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The following can be seen from
the table for the items related to the
domain (Overall Consensus):

* The item (The textbook raises
interest in further English language
study). reached the value of the
weighted mean (3.453) for masters
holders and the weighted mean val-
ue reached (2.556) for doctoral stu-
dents, and by using the chi-square
test for independence, Indicating
the existence of statistically signifi-
cant differences in favor of master’s
holders, the calculated chi-square
test’s value was higher than the val-
ue of the tabular chi-square test at
the level of significance (0.05) and
the degree of Freedom (4).

* The item (I would choose to
study this textbook again). reached
the value of the weighted mean
(3.226) for masters holders and
the weighted mean value reached
(2.593) for doctoral students, and
by using the chi-square test for
independence, Indicating the exis-
tence of statistically significant dif-

ferences in favor of master’s hold-
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ers, the calculated chi-square test’s
value was higher than the value of
the tabular chi-square test at the

level of significance (0.05) and the
degree of Freedom (4).

4.2 Conclusions

The findings showed that over-
all, the textbook has not met its
goals. the textbook, despite having
admirable qualities, is unable to
satisfy all of the Iraqi post graduate
students’ demands and desires. The
following can be concluded in light

of the present study’s findings:

1.The four skills are not prop-
erly balanced, and they gave nega-
tive feedback on the ones they need
to work on. Compared to speaking
and listening exercises, there are
more reading and writing assign-
ments.

2. The grammar and vocabulary
are not introduced in engaging and
useful situations to Iraqi MA and
Ph.D. applicants.

3.Both their current level of
English proficiency is not appropri-

ate for the language being utilized.

4. The Iragi MA students re-

ported that they would like to
read the textbook again and that it
sparked their interest in further lan-
guage study.

5. The Ph.D. candidates are
given a variety of activities using
the Headway textbook that encour-
age independent, creative, and in-
dependent thinking while requiring
individual, pair, and group work.

6. The language utilized for the
grammar points was a representa-
tive of a wide range of activities
and dialects, and it was given to
MA students with straightforward,
simple explanations and illustra-
tions.

7. Furthermore, the MA and
Ph.D. candidates who are learning
English did not find the subject and
content of the textbook to be practi-
cal or applicable to their needs.

8. The cost of the textbook for
MA candidates is cheap, however
it is difficult for Ph.D. applicants to
obtain.

9. The Iraqi postgraduate stu-
dents (MA and Ph.D.) claim that the
textbook lacks enough variation in
the subject matter and that its con-
tent contains a variety of authentic
language types that are inappropri-
ate for their level of English profi-
ciency.

10.The MA and Ph.D. students
feel that the activities used do not
promote enough communicative
and meaningful practice, and the
textbook does not pay special atten-
tion to language sub skills.

11. The language functions do
not represent English that they will
probably utilize in the future.
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The following can be seen from the table for the items related
to the domain (Subject and Content):

* The item (The subject and content of the textbook is relevant to my needs
as an English language learner). reached the value of the weighted mean
(2.449) for masters holders and the weighted mean value reached (2.519)
for doctoral students, and There are no statistically significant differences be-
tween master’s and PhD holders, according to the results of the chi-square test
for independence. The value of the chi-square test calculated was lower than
the value of the tabular chi-square test at the level of significance (0.05) and
the degree of Freedom (4).

* The item (The subject and content of the textbook is generally realistic.)
reached the value of the weighted mean (2.885) for masters holders and the
weighted mean value reached (3.148) for doctoral students, and by using the
chi-square test for independence, There are no statistically significant differ-
ences between master’s and PhD holders, according to the calculated chi-
square test value, which was lower than the value of the tabular chi-square
test at the level of significance (0.05) and the degree of Freedom (4).

* The item (The subject and content of the materials is interesting, chal-
lenging and motivating) reached the value of the weighted mean (2.960) for
masters holders and the weighted mean value reached (3.741) for doctoral
students, and by using the chi-square test for independence, At the level of
significance (0.05) and degree of freedom (four), the estimated value of the
chi-square test was higher than the value of the tabular chi-square test, in-
dicating the presence of statistically significant differences in favor of PhD
holders.

* The item (The grammar points were presented with brief and easy ex-
amples and explanations). reached the value of the weighted mean (3.604)
for masters holders and the weighted mean value reached (3.407) for doc-
toral students, and The chi-square test for independence revealed statistically
significant differences in favor of master’s holders because the value of the

calculated chi-square test was higher than the value of the tabular chi-square
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test at the level of significance (0.05) and the degree of Freedom (4).

* The item (There is sufficient variety in the subject and content of the text-
book) reached the value of the weighted mean (2.587) for masters holders and
the weighted mean value reached (2.556) for doctoral students, and by using
the chi-square test for independence, There are no statistically significant dif-
ferences between master’s and PhD holders, according to the calculated chi-
square test value, which was lower than the value of the tabular chi-square
test at the level of significance (0.05) and the degree of Freedom (4).

* The item (The materials are not culturally biased and they do not portray
any negative stereotypes) reached the value of the weighted mean (3.035) for
masters holders and the weighted mean value reached (2.667) for doctoral
students, and by using the chi-square test for independence, there are no statis-
tically significant differences between master’s and PhD holders, according
to the calculated chi-square test value, which was lower than the value of the
tabular chi-square test at the level of significance (0.05) and the degree of
Freedom (4).

7. Overall Consensus:

NO | Items Stage | Strongly Agree Partially Disagree Strongly Weighted ‘Weighed Chi Square
Agree Agree Disagree Mean Percentile

Comp tab

24 The M.A 10 17 14 11 1 3.453 69% 14.013 9.49

interest

in further Ph.D 2 2 10 8 5 2.556 51%
English
language
study.

25 1 would M.A 8 17 12 11 5 3.226 65% 17.999 9.49
choose to
study this
textbook

again.

PhD | 2 1 8 16 - 2.593 52%
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dents, and The chi-square test for independence revealed statistically signifi-
cant differences in favor of master’s holders because the value of the calcu-
lated chi-square test was higher than the value of the tabular chi-square test at
the level of significance (0.05) and the degree of Freedom (4).

* The item (The language functions exemplify English that I will be likely
to use in the future.) reached the value of the weighted mean (3.226) for mas-
ters holders and the weighted mean value reached (3.037) for doctoral stu-
dents, and There are no statistically significant differences between master’s
and PhD holders, according to the results of the chi-square test for indepen-
dence. The value of the chi-square test calculated was lower than the value of
the tabular chi-square test at the level of significance (0.05) and the degree of
Freedom (3).

* The item (The language represents a diverse range of registers and ac-
cents) reached the value of the weighted mean (3.679) for masters holders
and the weighted mean value reached (3.000) for doctoral students, and The
chi-square test for independence revealed statistically significant differences
in favor of master’s holders because the value of the calculated chi-square test
was higher than the value of the tabular chi-square test at the level of signifi-
cance (0.05) and the degree of Freedom (4).
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NO Strongly Agree Partially Chi Square

Ttems S Strongly Weighted Weighed
Agree Agree

Disagree Disagree Mean Percentile

omp tab

The language
used in the
textbook is

= authentic - i.e. 1.336 5.99

like real-life Ph.D 12 11 4 o = 4.296 86%
English.

M.A 15 25 8 - - 4.146 83%

The language
used is at the
right level for
my current
English
ability.

M.A 14 15 15 4 12 3.250 65%

14 4.572 9.49

Ph.D 5 4 10 - 8 2.926 59%

The
progression M.A 13 25 13 1 1 3.906 78%
of grammar
15 points and 3.406 9.49
vocabulary
items is Ph.D 11 9 7 - - 4.148 83%

appropriate.

The grammar
points were
presented

16 with brief 18.105 9.49
and easy

examples and  ph.D 2 12 8 5 - 3.407 68%
explanations.

M.A 15 16 15 - 7 3.604 2%

The language
functions M.A 10 12 21 - 10 3.226 65%
exemplify
17 English that I 1.676 7.81
will be likely
to use in the

Ph.D 5 3 13 - 6 3.037 61%
future.

. The
language
represents a
diverse range

of registers Ph.D 2 6 14 - 5 3.000 60%
and accents.

M.A 13 17 18 3 2 3.679 74%

18 10.804 9.49

The following can be seen from the table for the items related to the do-
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main (Language Type):

* The item (The language used
in the textbook is authentic - i.e.
like real-life English.). reached the
value of the weighted mean (3.146)
for masters holders and the weight-
ed mean value reached (4.296) for
doctoral students, and There are no
statistically significant differences
between master’s and PhD hold-
ers, according to the results of the
chi-square test for independence.
The value of the chi-square test cal-
culated was lower than the value
of the tabular chi-square test at the
level of significance (0.05) and the
degree of Freedom (2).

* The item (The language used
is at the right level for my current
English ability.) reached the value
of the weighted mean (3.250) for
masters holders and the weighted
mean value reached (2.926) for
doctoral students, and by using the
chi-square test for independence,
There are no statistically significant
differences between master’s and

PhD holders, according to the cal-

culated chi-square test value, which
was lower than the value of the tab-
ular chi-square test at the level of
significance (0.05) and the degree
of Freedom (4).

* The item (The progression of
grammar points and vocabulary
items is appropriate) reached the
value of the weighted mean (3.906)
for masters holders and the weight-
ed mean value reached (4.148) for
doctoral students, and by using the
chi-square test for independence,
There are no statistically significant
differences between master’s and
PhD holders, according to the cal-
culated chi-square test value, which
was lower than the value of the tab-
ular chi-square test at the level of
significance (0.05) and the degree
of Freedom (4).

* The item (The grammar points
were presented with brief and
easy examples and explanations).
reached the value of the weighted
mean (3.604) for masters hold-
ers and the weighted mean value
reached (3.407) for doctoral stu-
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chi-square test for independence, At the level of significance (0.05) and de-
gree of freedom (four), the calculated chi-square test value was higher than
the value of the tabular chi-square test, indicating the presence of statistically
significant differences in favor of Ph.D. holders.

.4.SKkills
NO Items Stage | Strongly | Agree | Partially | Disagree | Strongly | Weighted | Weighed Chi Square
Agree Agree Disagree | Mean Percentile
Comp | tab
10 . The M.A 10 13 14 1 5 3.226 65% 13.960 | 9.49
materials
include and
focus on the
skills that
I need to
practice.
Ph.D 7 15 5 - - 4.074 81%
1 The M.A 8 9 22 8 7 3.056 61% 9.316 | 9.49
materials
provide an
appropriate
balance of
the four
language 7o 9 3 14 1 3.741 75%
skills. . . : °
12 The M.A 11 13 20 4 5 3.396 68% 4.458 | 9.49
textbook
pays
attention to
sub-skills -
i.e. listening
for gist,
note-taking,
skimming Ph.D 6 4 14 3 - 3.481 70%
for

The following can be seen from the table for the items related to the domain
(Skills):

* The item (. The materials include and focus on the skills that I need to
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practice). reached the value of the weighted mean (3.226) for masters holders
and the weighted mean value reached (4.074) for doctoral students, and The
chi-square test for independence revealed statistically significant differences
in favor of Ph.D. holders because the value of the calculated chi-square test
was higher than the value of the tabular chi-square test at the level of signifi-
cance (0.05) and the degree of Freedom (four).

* The item (The materials provide an appropriate balance of the four lan-
guage skills.) reached the value of the weighted mean (3.056) for masters
holders and the weighted mean value reached (3.741) for doctoral students,
and There are no statistically significant differences between master’s and
PhD holders, according to the results of the chi-square test for independence.
The value of the chi-square test calculated was lower than the value of the
tabular chi-square test at the level of significance (0.05) and the degree of
Freedom (4).

* The item (The textbook pays attention to sub-skills - i.e. listening for gist,
note-taking, skimming for information, etc.) reached the value of the weight-
ed mean (3.396) for masters holders and the weighted mean value reached
(3.481) for doctoral students, and There are no statistically significant differ-
ences between master’s and PhD holders, according to the results of the chi-
square test for independence. The value of the chi-square test calculated was
lower than the value of the tabular chi-square test at the level of significance
(0.05) and the degree of Freedom (4).

5.Language Type
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INO

Items

Stage

[Strongly
Agree

|Agree

[Partially Agree

[Disagree

Strongly]

Disagree

[Weighted

[Mean

[Weighed

[Percentile

Chi Square|

comp

tab

[The textbook provides

la balance of activities
(Ex. There is an even
distribution of free vs.
controlled exercises

and tasks that focus on
both fluent and accurate

[production).

10

13

2.907

58%

15.512

[Ph.D

14

4.111

182%

9.49

[The activities encourage
sufficient communicative

land meaningful practice.

IMLA

10

15

3.170

163%

6.433

[Ph.D

10

3.371

175%

9.49

[The activities incorporate
lindividual, pair and

|group work.

IMLA

17

13

3.294

66%

14.328

[Ph.D

[4.222

184%

9.49

[The grammar points and
ocabulary items are

lintroduced in motivating

and realistic contexts.

IMLA

16

16

3.327

167%

3.041

[Ph.D

3.741

175%

9.49

[The activities promote
creative, original and

lindependent responses.

IMLA

13

12

3.151

63%

18.215

Ph.D

19

3.222

64%

9.49

The following can be seen from the table for the items related to the do-

main (Activities):

* The item (The textbook provides a balance of activities (Ex. There is

an even distribution of free vs. controlled exercises and tasks that focus on

both fluent and accurate production). reached the value of the weighted mean
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(2.907) for masters holders and
the weighted mean value reached
(4.111) for doctoral students, and
The calculated chi-square test value
was higher than the value of the
tabular chi-square test when using
the chi-square test for indepen-
dence, suggesting the presence of
statistically significant differences
in favor of Ph.D. holders at the lev-
el of significance (0.05) and degree
of freedom (four).

* The item (The activities en-
courage sufficient communicative
and meaningful practice.) reached
the value of the weighted mean
(3.170) for masters holders and
the weighted mean value reached
(3.371) for doctoral students, Ac-
cording to the calculated chi-square
test value, which was lower than the
value of the tabular chi-square test
at the level of significance (0.05)
and the degree of Freedom (four),
there are no statistically significant
differences between master’s and
PhD holders.

* The item (The activities incor-
porate individual, pair and group
work) reached the value of the
weighted mean (3.294) for masters
holders and the weighted mean val-
ue reached (4.222) for doctoral stu-

dents, and by using the chi-square
test for independence, There are
statistically significant differences
in favor of Ph.D. holders since the
calculated chi-square test value was
higher than the value of the tabular
chi-square test at the level of sig-
nificance (0.05) and the degree of
Freedom (4).

* The item (The grammar points
and vocabulary items are intro-
duced in motivating and realistic
contexts) reached the value of the
weighted mean (3.327) for masters
holders and the weighted mean val-
ue reached (3.741)for doctoral stu-
dents, and There are no statistically
significant differences between
master’s and PhD holders, accord-
ing to the results of the chi-square
test for independence. The value of
the chi-square test calculated was
lower than the value of the tabular
chi-square test at the level of sig-
nificance (0.05) and the degree of
Freedom (4).

* The item (The activities pro-
mote creative, original and inde-
pendent responses.) reached the
value of the weighted mean (3.151)
for masters holders (3.22) and the
weighted mean value reached for
doctoral students, and by using the

Evaluating the Headway Academic Skills Textbook from Iraqi Postgraduate Students’ Point of View.

77



The following can be seen from the table for the items related to the do-

main (Practical Considerations):

* The item (The price of the textbook is reasonable.) reached the value of

the weighted mean (3.020) for masters holders and the weighted mean value
reached (2.259) for doctoral students, and by using the chi-square test for
independence, indicating the existence of statistically significant differences
in favor of master’s holders, the calculated chi-square test’s value was higher
than the value of the tabular chi-square test at the level of significance (0.05)
and the degree of Freedom (4). * The item (The textbook is easily accessible.)
reached the value of the weighted mean (2.729) for masters holders and the
weighted mean value reached (2.593) for doctoral students, and by using the
chi-square test for independence, There are no statistically significant differ-
ences between master’s and PhD holders, according to the value of the tabular

chi-square test at the level of significance (0.05) and the degree of Freedom
).

The following can be seen from the table for the items related to the do-

main (Layout and Design):
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.2. Layout and Design:

NO | Inem Stupe | Strongly | Agree | Partiolly | Disagree | Stromply | Weighted | Weizhed Chi
Agree Agree Dismpree | Mean Perceniile Square
Comp | Tab
3 | Thelawu | MA i L M T Bl (BN UW | 18
and desipn
B A i 1 5 3 I (™
ApprOpTLItE
s clear.
4 |The HA L] u JF] B 5 Im (M%) 1N | 18
texthook is
orgamzed
efficively. | WD) i L] 7 3 i I | .

* The item (The layout and design is appropriate and clear.) reached the
value of the weighted mean (3.019) for masters holders and the weighted
mean value reached ((3.333)) for doctoral students, and by using the chi-
square test for independence, There are no statistically significant differences
between master’s and PhD holders, according to the calculated value of the
chi-square test, which was higher than the value of the tabular chi-square test
at the level of significance (0.05) and the degree of Freedom (4).

¥ The item (The textbook is organized effectively.) reached the value of
the weighted mean (3.189) for masters holders and the weighted mean value
reached (3.222) for doctoral students, and by using the chi-square test for
independence, There are no statistically significant differences between those
who possess a master’s degree and those who hold a doctorate, according to
the calculated value of the chi-square test, which was lower than the value of
the tabular chi-square test at the level of significance (0.05) and the degree of
Freedom (4).

3. Activities:
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the PhD stage, it was (3.708). There
are statistically significant differ-
ences for the domain (Activities)
and in favor of Ph.D. students when
using the chi-square test for inde-
pendence. The calculated value of
the chi-square test was (15.291),
which is greater than the tabular
chi-square test value at the level of
significance (0.05) and a degree of
freedom (4)..

4. The master’s stage’s weight-
ed mean was (3.309), while the
PhD level’s weighted average was
(3.765). There are statistically sig-
nificant differences for the domain
(Skills) and in favor of Ph.D. stu-
dents when using the chi-square
test for independence. The calcu-
lated value of the chi-square test
was (29.133), which is greater than
the tabular chi-square test value at
the level of significance (0.05) and
a degree of freedom (4).

5. The value of the weighted
mean for the master’s stage was
(3.678), while the weighted aver-
age for the PhD level was (3.426).
When using the chi-square test for
independence, the calculated value
of the chi-square test was (6.011),

which is lower than the tabular
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chi-square test value at the level of
significance (0.05) and a degree of
freedom (4) , which indicates there
isno statistically significant differ-
ences for the domain (Language
Type).

6. The weighted mean for the
master’s stage was 3.151, while
that for the PhD stage was (2.983).
There are statistically significant
differences for the domain (Subject
and Content) and in favor of mas-
ter’s students when using the chi-
square test for independence. The
calculated value of the chi-square
test was (16.077), which is greater
than the tabular chi-square test val-
ue at the level of significance (0.05)
and a degree of freedom (4).

7. The weighted mean for a mas-
ter’s degree was 3.340, whereas
the weighted average for a PhD was
(2.574). There are statistically sig-
nificant differences for the domain
(Overall Consensus) and in favor
of master’s students when using the
chi-square test for independence.
The calculated value of the chi-
square test was (21.931), which is
greater than the tabular chi-square

test value at the level of signifi-

cance (0.05) and a degree of freedom (4.(Figure (4-2) demonstrates this:
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way Textbook Academic Skills from Post Graduate Students) depending on
the variable of the study stage.

To achieve the third aim, which states (To evaluate Head way Textbook
Academic Skills from Post Graduate Students)Point of View for each items
in a questionnaire , The frequencies of each questionnaire item were calcu-
lated, along with weighted averages and percentage weights, and the results
are shown in Table (4-3) with values listed from most to least used.

Table (4-3)
weighted means and percentage weights were calculated to evaluate Head

way Textbook Academic Skills from Post Graduate Students’ for each items

in a questionnaire

1. Practical Considerations:
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weighted means and percentage weights were calculated to evaluate
Head way Textbook Academic Skills from Post Graduate Students’
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To achieve the second aim, which states (there are statistically significant
differences to evaluate Head way Textbook Academic Skills from Post Grad-
uate Students’ Point of View depending on the variable of the study stage.)
, the frequencies of each domain were calculated and for each items of the
questionnaire, and then the weighted means and percentage weights were cal-
culated and arranged according to their values from the most used to the least

used and Chi-Square for two independent samples , Table (4-2) show this.

Table (4-2)

weighted means and percentage weights were calculated to evaluate
Head way Textbook Academic Skills from Post Graduate Students’
depending on the variable of the study stage
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NO|domain Stage Strongly] Agreel  Partially| DisagreelStronglyW e i g h t e d|Weighed Chi Square
Agree| Agree] [Disagree [Mean [Percentile

Comp| Tab

1fPractical Considera M.A 20 20 27 16[20 3.039 161% 13.412 9.49
Ph.D 14 4 15 198 2.540 51%

tions

2|Layout and Design M.A 19 27 22 26|14 3.102 62% 4.044 9.49
Ph.D 8 21 10 87 2.226 145%

3|Activities M.A 68 86 81 66[24 3.332 67 % 15.291] 9.49
Ph.D 29 31 80 3.708 74%

1

4fSkills M.A 29 30 38 40{17 3.091 162% 29.133 9.49
Ph.D 2. 22 33 40 3.765 75%

5[Language M.A 80 108 [87 14 28 3.678 74% 6.011 9.49
Ph.D 37 46 55 1 23 3.426 69%

Type
6 Subject and M.A 29 75 59 55 21 3.151 63% 16.077 9.49
Ph.D 22 24 15 40 15 2.983 60%
Content
7 Overall Consensus M.A 18 34 26 22 6 3.340 67% 21.931 9.49
Ph.D 4 3 18 24 5 2.574 51%

It is clear from the table (4-2 ) that the To evaluate Head way Textbook
Academic Skills from Post Graduate Students’ Point of View depending on
the variable of the study stage as follows:

1. The weighted average for the master’s stage was 3.039, while that for
the PhD stage was 2.540. There were statistically significant differences for
the domain (Practical Considerations) and in favor of master’s students when
using the chi-square test for independence. The calculated value of the chi-
square test was (13.412), which is greater than the tabular chi-square test val-
ue at the level of significance (0.05) and a degree of freedom (4).

2. The weighted mean for the master’s stage was 3.102, whereas that for
the PhD stage was (2.226). There were no statistically significant differences
for the domain (Layout and Design) or in favor of master’s students when the
chi-square test for independence was used. The calculated value of the chi-
square test was (4.044), which is lower than the tabular chi-square test value
at the level of significance (0.05) and a degree of freedom (four).

3. For the master’s stage, the weighted mean was (3.332), whereas for
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The following can be seen from
table (4-1)

1. The domain (Language Type)
ranked first with a weighted aver-
age of (3.612) and a percentage
weight of (72%), and when calcu-
lating the chi-square test for fitness
, at the level of significance (0.05)
and degree of freedom ((4)), the
calculated value was (166.871),
which was higher than the tabular
value of (9.49). According to this
area and their achievement at the
level of (Agree), there is a statisti-
cally significant difference between
the responses of the research sam-
ple.

2. The domain (Activities)
ranked second with a weighted
average of (3.413) and a percent-
age weight of (68%), and when
calculating the chi-square test for
fitness , at the level of significance
(0.05) and degree of freedom ((4)),
the calculated value was (65.976),
which was higher than the tabular
value of (9.49). According to this

area and their achievement at the
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level of (Agree), there is a statisti-
cally significant difference between
the responses of the research sam-
ple.

3. The domain (Skills) ranked
third with a weighted average of
(3.323) and a percentage weight
of (66%), and when calculating
the chi-square test for fitness , at
the level of significance (0.05) and
degree of freedom (four), the esti-
mated value was (32.468), which
is higher than the tabular value of
(9.49). According to this area and
their achievement at the level of
(Agree), there is a statistically sig-
nificant difference between the re-
sponses of the research sample.

4. The domain (Skills) ranked
forth with a weighted average of
(3.160) and a percentage weight
of (63%), and when calculating
the chi-square test for fitness , at
the level of significance (0.05) and
degree of freedom (four), the esti-
mated value was (32.468), which
is higher than the tabular value of

(9.49). According to this area and

their achievement at the level of (Agree), there is a statistically significant dif-
ference between the responses of the research sample.

5. The domain (Subject and Content) ranked fifth and half with a weighted
average of (3.096) and a percentage weight of (62%), and when calculating
the chi-square test for fitness , At the level of significance (0.05) and degree
of freedom (four), the estimated value was (42.169), which was higher than
the tabular value of (9.49). According to this area and their achievement at
the level of (Agree), there is a statistically significant difference between the
responses of the research sample.

6. The domain (Overall Consensus) ranked fifth and half with a weighted
average of (3.081) and a percentage weight of (62%), and when calculating
the chi-square test for fitness , the calculated value reached (28.313), which is
greater than the tabular value of (9.49) at the level of significance (0.05) and
the degree of freedom (4). According to this area and their achievement at
the level of (Agree), there is a statistically significant difference between the
responses of the research sample.

7. The domain (Practical Considerations) ranked seventh with a weighted
average of (2.876) and a percentage weight of (58%), and when calculating
the chi-square test for fitness, at the level of significance (0.05) and degree of
freedom (four), the estimated value was 5.876, which is higher than the tabu-
lar value of 9.49. This shows that there is no statistically significant difference
between the research sample’s responses, based on this area of study and their
level of (Partially Agree) achievement.

Figure (4-1) shows this:
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University Departments MA Participants Ph.D.
Participants
T T 10 76
. Literature 12 10
Thi Qar
History 9
Islamic
Modern 12 7
Geography 12 -
14 -
Psycholo
Total Yerotosy 69 27

3.2 Data CollectionTool

A questionnaire has been adopted from (Lits,2000)and employed to in-
vestigate post graduate students * perspectives of Headway Academic Skills
textbook .The following are the topics covered by the questionnaire: practical
considerations (5 items), layout and design (8 items), activities (7 things),
abilities (5 items), language type (6 items), and subject and content (5 items).
The domain items were rated on a Likert scale with five possible responses:
agree, strongly agree, partially agree, disagree, and strongly disagree.

The Questionnaire should have appropriate psychometric features which
includes face validity and Reliability.. Face validity has been ensured by ex-
posing the questionnaire to a group of experts in the field of linguistics and
TEFL to get their opinions on the instrument’s precision, clarity, and suitabil-
ity. The tool was examined and changed in accordance with their suggestions.
In order to provide explanations and respond to respondents’ inquiries, the re-
searchers personally delivered and collected the questionnaire. Face Validity
was attained by asking a panel of linguistics and English language teaching
experts to comment on the suitability of the aforementioned tool ; 100% of
the jurors agreed that it was appropriate.

According to Hopkins (1989, p. 80), reliability is the stability and consis-
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tency of the measurement used to calculate test results. The Alpha-Cronbach
formula has been used to calculate the reliability coefficient. There are forty
students in the reliability sample. Lehman and Meherens (1991, p. 255) found

that the reliability coefficient formula’s value of 0.87 was acceptable.

RESULTS AND CONCLUSIONS

4.1 RESULTS

To achieve the first aim, which states ( evaluating Head way Textbook
Academic Skills from Post Graduate Students’ Point of view) Following the
calculation of the frequencies for each domain and each item on the question-
naire, weighted averages and percentage weights were calculated and ordered
in Table (4-1) from the most to the least frequently utilized.

Table (4-1)

weighted means and percentage weights were calculated to evaluate Head

way Textbook Academic Skills from Post Graduate Students»

NO domain Strongly Agree Partially | Disagree | Strongly | Weighted | Weighed | Rank Chi Square
Agree Agree Disagree Mean Percentile | order
Comp Tab
5 Language Type 117 154 132 5 51 3.612 72% 1 9.49
3 Activities 89 115 112 74 24 3.413 68% 2 65.976 9.49
4 Skills 51 52 71 44 17 3.323 66% 3 32.468 9.49
2 Layout and 27 48 32 34 21 3.160 63% 4 12.506 9.49
Design
6 Subject and 51 99 74 95 36 3.096 62% 5.5 42.169 9.49
Content
7 Overall 22 37 44 46 11 3.081 62% 5.5 28.313 9.49
Consensus
1 Practical 24 24 42 35 28 2.876 58% 7 5.876 9.49
Considerations
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181). Richards (2001) offers the
following guidelines for exploiting
textbooks’ benefits:1. They offer
programs that are based on struc-
ture and a syllabus; they assist in
systematizing training. they main-
tain quality, offer a variety of learn-
ing resources, and can offer genuine
language input and models. Teach-
ers are aesthetically appealing and
trainable (p. 1-2).

Using textbooks, according
to Ur (1996), has several advantag-
es: a textbook is a set of rules that
govern and time the course.. No
textbook indicates no purpose in
the eyes of the students., Learners
believe they are not being treated
seriously if they do not have a text-
book. A textbook may be used as a
syllabus in various circumstances,
a textbook contains ready-to-use
teaching materials and exercises,
using a textbook to provide learn-
ing materials is a cost-effective op-
tion, a student who does not have
access to a textbook is disorganized
and reliant on the teachers, for nov-
ice teachers a textbook means se-
curity , guidance , and support.(p.
183).
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2.4 New Headway academic
$4illg Text6ook Defined:

A multi-level course called
Headway Academic Skills is de-
signed for post-secondary students
who need English for their aca-
demic work.For each level, there
is a students’ book and a teachers’
guide. Each level consists of 10 les-
sons that cover a range of subjects
important to college students. A va-
riety of academic reading, writing,
research, and/or vocabulary abili-
ties are the focus of each unit (Soars
and John, 2007, p. 4).

2.6 Goals of the textbook
New Head Way Academic S{
ills:

The purpose of New Headway
Academic Skills is to help post-
secondary students become more
effective and efficient in their study
habits by:

1. Creating strategies to increase
reading comprehension and speed;

2. Improving reading compre-
hension and speed; and

3. Improving reading compre-
hension and speed.

4 ..Developing techniques for

writing that is more cohesive and
for taking notes from academic
situations that are precise, suitable,
and pertinent

5 . motivating students to em-
ploy diverse strategies for dealing
with unfamiliar or new vocabulary
by practicing good dictionary use
and creating efficient vocabulary
recordings;

6 .Investigating and assessing
research methods and resources,
and citing information sources;

7 ..Encouraging students to re-
visit past study techniques to re-
fresh their memories or to observe
how new techniques build upon and
expand those earlier made avail-
able. (Soars and Jhon, 2007, P.4).

2.6 Description

New Headway Academic Skills
Level 2 units are made up of 5*50—
60 lessons each. The course is divid-
ed into four or five sections: read-
ing, writing, vocabulary building,
and/or research or review. There
are 7-8 hours of lessons in each
unit of New Headway Academic
Skills Level 3.Each unit has five to

six elements, which include Read-

ing, Writing, Research, Vocabulary
Development, and Review. Clear
study skill objectives are listed in
study skill boxes for each of the
four categories of reading, writing,
research, and vocabulary develop-
ment. A progression of controlled
to freer practice routines is used to
hone these skills. Any grammatical
areas where students might need
more help are highlighted in rules
boxes in the language for writing
section. A thorough word list is
available at the back of the book.

3. Methodology
3.1 Participants:

The population of the current
study includes all Iraqi Post gradu-
ates students(MA &Ph.D.) Can-
didates during the academic year
(2022-2023). The sample of the
present study consists of (96)post
graduate students at University of
Thiqar, College of Education, De-
partments of Arabic language , His-
tory ,Geography , and Psychology
who are enrolled in MA and Ph.D.
program during the academic year’s
second semester. (2022-2023). As
shown in table (3-1) below:
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needs of a very classroom situa-
tion. A textbook is described as
an powerful aid for self-directed
learning, an powerful supply of
presentation of materials, a supply
of thoughts and activities, a refer-
ence supply for students, a syllabus
wherein they mirror predetermined
language objectives, and guide
for much less skilled instructors
who’ve but to benefit confidence.
(Cunningsworth, 1995 as cited
inAwasthi,2006,p.2).

Textbooks may be effective
teaching aids provided if they are
properly chosen and adequately
modified without taking over the
classroom (Cunningworth,1984).
Furthermore, According to Este-
ban (2002), evaluating materi-
als should help learners achieve
both non-immediate and immedi-
ate goals, which entails integrat-
ing course materials to the learn-
ers’ area of specialty and target
demands. Textbooks are taken into
consideration to provide a clean
map for the teacher and learner to
follow. They illustrate to each the
teacher and learner wherein they
are, what they have got completed

and what desires to be completed to
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meet a particular direction or aim
(McGrath,2002).

According to Richards (2014),
textbooks serve as a key core for
language  education = programs
since they lay out the framework
of the courses and provide the en-
tire course coherence. As a result,
these textbooks assist EFL teachers
in achieving the syllabus’s objec-
tives. When choosing a textbook,
one must be able to make well-
informed decisions .A textbook’s
quality may be so crucial that it
determines whether or not an ELT
course succeeds (Cunningsworth,
1995, p.1).

Evaluating materials, according
to Hutchinson (1987), helps instruc-
tors improve by prompting them to
reflect on their own ideas about lan-
guage and language acquisition, as
well as emphasizing the critical role
of resources in teaching and learn-

ing.

2.3 Types of Text6ook €valu-
ation.

Tomlinson (2003) offers three
forms of material evaluations: pre-

use, in-use, and post-use Pre-use

evaluation is forecasting the ma-
terials’ values for their users; in-
use evaluation is an evaluation of
the book as it is being used; and
post-use evaluation analyzes the
materials’ actual impacts on us-
ers after they have been used.
Another two categories of evalua-
tion mentioned by Scheerens et al.
(2003,p.29) are formative and sum-
mative. They clarify that Scriven
coined the words formative and
summative assessments (1967)
.They go on to say that formative
evaluation serves as a continuous
assessment tool during the devel-
opment process. Summative evalu-
ation, on the other hand, serves as
the general, final appraisal of the
program or textbook.

Ellis (1997) distinguishes two
kinds of material appraisal :predic-
tive evaluation, which is used to
make decisions based on the goals
for which the resources will be em-
ployed Those tasked with conduct-
ing a predictive review must iden-
tify which materials are most suited
to the specified goals Second, he
does a retrospective review, which
entails a second look at the mate-

rials to see if they performed suc-

cessfully for the intended goals.
The necessity of impartiality in
evaluation is stressed by Hutchin-
son and Waters (1987). They see
evaluation as a process in which
evaluators match requirements to
solutions that are accessible. It is
preferable to examine the needs
and solutions individually in order
to make this matching as objective
as feasible. As a result, they divide
the review process into four prima-
ry steps: 1. establishing criteria 2. a
subjective examination 3.objective

evaluation 4.matching.

2.2 Advantages of Using text-
6ooek.

An excellent textbook
may be a very useful ELT tool,
particularly in settings when find-
ing engaging and stimulating real
materials is challenging. Addition-
ally, according to Harmer (1991, p.
257), course books provide engag-
ing, appealing, and vibrant content
that may not be created by profes-
sors. Course books can also save
an overworked or underprepared
teacher a ton of stress, time, and
additional effort (Nunan, 1998, p.
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be able to identify specific strengths
and shortcomings in textbooks; the
findings of analyzing textbooks can
be extremely valuable to educa-
tion and professional development
(Azizifar & Baghelani ,2014,p. 23).

According to Sheldon (1988),
textbook evaluation is carried out
for two reasons. First and foremost,
the evaluation will assist the teach-
er or program developer in making
decisions about which textbook
to use. Furthermore, evaluating a
textbook’s benefits and drawbacks
will familiarize the teacher with its
likely flaws and strengths and al-
low teachers to make appropriate
changes to the material in future

lessons.

According to McDonough and
Shaw (2003), textbook evaluation
is a realistic and effective method
since it provides teachers with an
understanding of the materials’
organizing principles and assists
them in maintaining field progress
(p.60). Tomlinson and Masuhara
(2004) argue that textbook evalu-
ation entails determining the poten-
tial worth of textbooks by making

judgments about the materials’ im-
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pact on those who use them (p.3).
Furthermore, according to Hutchin-
son (1987), evaluating material as-
sists teachers in the selection of in-
structional materials as well as the
development of their language and

learning awareness(p.96).

Sheldon (1988) agrees with
Hutchinson that some reasons for
reviewing textbooks include as-
sisting teachers in gaining suitable
knowledge of textbook content and
recognizing the benefits and nega-
tives of the textbooks utilized. Cun-
ningsworth (1995) cites one of the
primary goals of materials evalu-
ation as being to identify specific
strengths and weaknesses in course
books already in use, so that their
strengths can be best utilized, while
their weaker areas can be strength-
ened through adoption or by substi-

tuting materials from other sources.

According to Cunningsworth
(1995, p.14), material appraisal can
occur for a variety of reasons: Ma-
terials are regularly assessed when
a new textbook must be chosen
.Additionally, textbooks may need
to be reviewed to determine which

sections are suitable for teaching

and which elements need to be
changed, supplemented, or aug-
mented when providing instruction
The quantity of ELT books avail-
able on the market is steadily ris-
ing When choosing a textbook, one
must be able to make well-informed

decisions.

Anew English textbook is always
appreciated, but if it is designed for
students, it must be evaluated since
it should make EFL learning more
fun, exciting, and goal-oriented,
helping students to reach the point
where they can express themselves
in English. Teachers must evaluate
textbooks in order to inform their
judgments and decide how to con-
vey the findings of their evaluation
in order for the learning process to
be effective ( William,1983,p.251).
English curriculum in Iraq presents
challenges for both teachers and
students. As a result, one believes
it’s critical to evaluate Iraq Eng-
lish textbooks. This evaluation is
important because it discloses the
text book’s strengths and flaws,
gives recommendations and com-
ments for the chosen textbook as

well as an assessment of how well

the selected textbook adheres to the
standards of an excellent textbook.
Therefore, the purpose of this study
is to assess the Headway Academic
Skills (level 2&3) Textbook from
the perspective of postgraduate stu-

dents.

1.2 Aims:

The present study aims at:

1. Evaluating the Headway Aca-
demic Skills (level 2&3) Textbook
from Postgraduate Students ¢ Point
of View .

2. There are statistically sig-
nificant differences between MA
and Ph.D. Post Graduate Students’
Point of View depending on the
variable of the study stage.

3. Evaluating Head way Text-
book Academic Skills from Post
Graduate Students’ Point of View

for each items in a questionnaire.

2.Literature Review

2.17ext6ooks: What They Are
and What They Do:

In the innovation process,
textbooks play a vital role. Un-
less it is used wisely, no textbook

can accommodate equally to the
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Algtract

%e present study aims at evaluating the Headway Academic Skills
(level 2&3) Textbook from Iraqi Postgraduate Students < Point of View. To
fill full the aims of the present study, a questionnaire is adopted and divided
into multiple categories and contains a number of items. The reliability coeffi-
cient have been calculated and face validity has been ensured. The question-
naire has been applied on (96) MA and Ph.D. candidates at the University of
ThiQar> , College of Education for Human Sciences. Final results reveal that
the textbook, despite having admirable qualities, is unable to satisfy all of
the Iraqi postgraduates students» demands and needs. Finally, suitable conclu-
sions are put forward.

Key Words: Textbook Evaluation; Headway Academic Skills; Iraqi EFL
postgraduates ; MA& Ph.D. Students.

1.2ntroduction

Evaluation is considered as a crucial part of curriculum and syllabus
design. Brown (1995) describes evaluation as the core of language curricu-
lum designation. It is seen as the most significant stage the preceding stages
depend on it for success or failure (p.217). According to Rea-Dickins and
Germaine (1994), Teaching and learning are inextricably linked with evalua-
tion. Evaluation is important in education because it can provide valuable in-
formation for the future direction of classroom practice, course planning, and
student management of learning tasks. Finally, evaluation is required when
using instructional materials such as textbooks(p.4).

Textbooks are the most important component of language teaching because
they provide the foundation for much of the language input that students
receive when learning a language. A textbook is a tool that helps students
become acquainted with not only the linguistic aspects of a language, but also
the social and cultural aspects that are embedded in it(Richard,Y+ + V). There
are three major reasons for reviewing textbooks: the need to adapt new text-

books; by reviewing textbooks, parties involved in educational programs will
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