é&-&%
2 AL

R o Ad oo
PR Gl elagdl A oo

5 wmﬂw‘gdﬁgbw
| pd.\.d Salgl! M\ \.ﬂ 1959)
u.b."g Jm}ﬂg?}!bgghm
(e A 2 i 38 19393
Ab.uwfpu‘}ugm
“3&3}1.&«@«‘“_“&
f\-f«éd?h-.wu—awa!ufé ;
i 45 (ol i) i W
‘,\-Gf)&_ud‘ﬂ‘wamwg P










()30 Lslozr Vg Al SOlulyllly gl oo dokoad
AY + YO JLT 2) £ €1 duadll 9 AU At
Pl A Olgrd (B llyllly Ligedl 3515 5 yad

plat 2,2l r AP o
Skl plb cwgs jlos Al T 3pa> il 3.
Lol ity Sigoe i 8,515 ale e M#M@M!MM!
27 ke
e i s
PRy PSR PEL T
s D1 39/ Sy g g3 il
A7) Bla
o/ g 9B pghe / gasadeid|
Ae ¥ gkl dnlS / (3 Aoty
OB wles Judis L3 404
oS i o3 ks / vt
el T A2l /B i el
BNV RN
1S 2utdS / e i el
L SRV-EEIVIROYS
. el Jgual / el
s g2l oSl aglall AlS /3l hnaler
v gl o 3. 4. | i Bl .
@uxs%ﬂ%ﬁwmmw Sl el Al
win il Bl 3. 4 dw)‘ﬁ%;; J;’j ;wb
Gl /el Bl g o A/ U]/ et el el
Y QS (0S| Al ) Gabiad! oo ¥l Al S dine. 3. |
AR g A/ Ol / Ol Aaalr
G o> 3.1
lal. .y Bybian/ il el / i pdidf hane daler
Aol gl Gl ygd . 3
e/ VB agladf AnlS / A5 dmalr
Jondi /s B nghe




iz Y19 Al Slulylly Cogmedly ad dhacd
aY Y0 JuT2Y €47 duadll 93 W dnd)
e Ad Olgd B Olulyllly gl 8415 & yhaai

S

gl O giall
sland) 441 dls
31l dyype
alaakl U/ Sk
vl 5)53 JAL&A
Slulyllly Eigoed) 3,313
<Yl
ﬂfsﬁ\ ke
CYYFAYAYYYY
YY) [ agdl Goe

S Slrall o3 i
ISSIN3005_5830
g o
(VYY) @bglly oSO 15
Yoevy il

@j}gm ..\gy.J\
g4
off reserch(@sed.gov.iq

hus65in(@gmail. com

IRROI

Academic Scientific Journals

S9! (lerall o3 1
(3005-5830)




(3553 BBy Aall) Leduwg 8ST) 40 allg drakal) gl g B3y BLoYL Eondl gty 01— )

(s Condl e LY Al (gxd O Y

A B Cod) Ol

Ay dpadall weydg L Ay ) AL CUl gl L O

SN CoUl . o

Aol Al 5T Ay ) mUb LU Olasehs . &

(@ paslll day Byt dalll SISO slie s

2o oid b des (Yo Ve o Yoy (Office Word )alay st o Esdas 055 i
ey el 3t 358 (Lo Jo o oo ST ol 3£ Y ) L sy e S s (CD)
Gl Bt e B 0S5 0 e el (o VIS 8 ez O) SIS 5 pgos ) iy by g
sl

(L) ol o i iy i (Y0) Jo Condl Olondw S up Y 01— ¢

APA iaah Jo jslall Gemeiy iy G Eo o3 0

Wslay Lo ol (81,6 jlud Al ptesg B (V00 v 0) BRILII 83081 21 393 adly Comldt ey G
g Ml

Y1y Dygdly gal) sl Y1 G W St 55K 0V

@Y el e Lgalonrly bglad-b ) ey OI-A

.ol (Y ¢) Ll @y (Arabic Simplified) L1 ¢ ciyalt @alh) §

Codl i Ll (1Y) Slasdlly (V1) Coudl pgle (Times New Roman ) b1 g g iy pdSSy aallt. o
() E) poed g Y

AY e ol Bl 3 (Rl Olidas) S aladl Gl falga §5SS 0114

() el oy BLLlg e (1,0 8) Al (21 gH) Bluns 05SS5—Y 4

o ol JSCau aSHLL L s yagb Coll oo AT, SN Ayl Cioeazs Uy Jhoasw! J- G99
S fY A s e Bkt 39 iSOV Cimenalt 0 ) oy 1 caase

e 3lon d1 oy s o e 3ol ¥ 3 lgets 5f 21 0o 1 ol i Y
Blo (§ Aak By A1 U1 ga5 ad) b ki )81 (385 8 o (oS SO el Cml Bk Y
g b (16) g

) BB e A yp0 e B o) Slllaxg Al Cm L 32 Y- Y ¢

o8 ol G slgm Bleol ) gl s¥—Y 0

B0 Jg 3 lais poall Siloglas S ae (ol BlS (3 055 dlg Olges (3 adialgng Cond) j3Las guos— 4 1
pild da Do OLd sl ps B g (gl g5kl Sl pz— Y

o Dl Bl dlge oy b i ALl byl e Hzd Ll ottt Adb Je b ida— Y A
A G dazal 65}“"“ 39 Cond)

dlad s A1 B (o Jgad) Gy 13y A1 e By catond UAxly e (o SoU) Juak—) 4
Sk 1 (10) sy gl

A gy oo ¥ Bwol ol)T e at (§ 3ysid) SR =Y s

(OT, 80 aghal sbglt S rdaudd g5l — Sl ) 13V Olgaalt Ao Sogoedl Juug— ¥ )

B AL G pealt Ol et a8 ua (hustein@Gmail . com) 39 i wdl o

L bg il ade e bty BE G Gl i il A Y Y



22 a2 AT N
GO 3l

G Wt a¥ v Yo HUT a) € €1 Budal) 93 (V) suall s

<
cuxts NN a7l 28 /..2/ /.g( o 21 2\ 6%~ «

g CoUl gl gl Sblge <
e o A FRRIRE RSP
A sl A L 5 Aaaldr! b s g gelall (g5 \
Y¢ wj})ﬁ’ﬁ:‘:’j@‘ SN ST, 3 B VNg &3t 3 demnnd) el Y
YA Olghe @8 i 8 0 g0 aly3 EsDs¥) Sukeinl) 3 O3l pggs v
¢A el e JU S Oy D) aldll oy G 249 G809 pin ¢
" gP O 3 el 7 Gdblal) SV o) Cailglall s 3 dgaddt Sl LU | o
' ol Gylb sby a0 )
VY | Jeles B O3l s «Jolf g dBy polabl Salt BUl a3t § SR 1
AA 3 PELIPUSIC I [PECRU R SRR F L Jpeevs J |

Fosb Aot o1y 0 0 S il Bsle B Al Sl S v

N e AL o s ey ES'"\’R’ 2 cg_j}Q\ é)\}ﬂ\ &Wl L}T 4&)\3-\&.“&&(..,&5;; S oL 2\4?‘)7 A

A 329 By il GO G g0 40 )
94 Al P et o e AbI 0B g 8 ol 45 Lo q
Lo vl e Lin o St G dadd) Jail 3 Gt ol i
A S of pskalt B3be 3 ¥l usludl Caall dosBls Ve
V] et s ae et s (88 yskais po (39 SO g I 'Y
VWl ot ae e Ol Loy ) Jubi (il 3ol 1 Sadl Olylgs Ao \ Y
VAT oS0 gy e ol pp | Erotes A s 15 01 3 a0 ST, 3 et bt |V
YA dat gl 7lgsl o0 W Bt guogn Balysy Laslgll Jaul gl elll ol 2 Vo
YAY] o Ol sl — Bijlds Lty — aOtlg Aol 0100 p9gds I
YYY | e g e aai ol e e\‘k‘k/\_\ciﬂéﬂﬂj\éq@\)ﬂsﬂ\)ﬁ!b \"'V
yyy Assistant Lecturer | A Sociolinguistic Analysis of Verbal Bullying \ A
Rafid Khazaal Muhsun| Among Middle School Students
Yeu| o Sloes Sy i 0 90 fualy Sl Bukeal) (3 ASLLEN pggis 14
YU | ST | G e 5 ks ) ) B Sy 80 3681 Y
At do dalsl o L) . . PR .
yyn (sl e et ua ol s s Quel gl SSsh 8 FUH I oy 36 Jds Y
(4 il 3902 5 clond 5 0 Bl e 58 o alBly den g1 lasld! (3 dilinn iy
M. M. Kawthar PragmaticCompetenceinlntercultural Yy
YAA Hamid Fadhel Communication Challenges and Strategies
for Effective Language Use




(V)s)) Eslozzr 1y Aslud ¥ Solulyllly Dgmedl o8 dhad
aY Yo JUT 2) €61 duadll 93 AW Ld)

A Sociolinguistic Analysis

of Verbal Bullying Among
Middle School Students

Assistant Lecturer Rafid Khazaal Muhsun
Ministry of Education

General Directorate of Education
. Baghdad Al-KarkhII




(V)3ad) s lozr g dslus§) colulydlly Sl o5 dlad
pY LYo HLT 2) £ Suadll o5 AUl AL

Abstract:
This study investigates the frequencies of linguistic patterns and
communicative strategies employed in verbal bullying among
middle school students in Iraq, as well as their impacts. Verbal
bullying in schools is a persistent problem that harms the men-
tal, emotional, and social growth of youngsters. The frequency
of verbal bullying is steadily growing across schools, local com-
munities, and society as a whole. Moreover, it affects their ability
to obtain knowledge within a safe and protected educational en—
vironment. The study employs a combination of qualitative and
quantitative research methodologies. The qualitative method of-
fers an extensive analysis of observed communicative strategies.
In contrast, the quantitative method utilizes the Social Learning
Theory to determine the frequencies and percentages of differ—
ent forms of verbal bullying linguistic patterns. Tables and fig—
ures are employed to present frequencies and percentages that
provide a full analysis of the sociolinguistic components of the
phenomenon.
The results show that mockery and spreading rumors are the
most common types of verbal bullying in middle schools in Iraq.
As a result, it is necessary to create treatments and regulations
to address this phenomenon within middle schools. The findings
also offer valuable perspectives on the frequency, manifestations,
and impacts of these strategies among students.
Keywords: Harassment, Bullying, Victimization, Middle schools, Iraq
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1.1 Introduction and Background
Bullying in schools can be defined as “a set of actions carried out
by a student or a group of students on an ongoing basis towards
one or more male or female students in class or school, through
repeated physical or verbal aggression, or it may be provoking
the teenager about his physical characteristics, such as color,
shape, way of speaking, or some mental characteristics or affili—
ation” (Craig 2007). Verbal harassment, however, is a significant
barrier for students and teachers in Iraqi educational institutions.
According to Olweus, bullying is characterized as “deliberate
violent conduct that incorporates a power imbalance. Bullying
can take different forms, including physical, verbal, social, and
cyberbullying” (1993). An alarming and detrimental problem af-
fecting many middle school students worldwide is the deliberate
targeting of their academic achievements. This issue significant—
ly impacts their emotional well-being and overall health, and it
continues to pose a major concern with widespread implications
for students, their families, and their communities. Bullying is
a significant issue in middle schools, highlighting specific fac—
tors that contribute to its widespread and lasting presence. While
some perceive bullying as desirable and entertaining, particularly
when it involves mocking others, this behavior goes against so—
cietal norms and is unnatural, whether it takes place in a school
or workplace. Family dynamics also play a role in the perpetu-
ation of bullying behavior, as parents may unintentionally rein—
force negative behavior by suggesting to their children that using
force, insults, and humiliation are acceptable ways to behave.
A mixed-methods approach is used to analyze the data of the
study. The qualitative method considers existing research on
verbal bullying in middle schools worldwide, and quantitative
results of previous studies are used to understand the different
aspects of the phenomenon in our middle schools. This mixed
method allows the researcher to systematically review and ana-—
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lyze previous studies to identify patterns, schemes, and results rel-
evant to the present research study.

This study will analyze the linguistic patterns impact of bullying
on the mental well-being, academic performance, and overall en—
gagement of middle school students in educational institutions. It
aims to provide important insights to address the lack of under-
standing of these patterns from a sociolinguistic perspective.

1.2. The Problem of the Study

There is a significant lack of awareness regarding linguistic pat—
terns as well as the communicative strategies employed by bullies
in middle schools, specifically in middle schools. Research on this
subject has been offered to schools in the Western Hemisphere,
however, our schools appear to lack access to this degree of atten—
tion. Comprehending the issue of bullying in middle schools is of
utmost importance, given the intricate cultural, social, and gov-
ernmental factors in Iraq, to protect the well-being and academic
achievements of young individuals in the country. This study aims
to investigate the linguistic patterns and communicative strategies
of bullying among middle school students in Iraq, to gain insight
and identify potential solutions to this enduring issue.

1.3 The Aims of the Study

According to the problems proposed, the study aims to:

1. Investigate different types of linguistic patterns used by middle
school students.

2. Identify the most commonly used linguistic pattern expres—
sions for male and female middle school students.

3. Analyze the main factors influencing communicative strate—
gies utilized by middle school students.

1.4 Significance of the study

Victims of bullying often come from different social back-
grounds. Some come from families that are sensitive and overly
protective of their children. When faced with unfair treatment
or violent behavior, they may struggle to respond appropriately.
They may not have developed the social skills or coping strat—
egies necessary to deal with such situations. Others come from
single—parent households, which results in a deficiency of essen—
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tial support during the crucial phase of adolescence when they
are students. Despite efforts to address and reduce this issue, it
continues to escalate. To properly address the growing problem
of bullying in middle schools, it is essential to thoroughly under-
stand the specific linguistic patterns that occur during students
interactions. Verbal bullying is a detrimental behavior that de-
mands increased attention from every stakeholder involved, and
this study seeks to bring notice to this issue.

1.5 Limits of the Study

The data is obtained from four studies that address the issue of
bullying in middle schools. The researcher aims to examine the
occurrence and frequency of linguistic patterns and communi-
cative strategies of verbal bullying, to utilize the study>s frame-
work, which is grounded on The Social Learning Theory (SLT),
to clarify the qualitative and quantitative findings.

2.1 Review of Literature

Bullying is regarded as one of the main speech acts that attracts the
interest of sociolinguists. This complex phenomenon has sparked
significant interest among educators and stakeholders globally.
Adolescents encounter substantial changes during this crucial
period in their lives. One communicative strategy they employ
to deal with these changes wrongly is verbal bullying to establish
themselves among their peers. Over the past few decades, there
has been alack of a body of knowledge exploring various facets of
bullying, such as its prevalence rates, contributing factors, and its
impact on individuals and communities in Iraq. The purpose of
this literature review is to provide a comprehensive understand-
ing of bullying in Iraqi middle schools by shedding light on cru-
cial findings from previous research that consider sociolinguistic
factors concerning linguistic patterns of verbal bullying.

2.2 The Concept of Bullying

There are varying opinions among scholars about the exact
meaning and scope of bullying. According to Olweus, “Bullying
is an intentionally aggressive behavior that involves an imbal-
ance of power, repeated over time, and directed toward a victim
who has difficulty defending themselves” (1993). This paper has
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adopted this view because it covers bullying and its components
particularly verbal bullying which is the focus of this study. The
word incorporates a range of bullying behaviors, such as verbal,
social, physical, and online bullying. According to Patchin &
Hinduja, bullying may refer to «

1- Verbal bullying includes acts of mockery and intimidation.
2- Social or relational bullying, refers to the exclusion, spreading
of rumors, and manipulation of social relationships.

3- online bullying involves the use of digital technologies to har-
ass, intimidate, or harm others.

4- Physical bullying, on the other hand, involves striking, kick-
ing, pushing, and other acts of bodily hostility or injury.” (2015).
2.3 Verbal Bullying

Verbal bullying is a widespread form of harassment, and it is the
primary focus of the study. Verbal bullying refers to any type of
bullying that is carried out by spoken words, verbal expressions,
or nonverbal signals, without any physical interaction. Bullying
typically originates at this phase and encompasses any of the sub-
sequent behaviors:

1- Using offensive language and assigning derogatory nicknames
2- Engaging in the dissemination of false information or deliber-
ate falsehoods about an individual

3- Engaging in intimidation or making threatening statements
towards another individual.

4- Engaging in abusive language or speaking to someone in a
disrespectful or hostile manner, particularly without an appro-
priate explanation

5- Imitating someoness vocal quality or manner of speaking

6— Ridiculing someone

7- Employing nonverbal communication, specifically the ges—
ture of extending the middle finger, to intentionally inflict emo-
tional distress upon an individual.

8- Engaging in derogatory remarks or mocking someone.

In verbal bullying, the primary weapon employed by the bully
is their voice. Verbal bullying is “prevalent in both genders, but
girls are more prone to engaging in it” (UNESCO, 2020). Typi-
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cally, girls employ more nuanced forms of insults than boys. Girls
use verbal bullying and social exclusion tactics to assert dominance,
exert control over others, and demonstrate their superiority and
strength, frequently in an attempt to impress someone they admire
(Ibid). Many teenage boys possess the ability to employ verbal tech-
niques as a means of asserting dominance, to circumvent the poten—
tial consequences associated with engaging in physical bullying.
2.4 Relationship between Verbal Bullying and Middle Schools
The issue of bullying in middle school arises from the transfer
of students’ behavioral patterns from primary school to middle
school. Students> ability to comprehend the new stage is faced
with experience barriers. Furthermore, youngsters struggle to
achieve equilibrium between their physical development and the
emerging requirements of the middle school period. The issue
becomes apparent when individuals attempt to adapt to their
new surroundings by employing different linguistic patterns than
those they often use to communicate with their peers in class
and within the school environment. Research undertaken in ad-
vanced countries has found that “the percentage of middle school
students who experience this condition ranges from 30% to 40%”
(Arseneault et al., 2010). The actual number is likely higher since
many cases of bullying go unreported. According to these studies,
linguistic patterns and communicative strategies of verbal bully—
ing are common in middle school settings, with varying frequen-
cy rates across studies and sociocultural environments. However,
there is a shortage of research regarding these patterns in Iraqi
middle schools. The primary aim of this study is to shed light on
the linguistic patterns and communicative strategies employed
by students in middle schools. Gaining a thorough understand-
ing of these strategies in middle schools is crucial for successfully
developing focused interventions and policies to tackle the issue
of bullying in general.
2.5 Linguistic Patterns of Verbal Bullying
This type of bullying can be referred to as nonphysical or indirect
bullying. It can take several manifestations which may include
the following strategies:
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1- Deliberate exclusion, ridiculing, belittling others, or making
faces at victims.

2- Spreading rumors or harshly criticizing the victim, defaming
them to tarnish their reputation.

3— Manipulation language used to control the victim.

4- Name—calling, teasing and

5- Blackmailing the victim and accusing them of false accusations.
2.6 Verbal Bullying Causes and Factors

The study of bullying behavior began to gain momentum in the
1850s, leading to an increase in research and the development of
preventive initiatives in numerous nations worldwide. Studies
have observed disparities in the gender of individuals who en-
gage in bullying behavior. Crick and Gropter state that “boys are
more likely to engage in physical bullying, while girls are more
likely to engage in relational bullying” (1995). Both genders can
engage in verbal bullying, but studies have shown that girls tend
to use it more. The gender of the bully and the victim, as well as
the socioeconomic environment and the sort of peers the bully
associates with, all contribute significantly to the development of
this issue. According to Espelage and Swearear, “individual-level
factors such as gender, age, socio—economic status, and person-—
ality traits have been identified as potential predictors of verbal
bullying behavior” (2003). Additionally, “family dynamics, peer
relationships, school climate, and cultural norms play significant
roles in shaping bullying behaviors” (Espelage et al., 2014). In or-
der to fully comprehend this issue, any investigation must take
into account both the linguistic patterns and the communicative
strategies utilized by the bullies.

3.1 Methodology

The research seeks to gain a comprehensive understanding of
linguistic patterns and communicative strategies of verbal bul-
lying in Iraqi middle schools by combining quantitative and
qualitative data collection methods. This paper applies a mixed-
methods approach based on Social Learning Theory (SLT) to
investigate the frequency and types of linguistic patterns among
students of middle schools in Iraq. The sequential explanatory
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design will give priority to the gathering and analysis of quantita—
tive data, while qualitative data will be used to delve further into
and provide context for the communicative strategies. The study
will focus on the specific sociolinguistic context of these schools
and will cover ten years, ending in 2024.

Social Learning Theory (SLT), developed by Albert Bandura,
proposes that “people learn behaviors, attitudes, and emotion-
al reactions through observing others” (Bandura A., 1977). This
theory emphasizes “the importance of modeling, imitation, and
reinforcement in the learning process” (Ibid). SLT argues that
“behaviors can be acquired by observing and imitating others,
especially when those behaviors appear to result in rewards or
avoidance of negative consequences” (Ibid)

3.2 Data Selection

The researcher has selected four studies to cover the linguistic
patterns middle school students use. The studies are chosen from
various regions in Iraq to encompass the majority of the research
sample.

e Study 1: “Bullying victimization among school-going adoles-
cents in Iraq by Hyder M. Yahya, Mushtaq T. Hashim, Eman A,
Al-Kaseer, and Jawad K. Al-Diwan”

e Study 2: “Bullying Among High School Students in Holy Kar-
bala Governorate /Iraq by Nada Abd Ali Mohammed Ali, Ph.D”
* Study 3: “Bullying among school adolescents in Erbil City of Iraq
by Beena Halko Ahmed Shawki and Tariq Salman Al-Hadithi”

* Study 4: “The Reality Of The Phenomenon Of Group Bullying
In Iraqi Schools, Causes And Treatment (A Social Field Study
From The Point Of View Of Middle School Teachers In The
District Of Souq Al-Shuyoukh In Dhi Qar Governorate) by Dr.
Amin Mohammed Hassan”.

3.3 Data Analysis

3.3.1 Quantitative analysis

Study Sample Size Prevalence of Verbal Bullying

Common Forms of Bullying Reporting Rate Impact on Mental
Health

Study 1 302 35% Name-—calling, teasing 20% Anxiety
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(30%), Depression (25%)

Study 2 1100 40% Derogatory terms, exclusion18% L o w
self-esteem (35%)

Study 3 1070 45% Insults related to appearance, status

22% Social withdrawal (40%)

Study 4 130 38% Mockery, spreading rumors 25% Aca-
demic decline (50%)

3.3.2 Quantitative Figures

* Total Sample Size: 2602 students

* Average Prevalence Rate: 40%

* Common Forms of Bullying:

* Name-—calling (75%)

* Teasing (65%)

* Insults related to appearance (60%)

* Derogatory terms (50%)

* Exclusion (45%)

* Spreading rumors (30%)

» Average Reporting Rate: 21.25%

* Impact on Mental Health:

» Anxiety: 30%

* Depression: 25%

* Low self-esteem: 35%

* Social withdrawal: 40%

* Academic decline: 50%

3.3.3 Qualitative Analysis

Theme Example Quote

Linguistic Patterns “They use words like «tupid> and agly> to
make others feel bad.”

Social Dynamics «The popular kids often bully those who are
different.»

Cultural Influences “In our culture, family honor is very im-
portant, which affects how we treat each other.”

Coping Mechanisms “Talking to friends helps, but teachers dont
seem to take it seriously.”

Impact on Mental Health  “Dm nervous to go to school be-
cause I never know when Dll be the target of bullying.”
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4. The Findings

The studys findings reveal that the most common type of lin—
guistic pattern in middle schools in Iraq is mockery and spread-
ing rumors (25%). The second most prevalent pattern is insults
related to appearance or status (22%), followed by name-calling
and teasing (20%), and derogatory terms and exclusion (18%).
Based on the findings, it is crucial to implement specific inter—
ventions and regulations to address the prevalent issues of mock-
ery and spreading rumors, insults, name—calling, and exclusion.
The study recommends that stakeholders should encourage ed-
ucators to enhance efforts in establishing a secure and inclusive
school environment, taking into account the location of the in—
cident, teacher observations, and staff supervision to reduce and
prevent these patterns before they happen.

5. Conclusion

The linguistic patterns of verbal bullying are greatly influenced
by the various factors presented in the analysis tables. These
communicative methods and linguistic patterns are significantly
shaped by characteristics such as gender, the family>s financial
standing, and the social networks of the victim and the bully. Bul-
lying in middle schools has many consequences. The qualitative
findings indicate that the factors contributing to bullying result
in students dropping out of school, failing to progress through
their academic years, and experiencing physical and emotional
impairments. Bullying)s linguistic patterns impose a detrimen—
tal impact on learners> mental well-being and academic profi-
ciency. Parents, school administrators, and stakeholders must
proactively take measures to prevent such undesirable behaviors.

An essential measure is to provide a conducive environment that “1 N

promotes students> academic and social development. Multiple
seminars are necessary, and active participation from both par-
ents and teachers is crucial. Furthermore, it is essential to build
effective communication channels between the educational in-
stitution and parents to facilitate meaningful talks concerning the
students well-being, both within and outside of school hours.
Parents should foster a healthier and more dynamic relationship




(V)3 iz y Aol olulylly Cogoedly a9 dkaad
aY Yo JLT 2 €7 suadll 53 Al Al

)/

o

with their adolescent children. One factor contributing to bully—
ing is the fear students have of reporting such behaviors to their
parents or teachers. The quantitative data indicated that the mid-
dle students employed both overt and covert strategies to ma—
nipulate the victims. Victims of bullying may be unaware of the
verbal and communicative methods employed by the bully, ow—
ing to their ignorance of the situation.

The findings indicate that the experience of linguistic patterns
of bullying among youngsters can be influenced by two factors:
the grade level of the students and the level of closeness between
them. As learners mature, their tendency to engage in verbal
patterns of bullying decreases, and the opposite is also true. The
government should utilize technological platforms, such as tel-
evision programs and the internet, to disseminate information
regarding linguistic patterns of bullying and effective strategies
for its prevention.
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