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Abstract 

This paper examines the critical role of morphology in first language (L1) learning and 

second language (L2) acquisition, addressing the challenges learners face in acquiring 

and internalizing morphological rules. The problem lies in understanding how 

morphological awareness—defined as the ability to reflect on and manipulate 

morphemes—contributes to vocabulary development, literacy, and grammatical 

competence, particularly in languages with complex inflectional systems. Drawing on 

data from existing studies on natural morphology and inflectional paradigms, this 

review explores cross-linguistic differences in morphological structures and their 

impact on language acquisition. The primary aim is to investigate how learners process 

and utilize morphological forms in diverse linguistic contexts and to identify 

implications for language instruction. Methodologically, this paper synthesizes 

research findings on morphological input through paradigms, explicit teaching 

strategies, and interactive activities designed to enhance learners’ morphological 

awareness. The study concludes that explicit instruction in morphology, including 

tailored activities and paradigm-based learning, is essential for improving language 
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acquisition outcomes. It recommends the integration of morphological teaching 

techniques into language pedagogy to support vocabulary growth, reading 

comprehension, and grammatical accuracy for a broad spectrum of L1 and L2 learners. 

Keywords: Morphology, Language Acquisition, Morphological Awareness, Cross-

Linguistic Influence, Grammatical Competence. 

ةالخلاص  

الثانية,   نتناول في هذه الورقة البحثية الدور الناقد الذي يلعبه علم الصرف في تعلم اللغة الأولى وأكتساب اللغة 
فهم   كيفية  المشكلة في  تكمن  واستيعابها.  الصرفية  القواعد  اكتساب  المتعلمين في  تواجه  التي  التحديات  ومعالجة 

والاسهام في تطور المفردات, ومعرفة   –يعرف بانه القدرة على التفكير في التلاعب الصرفي    -الوعي الصرفي  
القراءة والكتابة, والكفاءة النحوية, وبخاصة في اللغات ذات الانظمة التصريفية المعقدة . والاستعانة ببيانات من  
القائمة الحالية حول علم الصرف الطبيعي والنماذج التصريفية , يستكشف هذا الاستعراض الاختلافات  دراسات 
المتعلمين   معالجة  كيفية  في  التحقق  هو  الرئيسي  الهدف  اللغة.  أكتساب  على  وتأثيرهم  الصرفية  التركيبات  بين 
اللغة. من الناحية المنهجية, يقوم هذا   للأشكال الصرفية في سياقات لغوية متنوعة وتحديد الاثار المترتبة لتعليم 
البحث بتلخيص نتائج الابحاث حول المساهمة الصرفية من خلال نماذج, واستراجيات التدريس الصريح, وانشطة 
تفاعلية مصممة الى تعزيز الوعي الصرفي للمتعلمين . وتستنتج الدراسة الى ان التعليم الصريح في علم الصرف, 

المعتمدة على التعليم, وهو امر ضروري لتحسين نتائج اكتساب   -يتضمن الانشطة والنماذج المصممة خصيصا  
اللغة. ويوصي بدمج تقنيات التدريس الصرفي الى علم اصول تدريس اللغة لدعم نمو الفردات, وفهم القراءة, والدقة 

 النحوية لمجموعة واسعة من متعلمي اللغتين الاولى والثانية . 

 الكلمات المفتاحية : علم الصرف , أكتساب اللغة , الوعي الصرفي , التأثير اللغوي , الكفاءة النحوية . 

I. Introduction 

Morphology is a basic segment of linguistic exploration that studies the structure as 

well as nature of words. The building blocks of words can be considered morphemes, 

which are the smallest units of meaning, and in combination with each other they make 

the fantastic diversity of words used in communication. Morphological knowledge is 

the foundation for both First Language (L1) and Second Language (L2) learners 

because it influences directly how users add to their vocabulary, enhance literacy 

skills, and become competent in grammar. In the context of L1 acquisition, children 

acquire intrinsic knowledge of morphology rules by exposure to the native language 

which empowers them to manipulate word forms in order to communicate tense, 
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number, gender, and case.  With a grasp of these conventions, they also emerge with 

the ability to read and write sentences, an important milestone toward literacies and 

language richness. Morphological competence is similarly established well before 

children begin formal education. Children, first, learn language as an input in their 

early lives through caregiving and their environments in which they are raised. 

Naturally, they learn how words are composed from those elements called morphemes. 

As research suggests, the level of morphological awareness in early development—

especially the ability to recognize, reflect on, and manipulate morphemes—strongly 

correlates with literacy development. Morphological awareness lets children segment 

words into their morphemic components, making reading and writing proficiency 

possible since they would learn decoding unknown words from known morphemes. 

This is the pay-off of such a skill at the point at which the child is transitioning from 

learning to read to reading to learn, in which vocabulary grows exponentially and 

comprehension becomes more sophisticated (Ravid, (2019).)  

Morphological awareness is not limited to children acquiring their first language; it is 

equally relevant for learners of a second language. Unlike first language (L1) learners, 

second language (L2) learners often encounter entirely new word structures and 

patterns. For example, English Language Learners (ELLs) are taught that inflectional 

morphemes modify verb tenses or noun plurals, while derivational morphemes alter 

either the meaning of a word or its grammatical category. Decomposing words into 

their morphemic parts is crucial for vocabulary building, enhanced reading, and usage 

of grammar (Amirjalili, . (2018). )  

Morphological knowledge in L2 acquisition vocabulary expansion and acquisition of 

grammatical competence. Children who possess a good morphological awareness will 

understand very complex words, especially those that contain more than one 

morpheme that is composed of prefixes, suffixes, and roots. Knowledge possessed by 

the student allows him/her to make inferences about new words using familiar 

morphemic patterns for reading comprehension and for communication inside a target 

language. Further, the familiarity of L2 learners with the distribution of morphemes in 

words makes it possible to better grammatical accuracy, especially for languages 

characterized by rich morphological systems, where conjugations of verbs and 

declensions of nouns play key roles in meaning (Bybee, (1991).)   

The development of morphology, within both L1 and L2 acquisition settings, 

highlights the role of morphological awareness as a foundational skill in the teaching 

of language. By developing this awareness, learners break language apart and 

manipulate it at the word level, with tremendous implications for better vocabulary 

acquisition, improved literacy skills, and greater grammatical competence. This paper 
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probes into how morphological awareness shapes the role of language acquisition in 

determining vocabulary development, literacy, and grammatical accuracy among L1 

and L2 learners. The paper is intended to illustrate insights into how morphological 

knowledge shapes language learning in various linguistic contexts, thereby suggesting 

adequate teaching strategies to be applied in the practice of a learner (Amirjalili, . 

(2018). )   

This investigation into the morphology-language acquisition relationship is important 

because it would reveal in what way linguistic knowledge at the word level influences 

overall proficiency. Morpheme study provides insight into mechanisms of vocabulary 

growth, reading comprehension and linguistic accuracy. Acknowledging the role of 

morphological teaching as language educators recognize, attention goes to methods 

promoting learners' awareness of morphemes. For instance, teaching common 

morphemes (prefixes like "un-", "re-", and suffixes like "-ing", "-ed") can assist 

learners with new word meaning. Furthermore, teaching derivational morphology has 

the effect of making learners able to manipulate word forms and create new words, 

thereby improving their linguistic competence in general (Berko, (1958). ) 

Finally, the utility of morphological awareness in real-life use should be 

acknowledged: as for L1 learners, deep knowledge of morphemes assists them in 

passing from basic literacy to more complex language use, allowing them to deal with 

more complex texts and academic vocabulary. To learners of a morphological 

awareness serves as an aid in decoding unfamiliar words, understanding grammatical 

structures, and the ability to express oneself effectively in the target language. Thus, 

building morphological awareness through explicit instruction and practice is one of 

those tools that language educators can utilize very effectively in helping learners tap 

their full linguistic potential (Nagy, (1999). ) This paper investigates the role of 

morphological awareness in language acquisition by addressing specific research 

questions and hypotheses. It examines how morphological awareness influences 

vocabulary development, literacy, and grammatical competence in first language (L1) 

learners. It also explores the similarities and differences in the development of 

morphological awareness between L1 and second language (L2) learners and evaluates 

the impact of explicit teaching strategies focusing on morphological knowledge on L2 

learners' vocabulary acquisition and grammatical accuracy. Furthermore, the study 

tests hypotheses, such as the contribution of morphological awareness to vocabulary 

development and literacy skills in L1 learners, the enhancement of grammatical 

competence in L2 learners through explicit instruction in morphological structures, and 

the correlation between morphological awareness and improved reading 

comprehension and communication skills in both L1 and L2 learners. Through these 

focused inquiries, the paper systematically investigates the intricate relationships 
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between morphology and language acquisition, offering valuable insights into how 

morphological awareness shapes linguistic competence. 

II. Morphological Awareness in First Language Acquisition 

Children acquire many bits of morphological information very early in the process of 

language development and use them as scaffolding for vocabulary and grammatical 

development. Indeed, (Ravid, (2019).)) points out that both inflectional and 

derivational morphology play critical roles early in L1 acquisition; children acquire the 

morphemes to be used as a means of modifying meanings and grammatical forms. 

Nonce words" like those used in the experiments, such as  (Berko, (1958). ) famous 

"Wug Test," demonstrate how children use morphological rules learned earlier for 

novel words, thus showing an implicit understanding of the morphology. The overuse 

of such rules by children and application to irregular verbs with "ed" for past tense 

depict the nature of this developmental process as observed in children's inflectional 

morphology (Bybee, (1991).)  

Other research involves Snyder 1995, which looks into how children's development in 

terms of morphological ability is ascertained by the salient features of a language's 

morphology. His conclusions are that the child's mastery of morphology is influenced 

both by the linguistic input and by universal cognitive factors ruling language 

acquisition. In this regard, Dominguez has proposed that morphological rules have 

formal features that guide L1 and L2 learners both toward an understanding of the 

structural parts of language.  

In the initial stages of language development, children gradually come to own the 

concept of morphemes because they begin to understand how alterations in a word's 

form have implications for its meaning. It is well documented that morphological 

awareness appears to be a developmental construct, accompanying phonological 

awareness while only growing in strength with age as the child increases in their 

literacy. (Anglin, (1993).) showed that first graders can produce morphologically 

complex words, exerting early control over inflectional morphology. The study found 

that the children with a higher level of morphological awareness could better play 

around morphemes to create new words and, therefore, add new words to their 

vocabulary. 

Morphological awareness is very closely related to vocabulary as well. According to 

McBride-Chang et al. (2005) the ability to understand or manipulate morphemes-that 

is, prefixes and suffixes in words-enables children to decipher new words and 

meanings. Thus, children with a robust sense of morphological awareness are best 

prepared to confront novel vocabulary. Such sensitivity is quite vital in languages like 
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English, where inflectional morphology serves as the majority of conveyors of 

grammatical relations between words (verb tense, pluralization, etc.). 

Inflectional and derivational morphology have been highlighted features in most first 

language acquisition studies. Inflectional morphology comes to refer to changes in the 

form of the word that suggest grammatical categories such as tense, number, or aspect. 

In contrast, derivational morphology refers to adding affixes to a base word with the 

aim of changing the meaning or grammatical category. According to (Ravid, 

(2019).)children not only need to acquire knowledge of these morphological rules but 

also develop the metalinguistic ability to apply them flexibly across different contexts. 

Children's learning of inflectional morphology often begins with very simple 

grammatical rules, for example adding -s to make a noun plural or using the -ed form 

in past tense to verbs. The child generalizes these simple examples to more complex 

morphological patterns, such as irregular verb forms and derivational affixes that affect 

a word's meaning or category. This developmental trajectory especially in reading 

comprehension plays an important role since children use their morpheme knowledge 

to break down words into manageable components so that word recognition and 

meaning-making are fostered (Nagy, (1999). ) 

Morphological awareness profoundly influences literacy development, especially in 

reading and writing. The more children acknowledge morphemes, the better they will 

be able to decode words, which therefore assists in improving fluency and reading 

comprehension. Siegel (2008) found that better developing morphological awareness 

was associated with greater success of children in reading complex words, especially 

those multiple-morpheme bearing. This ability to segment the word into morphemes 

may allow young readers to access the meanings of unfamiliar words more effectively, 

thus contributing to better reading outcomes. 

 (Anglin, (1993).), demonstrated that first graders who can manipulate morphemes fare 

better at word reading. This is because they could take advantage of the morphological 

rules and patterns of base forms of words for the quicker recognition of both familiar 

and unfamiliar words. The link of morphological awareness with word reading turns 

out to be particularly strong in languages whose orthographies are unpredictable, in 

which decoding would appear to be largely inadequate for the reading of words. 

Morphological awareness of L1 acquisition can be said to involve very intricate 

cognitive activities that transcend simple memorization of rules. Children ought to 

engage in metalinguistic thinking-that is, thinking about the structure and functions of 

language. McBride-Chang et al. (2005) stressed that morphological awareness involves 

declarative knowledge of morphological rules together with procedural knowledge as 



 

69e  

 

 109العدد                                                            / اللسانيات آداب المستنصريةمجلة 

to when, why, and how to apply such rules.  The metalinguistic awareness is very 

important for children because they hear and read spoken and written morphologically 

complex words. 

Moreover, morphological awareness is developmental; children grow from dependence 

on phonological cues to more complex and abstract awareness of the parts. Ravid 

defined that trajectory as thus: "Children begin to mark simple inflections, for instance, 

the plural '-s', followed by very complex derivations, including the ability to form 

entirely novel words by adding affixes." Increased awareness aids the child in 

"maneuvering the complexities of their language's morphological system.". 

Given the role of morphological awareness in L1 acquisition, educators should 

encourage the inclusion of morphological instruction within early literacy programs. 

Children learn to identify and play with morphemes, which considerably boosts their 

reading and writing abilities. When word building, base word identification, and using 

prefixes and suffixes become activities included in programs, a child becomes more 

deeply aware of morphemes. 

For example, explicit instruction in both inflectional and derivational morphology can 

enable children to understand words better as they change their meaning and 

grammatical form, thus enhancing their vocabulary and literacy skills. For example, 

teaching children about common morphemes such as "-ed," " -ing," and "-ly" is useful 

in decoding and reading texts. In addition, an integration of morphological instruction 

with phonological awareness exercises will shape a holistic literacy learning 

environment because, after all, there is a connection between the two in literacy 

development (Fumero, (2020).)  

In first language acquisition, morphological awareness plays a significant role as it 

influences vocabulary growth and also impacts reading comprehension. More than 

that, it plays a crucial role in one's linguistic competence. Various studies have pointed 

out how the ability of children to detect and change morphemes mainly impacts early 

literacy development. As children master both inflectional and derivational 

morphology, they make significant progress in the means through which language is 

used to express meaning and also in understanding implicit, complex word structure. 

For teachers, adding morphological instruction to the literacy program can be geared 

towards preparing children in nailing the linguistic challenges of reading and writing 

and ultimately favoring their long-term academic success (Anglin, (1993).)  

III. Morphology in Second Language Acquisition 
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Acquiring a second language (L2) requires learning a complex system of several 

linguistic subsystems, including phonology (the sound structure of language), 

morphology (word structure), and syntax (sentence structure). The interaction of these 

subsystems with the learner's first language (L1) plays a critical role in shaping the rate 

of acquisition, degree of success, and challenges encountered. This review synthesizes 

findings from recent research on how adult learners acquire L2 phonology, 

morphology, and syntax and how L1 structure influences this process. 

Phonological acquisition is often one of the most visible challenges encountered by the 

L2 learner. Research indicates that L1 phonological structures can be a facilitator or a 

barrier to acquiring the sounds of the target language. Hawkins and Lozano (2006) 

discuss the degree to which the phonology system of an L1 may constrain or indeed 

facilitate a child's acquisition of L2 phonology. Transfer of L1 phonology to L2 is 

commonly seen where there is great phonetic difference between the two languages in 

question. For instance, while the Spanish learner may have difficulties with trilled /r/ 

sounds not found in his native language's phonetic inventory, the Japanese learner of 

English may have a different set of problems with the /l/- /r/ sounds, which are 

neutralized in Japanese. 

Phonological acquisition in L2 is largely influenced by factors such as age of 

acquisition and exposure to the target language. Early learners are more likely to have 

native-like phonological proficiency as opposed to the late acquirer, who retains an 

accent from the L1. Snyder identifies further the relationship between phonology and 

morphology where sound distinctions mastered are seen to be essential for mastering 

and utilizing rules of morphological knowledge in the L2 (Snyder, (1995)) 

L2 morphological acquisition presents particular difficulties, especially when the 

morphological systems of the L1 and L2 differ considerably. For instance, English is 

morphologically relatively simple compared to a language like Russian or Turkish 

whose inflectional systems are more elaborate. However, even in the case of the 

English language, there are major problems in some of the morphological markers 

representing tense, aspect, and agreement (Ayoun, (2008). ) (Friedline, 

(2011).)suggests that a derivational morphology, which is creating new words from the 

use of a root, such as "happiness" from "happy", poses a big challenge for many L2 

learners of English. Inflectional morphology presents other bundles of challenges, 

including marking grammatical categories such as tense and number. For example, the 

problems L2 learners of Spanish face in building causative and anticausative are 

realized by (Montrul, (2001).) based on complex morphological rules that govern the 

inflection of verbs. 
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Among those aspects of language development, the relation between syntax and 

morphology is an essential one, and L2 learners are usually likely to face challenges in 

combining these two systems. Syntax governs sentence structure, and in complex 

agreement languages, morphological markers are used to provide meaning, so there is 

a very strong connection between syntax and morphology. Snyder claims that when 

learners fail to master the morphological competence, they cannot achieve the syntactic 

rules of the target language (Lardiere, (2017).)  

According to (Rocca, (2002). ) the acquisition of tense-aspect morphology is closely 

related to the development of syntactic structures. In this connection, she established 

that the rate of acquisition of verb morphology was found to vary differently among 

learners of typologically different languages, such as Italian and English, owing to the 

difference in the syntactic and morphological characteristics of the target language. 

Learners from a language which is similar in structure to the L2, syntactically 

speaking, will find it easier to handle tense and aspect morphology because of 

similarities in how both may encode for them. 

Another recent study explores how the syntactic knowledge of L2 learners is 

constructed around the morphological markers represented by the L1. For example, 

language learners in verb-subject agreeing languages have to learn those 

morphological agreement markers of agreement so that they can be able to form 

syntactically adequate sentences. This only becomes the problematic condition when 

the L1 has no such agreement marker, and the transfer of elements to the L2 results in 

error. One of the other focuses of L2 acquisition research deals with how L1 influences 

constrain L2 morphology learning (Montrul, (2001).). examines the variation among 

L2 learners in the acquisition of argument-structure-changing morphology, as in 

causative verbs, as a function of their L1. Montrul finds that the learners with a native 

background language more similar to the L2-morphology, that is, closer to the Spanish 

type, like Turkish or Japanese, acquired the morphological rules of Spanish much more 

easily than their counterparts speaking English as a first language. 

For L2 learners, morphology presents a challenge but also an opportunity. Acquisition 

of morphological rules of the target language can be quite difficult if the target 

language is different from the learner's native language in terms of morphological 

structure. For instance, acquiring morphological inflections of English verbs or tense-

aspect morphology may be challenging for subjects whose languages are not based on 

similar morphological markers (Bardovi-Harlig, (1998). )  

Bardovi-Harlig explains adult learners' acquisition of English tense-aspect 

morphology: "Stress is given to interactions between lexical and grammatical 
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procedures." She reports that adult learners "initially rely heavily on lexical cues before 

they can fully develop morphological competence." In contrast, (Rocca, (2002). 

)examines children's L2 Italian verb morphology development and finds that 

differences in verb morphology develop with L1 syntactic and morphological 

structures. 

Shirai's work in 1991 further underscores the notion of morphological clues used in L2 

acquisition, and less cluttered input tends to make it easier for learners to pick up core 

grammatical structures. In his essay on the "Aspect Hypothesis Shirai suggests that 

during L2 acquisition, with regard to tense-aspect morphology, learners tend to look 

primarily at inherent lexical aspects such as whether the verb refers to a state or action 

before they acquire complex inflectional rules (Comajoan, (2006). ) 

IV. Cross-Linguistic Perspectives on Morphological Processing 

Cross-linguistic research opens a wider perspective for understanding morphology's 

role in acquisition. Languages differ dramatically in their morphological load. Hebrew 

is one of such languages: the load is high as early as in the earliest period in 

acquisition. (Bentin, (1995))demonstrate that children from the Hebrew-speaking 

environment will be provided with advantages as a result of explicit morphological 

instruction, which balances the development of vocabulary and literacy. 

Similarly, (Snyder, (1995))observes that the greater a learner relies on syntactic and 

semantic marking rather than morphological marking, the less overt the morphological 

system of the language in question. This is an important observation in discussing what 

L2 learners find difficult, especially in a language like English that has a relatively 

simple morphological system compared to others, such as the agglutinative or 

inflectional Turkish or Finnish. 

V. The Role of Morphology in Language Variation 

Another important role played by morphological variation in language is in language 

acquisition and processing. In this regard, Snyder, 1995 states that how easy it would 

be for a learner to acquire certain grammatical structures depends on the morphology 

of the language, such as whether there is the overt presence or absence of some 

morphemes in the language or not. It implies that learners of the languages that are 

more morphologically rich might become morphologically more advanced than 

learners whose languages have least morphological rules. 

Morphology is an important aspect in getting a better understanding on the acquisition 

of languages and how they are distributed in languages generally. Morphemes, being 
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the smallest unit of meaning, structure helps learners to acquire their native and as well 

as second languages L1 and L2, respectively. Varied linguistic systems of morphemes 

present across different languages create differences in the way learners acquire 

language structures. This review discusses the interplay between morphology and 

language acquisition, focusing on the effects of morphology on language variation, the 

role of morphology in complex predicate and argument structure learnability, and L1 

constraints on L2 acquisition. The paper also examines whether linguistic variation in 

the first language makes a difference in the acquisition process, specifically in 

alphabetic writing systems (Montrul, (2001).) 

While morphological awareness is crucial for both L1 and L2 acquisition, learning an 

L1 corresponds to becoming attuned to how to combine morphemes to generate 

meaningful words as well as to interpret grammatical structure. (Snyder, (1995))argues 

from child language acquisition research that complex predicates and morphological 

compounds are central to such development. Cross-linguistic variation provides 

powerful evidence of the relation between these complex predicates and morphological 

structures, and it does so in favor of the idea that morphology is involved in supporting 

the process by which learners master control of complex inputs from their linguistic 

environments. 

The fact that errors invariably arise in L2 acquisition due to a constraint from L1 

morphological patterns has made this aspect contribute to confining the process. Using 

causative verbs (Montrul, (2001).)discusses how first-language-constrained variability 

can influence learners' acquisitions of argument-structure-changing morphology. 

Montrul's study showed that learners' morphological errors arise via an inappropriate 

extension of L1 morphological rules into L2 structures that result in mistaken 

interpretations of verb forms and argument structures. This finding is significant for the 

theory of how L1 shapes the acquisition of the morphology of L2. 

Languages vary considerably in their morphological characteristics and, hence, pose 

diverse difficulties depending on the linguistic environment for a learner. Alphabetic 

languages, for example, are varied in their morphological source, which has an 

influence on the learning and processing in language. (McNamee, (2009). ) looked into 

how morphological variation of alphabetic languages impacts the learning process, 

especially in terms of inflectional and derivational morphology. Their research results 

suggest that, for the most part, language-specific morphological variation adds 

problems for learners in facing unpredictable forms and word change. 

Language variation, therefore, affects learners in their acquisition of morphological 

rules. This does not entail that the complexity of a language's morphological system 
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impacts or complicates acquisition. For example, languages with vast inflectional 

systems-that is, Russian or Arabic-have great amounts of morphological awareness 

because the system of verb conjugations and noun declensions is very complex. 

(Dominguez, (1991). ) "Morphological Systems in Other Languages. Conclusion With 

all this, one might be tempted to conclude that the greater the complexity of a 

language's morphological structure, the more it will hinder learning. While it is true 

that languages with less complex morphologies might focus more on syntax rather than 

morphology, as in many cases with English, however, a learner's native language can 

still have an influence on L2 acquisition, as is well known in morphology. 

In general, L1 influence on L2 acquisition, especially in the case of morphology, has 

been rather well accounted for by (Montrul, (2001).) among others, which further 

supports the fact that, at one point or another, L2 learners are constrained in their 

capacity to form new L2 morphological structures by L1 morphological patterns. An 

interest in the role of morphology in language acquisition pushes her to research such 

forms as argument-structure-changing morphology, which she demonstrates results in 

the causative verb and many other forms being overused or misused because of L1 

constraints. This contributes to showing why knowing the role of L1 influences on the 

acquisition of L2 morphology would be valuable for instruction based on specific 

actions toward overcoming those constraints. 

Another theory, Processability Theory, advanced by (Dyson, (2009). ) explains L2 

morphological acquisition. According to it, it seems that the learners gradually learn 

L2 morphology through acquiring progressively less complex morphological 

structures. It asserts that the acquisition of this cognitive ability to process more and 

more complex morphological rules has to develop, yet through the learner's L1 or L2 

morphological structure, the ability can be changed. Further support to this process of 

gradual acquisition is added by the longitudinal research of Dyson, a process whereby 

learners progress through a number of stages in gradually taking them from mastering 

basic morphological rules to being able to acquire complex forms. 

Morphological variation is not confined only to language learning situations. It extends 

right across the dialect and the sociolinguistic groups. (Gaeta, (2015). ) elaborates on 

the topic of evaluative morphology, which means that the usage of morphemes to 

express attitudes or evaluations in a particular way, such as diminutives or 

augmentatives. There is much variation concerning dialects and sociolects. It greatly 

influences learners in the acquisition and use of morphological structures due to these 

users having to learn not only the standard forms of a language but also variations in 

informal or regional speech. For the learner, this generally creates an extra level of 
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complication to the process since they ought to understand when the morphological 

rules play a different role in the social and regional context. 

Tamminga also explores the persistence in phonological and morphological variation 

in linguistic production presented as variation being a dynamic process affected by 

both cognitive and social aspects. Tamminga's work points out that morphological 

variation is not a static phenomenon but rather an indication of those real changes in 

speech use and the languages wherein it is rendered. This further creates additional 

difficulties for learners who have to accommodate both the standard morphological 

rules that govern their new language and the commonly uttered variations that occur in 

speaking practice (Tamminga, (2016). )  

(Dominguez, (1991). )has explained the morphological variation across languages such 

as Spanish and English, which impacts the process of language acquisition for learners. 

According to him, "the learner of Spanish-a language of a fairly complicated system of 

inflectional morphology-must be an attentive sensitizer of very complex rules of 

morphological composition, whereas the learner of English places most emphasis on 

syntactic structure.". 

Morphology has been an area of linguistic literature on the topic of language 

acquisition and variation, touching on the aspects of the life of both the L1 and L2 

learner, with their complexity adding depth to the variation present between languages 

and dialects, and hence, differing degrees of difficulty for the learners. However, cross-

linguistic studies emphasize how researchers need to understand how morphological 

awareness develops and how constraints imposed by L1 may shape the acquisition of 

L2 morphology. Another factor, potentially of sociolinguistic nature, that enters the 

picture is dialectal variation. Establishing one dialect or another requires not only the 

generalization strategies of the full set of morphological markers and rules but also the 

learner's adaptation to many different kinds of morphological systems (Gaeta, (2015). )  

Future research should focus more extensively on the complex interplay between 

morphology and language acquisition, exploring the mechanism by which learners 

handle such complexities while using either formal or informal learning contexts. 

VI. Implications for Language Teaching 

Such important findings made about morphology in research translate into benefits for 

language instruction. Teachers can use morphological awareness as a tool for 

enhancing the linguistic competence of L1 and L2 learners. Literacy and language 

proficiencies will be improved significantly through explicit instruction in morpheme 

recognition, word formation, and the use of morphological rules (Nagy, (1999). ) It can 
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also be designed for the specific learning situation-the area of morphology that an 

activity may target, such as inflectional morphology for very young learners or 

derivational morphology for more advanced users of a language. 

VII. The Role of Morphological Paradigms in Language Learning 

The concept of paradigms deals with the structure of words and how morphemes are 

combined to form words. In this way, paradigms help organize sets of related word 

forms for the linguistic purpose of understanding inflectional patterns and word 

formation within the different languages. The paradigmatic structures are thus relevant 

to L1 as well as L2 learners as they learn the complex morphological rules in the 

process of acquiring language. This review will address the role of paradigms in 

morphological acquisition, specifically in terms of how they assist learners to achieve 

word formation, inflection, and grammatical structure. The development of this review 

will be defined through research that underlines the function of paradigms in both L1 

and L2 learning experiences (Boyé, (2016). )  

The concern with respect to morphological paradigms has therefore been great, in that 

they represent frameworks which could potentially organise linguistic information. 

(Boyé, (2016). ) outline how paradigms have a central role in a number of proposals on 

the morphological theories, including WP models, in which the relations amongst word 

forms within a paradigm play a critical role.  

This paper is at the center of the definition of morphological exponence-the realization 

of grammatical categories by means of morphological markers-and how learners 

happen to appropriate complex morphological systems. 

In paradigms, often, a base form is the stem to which other related forms are creatively 

applied from, making the inflectional patterns easier to learn. In this regard, (Albright, 

(2002). ) talks about how learners use base forms in projecting a rest of the paradigm. 

He further explains that learners use stochastic morphological rules-probability-driven 

rules-to predict how other forms of a paradigm are made. This paradigm acquisition 

method, wherein one form functions as the basis for others, is essential in both L1 and 

L2 environments. The learner must know how systematically different grammatical 

features - tense, number, or case - are marked within a paradigm. 

Inflectional paradigms, by arranging word forms according to grammatical categories 

such as tense, mood, number, or case, are fundamental to comprehension of how 

morphological knowledge is acquired by language learners. As argued for by (Blevins, 

(2016).), the WP approach puts paradigms at the heart of morphological analysis, 

basing the hypothesis on internalizing relationships in a paradigm between different 
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forms of words that learners take into their lexicon. Inflectional paradigms support the 

ability of children to understand affixes in changing base forms to produce 

grammatical meaning while providing an architectural framework that will make sense 

for the learning of intricate word forms. 

Parades have special relevance for rich inflectional systems in languages, where word 

forms can change dramatically in grammatical context. Acquisition examples of this 

kind include verbal conjugations or noun declensions in Russian or Finnish, for 

example. (Pirvulescu, (2002). ) discusses the derivation of verbal inflectional 

paradigms from morphosyntactic constraints-the formalization of what is possible 

within a given language regarding grammatical features like tense and aspect. For 

learners, this implies taking control of the interplay of morphology and syntax, which 

feeds into the production of grammatically correct word forms. 

Base form identification is one salient characteristic of paradigm learning. Base forms 

are the anchors from which other inflected or derived forms ought to be generated. In 

his paper, (Albright, (2002). ) shows how learners exploit such base forms to project 

the rest of the paradigm. The probabilistic rules governing this process allow learners 

to make predictions on how other word forms will be realized given the patterns they 

have identified for the base form. If a person knows, therefore, how a certain verb 

operates in the present tense, they would predict how it will operate in the past tense 

given the morphological patterns that are available in the paradigm This process of 

identification also is of great importance for both L1 and L2 acquisition. For L1, 

children have to learn how to identify which of the forms in a paradigm are the base 

and how all other forms are related to that base. For learners of an L2, previous 

experience with paradigms in their L1 may be used to predict how new paradigms in 

the L2 would be organized. These errors can occur when paradigmatic structures of L1 

and L2 vary significantly. For example, because the paradigmatic structures that 

Spanish uses for tense and mood are far more complex than in English, learners of 

Spanish as a second language are commonly challenged by verb conjugation, 

especially in the case of irregular verbs. 

Paradigms are also a device used in second language learning to lay down a support for 

understanding the inflectional morphology of the target language. Research holds that 

L2 students, just like L1, build up their capacity to predict how unfamiliar words 

inflect or develop another form of it by paying attention to patterns within paradigms. 

(Milin, (2020). ) concentrate on the diachronicity of paradigms between languages, 

holding that L2 learners can leverage their L1 knowledge with respect to paradigmatic 

structures to gain new morphological rules in L2. However, they also highlight that, 

depending on the distance between the two languages' morphological systems, this 



 

78e 

 

  2025 آذار                                                                                      الجزء الاول 

transfer process can be problematic, especially when the target language is very 

different from the source language. 

For example, a learner whose first language has relatively simple paradigms might find 

it difficult to learn a language whose paradigms are more complex, as in Latin or 

Russian. In contrast, learners whose L1 has complex paradigms are likely to 

understand the L2 paradigm structure in a similar case. This mechanism of cross-

linguistic transfer is important for understanding how learners negotiate the 

morphological complexity of an L2 (Milin, (2020). )  

Cognitive factors also explain how learners acquire and process paradigms. According 

to Finley (2018), cognitive biases like a preference for regular patterns drive the ability 

of learners to internalize morphological paradigms. Learners prefer paradigms with 

regular rules rather than irregular forms. This cognitive bias can account for why 

learners will find fault in such irregular verbs or nouns that do not follow the 

paradigmatic standard structure. Both in the L1 and L2 situation, the regularity of a 

paradigm goes a long way in determining how easy or difficult it is for learners to 

acquire the morphological rules. 

Besides cognitive biases, other linguistic factors, frequency and transparency, also 

influence how learners internalize paradigms. More frequent forms within a paradigm 

are learned earlier and more firmly than less frequent forms; more transparent 

paradigms, where the relationship between base and inflected forms is transparent, are 

easier in process. This makes it possible to incorporate both cognitive and linguistic 

factors in explaining how learners acquire and use paradigms in language learning. 

Traditionally, one of the most critical means of teaching morphology has been 

paradigms, especially in inflectional languages. As (Bybee, (1991).)suggested, 

paradigms, including those derived from the Latin model, have headed most systems' 

approaches to the teaching and learning of morphology. The paradigm has 

continuously grouped verb forms under categories like tense, aspect, or mood; that is, 

paradigms permitted learners to apply rules in inflectional morphology in organizing 

the numerous templates. They helped in obtaining morphological rules systematically 

for centuries, especially languages with inflectionally rich systems, as Latin, Greek, or 

Russian. 

 (Bybee, (1991).) argues that natural morphology is not just memorization of forms, 

but rather the connection of learners to the form and meanings in the linguistic system. 

She maintains that such a natural connection between form and meaning is substantial 

to the process of language acquisition and manifests in how the learners end up 
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internalizing paradigms so that they can produce and understand morphologically 

complex words across different linguistic situations. 

Paradigms are central to language acquisition: they provide learners with the structure 

they need to master inflectional and derivational morphology. Internalizing the 

relationship between the forms within a paradigm enables learners to predict where 

unfamiliar forms will go, thus facilitating acquisition of complex grammatical rules. 

Paradigms are particularly significant for richly inflected languages-the relationships 

between words within a paradigm are very complex. Research on paradigm acquisition 

has shown that base forms, cognitive biases, and cross-linguistic transfer all take part 

in determining the type of shaping learners develop for morphological paradigms. For 

this reason, it is paradigms that best represent the shaping of morphological acquisition 

as situated both within first and second language contexts (Blevins, (2016).)  

VIII. Challenges in Acquiring Inflectional Morphology 

In many ways, inflectional morphology seems difficult to acquire in most languages, 

particularly those with rich inflectional systems. (Dressler, (2003). ) points out the 

challenges that are posed both by morphological typology and first language 

acquisition when learning a language with a more developed morphology. His work on 

Austrian children learning German shows that some of the earliest morphological 

production involves overgeneralization mistakes, in which learners apply 

morphological regularity rules to irregular forms, for example, a learner applying the 

regular plural morpheme to an irregular noun. 

It is perhaps even tougher for second-language learners to learn inflectional 

morphology when the L2 morphology is fairly different from their L1. (Ionin, (2002).) 

study how hard children learning English as a second language have it to acquire tense-

agreement morphology. They found that, often, children learn tense morphology-for 

example, the past tense "ed"-before they learn subject-verb agreement-for example, "s" 

for third person singular. In other words, this pattern shows that it is complex to master 

morphological rules in a second language especially when the second language is tied 

to both syntactic and semantic features of the language. 

IX. Morphological Awareness in L1 and L2 Acquisition 

One of the crucial abilities in L1 and L2 is morphological awareness that is the ability 

to reflect on or manipulate morphemes within words. Many studies demonstrated that 

morphological awareness fosters the development of vocabulary and literacy as 

learners are able to break down complex words into their constituent morphemes. 

(Randall, (1982). ) suggests that morphological structure is the key for language 
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acquisition inasmuch as it enables learners to generalize from specific linguistic 

instances to broader grammatical rules. 

(Lardiere, (2017).)further argues, for example, that morphological awareness is 

essential for the production of morphologically complex languages in L2 acquisition. 

For instance, in L2 French acquisition, learners need to acquire the tense-aspect 

morphology and not only learn to know what those inflectional morphemes look like 

but also how those functional morphemes work. The results achieved by Lardiere 

suggest that explicit instruction about morphological rules can facilitate the acquisition 

of such complex forms, the learners being motivated and encouraged to focus upon 

formal properties of the language involved. 

X. Conclusion 

Morphology is the foundation element in language acquisition with deep impacts how 

people learn to understand and then generate and use language. It helps a learner grasp 

the word's structure and prescriptions of complex linguistic expressions' formation. 

Morphological awareness is as important for first and second language learners as it 

has significant influences on vocabulary building, reading comprehension, and 

grammatical accuracy. 

Children naturally acquire the rules of first language morphology, eventually knowing 

how to apply them. It takes time to get them precise enough on how language works. 

This process tends to include early errors that take the forms of overgeneralizations, 

but in themselves they have a lot to tell us about how children find their way into using 

the morphological structures. As developing interlocutors use morphological 

awareness to break down and learn new word forms, they build their vocabulary and 

deepen their linguistic competence. 

In   L2, a learner faces additional challenges, particularly when the target language's 

morphological system is more complex or different from that of his native language. 

Acquisition of morphological rules, even more so in languages with rich inflectional 

systems, usually requires explicit teaching and practice. Even so, it is still possible for 

the second-language learner to achieve considerable progress toward mastering the 

language by focusing more intently on morphology and thus better producing and 

comprehending the language. 

Different languages vary with respect to the role of morphology. In some languages, 

complex morphological systems require learners to be more aware about formation and 

meaning of words. In others, morphology might take a back seat to syntax, thus having 

an effect on the strategies by which learners might acquire language. Knowledge of 
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these differences is important for educators because it enables them to consider the 

learning strategy to be applied with respect to learner need based on the language being 

taught. 

Implicit morphological instruction should also find a place in language teaching. 

Learners should, therefore be encouraged to "take the word apart into its constituent 

morphemes" and practice word formation, and explore word families; educators 

develop a sense of deconstruction in language structure. This improves linguistic 

competence while the learner's language use proficiency is enhanced. 

Finally, morphology is fundamentally the core of both first and second language 

acquisition. It shapes learners' understanding and use of language; it remains a 

framework through which learners can expand their vocabulary, improve their 

grammatical skills, and gain greater fluency in language use. Through highlighting 

morphological awareness, teachers can help the learner go through the difficulties of 

language learning and ensure better language acquisition and learning. 
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