed that the two
politicians used contrast markers
in their talk. It was also shown that
Trump’s use of contrast marker
(11.3) were higher than Clinton
(6.8). Also, a difference observed
in using temporal markers like
first of all which that indicate the
links and transitions between the
topics and used to signal
continuation of the topic, and
summary of the opinions Clinton
(16) used it more frequently than
Trump (7).

To sum up, the highly frequent
use of DMs by the candidates in
this study denotes that DMs are
considered as a  significant
linguistic device used by both male
and female, but it presents
inconsistencies in the frequency
use of DMs for the two genders i.e.
the compassion revealed that there
1s similarities in their use in some
places and differences in others but
they both managed to use them as
a means of persuasion as far as
possible.

References:
- Aijmer, K. (2002). English
Discourse  Particles: Evidence

Y0 Gl (ol ol (i o2 ol S ) 0L Lol dl jisl) gl ol s

from a corpus. Amsterdam: John
Benjamins Publishing Company.

- Alekseeva, M. V (2001).
Scientific  text as polylogue
(Monograph). Moscow: Signal.

- Algouzi , Sami (2014). Discourse
markers in Saudi English -and
British English: A comparative
investigation of the use of English
discourse markers. University of
Salford, Salford UK. <<www>>
http: //www.google.com//

- Lewis, Diana M. 2011. A
discourse-constructional approach
to the emergence of discourse
markers in English. Linguistics
49(2). 415-443.

-  Brinton, Laurel J. 1996.
Pragmatic markers in English:
Grammaticalization and discourse
functions (Topics 1in English
Linguistics 19). Berlin & New
York: Mouton de Gruyter.

- Dér, Csilla Ilona. 2010. On the
status of discourse markers. Acta
Linguistica Hungarica 57(1). 3-28
- Filonenko, T. A. (2005). Genre
and stylistic characteristics of an
English-speaking scientific and
methodical discourse (abstract of a
thesis of cand. Phil.sciences).
Samara.

- Fraser, B. 1993. Discourse

Markers Across Language:
Pragmatics and Language
Learning  Monograph  Series,

Vol.4: Internet: ERIC database:
http://www.eric.ed.gov



CL.A\ B\EY

- Fraser, Bruce. 1999. What are
discourse markers? Journal of
Pragmatics 31(7). 931-952.

- Fraser, B. (2005). Towards a
theory of discourse markers. In:
Fischer, Kerstin (Ed.), Approaches
to discourse particles, (pp.189-
204). Amsterdam: Elsevier Press.

- Fraser, B. (2009). An account of
discourse markers. [International
Review of Pragmatics, 1,1-28.

- Furk6é, B. P. (2013).The
functional spectrum of pragmatic
markers in  political  news
interviews and celebrity
interviews. Topics in Linguistics,
11, 12-21.

- Grabias, Stanistaw
(2001).Language in Social and
Cultural Behaviors. Lublin:
Sktodowskie;.

- Hlevova, Yu. A. (1999). Types of
modal meanings. Bulletin of the
Amur state university. Vol. 7.
URL:
http://www.amursu.ru/vestnik/7/9
- Holmes, J. (1990). Hedges and
boosters in women’s and men’s
speech. Language and
Communication, 10(3), 185-205

- Karasik, V.V. (2004). Language
circle: personality, concepts,
discourse. Moscow, Gnosis .

- Konkov, V.I. (2011). Speech
structure of the newspaper text

N

YoV ol (bl Colaal 3 o2 ool LG ) A Byl Ll 3311 B2l ol e

(abstract of a thesis of doctors of
phil. sciences). St.-Petersburg .

- Maschler, Y. (1994). Mitigating
and discourse markers in bilingual
conversation. Language in Society,
23, 325-366.

- Oxford Advanced Learner's
Dictionary (5th Ed). (2000).
Oxford University Press.

- Redeker, Gisela. “Linguistic
markers of discourse structure,”
Linguistics 29(6) (1991): 1139-
1172.

- Schiffrin, Deborah. 1987.
Discourse markers. (Studies in
Interactional Sociolinguistics 5)
Cambridge: Cambridge University
Press.

- Simon-Vandenberg, A. M.
(2000). The functions of I think in
political discourse. International
Journal of Applied Linguistics,
10(1), 41-63. Discourse Markers in
Political Interviews.

- Stevenson, A. (ed.). (2010).
Oxford Dictionary of English.
Oxford: Oxford University Press.
- Schourup, L. C. 1999. Discourse
markers, Lingua, 107: 227-265.

- Swan, Michael (2005). Practical
English Usage. Oxford: Oxford
University Press


http://www.amursu.ru/vestnik/7/9_

C_u\ BeY TN Gl (ol sl 352 2 phall oG ) 8N Jpll bl sl il ol e

"The correlation between self-confidence and speaking performance"
By:
Asst. Lect. Mustafa Mahmood Nuaman
Abstract

The present research aims at investigating The correlation between self-
confidence and speaking performance.

To achieve the aim of the research, three null hypotheses were posed.
Three sub-hypotheses were derived from the third hypothesis. To examine
the validity of this hypothesis, a sample was chosen from the third grade
students from Qutaiba Bin Muslem Albahili intermediate school for males. It
consisted of (122) students. Equating procedures were used to equalize the
groups in several non-experimental variables.

The researcher has prepared the main requirements of the research, the
present research has required the preparation of two tools to measure
students' self-confidence and speaking performance. The researcher
designed a test to measure both students' speaking performance and self-
confidence.

After collecting and analyzing the data by using the T-test, the results
indicated that:

1. There is a statistically significant level of self-confidence among the
third-grade- students.

2. There is a statistically significant level of speaking performance
among the third-grade- students.

3. There i1s a statistically significant correlation between the self-
confidence and speaking performance.

4. There is a statistically significant correlation between the global self-
confidence and speaking performance.

5. There is a statistically significant correlation between the situational
self- confidence and speaking performance.

6. There is a statistically significant correlation between the task self-
confidence and speaking performance
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In the light of the results obtained, a number of recommendations and
suggestions are put forward.
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Section One: Introduction

[ 1.1 Statement of the Problem ]

One of the most serious
problems in language learning is
the difficulty of spoken language
especially among the adolescents.
Comparing speaking to the other
skills, speaking is considered as
the most difficult skill since it
requires more than a linguistic
competence. However, many
psychological factors can affect
the speaking performance of
students like attitudes, tendency
and self-confidence. Self-
confidence plays a great role in
students' ability to speak. Poor
self-confidence learners have a
high level of stress and depression,
this leads them to avoid speaking
in the target language.

Also, the problem of
unwilling students to speak in the
target language is a common issue
in foreign language classrooms.
The lack of self-confidence
prevents those students to speak in
front of others as they feel nervous
and afraid of making mistakes. So,
they have few opportunities to
learn the target language and to be
fluent. (Mahdi, 2015 : 1706)

Speaking skill is challenging
and 1t 1s influenced by the

¢

psychological status of learners.
Learners will not feel secure in the
class, so they prefer to keep silent
most of time instead of
participating. Learners regard the
speaking skill as a teasing skill,
since they believe that committing
mistakes is something shameful
and they usually prefer to use short
answers or even one word to reply
to others Furthermore, the fear of
speaking leads learners to lose all
love, ambition and motivation to
learn the target language. On the
other hand, those with high level
of self-confidence find that
speaking is interesting and
committing mistakes is a natural
outcome of the learning process.
(Haidara, 2015: 514-515)

The problem may also take
the form of speakers' lacking of
encouragement, immediate
feedback and opportunities to
practice speaking and depend on
their previous knowledge. These
factors can reflect
awareness or become automatic
with practice. For instance, the
speaker slows down or stops when

conscious

he or she is speaking about an
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unfamiliar topic, not able to
express  their thoughts and
opinions  satisfactorily, = make

mistakes and slips or thinking of
suitable or correct words. In such
cases, the teacher role is very

[ 1.2 Significance of the Study ]

Language 1s a tool of
communication, so human beings
need language to exchange
information. Speaking is one of the
most used and important skill for
communication. Add to that, the
importance of speaking is not
related to English only, it is
important in other school subjects.
Since, nowadays in Iraq, one can
notice the changes in many school
subjects from Arabic to English;
good speakers are better students
than poor speakers in every subject
area. It is very important to help
students who study English to
communicate and use it fluently.

[ 1.3 Aim of the Study: ]
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important
immediate

either by giving
feedback or
motivational phrases to encourage
them to continue even a smile can
affect the learners' performance
positively. (Mahdi, 2015 : 1705)

Thus, practicing speaking helps to
facilitate this step and eliminate
any obstacles that hinder oral
performance  because  without
speech we cannot communicate
with each other orally. Even when
a person is applying for a new job,
for example, he or she has to show
a good speaking performance.
Moreover, this study helps English
language teachers to be aware of
the importance of self-confidence
and how it can affect learners' will
to use the language orally. In
addition, 1t reveals how self-
confidence can simulate or hinder
speaking performance.

This study aims to discover the correlation between self-confidence
and speaking performance of Iraqi EFL intermediate school students.

[ 1.4 Hypothesis of the Study ]
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At 0.05 the Alpha level of confilence and speaking
significance, the present research performance.
hypothesizes the following: b. There is no statistically
) o significant correlation
l. There is no statistically between situational self-
significant in self-confidence confidence and  speaking
scale among the third- £
de- students prormanee. .
gra , ' . c. There i1s no statistically
2. There is no statistically onifi lat;
.. : kin significant correlation
significant —in  speaking between task self-confidence
performance among the and speakin
third-grade- students. — P &
3. There is no statisticall 1.5 Limits of the Study ]
significant correlation The present study is limited to the
between self-confidence and following:
speaking performance.
P g perf % One public intermediate
The  following  three  sub- school.

hypotheses were derived from the
third hypothesis:

a. There is no statistically
significant ~ correlation
between global self-

[ 2.1 Factors which affect speaking ]

Wahba (1998:36) opines
that English refers to the use of
English by speakers with different
native languages. In recent years,
teachers of English have been
paying increasing attention to
identify the needs of their students;
likewise, learners of English face

1"

% Third -grade-male students
during the academic year
2018-2019.

Section Two: Theoretical Background and
Previous Studies

problems, but the majority of these
problems are related to speaking.

Rababah (2002:6) refers
also to an important area of
difficulty among Arab learners of
English as a target language, who
find it difficult to communicate
freely in the target language. This

1s maybe due to the methods of
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language teaching, it can also be
due to the learning
environment. Hence, speaking is a
deserted skill in many classrooms
around the world. It is discovered
that students may score high marks
for English but they might find it
difficult to speak in English.
Students are not able to speak
English well despite their excellent
scores in writing skill, for
example. This is because; teachers
rarely practice speaking in the
target language "English" in
classroom and they do not offer
opportunities to the learners to
practice speaking. Therefore, the
learners become unable to speak
fluently and confidently. They are
afraid of making mistakes
whenever they speak and this
could hinder them in
communicating with others in
English.

According to Baker and
Westrup (2003: 5-6), there are
several barriers for students to
communicate:

First, the cultural differences
among students influence the way

students communicate. Each

v
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culture has different social roles
and rules for speaking.

Second, students are afraid
of making mistakes in target
language and this makes them
unwilling to communicate.

Concerning speaking skill,
students might face difficulty in
responding to their teacher in
target language. The reasons are
that they have limited idea about
what to say and they are concerned
over making grammatical mistakes
and using the wrong words (Baker
and Westrup, 2003: 77). Students
must be taught on how to pause
and hesitate between sentences as
this will give them space to think
of what to say next (ibid :78).

To sum up, speaking skill
requires interaction, challenges,
conversation in the classroom, it is
considered as the most exhibited
skill by numerous psychological
problems. Most Target language
students are worried in standing in
front of their classmates and
perform due to many factors such
as; fear of making mistakes,
shyness, lack of confidence and
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even the linguistic factors such as

[ 2.2 Speaking as a Skill ]

Learners attempt to learn a
foreign language in order to speak
and communicate fluently.
Speaking is considered as the most
important  skill which  helps
students in acquiring the foreign
language. In general, speaking is a
productive skill which means the
students' ability to use and
communicate through a language
effectively. Add to that, Celce-
Marcia (2001) states that “the
ability to speak a language is
synonymous with knowing that
language since speech is the most
basic means of communication”
(Cited in Koran, 2015: 403).
Teaching speaking is also crucial
because it can also help improve
other language skills; it can help
learners to build vocabulary,
improve grammar, listening and
writing as well. Hence, speaking is
not only a verbal use of language,
but it could be via nonverbal

[ 2.3 The meaning of self-confidence ]

Self-confidence, Is how the
students feel about themselves.
According to Dornyei (2005 : 211)
pointed that the concept of self-
confidence is closely related to
self-esteem, both share a common

TA
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lack of vocabulary.

language like the use of body
language or gestures. Cole et al. (
2007:12) stated that “ speaking is
essentially a collaborative and
interactive process. It 1is an
exchange. We may finish each
other's =~ comments,  interrupt,
disagree with or extend what is
said”. Target language students
attempt to speak for more
explanation or interrupt for more
clarification and give an opinion
for exchanging ideas. Thus,
speaking serves many things that
help the improvement of the
learning  process. Accordingly,
Florez (1999:1) described speaking
as an interactive process, which
consists of three main stages which
are producing, receiving and
processing information. In
language teaching and learning,
speaking is considered a skill to be
practiced and mastered.

emphasis on the individual's
perception of his or her abilities as
a person. It is nearly the same
meaning with self-esteem, self-
efficacy or the knowledge about
you. Self confidence in language
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learning means this conception has
more to do with how learners
perceive their ability as language
learners and their progress in
relation to the particular context in
which they are learning. People
derive their sense of self-esteem
from  the of
experiences with themselves and

accumulation

[ 2.4 Developing Self-confidence ]

To build self-confidence
requires many steps as agreed by
many theorists. “ Step by step,
right foot then left foot and you are
on your way ~ ( Wright, 2008: 3).
Students in foreign language
classes need to satisfy their own
needs first to enhance their
positive self -image. As Anthony (
2003 :5) states that “ one of the
principles requisites for change
and a self-confident personality is
to satisfy your own needs first ”.
Self -confidence starts from the
person itself, if learners lack self-
confidence they will neglect
themselves.

Add to that, it is difficult to
speak and perform in an academic

4
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with others and from assessments
of the external world around them
(Brown, 2000:155). So that, the
students good self-
confidence can be success in

who has

learning process, but those who
has less self-confidence tend to
face their failure.

context in the foreign language
with high self-confidence,
especially in English, since it is
considered as a new language for
students. Shumin ( 2002 :204)
tackled this idea when he claimed,
“ It is difficult for EFL learners,
especially adults, to speak the
target fluently and
appropriately”. They should keep
their inner voice positive (stop the
negative talk). So, the key element
of building up self —confidence is
thinking in a

language

positive  way.
Students have to be always bullish
concerning their performance.

According to Adalikwu (
2012 :30) it is very important to “
Focus on how you can solve
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problems, make a better choice
next time, or take any other kind of
action that will help you focus on
the positive rather than the
negative . Each student has the
ability to monitor their internal
voice and decide to make it send
positive  or negative  ideas.
Adalikwu ( 1bid) underscores that
it is our ‘ inner critic’ and learners
must have a control over that
voice. Adalikwu ( 1bid) also
presented examples for positive
inner talking, he suggested,” I'm so
stupid ” becomes “ OK, I made a
mistake”. “Next time I will know
not to do the same . Thus, any
idea you speak about can change
your behaviour. Thus, Self-
confidence can be changed
according to the internal picture
we have about ourselves (Bruno
and Joyce, 2014: 51). In the same
context, they mnoted that this
internal picture can be as a helpful
encourager (ibid ).

Furthermore, The major
mistake that all the students

commit is comparing themselves
with others. Adalikwu ( 2012 :26)
mentions that probably the fastest

event.

[ 2.5 The importance of speaking skill }/
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way to feel bad about yourself is to
focus on what you do not have,
what you haven't achieved, or
compare yourself to others that
you feel have achieved more than
you have. When students start
comparing themselves with those
who have better achievements than
their achievements. In this case,
they will neglect their goals and
focus more on their weaknesses
rather than on their achievements.

Finally, Writing down your
achievement is a helpful technique
to build up self—confidence.
Students have to record any
successful  event that they
accomplish and return to them
whenever they feel frustrated.
Adalikwu ( 2012 :26) viewed,*
Every day, write down a list of at
least five things that you are proud
of accomplishing, or things that
you can be grateful for in your life
. Practicing the foreign language
and speak up is an essential step
that makes students proud of their
language. After positive thinking,
build your goals and avoid
comparison with others by writing
each successful
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Many researchers consider
speaking to be the most important
skill because by speech students
can share ideas and learn more
about the language. In this context,
Carter and McCarthy ( 1997:7 )
stated, “ During the past ten to
fifteen years there has been an
explosion of interest in the analysis
of extended stretches of spoken
and  written language, and
increasing reference to and use of
real language in English language
teaching materials ”. For many
years, a lot of consideration has
been given to speaking skill to
understand its significance in the
foreign language classes.
Supporting this idea Brown
and Yule ( 1983:02) stated, “ The
serious consideration of the spoken
language as a subject for teaching
has a long history, but only made a
decisive  impact on foreign
language teaching in general after
the end of the second world war” .

Speaking is considered as a
crucial part of the language
learning process. It helps to
expand knowledge of the language

\A
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and their confidence in using it.
Cole et al.( 2007:01:07) have
stated that speaking and listening
were a major component of key
skills and literacy qualifications .
In the same context they added, “
Talk is the first form of language
most of us learn, but we are
probably unaware of how we learn
it or the level and types of skills
we possess” . Speaking shows that
foreign language students are able
to use the Target language
effectively which could be as an
indicator of their level. Although,
speaking is considered as one of
the important skills to be enhanced
and developed, but most target
language students attempt only to
learn a foreign language for
official exams, and they do not
speak it well. For this reason, there
have been some relevant research

which tries to mention the
necessity of this skill and its
effects in EFL instruction. As

Egan (1999:277) asserted that
speaking is at the heart of second
language learning but has been
somewhat ignored in teaching and
testing for a number of logical
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reasons”. In the same context,
Gammidge ( 2004:07 ) reported
that “ Speaking is a highly
challenging yet essential skill for
most learners to acquire. Learners
need to speak with confidence to
carry out the most basic social
transactions” Supporting this
conclusion, McCarthy ( 1998:15)
stated that ““ although it may seem
obvious that spoken language is
primary and that written language
is secondary in terms of their
occurrence in human societies ” .

In fact, all skills that
students use are necessary and
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complementary, so each skill
completes the other one, but
speaking is special and differs
from other skills. Bygate (

1987:14) reported that “ The way
language is organized in speech is
typically different from the shape
it takes in writing ” . Each skill has
its elements and processes, but
speaking differs totally from
others. Since it provides the Target
language learners with more
opportunities to enhance and use
the foreign language as a tool for

special communication

[ 2.6 Teachers' Role in Developing Self-confidence ]

Teacher should always give
positive help and caring, since
students are always interested
about their teachers ' opinion as a
reaction to their performance. How
teachers deal with their students
flaws and how they correct them,
have a considerable impact on
students' oral performance.
Kyriacou ( 1995 :73) opines that “
in your interactions with pupils,

\Al

the two areas that probably have
the greatest effect are how you
treat pupils' errors and the extent to
which you take a personal interest
in their progress ” . Teachers care
will inspire a strong relationship
among the students and reduce any
kind of anxiety and stress which
students experience during their
presentations. In addition, by
caring teacher will be more close
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to their students, which help them
in turn to be better performers
since the feeling of happiness and
relax help them to express their
ideas clearly. Stronge ( 2007 :23)
maintains that specific teachers
show caring include listening,
gentleness, understanding,
knowledge of  students as
individuals, nurturing, warmth and
encouragement. Thus, teachers
should always give constructive
criticism which may help students
in their future presentations.
Teacher treats their students
equally and fairly. Students will
lose their confidence when
noticing any kind of bias in the
classroom. When students feel
themselves neglected, they avoid
participating and start to despite
themselves. Stronge ( 2007:25)
suggests that students expect
teachers to treat them equitably
when they behave as well as when
they misbehave and to avoid
demonstrations of  favoritism.
Thus, teachers have to provide all
of their students the opportunity to
perform. The role of the teacher is
not limited to the transfer of
knowledge to the students. In fact,

\a
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the role of teachers is more than
that, they should take into
consideration students' needs and
know how to build enjoyable
environment where students feel at
ease and engage in the task.
Indeed, Teachers are the key
element in building students'
confidence, teachers should not
impose their students to speak
rather they should employ a
variety of methods to motivate
their students to speak and
reinforce them to believe in their
abilities. Cole et al.( 2007 :12)
have stated * Confidence and
competence go hand in hand and

increasing your learners'
confidence will help them to
develop their skill . Teachers

have to wuse many techniques
which help them to foster their
students' self-confidence such as
teachers' use of praise. Using
praises in the classroom is very
helpful behavior to keep the
students motivation and trust in
their abilities. Praises include any
positive and favorable remarks
directed to the students to
encourage them such as; Good,
Excellent and so on. Knight and
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Lee ( 2008 :38) suggested other
examples, “ “Good”, “nice job”,
and “ thanks” are all examples of
unlabeled praises that instructors
may give to students 7. Indeed,
praises reinforce students to work
more since their work is
appreciated. Lee and Knight ( ibid

[ 2.7 Previous Studies ]

Zhao Na from Shandong
University of Technology, China
did a study of High school
students’ English learning anxiety.
This anxiety related to the students
self confidence in order to perform
their spoken English by trusting
and believing in themselves,
having faith in the ability in
whatever situation. The result of
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) tackled this point, they claimed,*
As such, you can use behaviors .
Praises have a great effect on
students' performance, when the
teacher uses praises during the
students' presentation they will
support them and build up their
self-confidence

this study is that students’ fear of
negative evaluation was especially
serious. Kanza, D. (2015) in his
study "The Importance of Self-
confidence in Enhancing Students’
Speaking Skill" dealt with self-
confidence. The results indicated
that self-confidence has a great
role in developing students' ability
to speak.

Section Three: Methodologies and Procedures

[ 3.1 Design of the Study ]
One of the first steps in
educational  research is to

determine the adequacy of the
design for answering the research
questions. The present study aims
at investigating the correlation
between  self-confidence  and

\&4

speaking performance. So, the
nature of the study is correlative. It
aims at collecting descriptive data
concerning the self-confidence and
speaking performance.
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[ 3.2 The Population ]

The population of the present
study consists of the third grade
male students at the intermediate

[ 3.3 The Sample ]

The third grade in Qutaiba Bin
Muslem Albahili intermediate
school for males subsumes three

Y0 gl (ol ol i 2 ol S ) 00N Ll Ll 511 gl ol s

and secondary schools in the city
of Mosul for the academic year
(2018-2019).

sections (A, B, C, D) and consists
of (153) students. . (See table (1)).
Table (1) The Sample

of the research

Before
Elimination

Group

Repeaters Negative
Effects

Final
number

Absent

Participants

A 39 3 2 2 30
B 37 2 0 4 31
C 39 7 0 3 29
D 38 4 0 2 32

Sixteen failures in the groups
were eliminated since they were
expected to have previous
knowledge about the subject; a
point that may affect the validity
of the experiment. Also, two
students were excluded from group
A because one of them studied in a
school where all subjects are
taught in English and the other

[ 3.4 The Equivalence ]

In order to make the present study
as valid as possible and ascribe
results to the relation between self-

lived in India for four years.
Finally, eleven absent participants
who missed the speaking test, self-
confidence questionnaire, or have
repeated absence were also
excluded. Consequently, the total
number of the sample was (122)
students.

confidence and speaking not the
extraneous variables, the
researcher equalized the groups in
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terms of certain variables which
were supposed to have great effect
on the study.

Extraneous variables can be
controlled or minimized by many
methods. One of these methods is
balancing, 1i.e. the groups are
equalized on the basis of more
than one characteristic or variable.

[ 3.5 The Instruments ]

For the purpose of achieving the
objectives of the research and to
test the hypotheses, the researcher

had to meet a number of
requirements, namely:
1. The Speaking

Performance Test:

The researcher depended on
the subjects mentioned in the
Student Book in preparing the test.
The test was presented to a group
of experts to ascertain the extent of
clarity and appropriateness. Also,
it was administered on a group of
students in  Amer  Abdulla
intermediate school to find out its
reliability. The consistency of two
scorers was used to calculate the
reliability coefficient of the test.
To measure students' speaking
performance, it was required to
design an speaking performance
test. The researchers designed the
test for the purposes of the current
study to determine students' level

A
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Identical balancing is impossible.
So the means and the variables
must be as nearly equal as possible
(Best and Kahn, 2008:170).

In order to control all the
variables that may affect the study,
the researcher has equalized the
groups .

in speaking of third grade, in
accordance with the following
steps:

a. Selection of the Test

materials

Two units have been
identified, each has a diversity of
speaking topics to measure
students' speaking performance.
The first unit contains topics about
describing people, local shopping
mall and characteristics of people.
The second unit contains talking
about likes and dislikes, making
and rejecting suggestions, giving
oral opinions about a story and
giving advice.

b. Forming the Test Items:
The most important
consideration in designing a
language test is its usefulness.
Teachers need to know how far the
students have understood the
lessons, and this can be obtained



gLl A

through assessment. Designing a
good test is one of the most
important  tasks in  teaching
speaking. The test consisted of
multitude forms of questions;
Describing a  picture, Short
answers Questions and open-ended
questions. (See appendix 1).

c. Marking the Test
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The test scoring scheme is
subjective. A variety of question
formats were used. So, the
researcher tried to delimit the
effects of subjectivity so that a
scoring rubric was designed to
make the scoring as much
subjective as possible. Table (3)
below describes the scoring rubric.

Table (2) the Scoring Scheme

Criteria Tasks The Scale
luency and coherence Avoiding Silence and use of words to (0-1-2-3-4)
connect ideas
Lexical Resource The use of vocabularies and phrasal verbs (0-1-2)
irammatical accuracy |voiding grammatical mistakes and the use of | (0-1-2)
different grammatical structures
Pronunciation Pronouncing words accurately (0-1-2)

d. Validity of the Test

Whatever  methods  or
formats are used, tests must always
follow a set of principles which
guarantee  assessment  validity.
Tests designed in different formats
tend to have more validity and
reliability than tests designed in a
single format. To ensure the
validity of the test used in the
present study, the researcher
adopted two types of wvalidity,
namely content validity and face
validity. Both types are said to be

A%

more 1mportant than the other
types.

1) The Content
Validity:

Among different types of
validity, content validity is said to
be the most important one, but it is
also the simplest. This process
involves an examination and
comparison of the objectives and
the items for a match between the
two, the amount of time devoted to
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each objective and the
appropriateness of each individual
item. In order to judge whether the
test has content validity, the
researcher needs specifications of
all the related aspects that the test
1s meant to cover, including the
skills or the structures. Such
specifications were made in test
construction.

2) The Face Validity:

The second quality that
affects test usefulness is face
validity. A test is said to have face
validity if it looks as if it measures
what it is supposed to measure. In
order to secure the face validity of
the test, the test items were sent to
a number of jurors to obtain
suggestions for modification.

All jurors have agreed that
the test is within the accepted
standards of the  students'
knowledge of English at third
grade and that the test items test
speaking skills. In the light of their
remarks, some items = were
modified in terms of wording and
content.

3) Piloting the Test:

For the purpose of verifying
the  psychometric  properties,
identifying the clarity of items and
calculating the time it takes to be

YA
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answered, a pilot test was
performed on (30) students
enrolled in third grade, Amer
Abdulla intermediate school. Pilot
participants were asked to answer
the speaking questions. It was
obvious through the application of
the test that the items were clear.

e. Reliability of the Test

It is a measure of the degree
to which an assessment procedure
gives consistent results. To ensure
the reliability of the test, pilot
participants were asked to answer
the speaking questions and two
examinees scored the test to check
the consistency of the marks given
by each scorer. Pearson
Coefficient formula method was
used to calculate the reliability
coefficient of the test. It was
(0.82). As a result, this section
demonstrated a reasonable level of
reliability.

f. Items Difficulty "P"

It actually tells how easy the
items are for the students in that
particular group. The construction
of the test must address item
analysis, item discriminability and
item difficulty. It has been found
that the level of items difficulty
ranges from (0.34 to 0.78) for all
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the items of the test; which is
regarded as acceptable and
satisfactory.

1. Items Discrimination "D"
This is calculated by
subtracting the proportion of
students' correct answers in the
lower group from the proportion of
correct answers in the upper group.
In order to retain the items of
higher discrimination, the items of
low discrimination are deleted and
the discriminatory index ranges
from (0.26 to 0.78) for all the
items of the test. Most of the
literature of measurement and
evaluation indicates that the
individual item is acceptable if its
discriminatory index 1is (0.25).
This means that all the items of the
test are acceptable in terms of
discriminatory index.

2. The
Questionnaire:

Self-confidence

After reviewing a number of
studies which measure self -
confidence, the researcher did not
find a scale which fits the present
research at the level of third grade.
After discussion with some
teachers of experience and
competence, the researcher
considered preparing a test to
measure the self -confidence
taking into account the explicitness

vAa
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of items and their appropriateness.
The researchers adopted Likert's
method of measuring students' self
-confidence. The scale includes
three aspects, namely; global self-

confidence, situational self -
confidence and task self -
confidence.

a. Constructing the Items:

In the light of the literature
and sources that deal with self -
confidence, the researcher
reviewed a number of self -
confidence questionnaires in order
to learn how to design them
namely Al-Hattab, A. A. (2006),
Kanza, D. (2015), and Park and
Lee (2010). Also, the
questionnaire was translated and
distributed among students. (See
appendix 2)

The items were constructed
to be harmonious with the
theoretical definition of self -
confidence. The ability of third
grade students, their mental
abilities, taking into account the
objectives behind designing the
scale and the characteristics of the
population in which the study will
be applied were taken into
consideration.

b. The Validity of the Scale:
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Validity is defined as
judgments made to see whether the
instrument appears to be valid
superficially, i.e. does it measure
what it purports to measure? The
importance of valid instruments
lies in the fact that the conclusions
the researchers draw are based on
the information gained by the
instrument.

The scale was presented to a
number of Juries in education and

TN Gl (ol sl 352 2 phall oG ) 8N Jpll bl sl il ol e

psychology to prove its face
validity. Juries were asked to
judge, delete and modify the items.
No items were deleted but some
modifications were made.

¢. Scoring Likert Scales:

The researcher scored the
scale by using Likert five-fold
style as it is presented in table

(11):

Table (3) the Scale's Rating and Scores

Rate Strongly
Agree Agree
Item
Positive 5 4
Negative 1 2
d. Piloting the Scale:

Piloting the questionnaire
serves a number of functions,
especially in terms of increasing its
reliability, validity, and
practicability. The scale was
applied on Monday (15/10/2018)
to a sample of third grade students
selected from the population of the
research, other than the original
sample. The number of
participants was (300) students
from Amer Abdulla intermediate
school in the city of Mosul to

Strongly
Undecided | Disagree | Disagree
3 2 1
3 4 5
detect the clarity of both
instruction and items, the

discrimination index, and to
estimate the time required for
answering the questionnaire. The
time spent by students to respond
to the scale was (35) minutes.

e. The Discrimination Index of
Items:

This shows '"the extent to
which each item discriminates
among the respondents in the same



gLl A

way as the total score
discriminates" (Ary et al., 2010:
211). In order to find the
distinctive 1index of items, the
following were conducted:

1. Finding out the total score for
each respondent.

2. Ordering the total scores
obtained by the sample which
is numbered 100 Descending
(from the highest to the lowest
score).

3. Adopting the highest and the
lowest groups. This required
ranking the respondents of the
highest total degree to lowest.
The first 27% forms with
highest grades were chosen, as
the Upper Group, and 27% of
the forms occurring at the
lowest grades were chosen
named as the Lower Group.
This ratio gives the most
appropriate size and higher
discrimination possible.

T-test was used for one
independent sample to

[ 3.6 The Statistical Tools ]
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determine any  significant
difference between the upper
and lower grades in each item
of the scale, where the
calculated value of T s
regarded as an indicator of the
discrimination of each item

and compared with the
tabulated T value.
f. Self-confidence Scale
Coefficient Reliability:
In order to verify the

stability of the scale and get over
its internal consistency, the
researcher used test and retest
method and the correlation
between test and re-test was
calculated using (Pearson
formula). The number of the
sample was (30) students. The
scale appeared homogeneous as
the results showed that the
reliability coefficient alpha was
(0.83); which indicates that the
scale is consistent.

The statistical tools used in this study were:
1. The t-test for two independent samples.

2. Pearson Correlation 'r.'

3. The t-test for one independent sample.

4. The t-test for correlation.

AN
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Section Four: Results, Discussion, Conclusions, Recommendations and Suggestions

[ 4.1 The First Null Hypothesis ]

There is no statistically
significant level of the overall
self-confidence scale among the
third-grade- students.

It 1s concerned with the
results obtained from the self-
confidence scale for the whole
sample. To investigate the
hypothesis in question, i.e. whether

or not the level was statistically
significant, the obtained data had
been manipulated statistically by
using T-test for one independent
samples for the overall self-
confidence and for each aspect.
Then, the computed "t" value for
each aspect and the whole sample
are compared with the tabulated
one.

Table ( 4 ) Self-confidence level

Aspects of | Hypothetical <

“t” Value

X SD é=0.05
SC mean Computed | Tabulated
Global 60 71.631 | 11.431| 11.238
Situational 60 72.959 | 8.712 16.429 1 960 Significant
' Difference
Task 60 77.049 | 7.359 | 25.588
Total 180 221.639 | 20.240 | 22.723

As shown in table (4), it is
obvious that the computed "t"
value is higher than the tabulated
one. So, the hypothesis is rejected

and the alternative one is accepted.

This means that there is a
statistically significant level of
self-confidence at 0.05 alpha level
and (121) the degree of freedom.

AY
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[ 4.2 The Second Null Hypothesis ]

This hypothesis states that:

There is no statistically significant
level of speaking performance
among the third-grade- students.
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It is concerned with the mean
scores of speaking performance.
Table (5) illustrates the results

obtained in this respect.

Table (5) the level of speaking performance

Hypothetical | __ “t” Value
X SD a=0.05
Mean Computed | Tabulated
Significant
4 5975 | 1.523 14.320 1.960
' ' Difference

It is obvious from table (5) that
the calculated "t" value is higher
than the tabulated one. Hence, the
null hypothesis is rejected and the

alternative one is accepted. That is

[ 4.3 The Third Null Hypothesis ]lly

significant Ievel of students'

speaking performance at 0.05
alpha level and the degree of
freedom is (121) on the speaking

test.

This hypothesis states that:

AY

There is no statistically significant
correlation between the overall

self-confidence  and  speaking
performance.

It 1s concerned with the
correlation between self-

confidence scale and the speaking
performance. To investigate the

hypothesis in question, i.e. whether

or not the correlation was
statistically significant, the
obtained data had been

manipulated statistically by using



gLl A

t-test for correlation. Table (6)
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below illustrates the results.

Table (6) the correlation between self-confidence and speaking

performance
No. of | Correlation “t” Value
a=0.05
students "r" Computed | Tabulated
Significant
122 0.374 4418 1.960
' Difference

It is obvious from table (6)
that the calculated "t" wvalue is
higher than the tabulated one.
Accordingly, the null hypothesis is
rejected and the alternative one is
accepted. That is to say, there is a

[ 4.3.1 The Sub-Hypotheses ]

statistically significant correlation
between the self-confidence and
the speaking performance at 0.05
alpha level and the degree of
freedom is (120).

The following three sub-hypotheses were derived from the third hypothesis:

a. There 1is no statistically
significant correlation
between global self-confidence
and speaking performance.
There is no statistically
significant correlation

b.

between  situational  self-
confilence and  speaking
performance.

¢. There is no statistically
significant correlation
between

d. task self-confidence and speaking performance.

Table (7) The correlation between speaking performance and the
aspects

No. of

Aspects

students "yt

Correlation

“t” Value
a=0.05

Computed | Tabulated

A¢
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Global 0.302
Situational 122 0.384
Task 0.448

It is obvious from table (7)
that all the calculated "t" values
are higher than the tabulated one.
Consequently, all the null sub-
hypotheses derived from the third
hypothesis are rejected and the
alternative ones are accepted. That

' ' istically
4.4 Discussion of the Results

Concerning the first and the
second hypotheses, the purpose
behind measuring students' self-
confidence and speaking ability is
to ensure that students have at least
the lowest level of each variable
1.e. the students must have certain
level of each wvariable "self-
confidence and speaking
performance" in order to measure
the correlation between the
variables. The results showed that
students have moderate level of

both wvariables since the mean
scores of both overall self-
confidence  questionnaire  and
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3.470

Significant
4.556 1.960

Difference
5.489
significant ~correlation between

self-confidence and the speaking
performance at 0.05; significance
level and (120); degree of
freedom, in all aspects of self-
confidence.

speaking performance test was
(221.639) and (5.975) respectively.
The researcher believes that these
results may be ascribed to the fact
that students do not have the will
to speak in front of others and
avoid participation in lessons
because they do not possess
sufficient level of self-confidence
to practice speaking.

Whereas the third
hypothesis, it is related to the
correlation between the overall
self-confidence and  speaking
performance. The results showed
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that the computed "t" value is
higher that the tabulated one i.e.
the overall self-confidence had a
positive  correlation with the
speaking performance. This may
be attributed to the affective role
of self-confidence on speaking
performance. That 1is to say,
confident students can perform
better than poor confidence
students and vise versa. The
researcher imputes the results to
the fact that speaking is difficult
skill and it requires more than
linguistic ~ abilities. =~ However,
certain  psychological  aspects
affect their speaking performance
as well. Also, their fear of
committing mistakes in front of
classmates and the negative
comments by teachers and
classmates may also hinder them

[ 4.5 Conclusions ]

from participating and initiating
their own sentences. To avoid such
situations, students prefer to
memorize fixed sentences to get
rid of these situations.

Finally, the sub-hypotheses
revealed that there is a positive
correlation  between  speaking
performance and all the aspect of
self-confidence. The strongest
correlation was with the task self-
confidence. This can be ascribed to
fact that task self-confidence
expresses the specific or precise
evaluation of students' difficulties
concerning speaking. That is to
say, It reflects students' fears of
certain tasks which make them
unwilling to participate or express
themselves instead, they use
previously memorized sentences to
overcome these difficulties.

In the light of the findings, the following points have been arrived at:

1. Students have poor level of
self-confidence in general.
2. Majority of students have

moderate level of speaking.

AT

3. The ©positive correlation
between self-confidence and
speaking reflects that self-
confidence can affect

speaking performance.



C_u\ BeY TN Gl (ol sl 352 2 phall oG ) 8N Jpll bl sl il ol e

4. The strongest correlation confidence and
found between task self-

5. speaking performance.

[ 4.6 Recommendations ]

Based on the previous conclusions, the researcher recommends the

following:

1. Self-confidence should lessons and become more
be taken into active.
consideration in English 3. Teachers should use
language classrooms. praises in order to help

2. Teachers of English students to overcome the
should be trained on how problems concerning
they can  encourage participation  in  the
students to participate in lessons.

4. Teachers should train them to speak
students to speak and automatically

think in English to enable
5..

[ 4.7 Suggestions for Further Studies ]

The researcher suggests the following:

AY
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1. Carrying out similar studies at other levels and comparing males and
females achievement.
2. Carrying out similar studies by using different psychological factors

like the correlation between motivation and speaking.
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Analyzing EFL Undergraduate Students' Errors in Written

Discourse Markers
By: Prof.Dr. Nahida Taha Majeed and Miss Samara Sameer Jasim

ABSTARCT
This study aims at:
1. finding out the general performance of EFL undergraduate students in
terms of the identified types of discourse markers (DM).
2. finding out whether there are any significant differences between
students’ performance at recognition level and that at production level.
3. finding out whether there are any significant differences between male
and female students' performance in the achievement test.
4. finding out whether there are any significant differences among the
three involved colleges: College of Education for Humanities (CEH),
College of Education for Women (CEW) and College of Arts (CA), in
their students’ performance.

These aims are achieved through verifying three formulated null
hypotheses. A sample of seventy-one students is derived from the original
population of the EFL undergraduate students of the three involved
colleges at Tikrit University, whose total number is 120.

An achievement test is constructed and applied to the selected sample
of students at the three colleges to obtain their errors in recognizing and
using DMs in their writing. Then the collected data has been treated
statistically. Results indicate that: students' overall performance in DMs
is below the average level of performance as well as there are significant
differences between students’ performance in terms of: the two test
levels, male and female students, and the three involved colleges.
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their writing more easily if they
connect the upcoming sentence
with the prior one. DMs are an
important language element that
achieves this smooth connection
of ideas and sentences and give
the appropriate communication
throughout the written text.
Besides, the lack of or
inappropriate  use of DMs
prevents successful
communication and leads to the
lack of comprehension. DMs
have been an interesting subject
of inquiry in second language
writing “How ESL/EFL learners

use DMs in their writings?”
(Rahimi, 2011: 3).
Moreover, misusing these

items renders the texts unnatural,
affects their acceptability, and
increases the chances  of
communication breakdowns. As
far as the researchers know

ay

Section One: Introduction
1.1 Statement of the Problem
The interest of studying
discourse markers (DMs, for
short) as a linguistic phenomenon
started with the shift in linguistic
study from the sentence as the
higher unit of analysis into
2
the text as a whole. Modern
linguists have another opinion.
They argue that grammar cannot
be understood just by looking at
it from its own level since it has
to be approached from above.
Well, you know and now, have
excluded from the sentence-
based linguistic research since
they are regarded as 'unworthy of

close  attention'  (Schourup,
1999:228).
Non-native  writers  should

consider the fact that readers
follow the expressed ideas in
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in improving his/her
writing skill. More
specifically, it is
valuable for EFL
teachers and
students, in addition
to the researchers in
the same field of
study.

4. Get the attention of

EFL teachers to
these neglected
linguistic
expressions.

1.3 Aims of the Study: The
study aims at analyzing EFL
undergraduate students’ errors in
using DMs, as follows:
3
1- finding out the overall
performance of EFL
undergraduate students

in  terms of the
identified types of
DMs.

2- finding out whether
there are any
significant differences
between students’
performance at
recognition and
production levels.

3- finding out whether
there are any
significant differences
between male and
female students’
performance in the
achievement test.

4- finding out whether
there are any

significant differences

ay
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undergraduate students of
English (EFL, for short) face
problems in indicating the
meaning and the appropriate use
of DMs, what their importance is
in the text, and the matter of
differentiating between DMs and
non-DMs. This weakness could
be attributed to various factors.
One of them is that DMs do not
have a lexical meaning but have a
functional one. This raises a
problem for the EFL learners
who may not apprehend the
intended meaning of the writer
(Redeker, 1991: 1168, and their
teachers do not really focus on
DMs as a main topic. Hence this
study is an attempt to analyze
those students' errors in dealing
with DMs.
1.2 Value of the Study: The
value of this study stems from its
attempt:
1. In identifying a clear
concept of DMs in a
unified list to help

EFL students in
recognizing them.

2. In  showing the
relation between the
quantity of
appropriate use of
DMs and
the quality of the
text.

3. The study is

valuable for anyone
who is interested in
English  language
and
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1.6 Operational Definitions of
Basic Terms:

Errors: are the results of the
social -cognitive interaction. This
means that an error implicitly
carries a social norm as well as a
cognitive process. The error
carries a social and cultural
component which makes it
different in different societies.
Error Analysis: is a type of
linguistic analysis of the errors
learners make in DMs, in order to
find out their progress in
recognizing and using them.
Discourse Markers: are lexical
terms, which considered to be
syntax-independent, do not affect
the meaning of the sentence, and
can be considered as empty
meaning words or phrases that
have been entitled differently

such as, discourse markers,
discourse connectives, discourse
operators and sentence
connectors.

4

Section Two: Review of
Literature

2.1 The Role of Discourse

Markers as and
Written Styles

For Halliday and Hasan (1976:
50) DMs serve directional guides
for texts receivers (readers) about
how the incoming information
should be interpreted and
integrated with the preceding
discourse segment. While
Blakemore (1987: 20) believes

that DMs as a sort of

Spoken
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among the  three
involved colleges:
CEH, CEW, and CA.

1.4 Hypotheses of the Study:

Aims of the study will be
achieved through verifying the
following hypotheses:

1- The level of EFL
undergraduate
students’ achievement
in DMs is at the
average rate of
performance.

2- There are no
significant differences
between students’
mean scores of

achievement at the two
levels (recognition and
production) of the test.

3- There are no
significant differences
between male and
female students’ mean
scores n the
achievement test.

4. There are no
significance
differences between
students’ mean
scores of
achievement among
the three involved
colleges.

1.5Limits of the Study: the
current study is limiting to
DMs used by EFL
undergraduate students, in
written texts at each of the
CEH, CEW, and CA at Tikrit
University for the academic
year 2017-2018
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media in a sentence or between
sentences at both local and global
levels of a discourse. Discourse
markers are 'natural-language
strings of varying length and
morphosyntactic structure whose
primary function is to signal the
coherence relations obtaining
between a particular unit of
discourse and other surrounding
units and/or aspects of the
communicative  situation and
thereby to facilitate the listener’s
or reader’s processing task'
(Siepmann 2005: 45).

Discourse means consistency
in language; so, it is not just a
chain of words and sentences.

Discourse  Markers are an
important  characteristic of
discourse, since using DMs in
writing

leads to proper communication
and organization. They have a
role to enhance the quality of a
piece of writing if they are used
purposively and appropriately
(Jalilifar, 2008: 114).

5

On one hand, the word
'discourse' makes it clear that
these items examined their

function at the discourse level,
1.e. above sentence boundaries.
On the other hand, the word
'marker' is more general than the
term 'connective'. Although, in
the present study, the word
‘connectivity’ does not only
refers to the connectivity between
segments of texts but also to the

q0
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conventional implicature and
focus on the point that how
'discourse connectives', as she
calls them, inflict limits on
implicatures. She states that DMs
do not have a figurative meaning
like lexical expressions but have
a practical meaning, including
directions about how to operate
the theoretical representation of
the utterance.

Brinton (1996:35) represents
DMs from a functional category
of lexical items including both
connecting devices signaling a
discourse relation (like: but, or,
so) and non-relational interactive
DMs (like: you know, well). She
criticizes the description of DMs
as they are often designed from
the perspective of either the
spoken or the written mode;
since, according to her, there is
no principled reason for this
separation as many DMs are used
in both modes equally. Fraser
(1999:5) asserts that DMs are
conjunctions, adverbs and
prepositional phrases that link
two  sentences or  clauses
together. They are used in spoken
language, while others
are used in formal written styles.
They have a core meaning which
1s  procedural rather than
conceptual, 1.e. their specific
meaning 1s determined by the
context.

For Louwerse & Mitchell
(2003:46), DMs are cohesive
devices that express coherence
relations acting as a transition
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integrate  information  from
different segments of the text. So,
coherent relations are relations
that hold together different
segments of the discourse and
they can be implicit or explicit.

Binding discourse  segments
together presupposes an ability to
identify ~ coherence  relations

which can be implicit or explicit
by using a verity of linguistic
elements such as DMs. Without
coherent relations, readers often
interpret a text as a list of
arbitrary phrases need to be
memorized (Van Dijk & Kintsch,
1983:130-132).

Liu (2000:43) adds that EFL
classrooms give a great attention
to teach the functional
connectives instead of increasing
student's vocabulary. The main
and central problem at her
sample student's writings is the
lack of cohesion brought about
by the misuse of content lexical
ties and the inappropriate logical
connector  that leads to
breakdown in the
comprehension of the written
text, thus, she has developed the
written exercises that would
address the lack of cohesive ties.
Written texts should employ
interaction between the writers

6

and the readers. In connection
with such interaction, DMs build
a significant role for facilitating
both writers and readers with

1
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connection that is established in
texts between the writer, the
reader, and the text. This makes
the word ‘'markers' more
appropriate to be used in this
study where DMs signals not
only semantic relations but also
intentions, plans, attitudes, as
well as social relations.
2.2 Coherence and Cohesion
According to Halliday and
Hassan (1976:291), a well-
organized text is created through
the application of cohesion and
coherence. Cohesion and
coherence represent an
appropriate communication in a
written text. Discourse markers
are a good signal of cohesion and
coherence because they indicate
specific relationships between the
sentences that are joined together
to create a comprehended text.
The absence of DMs in a text
vanishes the explicit information
of the sense of coherence among
ideas (Tree & Schrock, 1999:75).
It means that readers, as the
audience of the writing product,
need a longer time to digest the
ideas because they have to
recognize the implicit cohesive
clues. When the ideas are clear,
the writing can be perceived to be
coherent. Comprehending any
text can be accomplished when
the reader is able to establish
coherent
representation of its meaning.
The construction of mental
representations during reading
requires the ability to relate and
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adjusting contexts are the basic
reason for the misusing of DMs.
Dan-ni and Zeng (2010:9) found
the misunderstanding of
contrastive markers on the other
hand or on the contrary in EFL
students’ context. The non-
equivalent exchange is another
problem, since EFL
undergraduate students tend to
use some DMs interchangeably
whereas they are not. Non-
equivalent and semantic
incompletion are problems that
deal with the meaning which lead
to some unacceptable relations on
further semantic analysis of the
context. The other patterns of
misuses DMs (distraction,
surface logicality, and overuse)
become rare problems in EFL
students' essays. For a case of
distraction, according to Jones's
(2007:52) analysis of Australian

undergraduate  students from
various backgrounds, the students
failed n using

contrastive DMs such as however
and nevertheless because they do

not signal any contrastive
relations. Therefore, the six
misuse patterns are common
problems in EFL students’
writing.

2.4 Discourse Markers and
Textuality

What makes a written or

spoken text regarding as a text or
non-text are coherence and
cohesion. According to Halliday
and Hasan (1976:254) a text is a
'unit of language in use', its

v
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cohesion through explicit clues

(Hyland, 2005:70).

2.3 Misuse of

Markers
Connecting the meaning and

ideas of a discourse is a common

issue that is found in EFL written
contexts. Since EFL students are
non-native writers, they face
problems in using DMs with
different interpretations in their
essays. The obstacles that they
have are overusing, underusing
and misusing of DMs and this
affects the quality of their writing

(Patriana, 2012:65). Kao & Chen

(2011) have summed up misuses

patterns of DMs as follows:

1- Non-equivalent exchange: It
is the use of DMs conveying
the same textual relation in an
interchangeable manner when
they are not.

2- Overuse: It 1s the high density
of the occurrence of DMs.

3- Surface logicality: It is the use
of DMs to impose logicality
or bridge the gap among
propositions when actually
their existence does not.

4- Wrong relation: It is the
failure of using a particular
DM to express a certain
textual relation.

5- Semantic incompletion: It is
the lack of elaboration that
makes a DM less functional.

6- Distraction: It 1is the
unnecessary uses of DMs.

The major problem in using

DMs is 'wrong relation'; it means

that  misunderstanding  and

Discourse
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between its setting and the ways
in which the standards of
textuality are upheld' (ibid:23).
Discourse markers signal how
the text-procedures “intend a
message to relate to the forgoing
or following discourse or to
particular  aspect of  the
communication situation”
(Kroon, 1997:17). Discourse
markers, in this sense, are useful
tools for  clarifying  the
writer/speaker ~ communicative
intention. This means that a
writer/speaker employs them to
signal to the reader/hearer what
he is doing in the text and
influence his understanding of
what s’he says. The
reader/hearer, in turn, uses these
linguistic expressions to postulate
the writer/speaker’s goals and
intentions which can guide his
interpretation process.

2.5 Discourse Analysis and
Discourse Markers
There are two types of

language as potential objects for
study: one abstracted in order to
teach a language or literacy, or to
study how rules of language
work, and another which has
been used to communicate
something and is felt coherent
(Cook, 1992:102).The above
entails

that components or forms of
language and how they cohere to
communicate intents are what
linguists and language
philosophers use to investigate.
Many linguists and scholars from

aA
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7

main function is communication
and text has 'texture' and this is
what  distinguished it from
something that is not a text. Since
texts normally intend to
communicate, the hearer/reader
expects it to be coherent and
interpreted easily. Every coherent
text has some sort of structure.
This structure ties the segments
of the text together, so that the
text as a whole is perceived as
one unit. Our interpretation of
what a writer/speaker is talking
about is inevitably based on how
he structures what he is saying.
In addition to the assumption of
coherence, the hearer/reader
bases his interpretation on his
previous knowledge of the world,
his experience of previous text,
and the context provided by the
text itself.

De Beaugrand and Dressler
(1981:10) define a text as a
communicative occurrence which
meets seven  standards  of
Textuality. These standers are:
cohesion, coherence,
intentionality, acceptability,
situationality, intertextuality, and
informativity.

To measure the
communicative value of any text,
there are three principles:
efficiency which depends on the
ease of the text processing,
effectiveness which depends on
the strong impression it leaves on
the receivers, and appropriateness
which refers to ‘'agreement
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obvious. Discourse  markers
however guide the reader predict
the direction of the flow of
discourse than linking the various
text elements.
2.6 Fraser's (1999) Taxonomy
of DMs

Fraser (1999:938) defines
DMs as a pragmatic class, lexical
expressions drawn  primarily
from the syntactic classes of
conjunctions, adverbials, and
prepositional ~ phrases.  With
certain exceptions, they signal a
relationship between the
interpretation of the segment they
introduce the second segment
(S2, for short), and the prior
segment First segment (S1, for
short). They have a core meaning

which is  procedural, not
conceptual, and their more
specific interpretation 1s

‘negotiated’ by the context, both
linguistic and conceptual. There
are two types of DMs namely;
those that relate aspects of the
explicit message conveyed by the
S2 with aspects of a message,
direct or indirect, associated with
the S1; and those that relate the
topic of the S2 to that of the S1.
There are three main classes of
DMs: The first class refers to
DMs that signal that the explicit
interpretation of the S2 contrasts
with an interpretation of the SI.
Fraser (1999: 947) labels such
DMs as Contrastive Markers.
This group includes: but,
however, (al)though, in contrast
(with/to this/that), whereas in

19
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related fields have examined the
concepts discourse and discourse
analysis from different
perspectives. In the 1960s and
1970s, linguists and language
philosophers began to use the
term as an approach to the study
of conversation and other forms
of social interactions. Today,
discourse analysis encompasses
many  disciplines such as
ethnography, anthropology,
psychology and sociology.

8

Discourse refers to pieces of
language larger than a sentence
that function together to convey a
given idea or information. The
linguistic devices that are used to
hang the pieces of language or
expression together are called
Discourse Markers (DMs). They
are used in conversation or
writing to show or signal the
relationship between ideas or
information in a given context.
They are words or phrases used
by speakers or writers to link
ideas or information in a
discourse. According to Gerard
(2010:76), DMs are may be
described as the 'glue' that binds
together a piece of writing,
making the different parts of the
text 'stick together. Without
sufficient DMs in a piece of
writing, a text would not seem
logically constructed and the
connections between the different
sentences and paragraphs would
not be
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this/that case, under these/those
conditions, then, all things
considered.

A fourth class labeled as Topic
Change Markers, since they
signal a digression of the S2 from
the S1. This group includes: back
to my original point, before I
forget, by the way, incidentally,
just to update you, on a different
note, speaking of X, that reminds
me, to change to topic, to return
to my point, while I think of it,
with regards to. There are some
additional subclasses: a group of
DMs which specifies that the S2
provides a reason for the content
presented in the S1. In this group
we find: after all, because, for
this/that reason, since (ibid).
Section Three: Procedures
3.1 Population and Sampling

The population of this study
includes 120 EFL undergraduates
chosen randomly from each of
the CEH, CEW, and CA at Tikrit
University, 1.e. 50, 40, and 30
students are derived from these
colleges, respectively. Twenty-
nine repeaters and  hosted
students as well as 20 students
who have been involved in the
pilot study, have been excluded.
The remaining 71 students who
form 59.17 of the whole
population represent the involved
sample of the study. This means
that the final sample includes: 29,
25, and 17 students from the
CEH, CEW, and CA
respectively, as shown in Table
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comparison (with/to this/that), on
the contrary, contrary to this/that,
conversely, instead (of (doing)
this/that), rather (than (doing)
this/that).

on the other hand, despite (doing)
this/that, in spite of (doing)
this/that, nevertheless,
nonetheless, still.

A second class of DMs
relating aspects of S2 and Sl
messages signal a quasi-parallel
relationship between the S2 and
the S1 (Fraser, 1999: 948). This
subclass of DMs is referred to as
Elaborative Markers and
includes: and. above all, also,
besides, better yet, for another
thing, furthermore, in addition,
moreover, more to the point on
top of it all, too, to cap it all off,
what 1s more. I mean, 1In
particular, namely,
parenthetically, that is (to say),
analogously,

9
by the same token,
correspondingly, equally,

likewise, similarly. be that as it
may, or, otherwise, that said, well

A third class is made up of
DMs which signal that the S2 is
to be taken as a conclusion based
on the S1 (ibid: 949). Within this
group (Inferential Markers), we
have: so, of course. accordingly,
as a consequence, as a logical
conclusion, as a result, because
of this/that, consequently, for
this/that reason, hence, it can be
concluded that, therefore, thus. in
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Sample of the Study (1): The Population and
The Population | Sample No. No. of
College of Pilot
Repeaters | Study
and
Hosted
students
Male Female
Education | 50 13
for Human 13 16
Sciences
Education |40 4
for Women / 25 20
Arts 30 11 6 12
Total 120 71 49
10

at recognition level. The first
question includes ten multiple
choice items, whereas, the second
question includes filling ten
blanks with
appropriate DMs. Two scores are
allotted to each item of both
questions. The other two
questions represent the
production level, namely: writing
a composition (descriptive text)
about one topic or write a
composition about an incident
and re-write four different texts
by using appropriate DMs. These
texts consist of 80-140 words
vary between descriptive,
narrative and  argumentative.
Later on, the test validity as well
as its reliability are obtained.

3.2 Construction of an
Achievement Test

Constructing the test
represents  the  process  of
planning for the test, choosing
the suitable items that match its
aims, and producing the test.
Hence an achievement test is
constructed to be applied to the
selected sample of EFL
undergraduate students at the
three colleges in order to
collect the required data in using
DMs in their writing. The
achievement test includes four
questions, as shown in Table (2).

The questions are chosen
according to Fraser’s (1999: 947-
949) lists of DMs. Two questions
represent students’ performance

Table (2): The Specifications of the Levels, Contents, Behaviours and

Items of the Achievement Test

Content
Level Area

Behavioural Objectives 0. | No of

No | items | Scores
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C
o = | Contrastive, | to choose the appropriate | 1 | 10 20
S g Elaborative, | options
% | Inferential
g’: and Causal : :
S | Markers to fill in the blanks with |2 | 10 20
the appropriate given DMs
— | Contrastive, | to write a composition
g | Elaborative, | about one of the given | 1A |1
5 Inferential | topics Or 20
2" |and Causal . ___|1B
— | Markers to write a composition 1
g about an incident
to re-write four texts using | 2 | 4 40
suitable DMs
Total 4 125 100

100 words of a text need five
DMs to be semantically and
pragmatically clear. In addition,
the second question has four texts
with no DMs at all. These texts
consist of 80-140 words and the
DMs that are approximately
needed are as follows: 80 words
need four DMs, 100 words need
five DMs, 130 words need six
DMs, and 140 words need seven
DMs. If the student uses almost
similar number of valid DMs,
he/she gets a full mark. The more
or less than that, marks are
reduced, whereas the student who
does not use any DM gets zero.

A general explanation has been
given to the students about the
topic of the study, the test items
and its important role in the
study. Then, the involved sample
of 71 students has been subjected
to the constructed test in order to

11
3.3 Scoring Scheme and Final
Application of the Test

The test i1s scored out of 100,
1.e. 40 for the recognition level
and 60 for the production one.
The two questions of the
recognition level consist of 20
items, 1.e. each correct answer
gets 2 marks. The production
level includes two types of
questions, i.e. composition and
re-writing and each question is
scored out of thirty. Writing a
composition 1is a matter of
choosing one of the two topics
that are given to the students in
no more than 100 words.
Students responses are scored in
terms of five criteria: grammar,
punctuation marks, spelling,
lexical items and the number of
the DMs that are used in the text.
According to some scholars, each
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in table (3). This indicates that
students' performance is below
the average rate of performance

thus, the first hypothesis 1is
rejected.

4.2 Comparison between
Students'  Performance  at

Recognition and Production
Levels

Students’ performance at both
recognition and production levels
has been obtained. Students’
mean scores and standard
deviation at recognition level are
24.17 and 5 .4,
12
respectively. Whereas at
production level, they are 23.85
and 6.38, respectively. To verify
the second hypothesis, t-test
formula for two-independent
samples 1s applied. Results show
that the calculated t-value is 9.34
which is more than the tabulated
one 1.02 at (0.05) significant
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get the intended data and treat
them statistically.
Section Four: Analysis of Data,

Discussion of Results,
Conclusions and
Recommendations

4.1 Students’ Overall

Performance on the Identified
Types of Discourse Markers

In order to assess the overall
students' performance in written
DMs, their mean scores and
standard deviations in the
achievement test are obtained.
They are 47.83 and 845,
respectively, whereas the
theoretical mean is 51.68. Then t-
test formula for one- independent
sample has been applied, in order
to verify the first hypothesis.
Results  indicate  that the
calculated t-value 1s 37.73,
whereas the tabulated one is 2.00,
at (0.05) level of significance and
(70) degree of freedom, as shown

Table (3 ): The Mean Scores, Standard Deviation, and T-value of the
General Performance on the Identified Types Discourse Markers

No.  of | Mean Theoretical | SD T-Value | Level of | DF
Students | Scores | Mean Sig.
71 47.83 51.68 8.45 37.73 0.5 70

level and (69) degree of freedom, as shown in Table (4),i.e. the second

hypothesis is rejected.

Table (4 ): The Comparison between Mean, Standard Deviation, and

T-test Value of  Students’ Performance at Recognition and
Production Level
Level | No. of | Mean |S.D |T Value Level of | DF
the Scores Significance
Students Calculate | Tabulate
d d
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- 71 2417 |54
-2 9.34 1.02 0.05 69
‘g
on
S
S
a2
- 71 23.85 ]6.38
3
E
.S,
=
~
T-test formula for two- 4.3 Comparing the Male and

independent sample is used in
order to verify the third
hypothesis. Results show that the
calculated t-value is 4.69 which
is more than the tabulated one
2.01 at (0.05) level of
significance and (69) degree of
freedom, as shown in Table (5).
These results show that there are
significant differences between
male and female students and in
favour of

13

Female Students’ Performance
on the Achievement Test

Female and male students’
performance in the achievement
test 1s obtained. Female students’
mean scores and standard
deviation are 47.5 and 8.93,
respectively,  whereas, male
students’ mean scores and
standard deviation are 48.6 and
7.53, respectively.

females, thus the third hypothesis is rejected.
Table ( 5 ): Means, Standard Deviations, and T-test Values of Female
and Male Students' Performance in the achievement Test

Students | No.  of | Mean |S.D | T Value Level of
the Scores Calculated | Tabulated | Significance
Students

Female |47 47.5 8.93

Male 24 486 |7.53 |4.69 2.01 0.05

8.39, whereas those of the CEW 4.4 Comparison among

are 44.9 and 9.63, respectively. Students’ Performance of the

Results also indicate that the
obtained t-value is 2.64 which is
more than the tabulated one
which is 1.89, as shown in table

(6).

Three Colleges in the Test
Results indicate that the mean
scores and the standard deviation
of the CEH are 49.0 and 6.77,
those of the CA are 50.2 and
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Table ( 6 ): A Comparison between the Mean Scores, Standard
Deviation and T-test Value of the Three Colleges

Name of the|No of | Mean |S.D T Value Level of

College the Scores Significance
Students

College  of |29 49.0 6.767

Education for

Human 2.64|1.89

Sciences 0.05

College  of | 17 50.2 8.395

Art

College  of | 25 44.9 9.632

Education for

Women

4.5 Analysis of Students' Errors

all. The second question in the
production level
V¢
Shows: the frequent use of
contrastive  markers by 25
students, 20 students use
elaborative  markers, 9 use
inferential markers while no one
uses topic change markers. It is
surprising that 17 students have
the opinion of no need to use any
DMs.
4.6 Discussion of Results

The obtained weak level of
EFL undergraduate students in
recognizing and producing DMs
in the written texts reflects their
failure to comprehend the
practical and functional meaning
of most of DMs. This means that
those students are not familiar
with the style and structure of
rhetorical conventions of the
English language.

At the recognition level, the
majority of students have failed
to recognize the appropriate
DMs. "The wrong relation
pattern" is the general error that
1s committed by the students.
Regarding students' responses
at the production level on the
four types of DMs: contrastive
markers (but, although, on the
other hand, however), elaborative
markers (and, also, or, besides),
inferential markers (of course, so,
because of, then) and topic
change markers (by the way),i.e.
in the first question, contrastive
markers are used by 29 students,
elaborative markers are used by
17 students, and inferential
markers are used by only 9
students, whereas three students
only used topic change markers.
Although, there are twelve
students have not used DMs at
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important  point to  shape
discourse between the existing
utterance  and  the  prior
knowledge and assists students to
use a strategic approach to
arrange DMs sequentially.

4.6 Conclusions: The current
study comes up with the
following conclusions:

EFL undergraduate students lack
efficiency in using DMs.

They are unable to recognize and
produce the functional and
pragmatic meaning of DMs. This
point of difficulty 1s mostly, clear
in students’ frequent use of
contrastive markers.

Connecting the meanings and
ideas of a discourse is a common
issue that is found in EFL written
contexts. The obstacles that EFL
students have are: overusing,
underusing, and misusing of
DMs which affect the quality of
their writing.

15

4.7 Recommendations: In terms
of the obtained results as well as

the stated conclusions the
following points are
recommended:

College faculty of EFL should
pay more attention to the role of
DMs in the written texts by
joining the appropriate use of
DMs with the quality of the
presented text.

College faculty ought to give
explicit explanations about the
importance of pragmatic and
functional meanings of the
linguistic items, especially DMs.
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These errors reflect the lack of
knowledge regarding pragmatics
and its items, as DMs is one of

them. Unfortunately, the
curriculum in the four years of
the college study does not

represent the importance of using
DMs in the texts. Most students
depend on translating ideas from
English into Arabic. This means

that those learners are not
familiar with the style and
structure of rhetorical
conventions of the English

language. They might not be able
to

recognize and produce essays
because of the construction of a
comprehensible essay of
discourse is a collaborative
procedure that involves writers to
pay attention to various kinds of

communicative information in
addition to the grammatical
knowledge (Sanders and

Noordman, 2001:12).

Those students may also not
have such kind of communicative
and grammatical knowledge and

the capability of showing
personal, social identities,
actions, and to  establish
interpersonal relationship
between discourse contributors in
a piece of writing.
Moreover, misusing of DMs is
partly related to  grammar

knowledge, i.e. EFL students'
lack of prior knowledge
prevents them to interact with the
given texts. Fraser (1999:46)
states that grammar 1is an
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4. College grammatical syllabus
should emphasize on pedagogical
implications as  well as
recommendations  to solve
written problems, especially in
teaching cohesive devices such
as, references, conjunctions, and
other types of DMs.

where do we go from here?
October 16-17, Como, Italia.
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W. U. (1981). Introduction to text
Linguistics. London: Longman.
Fraser, B. (1999). ‘What are
Discourse Markers?’. Journal of
Pragmatics, 31, 931-952.

Halliday, M. A. K. (2004).
Introduction to Functional
Grammar. Odder Education,
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3- Practising the
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language
frequently and using visual tools
to obtain native speakers’ ability
in using DMs, on the part of
undergraduate students is needed
in order to familiarize them with
the style and structure of
rhetorical conventions of English.
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The Translation of Quranic Retractation into English

Prof. Dr. Abdulrahman Ahmed Alqazzaz
Abstract

In Arabic, retractation (<'_==Y!) means replacing a given statement
by another one which is more accurate, correct and rhetorical than the
former.

As a rhetorical device, retractation is extensively used in the
language of the Quran. It is highly developed to fulfill different functions
on the syntactic, semantic and stylistic levels.

In the light of the complex nature of retractation in Arabic, and
because there is no one-to-one correspondence between Arabic and
English, it is hypothesized that retractation creates a problem in the
translation of Quranic ayas into English.

To investigate the validity of this hypothesis, the phenomenon has
been studied in Arabic to specify the particles by means of which
retractation is employed to fulfill the intended meaning and function.

Then some Quranic verses (embodying retractation) in five
published English translations of the Quran have been examined and
assessed in terms of Reiss' model which contains reliable criteria of
translation quality assessment.

The findings of this investigation have proved the validity of the
hypothesis and presented a table providing the most likely translations of

the particles of retractation in the language of the Glorious Quran.

el
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highest linguistic achievement of
Arabic.

Retraction (</_»=Yl) is one
of the rhetorical devices
commonly used in the Glorious
Quran. It 1s derived from the
Arabic word (& & =l) which
means (C&  Gaxl)  (Ar-Razi,
1960: 379). Thus, in English
((e Gal) means: run away
from, ignore, refute, refuse,
abandon or overlook. All these
words have the sense of negation.

Arab

rhetoricians define

retractation as the process of

AR

P RIS

1. Retractation
(Epanorthosis):

The  Glorious  Quran

undoubtedly represents the whole
range of Arabic rhetoric. This is
empirically true since almost all
possible rhetorical devices are

traceable 1n this divine book.

These rhetorical devices and

techniques have played an

important role in making the

Quran completely unique in

style, pure in origin and

unexcelled in beauty; it is the
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they are (but) servants
raised to honour.
This verse means that those

whom they call sons of Allah are
The
which

but honoured slaves.

unbelievers' claim

precedes () is refuted by Allah.

In other words, they are His
honoured slaves, not his sons

(Az-Zamakhshari, 1947: 2/565).
20 gl s cdld gl i)
(Osta3h Lo Dlid 22y,
(/\/\ ;3)393‘)
*

They say, our hearts are

the wrappings (which
preserve God's word: we
need no more). Nay, God's
curse is on them for their
blasphemy: little I it they

believe.

Here, Allah refutes Jew's claim

that their hearts are hardened. (

~¢i2l) shows Allah's refusal for

* The Translation of the verses of this

section are taken from Ali, A. Yusif
(1968) The Holy Quran Text, Translation

and Commentary. Beirut: Darul-farabiyya.
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replacing a given statement by

another one which is more
accurate, correct and rhetorical
than the former (Wahba, Al-

Muhandis, 1979: 20). The author

of («alisll), states that retractation

means refuting what is previously
stated (Az-Zamakhshari, 1947:
213). This process is done by the

use of four Arabic particles.

2. Particles of

Retractation:

The  Glorious  Quran

employs the following particles
to create retractation (Nabhr,
1987: 349 and An-Nahas, 1979:

225):

(1) J—
It 1s wused to create
retractation by  shifting or

changing the context to refute or

falsify what precedes it, as in:
Lo aaaan 1ol sy 323 15l
(Y7 sl (Gsaika Sle O
And they said: (God) Most
has

Gracious begotten

offspring. Glory to Him!



C\..A\ \es

Another example is:

e A g G B s
(...5558 A3 3 plaalik

(Vi ;3)393‘)
Thenceforth

were your

hearts hardened: they
became like a rock and even

worse in hardness.

This verse means that the hearts
of people of Moses (&) were
not less hard than rocks. They
were not more flexible than
rocks; They were worse than

rocks (Ibn-Katheer, 1956: 4/349).

3) 4l

1S a

&)

particle (conjunction). There are

compulative

two types of (). The first is
called (Usbeall i dlasdll) which is
used to correct or equalize what
comes before and after (), as in:

> bt A o sl aglle 2lse)

O com) (Oselr Y

The same as it to them
thou

thou

admonish

do

whether

them or not

admonish them: they will

1YY
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what they claim. Jews had not
listened to Mohammed (%) not
because of what they claim but
because Allah had cursed them
for their disbelief (At-Tabari,
1374H: 2/59).

@)

This particle is used in
certain cases to imply negation as
n:

3 (Gon 3l Al e ) stlisfy)
(VEV rctilall)
And We sent him (on a

mission) to a hundred

thousand (men) or more.

Grammarians of Kufa said that in
such examples (/) means (J) of
retractation (As-Siyoti, 1368H:
1/157 and Al-Anbari, 1955: 354).
The interpretation of  the
previous, verse shows that people
think wrongly that they were a
hundred

Allah corrected

thousand. Therefore,
this mistake
stating that the number was not a
hundred thousand but more (Al-

Ansari, 1936: 53).



C\..A\ \es

guard them from us?

(4)
()

Quranic texts to mean (J:) which

is used in some
as mentioned above may give
implicit sense of negation. For
this purpose (%) should be used

after interrogation, as in:
8.(;2‘3‘:“ s _ 0% y G‘ &i,o: é\)
(05555 agadl Wiy b 2hlsass
(/\ . ;dJS}S‘)
Or do they think that We
hear not their secrets and
their  private  counsels?
Indeed (We do), and Our
Messengers are by them, to

record.

Here (L) is used to negate (with
reproach) what precedes it. Thus,
the verse is interpreted as we hear
that; it is done by refuting he
disability to hear ( <> xaus i
g ladl axe JUaily),

P dalle gads O Gyl G

(43 el & e Gppold L
(£-7 :4alal)

Y
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not believe.

The second type is called
(A=kasiall), It separates sentences. It
means (J:) and gives the meaning
of retractation (<2!_=Y'). This (&)
should not be preceded by
equalization hamza (dsudll 3 3aa)
(Al-Azhari, ND: 2/142 and An-
Nasfi, 1344H: 4/195). An
example of the second type of ()
which implies negation is.

0. Cigdan a3 aingd ALY

OFY A (L.l

Were ye witnesses when
death  appeared  before
Jacob?

Here, (a') is equivalent to (J:) to
mean reproach (&us). Therefore,
this verse is interpreted as you
were not present when death
came to Jacob (Al-Andalusi,
1328H: 1/400 and Al-Qasimi,
1957: 2/366).
Or as in:
T (o lgd G a0 Al 31 )

(£¥ 1l
Or have they gods that can
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translators, and as we

expected, we have not found
any grammatical error. All
the translations meet the rules
of the

and conventions

English grammar. Therefore,

be

this field would not

discussed in the analysis and

assessment of the
translations.
b. Semantics (semantic
equivalence)

In Arabic, retractation is used

with specific particles to
imply negation. Therefore. on
the the

be

semantic  level,

translations would
evaluated by the yardstick of
the

whether translator

succeeds to conceive these

particles as indicators of
negation or not; and
consequently, succeeds to

create a sense of negation in
the TT or not.
c. Style (stylistic

correspondence)

TN gl (b ol G o2 ol S ) IEN Ll il J3sl) el ol s

Does man think that We
cannot assemble his bones?
Nay, We are able to put
together in perfect order the

very tips of his fingers.

(L) here is used as an answer for
the preceding negative question.
It denies what is negated, i.e. it
refutes the negative statement
(Al-Fayrozabadi, 1913: 3/388
and Nahr, 1987: 351).

3. Assessment of the
Translation of Quranic

Retractation:
3.1 Reiss' Model of Translation
Assessment:
According to Reiss' model

of  assessment (1977), a
translation should be judged in
terms of the following criteria
after assigning its text type (here,
always appeal — focused text):
(1) Linguistic Components:
a. Grammar  (grammatical
correctness)

Since the chosen translations

have been accomplished by
well

brilliant qualified



C\..A\ \es

The influence of this
criterion on the appropriateness
of the translations would be

clearly shown.

Objectivity in translation
criticism means to be verifiable
as in contrast to arbitrary and
inadequate. Every criticism of a
translation, whether positive or
be defined

negative, must

explicitly and  verified by
examples. In a negative criticism
the critic should try to ascertain
what led the translator to make
the alleged error: this also raises
the challenge of matching any
negative  criticism  with a
suggestion for an improvement (a
proposed remedy) (Reiss, 1977:

4).

3.2 The Five Selected
Translations:

There are lots of English
translations of the Quran, and the
most recent ones may have

improved on the earlier ones, but

VYo
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In the language of the Quran,
retractation as a rhetorical

device, may imply besides

negation: exclamation,
denial, irony, affirmation,
rebuke reproach and

condemnation. Therefore, on

this level, the style of the

translation would be
investigated co check
whether it  exhibits a
correspondent  style  that

maintains these rhetorical and

aesthetic values or not.

(2) Extralinguistic Component:

This study focuses on the
nature and meaning retractation
created by the use of specific
syntactic particles and
expressions. It has been found
that the meaning of these
panicles 1s not influenced by
Reiss' extra-linguistic  factors.
Therefore, this criterion has not

been considered.

(3) Special Function:
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Translation and
Commentary.

(4) Jewish translator: Dawood,
N. J. (1956/1974), The
Koran.

(5) Arab Muslim translator: Al-
Hilali, M. T. and M. M. Khan
(1996), The Nobel Quran
English Translation of the
Meanings and Commentary.

The above mentioned
translators will be given the
following  shortened  names
respectively: Arb, Pick, Ali, Daw

and Hi and Khan.

The following few words

represent a brief introduction for

these five translations to shed

light on their aims of translation

which will be taken into

consideration in the assessment
of their translations.

After justifying the need
for a fresh translation of the
Quran to improve on
understanding its meaning, or
its or

appreciating beauty.
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that is not to suggest that the
latest translation is the best and is
going to be the last.
this five

In study

translations are selected to
investigate and assess the cases
of retractation. Besides being
established

different

well known

translations ~ where
approaches and techniques of
translations are applied, and since
all translations are influenced by
the translator's intellectual,
personal, religious, cultural and

emotional factors (Khan, 1987:

13 and Reiss, 1977: 114), the

translations are chosen to

represent:

(1) English Christian translator:
Ahem, A. J. (1955/1964),
The Koran Interpreted.

(2) English Muslim translator:
Pickthall, M. (1930/1956).
The Meaning of the
Glorious Quran.

(3) Non-Arab Muslim translator.
Ali, A. Y. (1934/1968), The
Holy

Quran Text
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attempts to improve on the
performance of his predecessors

who appear to him to have almost

totally ignored a very
characteristic feature of the
Quran that "inimitable

symphony" (ibid: x). For this
reason he has striven to devise
rhythmic patterns and sequence-
grouping in correspondence with
Arabic

the

that  the presents,

paragraphing grouped
sequences as they seem to form
original units of revelation. He
has generally tried to compose
clear and unmannered English,
the  biblical

avoiding style

favoured by some of his

predecessors (ibid: xiii).
Contrary  to

Dawood (1974: 1I) states that he

Arberry,

would avoid turning the text into
an interpretation rather than a
translation. By way of justifying
his new attempt, he denounces
the adherence of previous
translations to a literal rendering
of  Arabic

1dioms, and

YY\Y
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catching something of the
grandeur of the original, Ali
(1934: v) reveals rather a two-
fold, literal liberal approach. He
affirms that he has departed from
literal translation in order to
express the spirit of the original
better in English. He explains the
literal meaning in the notes.

Pickthall (1930: vii) admits
the be

his

that Quran cannot

translated. He describes
translation as only an attempt to
present the meaning of the Quran
and peradventure something of
the charm in English. It can never
take the place of the Quran in
Arabic, nor is meant to do so. He

adds that his aim is to render

almost literally and every effort

has been made to choose
befitting language (ibid).
In his introduction,

Arberry (1955: wvii) recalls both
the orthodox untranslatability and
the actual fact that the Quran has
been translated many times and
into He

many languages.
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meaning and express the spirit of
the Glorious Quran as the titles of
their translations declare. Arberry
differs from the other in one
point; he applies a modem style
of English avoiding archaism.
Contrary, to them, Dawood aims
to produce a translation rather
than an interpretation for the
Quran, therefore, its title 1is
simply

The Koran. The difference in
their aims are reflected in their
translation as it would be shown

in the following sections.

3.3 Assessment of Translated
Ouranic Retractation Verses:
The corpora for analysis
and assessment are the same
Quranic texts stated in section (2)

where their meanings are given.
L. (&
1m0 faasd 383 146
(77 i) (O5aike e s

YA
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pronounces that they have
therefore practically failed to
convey both the meaning and the
rhetorical grandeur of the
original. His aim is to present the
modem reader with an intelligible
version of the Quran in
contemporary English (ibid).

A recent
made by Al-Hilali and Khan

(1996). Their aim is to distribute

translation 1is

and convey the message of Allah
throughout the world to enable

English speaking people to

understand the meaning of the
Quran. They show faithful
adherence to the Arabic Islamic
and Therefore,

1dioms style.

literalization  and  extensive
explanatory notes are used to

penetrate to the true meaning of

the text.

To sum up, one can
conclude that Ali, Arberry,
Picktall and

Al- Hilali and Khan admit the
untranslatability of the Quran.

Therefore, they aim to present the
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Wy el o aald w1508

(Oslesd e Da 20,
(AN 33 44

Arb: And They Say, Our hearts
are uncircumcised. Nay,
but God has cursed them
for their unbelief; little will
they believe.

Pick: And they say: Our hearts

are hardened. Nay, but
Allah hath cursed them for
their unbelief. Little is that
which they believe.

Ali: They say, our hearts are the
wrappings (which preserve
God's word: we need no
more). Nay. God's curse is

for  their

on them

blasphemy: little is it they

believe.

Daw: They say: Our hearts are
sealed. But Allah has
cursed them for their

unbelief. They have but
little faith.
Hi and Kh: And they say, our

hearts are wrapped (i.e. do

YoV plad (el sl i o2 ol LG ) A 0 A Sl Pl s

Arb: The All-merciful has taken
to Him a son. Glory be to
Him! Nay, but they are
honoured servants.

Pick: And they say: The
Beneficent hath taken unto
Him-self a son. Be He
Glorified! Nay, but (those
whom they call sons) are
honoured slaves.

Ali: And they say: (God) Most
Gracious  has  begotten

offspring. Glory to Him!

They are (but) servants
raised to honour.

Daw: They say: The Merciful has
begotten Allah

forbid! They are but His

children.

honoured servants.
Hi and Kh: And They say: The
most Gracious (Allah) has
begotten a son (or children).
Glory to Him! They [whom
they call children of Allah
i.e. the angles, Isa (Jesus) —
son of Maryam (Mary),
Uzair (Ezra)],

are  but

honoured slaves.
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retractation by correspondent
retractation.

To maintain their aim, the
other translators

give  an

explanatory translation: they

render (Jy) into Nay and Nay but

using an archaic style to reflect
the grandeur of the original. But
inconsistency in the translation
Ali and Hi and Kh show that they
don't always stick to their aim,
perhaps because they do not feel

a big difference between but and

nay / nay but.

In this example, Arb.
breaks his promise of using
modern English style in the

translation: he should have

rendered () into No / No but to

keep his intention.

Concerning the text type
(appeal — focused), perhaps Nay
but is stronger than Nay in

creating the sense of negation

that fits the meaning of
retractation in the Quranic
language and eliciting the

VY.
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not hear understand

Allah's words). Nay. Allah

or

has cursed them for their
disbelief, so little is that

which they believe.

In these Ouranic verses the

particle (Jy) is rendered into:

I.Nay but =4
2. But =4
3. Nay =2

Nay is the old form of No:
it means not only that, but also,
(Homby, 1989: 562). But
of

1S

considered as one the
indicators of negation in English.
Therefore, it seems that all the
translators succeed to conceive

this particle of retractation as an

indicator of negation (¥) and

successfully reflect it in their
renderings.

Since Dawood's aim is to
produce a translation rather than

an interpretation, he properly

renders (J:) in both cases into but

which means replacing
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Pick: Then, even after that, your
hearts were hardened and
became as rocks, or worse
than rocks, for hardness.

Ali:  Thenceforth were yours

hearts  hardened, they
became like a rock and
even worse in hardness.

Daw: Yet after that your hearts
became as hard as rock or
even harder.

Hi and Kh: Then, after that, your
hearts were hardened and
became as stones or even

WOrse.

In these Quranic verses the

particle (4)) is rendered into:

1.0Oreven =4
2.0r =5
3. And even = 1

A key step in translation
and translation criticism is to
the

understand accurately

meaning of the source. Al-Baqari

(1984: 168) states that () is used

in Arabic to mean either:

ARG
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intended
non-linguistic reaction on the TT

readers.

2.(4)

12 (& 3

0%

all Bl ) selasly)

(Y ¢V ;Qlél.m.“)

Arb: Then We sent him unto a

hundred thousand, or more.

Pick: And We sent him to a

hundred thousand (folk) or
more.

Ali: And We sent him (on a

mission) to a hundred
thousand (men) or more.

Daw: Thus We sent him to a
nation a hundred thousand
strong or more.

Hi and Kh: And We sent him to a
hundred thousand (people)

or cven morc.

KK FERAE
(V¢ :d )3,\3\)

Arb: Then your hearts became
hardened thereafter and are

like stones or even yet

harder.
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(s)asa particle of retractation to

imply negation.

To the intended

the

give
meaning of retractation,

particle (s) might be rendered

respectively, to imply negation,
into:

Then we sent him, not to a
hundred thousand but more.
Then your hearts became not
like the hardness of stones but

harder/ stronger.

Besides the meaning of

retractation, such translations
would also preserve the third
meaning of (sf) i.e. (5) which is
indicated by the recitation of (12)
as (Osvs <l &l ) el i)
by
Al-Sadaq (Mukhtar and Salim,

1988: 5/248). Such translation

recited Imam Jafar

also corresponds to the aims of

the translators.

3. (s))

U msd e a3 240 4)

YYY
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(1) s

uncertainty) as in:
14 X4 ‘e O~ ai 1 o~ 1.5. 1 i &
S 3 L Gl )4E)
(VY sasiasall) (Gdladl Olats

RPR (doubt /

(2) uaall (choosing) as in:

Bl e las o plaa 18& )
(o i)sdia 8 5 e s

(°V-0« sl Y

(3) Gladll aaally asaiill where ()

gives the meaning of (and) () in:

e 5 s 221 B o)
Ea paall e Y5 258 252 Y)
be LRE G K oy
SC R R E PR S
(olid) s 5 il

(V) 1sil)

(4) <lp=Y) (retractation) as in

(12) and (13).

Thus, when 18

@)
translated into or even and or
they give the first two meanings
(i.e. uncertainty and choosing).

Whereas and even gives the third

meaning. No one has considered
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In these Quranic verses, (4

1s translated into:

1.Or+Q =6
2. Why +Q =1
3.Q =3

Arab grammarians call this
al (Al L)) Tt is used to
and

of

separate sentences

considered as a particle
retractation to mean (Jv) and
imply negation.

It is obvious that all the
these

translators consider

Quranic verses as questions

starting with (al). Therefore, they

render them into questions
starting with or / zero.
It is true that their

translations (questions) can be
considered as rhetorical questions
to imply negation, but this shows

that the translators misinterpreted
the meaning and use of (4)) in the
Quran. (4)) is used in these verses

to imply negation. Moreover the

aim of translators is supposed to

YYY
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Arb: Or have they gods that shall
defend them apart from us?

Pick: Or have they gods who can
shield them from us?

Ali: Or have they gods that can
guard them from us?

Daw: Have they other gods to
defend them?

Hi and Kh: Or have they alihah
(gods) who can guard them
from us?

o sma ¥ gl AL 4)

OFY a0 (...l

Arb: Were you witnesses, when
death came to Jacob?
Pick: Or were ye present when

death came to Jacob.

Ali: Were ye witnesses when
death  appeared  before
Jacob?

Daw: were you present when
death came to Jacob?
Hi and Kb: Or were you

witnesses when death

approached Yaqub (Jacob)?
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thoughts and  private
confidence? Nay, but Our
envoys present with them,
do record.

Ali: Or do they think that We
hear not their secrets and
their  private  counsels?
Indeed (we do), and Our
Messengers are by them, to
record.

Daw: Do they think We cannot

hear their secret talk and

private converse? Yes! Our
angels, who are at their
side, record it all.

Hi and Kh: Or do they think that
We hear not their secrets

and their private counsel?

(yes, we do) and out
messengers (appointed
angels in charge of

mankind) are by them, to

record.

P ialle ats O Sy G

(A Gl & e Gyl L *
(£-7 :daldl)

VY ¢
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present the meaning and
interpretation of these verses.
Therefore, we suggest the
following translations for (17)
and (18) respectively:
They do not have gods that can
defend / shield them from us.
You were not witnesses when
death

came / approached

Jaqob.

Such negative declarative
statements coincide with the
linguistic context of the verses

and the aim of the translators.

4. ()

B s v 0 ggaas )
(s pgial Ul s ahlsais
(A s JAJS\)

Arb: Or do they think We hear
not their secret and what
they conspire together? Yes

Our

indeed, and

messengers are  present
with them writing it down.
Pick: Or deem they that We

cannot hear their secret
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3. Indeed
4. Nay

To translate these verses,
one should be aware of the
difference (in meaning and use)
between (&) and (s=) in the
Quran.

In these verses, (&) is not
equivalent to (a=%). In the Quran
(L) is used after interrogation to
falsify and refute what precedes
it. Therefore, as a particle of
retractation, it implies negation.

There
difference between (&) and (a=)

1s a fundamental

in answering questions like ( Al
fa) zal). If we answer with (a2d),
it means that we are stressing his
failure, but with (%) we are
refuting or dening his failure
(Nahr, 1987: 352). Al-Bagari
(1984: 154) also gives the
following Quranic example to
show the difference between

them:

2 5 e galy m gdll)

(V¢ dilial) (L. W,

YYo
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Arb: What, does man reckon We
shall not gather his bones?
Yes indeed, we are able to
shape again his finger.

Pick: Thinketh man that We sltall
not assemble his bones?
Yea, verily. We are able to
restore his very fingers!

Ali: Does man think that We

cannot assemble his bones?

Nay, we are able to put

together in perfect order the

very tips of his fingers.

Daw: Does man think We shall
never put his bones together
again? Indeed, We can

remould his very fingers!

Hi and Kh: Does man (a
disbeliever) think that We
shall not assemble his

bones? Yes, We are able to
put together in perfect order

the tips of his fingers.

In these Quranic verse (L)

1s translated into:
1. Yes indeed / verily
2. Yes
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converse, and that Allah will not

assemble  his  bones. The
statements which follow nay
explain and strengthen this
meaning.

Ali is the only one who
gives a correct translation of (20),
but he fails to do so with (19).

Although Pick,
(19), renders successfully (.sb)

only in

into Nay, but he destroys the
intended meaning by the use of
but instead of and: his Nay
means that Allah cannot hear
their secrets, but He (Allah) has
envoys to record for him.

Ali and Pick's choice of
Nay strengthens our opinion and
our suggested translation. Their
inconsistency in translating (k)
and the failure of the others show
that they are not acquainted with
semantic  and

the syntactic

aspects of the Quranic particle

().

4. Conclusion:

YY1
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Here, if (a=%) i1s used instead of
(L) it would create a confusion
for the reader, i.e. yes it is the
truth or yes it is not the truth ( ol a2
G> 1w a5l 3aly). A similar
confusion arises when in (b) in
(19) and (20) is rendered into yes,
yea or indeed (#=).

Hornby (1989: 562) states
that NVay is the old form of no and
it means not only that but also.

English has no special word to

stand for (%) as French has (Si

means L whereas oul means a=).

Therefore, the following
alternatives are suggested.

Do they thing that we hear not
their secrets and private
converse? Nay, and our angels
are by them to record.

Do man think that we shall not
assemble his bones? Nay, and
we are able to restore the tip of

his fingers.

In these alternatives, nay is
used to refute that Allah does not

hear their secretes and private
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phenomenon of retractation in the
Glorious Quran. Otherwise, they
would have overcome the cases
of inadequacy and stuck to fixed
ready translations for the various
particles of this  Quranic
rhetorical device.

Table (1) shows the most
likely translations of these four
particles. The most likely
translations represent the
researcher's alternatives (when he
disagrees with the exhibited
renderings), and the translation

which achieves the highest grade

among the renderings, besides his

TN gl (b ol G o2 ol S ) IEN Ll il J3sl) el ol s

One should pause to note
that all the translations have
shown inconsistency in their
translations: in most cases they
have not stuck to a permanent
rendering for the

particles

retractation discussed throughout

this study. Consider () and ()

as examples.

Their inconsistency,
besides, the cases of
inappropriate renderings,

encourages the critic to conclude
that they have not enough
knowledge (insufficient

familiarity) about the complex

suggestions.
nature and aspects of the
Arabic particles of Most likely English
Retractation equivalents

1. Js But / nay but

2. o But more / or

3. fj Not

4. e Nay / No

Table (1): Most likely English equivalence of Arabic particles of

retractation
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ABSTRACT

The natural environment and its variety in the ancient Iraq had the
big effect on the personality of the individual and his behaviours, trends

and values that he believes in which in its turn led to create a variety in
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his cultural and psychological environment and even his body qualities or
his cultural inheritance which were resulted from man's interaction with
the natural environment around him. Thus, he always sought to make use
of it for his service.

Man live on a ground that has a special geomorphologic, certain
climate, botanical cover and distinct animal world and all these affect in
man so far. Thus, he has to adapt to his environment and to live on what
the ground grants him and that his social life would be a reflection to this
adaptation.

Therefore, it 1s inevitable to know those natural factors that affect
ancient Iraqi man psychology at that time and the reflection on the daily
life which is represented by climate, ground nature, flowing rivers and the
change of their ways and the soil and the variety of its qualities besides

many other factors. Which we will clarify through research.
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State and sectarian education in Iraq during the Ottoman period.

Dr.. Sahar Ahmed Naji Aldlime
Abstract.

The education system in Irag was based on mosques, thus focusing on
religious studies. Education has witnessed a great development in the Ottoman
era, with the establishment of modern schools, the most famous of which were
Adiliyah, Al-Sulaymaniyah, Aatakah Khatoon and others. The Ottomans were
interested in establishing schools in Iraq and tried to please scientists because
of their impact on the stability of the country.

Education in Iraq developmental during the reign of the ruler Medhat Pasha
greatly, where he was very much concerned with the reform of education, he
opened the four schools are the school of civil Rashda, military school,
military preparatory school, and the School of Arts and Crafts. The military
school curriculum, founded in 1869, was the teaching of modern military arts
such as artillery, naval and military engineering, as well as mathematical and
natural sciences and principles of geography, history, calligraphy and foreign
languages, and the duration of study is four years. The Ottoman government
paid attention to the students of the military schools, pledging their living
expenses and promising to send their graduates to Istanbul and introduce them
to military institutes there. Another development was the opening of other
schools starting in 1871, and the opening of a civilian school for the purpose of
obtaining administrative staff, and the school of industries and most of its
students from the orphans and the poor are trained by craftsmen and
experienced people.

In this research, we will attempt to explain how the education system in
Iraq evolved and the efforts of the Ottoman government to achieve the
progress of education in Iraq.
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Abstract

The long period where the Ottoman empire continued to control lost
of territories in Asia and Africa made it under the eye of many international
powers.

On the ground, the last quarter of 19" century and the first decade of
20™ century have witnessed a hectic conflict over the existence of the
Ottoman empire by great powers at that time like France and United
kingdom "Britain" and Germany to seize the Ottoman empire's legacy.

On the contrary, the Ottoman empire fought severely to defend it's
existence and keep the unity of it's territories when the interior uprising
broke before the Balkan events.
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