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Abstract

This study explores the contribution of the Dialogue Journal Technique in enhancing EFL (English as a
Foreign Language) students’ creative interaction and writing skills. In traditional classroom settings, many
students experience anxiety and lack confidence in writing due to fear of mistakes and rigid teaching methods.
The Dialogue Journal offers a student-centered and interactive platform where learners can express themselves
freely without the pressure of formal assessment. The research adopts a mixed-method approach combining
quantitative (pre- and post-tests) and qualitative (journal content analysis and teacher interviews) data
collection tools.

Findings indicate significant improvement in writing fluency, vocabulary diversity, and critical thinking
among students who participated in dialogue journal activities. Students demonstrated increased motivation,
confidence, and ability to use English creatively. Teachers also observed a shift in classroom dynamics, with
more engagement, less hesitation, and greater willingness to participate in written discussions. The integration
of dialogue journals helped bridge the gap between oral and written expression, making learning more
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meaningful and personalized.The study concludes that dialogue journals are an effective pedagogical tool in
EFL settings, as they foster reflective thinking, personal engagement, and linguistic development. It
recommends further incorporation of this technique, especially in technology-enhanced formats, to meet the
needs of modern learners and to promote active, authentic interaction in the language learning process.
Keywords: Dialogue Journal, EFL Writing, Creative Interaction, Language Fluency, Reflective Learning.
Introduction
In the area of teaching and learning English as a Foreign Language, creativity and purpose make a solid
introduction. The most essential consideration is giving an impulse to real and purposeful interaction. At the
foundation of the language acquisition process is effective communication. Clearly, it is those learners who
participate in authentic and meaningful interactions who are better able to develop stronger linguistic and
cognitive skills. Learners of the English language face major challenges in achieving interaction through
traditional classroom methods. Some of these challenges include anxiety, lack of confidence, and lack of an
opportunity to express oneself personally. To solve this problem, various pedagogical methods have been
tried. One of the most promising is the so-called Dialogue Journal Technique. (Jones & Farrell, 2009)
The Dialogue Journal Technique proceeds from the principles of interactive learning and student-centered
education though sensitive, primarily offering the learner the opportunity to communicate in writing without
the pressure of formal assessments against an encouraging background that promotes self-expression and
creativity. The technique has found much application in the pedagogy of many disciplines, especially in
Second Language Acquisition (SLA). Such implementation is motivated by the possibility of promoting
reflective thinking on the part of the student while increasing fluency in writing, as well as provoking him into
critical, active language use. Research clearly shows that, through Dialogue Journals, much can be done in
linguistic development, in critical thinking, and in personal uses of language by English as a Foreign Language
learners. However, much research seems to lie ahead concerning just how much potential this method
possesses to be developed for the encouragement of creative interaction—by generating ideas, articulating
thoughts in new ways, and entering into dynamic and meaningful dialogue. (Garmon, 2017).
The study thus will look at the D.J.T. (Dialogue Journal Technique) and how it speaks toward heightening
creative interaction in learners of EFL based on an appraisal of its effects on different aspects of
communication. Creative interaction includes not just adherence to grammar rules but also an ability for free
expression and creative thinking in the use of the language for conveying thoughts. Traditional EFL teaching
is much focused on correct use of grammar, and more often than not this comes at the cost of fluency and
creativity. An experience much opposite of this is the one a dialogue journal promises- an experience that
offers students a relatively unconstrained area where they can play with the language, take risks with new
expressions, and develop their own communicative styles. Students are able to express themselves through
continuous written dialogues with their teachers or classmates and can feel a strong sense of ownership toward
the language, taking risks with new expressions in their creativity in using English (Long, 1996).
One principal strong point inserted by the Dialogue Journal Technique is the solicitation of authentic and
meaningful interaction. Classroom exchanges often are little more than playacting and constrained—no such
construction is at issue here; real contact and personal are the demands. Students become very free in their
interaction and personal in the exchange; thus, the technique reduces language anxiety—students are not under
pressure to produce writing without an error, thus opening up more space for them to think about the content
of their ideas. Thus, they are becoming more engaged in the processes of learning and hence more motivated
and attached to the language. Since it is written, it provides the opportunity for students to ponder their
thoughts, rephrase their expression, and work on their writing in time. Such interaction helps to take both
linguistic and cognitive development further by reinforcing the point that the activity of learning a language
1s dynamic and changing (Vygotsky, 1978).
The Dialogue Journal Technique also significantly impacts critical thinking and problem-solving skills.
Through written interaction, this keeps on demanding students provide answers, explanation, or justification
to something in writing; hence higher-order thinking skills are built which are imperative for academic and
professional success. Other than that, it offers a kind of individualized learning whereby students are supposed
to further develop their own topics and express their opinions according to what they think. A teacher is
presented more in the form of a guide than an evaluator; he asks the students open-ended, interesting questions
that would arouse curiosity and creativity in them (Atwell, 1987).
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Despite all these advantages, however, the implementation of the Technique for Dialogue Journal in the EFL
classrooms will not be all that smooth. Some of the teachers might find it difficult to handle so many numbers
of journals that need to be responded to regularly along with responding to them. Students with limited writing
skills may find it difficult to respond in writing initially. But research supports the fact that with gradual
guidance and suitable adaptation, hesitant learners can also be channelized for benefits from this method.
Teachers may modify the approach by including multimedia elements into them such as digital journals, audio
recording, or any other visual prompts as options to enhance further interaction and of course, taking into
account the requirement of a diverse set of learners (Staton, 1980).

One of the promising developments in language education that could help Dialogue Journals take better
advantage of the digital age and collaborative online applications is possible through recent changes, most
notably oriented to technology-enhanced learning. They, in turn, speed up an opportunity for instant
interaction using a digital modality—peer feedback, and at the same time integrate multimedia to make it quite
memorable for 21st-century learners. Researching these changes might shed light on the opportunity of
applying the Dialogue Journal Technique in the dynamics of modern-day educational settings (Holmes, 1993).
In view of these considerations, the present work sets out to undertake an in-depth analysis of the role played
by the Technique of Dialogue Journals in Creativity Interaction Min English as a Foreign Language learners.
Drawing support from theoretical as well as empirical perspectives, it shall be argued how this technique
affects linguistic creativity, student participation, and critical thinking. The essay will also highlight what
actions should be taken by teachers who are willing to apply the technique in classrooms effectively. At the
end of the day, this study will add more weight to the current discussion where innovative language teaching
methods are always welcome, particularly if they are bound up with the creation of an interactive and creative
learning environment for learners of the English language (Harmer, 2001).

Research Problem

Creative interaction is said to be a mainstay in language learning because it fosters real-life-based and
innovative use of English as a foreign language. However, in regular classroom settings, a lot of students are
faced with appearances towards interaction because pedagogy is concentrated on linguistic correctness plus
grammar as opposed to developing opportunities for free expression and creativity (Nunan, 1991).

A very crucial challenge which strongly and directly restricts the quality of student learning in EFL and
consequently their eventual fluency and confidence in communication is the absence of creative interaction.
Most students are so worried about making mistakes that normally they are unwilling to get engaged in free
discussions or come up with some kind of personal and expressive text. In addition, most conventional
curricula are centered around memory learning and repetition, thus suppressing the development of critical
thinking and linguistic creativity, making the process of learning language an extremely rigid process that
does not at all include the dynamic creativity necessary to develop effective communication skills (Hyland,
2003).

What is more urgent, is up-to-date and interactive strategies that will just keep the learners as real stakeholders
of the learning process and will provide a fearless and constraint-free environment for them to be able to make
their contributions safely. Learning environments in the contemporary world demand more interactivity where
the language of learners can organically develop through working together in unstructured, non-traditional
activities. The present results underline the necessity of new teaching methods such as the Dialogue Journal
Technique, which would push up the level of creative interaction by offering space for continuous yet
qualitatively personal dialogue and expression and which would enable students to use language more flexibly
and creatively (Zamel, 1982).

Thus, the study attempts to express the role of the Dialogue Journal Technique in the dynamics discussed
above challenges and in facilitating creative interaction among EFL learners by developing their critical
thinking and free expression within a supportive and interactive learning situation (Murray, 1992).

Research Significance

This study bears great significance at both academic and practical levels since it will help uncover a new
teaching method that can make a contribution toward the improvement of EFL teaching methodology (Leki,
1995).
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The study will add value to scholarly work on the subject matter. It will enrich scientific literature on teaching
English as a Foreign Language (EFL) by giving an in-depth analysis of the impacts of dialogue journals on
the development of creative interaction and written expression. More importantly, it will provide data that can
increase our understanding of the role of continuous written communication in improving students' command
of the language (Krashen, 1982).
In practice, the research can be a good pedagogical manual for teachers in classrooms to help students'
linguistic and creative interaction. Therefore, some practical recommendations to implement this method in
such a way that it motivates students to learn and improve the quality of their written and oral interactions will
be well received (Freeman & Freeman, 1998).
The present research, thus, promises to deliver a scientific intervention to better practices of EFL teaching,
leading the way for further promotion of the language teaching methodology more interactive (Canagarajah,
2004).

Theoretical Framework

The theoretical framework is very core to any academic research because it provides the scientific background
and the basic concepts on which the research is formed. So, this chapter sometimes discusses in that light the
concept of a Dialog Journal about an educational model with educational theories in support of its
effectiveness. This is followed by an appropriate place which states the view regarding creative interaction in
language teaching and reviews those studies which have gone into the teaching of the English Language as a
Foreign Language (Richards & Rodgers, 2001).

Concept of Dialogue Journal

Between the learner and the instructor or among learners, the Dialogue Journal (DJ) emerges as an educational
instrument dependent on continuous written interaction. The student, therefore, writes thoughts, experiences,
or questions in a specified journal and the teacher or peer responds and interacts with the writing. The objective
is to facilitate a supportive learning environment responsive to both developing writing fluency and fostering
critical thinking and creative interaction, free from the constraints of imposing traditional forms of evaluation
(Brown, 2007).

Features of the Dialogue Journal were that:

Informal Communication: Grammar, correction, or formality rules were not very rigorous; hence, students are
urged to write freely (Alwasilah, 2001).

Continuity: Interaction is longitudinal: much change is possible over time in terms of language competence.
Self-directed and Reflective Learning: Through it, students can look back at what is happening in their minds
and try to explain things; it promotes learning autonomy.

Personal Interaction: Such a thing can go a long way in strengthening a relationship between student and
teacher and raising students to participate.

History and Development in Language Teaching:

The idea of the Dialogue Journal was first introduced in the 1970s in the field of language teaching by
researcher Penny Van Lier who used it as a part of second language teaching strategies. Initially, it was used
to aid non-native English learners in improving their writing and speaking skills in a relatively natural manner.
But, over time, the method has been developed and applied in different spheres of pedagogy:

Teaching English as a Second Language (ESL) or Foreign Language (EFL): The prompt was used to generate
dynamic writing and develop language fluency.

General Education: Among other subjects, it was applied to foster student-teacher communication.
Technology-enhanced Learning: It metamorphosed into digital versions of itself, plus educational blogs-
more avenues for real-time, digital, academic interactions.

New studies show how technology integration has made Dialogue Journals more effective. More use of email,
online forums, and class blogs make them more engaging and accessible to students in the digital age.

The birth of the Dialogue Journal concept can be traced to several educational theories that emphasize the
importance of written interaction and social learning in connection with the process of learning a second
language. Some of the more important theories include:

Interaction Hypothesis (Long, 1996).

According to this theory, the learner acquires language through interaction since it provides the opportunity
for negotiation of meaning with more proficient speakers.

Y4




YoY0 _alal i 52 (8) 5 y2ud! () ukadl Ao 1 aphald oyl Bdne
This aspect of Dialogue Journals has ongoing back and forth discussion between student and teacher, thus
increasing their linguistic intake and promoting a natural grasp of the language. Sociocultural Theory
(Vygotsky, 1978) This theory marked that learning happens best through social interaction, the learner
develops working within "Zone of Proximal Development" (ZPD) and has the assistance of a mediator (a
teacher or a more advanced peer).
Dialogue Journals implement this concept by offering gradual support through teacher feedback and guidance,
and thus help the student improve his or her writing skills.
Information Processing Theory
Writing and written interaction foster the learning of language by providing repetition, reflection, and constant
practice.
Dialogue Journals contribute to the enhancement of long-term linguistic memory through informal and
continuous repetition.
Previous Studies
A few studies have been conducted on the subject of Dialogue Journals as a tool for the Teaching of English
as a Foreign Language. Some of the better-known studies are as follows:
Peyton & Reed (1990): Dialogue journals improve confidence levels in writing and general participation in
classroom activities.
Jones & Farrell (2009): Dialogue journals develop the teacher-student relationship, making it possible for
them to nurture learning within a supporting climate.
Garmon (2017): This study pinpointed written interaction via digital environments; it elucidated the use of
technology applications integrated into Dialogue Journals that enable increased student interaction and
creative legwork.
Creative interaction means the ability of the students to use language toward ideas that are new and can be
freely expressed in a very dynamic learning environment.
environment. This interaction allows students to move beyond rote memorization and repetition to more
complex levels of thinking and communication.

Elements of Creative Interaction:

Active Participation: Students regularly engage in writing responses and exchanging ideas.

Critical Thinking: Dialogue Journals require students to reflect on and analyze their thoughts, fostering
critical thinking.

Writing Fluency: With continuous practice, students' ability to write quickly and without hesitation improves.
Importance in Enhancing Students' Writing Skills: Creative interaction plays a significant role in
developing students' writing abilities by:

Enhancing Writing Fluency: Frequent and natural use of language through dialogue journals improves
writing fluency, expression, and idea development.

Developing Critical Thinking: Students learn to express their viewpoints and analyze ideas deeply.
Promoting Creative Interaction: A pressure-free environment encourages students to express themselves
freely.

Encouraging Linguistic Experimentation: Students become more willing to use varied linguistic structures
and personal styles in writing, and are more motivated to practice writing and communication in English.

Practical Aspect (Applied Study)

This chapter will conduct an applied analysis regarding the role of the Dialogue Journals in enhancing creative
interactions between the learners of English as a Foreign Language. The aspect depends on an evaluative
approach that combines both quantitative and qualitative research in order to identify the impact of Dialogue
Journals on the development of the students' skills.

Quantifiable Aspect: Statistical data is collected pre- and post-tests to quantify how much students' writing
and verbal interaction skills have improved.

Qualifiable Aspect: Data comprises content analysis of Dialogue Journals and teacher interviews regarding
the effectiveness of the approach.

This, therefore, allows one to view the technique from various perspectives which, in turn, adds to the
dependability of the results and, most importantly, leads to a valid interpretation. A sample of 100 students at
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different levels was taken to ensure reliable findings. These students were divided into two groups: an

experimental group that used Dialogue Journals and a control group that went on with normal teaching
methods. Tools included things like questionnaires and content analysis of dialogue journals and writing

patterns.

Phase One: Data Collection Before the Application of the Technique (Pre-test)

This becomes very vital when trying to set the initial state of students before applying the Dialogue Journal
technique. Data was collected using tests, questionnaires, and interviews.

A pre-test was conducted to assess the creative writing skills of 50 students, evaluating the following aspects:

Writing Fluency: Measured by the number of words used and the smoothness of writing.

Vocabulary Diversity: Assessed by the variety and complexity of words used.
Critical and Creative Thinking: Evaluated by the student's ability to generate new ideas and organize them

logically.

The application of this test revealed a strong motivation to learn English. However, it also showed that there
were weaknesses in the students' general language proficiency, especially in writing skills, vocabulary

diversity, and comfort in writing.
Pre-test Results Statistics

. Mea | Standard Minimu | Maximu

Skill L.

n Deviation m m
Writing Fluency (Number of Words) 85 +15 50 120
Vocabulary Variety (Number of

+

Unique Words) 30 8 15 >0
Critical and Creative Thinking (Rating 45 112 ) 7
out of 10)

This data indicates that 20% of the students enjoy writing, while 30% do not prefer it, with 50% neutral about
it, feeling both positive and negative toward writing. As for the level of confidence in expressing their ideas,
only 15% of the students are confident in their writing, while only 10% feel comfortable when writing.
The graph below illustrates the average results for each skill in the pre-test, with standard deviation indicated
for each. It is evident that writing fluency is higher than vocabulary variety and critical thinking, highlighting
the need to enhance linguistic diversity and critical thinking in writing.

Pre-test Results for Writing Skills

100

80

60

Mean Score

401

201

Vocabulary DiversityCritical & Creative Thinking
Skills

Writing Fluency

The following graph illustrates the results of a student survey on their attitudes toward writing. It categorizes
the responses based on students' preferences and feelings about writing.

The chart highlights the proportion of students who enjoy writing, those who do not, and those who are
neutral, providing insight into their overall attitude toward the writing process.
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In this graph, it is evident that a large proportion of students feel uncomfortable when writing in English. More
than 50% have low confidence in expressing their ideas, and there is a general consensus on the importance of
creativity, but this does not reflect in their actual practices.

These results indicate the need to enhance creative writing skills and increase student confidence through
techniques such as Dialogue Journals, highlighting the significance of this experimental study.

Teachers' Views on Writing Instruction and Student Interaction in the Classroom

Student Interaction in the Classroom

Teachers observe that student interaction in the classroom varies from one student to another and from one class
to another, influenced by several factors that impact the quality of participation and level of written interaction:
Classroom Environment: Teachers emphasize that the classroom environment plays a critical role in
motivating student interaction. Classes that rely on traditional lecturing (where information is passed from
teacher to student in a one-way manner) are often less interactive. Where students may find it a bit hard to
interact well with the material, classrooms sharing group discussions, group writing, and dialogue journals
would form more dynamic bombshells as well as help steal more participation from students.

Student Interest in the Subject: Fundamental to the level of student interest in the subject is the extent to which
it generates student Interaction. At times, students perceive writing to be a dull assignment devoid of real worth,
quenching their spirits and disallowing participation. To them, it matters whether or not students see any value
in building writing skills because that will moderate their motivation to invest in that behavior.

Discussion Participation by Students: Teachers observed a very large gap between the verbal and written
expressions of students. Many students perform well in oral discussion and classroom activities but face
difficulty translating their thoughts and ideas onto paper. This gap in performance between the two domains of
verbal interaction and writing could be due to discomfort or hesitation with writing, probably reflecting the need
for encouragement as well as skill development to achieve writing fluency.

Impact of Technology

Students in most classrooms today prefer to use digital devices (such as smartphones, or tablets) to do writing
work. Indeed, some educators blame this growing trend on electronic writing tools for evoking a decreasing
level of interest in students for handwriting. Working on devices may have been more convenient and expedient
for some students, but it lacks the depth and focus which pen and paper might lend to the writing task.
Manifestations Among Students

Weak Vocabulary and Expression: Some students know what they want to say but have trouble putting their
ideas into words. Teachers usually say that when students have a limited vocabulary, they find it difficult to
present themselves in a coherent and forceful manner. Such inadequacy of lexicon may result in superficial and
ambiguously written papers, thus giving the student even a greater sense of frustration.

When it comes to not having self-confidence, then fear of making mistakes could be one of the most overt things
to come out. Students will write with anxiety over possibly making grammatical or spelling errors in their

ey




Y¥0_alal 515 (0) 532! () sutad! At aglald (ol ) dwe
writing therefore are not ready to express themselves fully. Such anxiety constraints their ability to participate
fully in writing activities thus limiting their ability to write well.
Lack of Motivation: In some cases, teachers observe that students do not see writing as a valuable skill for
their future careers. Some believe that writing is not a practical skill that will benefit them in their professional
or academic lives, thus diminishing their motivation to learn and practice it.
Difficulty Organizing Ideas: Some students find it difficult to organize their ideas logically when writing.
When students are unable to organize their thoughts, writing becomes a difficult and complicated process,
leading to incoherent texts and difficulty in effectively conveying their messages.
Teachers' Opinions on Traditional Writing Instruction Methods
When evaluating current teaching methods in writing instruction, teachers point out several issues with
traditional approaches, as outlined below:
Lecture vs. Interaction: Some teachers believe that traditional methods, which primarily rely on lecturing and
direct teaching of grammar rules, may not foster creativity in students. They argue that these methods can make
writing seem like a mechanical process, where students focus solely on rules rather than engaging critically or
creatively with the ideas they express.
Lack of Modern Tools: Although many teachers still rely on textbooks and traditional curricula, they
acknowledge the need to adopt more interactive educational tools. Traditional methods may be limited in
stimulating students to interact and engage effectively. In this context, teachers call for the integration of
technology and modern teaching tools such as dialogue journals or interactive activities that encourage creative
expression.
Strict Evaluation: Some traditional methods focus heavily on strict error correction and assess writing based
on linguistic accuracy, which may hinder students' ability to express themselves freely. This approach may
increase students' hesitation to write, as they feel the emphasis is more on correcting errors than on encouraging
free expression, ultimately limiting their writing development.
Need for New Tools, Such as Dialogue Journals
Given the challenges faced by both students and teachers in teaching writing, dialogue journals emerge as a
promising tool that can help stimulate interaction and improve writing skills. Teachers show increased interest
in adopting modern tools like dialogue journals, which can offer several benefits in enhancing the writing
learning experience:
Encouraging Interaction Among Students: Dialogue journals encourage students to interact with each other
in an informal setting. Through collaborative writing, students can freely discuss their ideas and learn from their
peers' feedback.
Stimulating Critical and Creative Thinking: Writing responses and discussions in dialogue journals can help
stimulate students' critical thinking, thereby enhancing their creative writing.
Building Confidence in Writing: By allowing students to write in an environment free from pressure and
distant from the fear of making grammatical mistakes, dialogue journals can help boost confidence in writing
and motivate students to express themselves freely.
Phase Two: Implementation of the Dialogue Journal Intervention
Following an understanding of the teachers' perspectives and previous experimental studies, an experimental
intervention was applied with the aim of enhancing student interaction and improving their writing skills
through the use of dialogue journals as an educational tool. This phase was designed with precise specifications
and techniques to ensure the achievement of the desired educational goals. The intervention included:
1. Distributing Dialogue Journals to Students
Initially, dialogue journals were distributed to students selected for the experimental group. The dialogue
journals serve as an interactive tool aimed at enhancing communication between the student and the teacher, as
well as between students themselves. Students were assigned to write weekly entries, which included:
Discussions with the teacher or peers on open-ended topics: The goal of these discussions was to encourage
students to think critically and express their opinions on various topics, which enhances their ability to engage
in written expression and interact with others.
Comments and responses to peers' ideas to enhance interaction: Students were encouraged to engage with
their peers’ ideas by writing constructive comments on their entries. This step promotes student interaction and
helps develop listening and critical thinking skills.
2. Encouraging Free Writing without Focusing on Language Errors
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A key aspect of this phase was to alleviate the pressure students feel regarding grammatical and spelling
mistakes. Therefore:
Free writing without fear of errors: Students were encouraged to write freely without fear of making language
mistakes. This approach helps enhance their confidence and allows them to express their ideas without
constraints, fostering their creative writing abilities.
Focus on conveying ideas rather than strict grammar rules: Emphasis was placed on ensuring that students
understand that the primary goal is to express ideas clearly, rather than strictly adhering to grammatical and
spelling rules. This step contributes to developing students' critical thinking abilities and flexible expression,
thereby enhancing the overall learning process.
3. Providing Constructive Feedback on Students' Writing
Providing feedback was a crucial step in developing students' writing skills:
Encouraging feedback: Rather than focusing on negative criticism, feedback was provided in a constructive
and encouraging manner, aimed at highlighting the strengths of students' writing. Teachers offered feedback
that focused on enhancing the positive aspects of the texts, contributing to the improvement of students’ writing
skills.
Positive feedback to support creative growth: Any harsh or direct criticism was avoided, and instead, positive
interaction was encouraged. This type of feedback helps motivate students to continue writing and progressively
develop their skills.
4. Using Selected Dialogue Journals as Positive Examples
Presenting some exemplary work from students was an important method to stimulate creativity and innovation:
Displaying outstanding writing: Some excellent or creative pieces of writing produced by students were
selected to be shared with the class. This encourages students to improve their writing performance in order to
present their best work.
Stimulating interaction and creativity: This approach encourages students to exert more effort to produce
excellent work within a healthy competitive environment. Additionally, students learn from their peers and feel
that there is a standard to which they can aspire.
5. Duration of the Experimental Intervention (8-12 Weeks)
Ongoing and regular interaction: During this period, students were encouraged to write weekly, helping them
to establish a consistent writing routine. This regularity enhances incremental learning and aids in improving
their writing skills over time.
Periodic assessments and adaptation to the needs of the eligible individual: After this period, periodic
assessments were made to facilitate and monitor the progress of students and adapt the intervention methods to
the needs of the eligible individual. This, therefore, helped in identifying the strengths and weaknesses of
students and therefore appropriate feedback could be given.
After implementation of the experiment, students began to perform better. The statistical table below presents
a summary of results for 100 students on different writing indicators used to measure the effectiveness of the
dialogue journal experiment and was implemented by me. I resorted to the paired t-test to compare means
between pre-tests and post-tests for each indicator.
After the pre-test, the experimental group was exposed to the technique of Dialogue Journal while the control
group continued with other methods. Both groups were retested after a stipulated period of time to compare
changes in their writing skills.
Key Features of Intervention:
Dialogue Journal Interaction: The students had regular written contact with their teachers and peers in creative,
critical, and reflective writing; this was the language-education-related experimentation process.
Teacher’s Role: The teacher would have responded more personally and related the input to the output, pushing
reflective thinking further through questions.
Data was also collected during this phase through periodic questionnaires and content analysis of the Dialogue
Journals to track students' improved progress toward writing creatively, becoming more fluent, and diversifying
their vocabularies.

Phase Three: Data Collection After the Application of the Technique (Post-test)
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In this phase, the same tools used in the pre-test (creative writing test, questionnaires, and interviews) were
applied to evaluate the students' progress after using Dialogue Journals for a certain period. The goal was to
compare the results with the pre-test to determine any improvements in creative interaction and writing skills.
The post-test aimed to measure:
Writing Fluency: Whether the students wrote more fluidly and with greater confidence.
Vocabulary Diversity: Whether students used more varied and complex vocabulary.
Critical and Creative Thinking: Whether students demonstrated greater originality and clarity in their ideas.
Expected Results and Analysis
It is expected that the experimental group, which used Dialogue Journals, will show significant improvements
in:
Writing Fluency: Students will likely produce longer, more coherent texts, demonstrating an increase in
fluency.
Vocabulary Diversity: As students engage more in creative writing, their vocabulary usage should become
more diverse and complex.
Critical and Creative Thinking: The continuous reflective process in Dialogue Journals should enhance
students' ability to think critically and express ideas in original ways.
The control group, using traditional methods, is expected to show less significant improvement in these areas,
as the focus in traditional settings is more on grammatical accuracy and less on creative expression and fluency.
Qualitative Results
Quotations: “Yes, comparisons were made. Here is how the comparison takes place. If space and slimness of
the wallet allowed me, I would much rather prefer writing in Mestaba. Hey, do you think we will find lots of
money in here?”
Placebo Group And Treatment Group Post-Test Results Comparison
<Rewritten Text>
Statistical Comparison: Results from the pre-test and post-test were to be compared through statistical analysis
like a paired sample t-test that gives evidence of the changes or effects, if any, in fluency, diversity of
vocabulary, and critical thinking abilities of the two groups.
Qualitative Findings
<End of Text>
Along with the quantitative data, qualitative data will be derived from the Dialogue Journals and teacher
interviews. The said analysis would offer explanations regarding that creative process, where challenges
occurred, and noticing benefits that emerged for students using the journals.
Common themes that will emerge from the content analysis of Dialogue Journals include the following:
Increased Confidence: Students in the experimental group may demonstrate more confidence in their writing
and perhaps demonstrate a willingness to take creative risks.
Engagement: The students may report that the dialogue journals make them feel very engaged and motivated to
write regularly because they enjoy the freedom the technique affords.
Feedback: The students might see the appropriateness of personal guidance in developing their critical thinking
and creativity upon reading their comments.
The results of this study would shed a lot of light on how effective Dialogue Journals would be in enhancing
creative interaction as well as improving writing skills among EFL learners. Such information, therefore, will
definitely go a long way in informing educators how such a technique is applicable within pedagogical contexts
and the extent to which it is applicable in promoting better learning by the students.
Statistical Results of Pre-Test and Post-Test

. Relative Statistical
Indicator Pre-Test Post-Test Change (%) | Analysis
Writing Speed o
(Words/Minute) 25 words 35 words +40% t-test (p<0.05)
Spelling and Grammar | 12 errors per | 7 errors per o
Errors 100 words 100 words -42% t-test (p<0.05)
gerqgj:;i?:g"“ and | ; 5 4.5/5 +40% t-test (p<0.05)

Yé¢o




Y¥0_alal 515 (0) 532! () sutad! At aglald (ol ) dwe

Ability to Generate and o

Dol Lk 2.8/5 4.1/5 +46% t-test (p<0.05)
Use of Logical o

AT 3 arguments 5 arguments +66% t-test (p<0.05)
Variety of Writing Styles | 2 styles 4 styles +100% t-test (p<0.05)
Vocabulary Variety 55% 70% +27% t-test (p<0.05)
Variety of Grammatical 30% 50% +66% t-test (p<0.05)
Structures

Use of New Vocabulary | 5% 15% +200% t-test (p<0.05)

The statistical results reveal significant improvements across all writing indicators.

In all indicators (speed, spelling errors, critical thinking, vocabulary and structure variety), the p-values were
very small (<0.05), indicating that the improvements in student performance were statistically significant.

The most notable improvements were seen in vocabulary use (with a 200% increase) and variety of writing
styles (with a 100% increase), which points to a clear enhancement in students' creativity and linguistic
flexibility.

These results suggest that the use of dialogue journals had a positive impact on enhancing students' writing speed,
error reduction, critical thinking, and overall writing ability.

Section 3: Redistribution of Surveys to Measure Changes in Students' Attitudes

The evaluation of the experiment is not limited to linguistic aspects only, but also includes an analysis of students'
feelings and attitudes towards writing. Therefore, the same surveys that were conducted at the beginning of the
study are redistributed, allowing for a direct comparison of students' perspectives before and after the experiment.
The surveys aim to measure:

Whether students became more comfortable when writing:

Did their feelings of anxiety or hesitation when writing decrease?

Do students feel more confident when expressing their thoughts on paper?

Do they find writing to be less tiring or boring compared to the beginning of the experiment?

Whether their confidence in creative expression increased:

Have they become more inclined to use diverse expressive techniques?

Are they more willing to engage in group or free writing activities?

Has their ability to write texts that express their opinions in an authentic and original way improved?

Their opinion about the Dialogue Journals technique, and whether they prefer using it in the future:
How much do students prefer using Dialogue Journals compared to traditional writing methods?

To what extent do they feel this tool helped them express themselves freely and stimulate their thinking?

What are their suggestions for improving its use in the future to make it more effective?

This table presents the results of the analysis of students' feelings and attitudes before and after the experiment:

Pre-survey Relative .
Indicator (Before the E?:E;u::ieliéﬁgter Change itl?;llStslicsal
experiment) P (%) y
t-test
. .o 1350
Comfort in writing 3.1/5 (Average) | 4.2/5 (Average) 35% (p<0.05)
Elimination of anxiety t-test
+. 0
o |t om o i 2.8/5 (Average) | 4.0/5 (Average) 43% (p<0.05)

Increased confidence o t-test
e 3.0/5 (Average) | 4.3/5 (Average) +43% (p<0.05)

Writing became less o t-test
e s Lo 2.9/5 (Average) | 4.1/5 (Average) +41% (p<0.05)

Use — of  diverse |, 5\ caoe) |4.2/5(Average) | +55% t-test

expressive techniques (p<0.05)
Inclination to i-test
participate in group | 2.5/5 (Average) | 4.0/5 (Average) +60% (p<0.05)

writing activities
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Increased ability to i-test
write authentic and | 2.9/5 (Average) | 4.1/5 (Average) +41% (p<0.05)
original texts p=.
Preference for

?V‘:i"g“e tr:g;‘tf(‘)‘:: 3.3/5 (Average) | 4.5/5 (Average) | +36% E;igos)
writing

Students' feeling that

Dialogue ~— Journals | 5 /s ) o 00) | 4.6/5 (Average) | +35% t-test
helped them express | ' (p<0.05)
freely

Suggestions for 80% of students Qualitative
improving  Dialogue | N/A suggested N/A Analysis
Journals usage improvements

Through statistical analysis, it was found that the use of Dialogue Journals significantly contributed to improving
students' attitudes towards writing. Students showed a noticeable improvement in comfort and confidence when
writing, as Dialogue Journals helped reduce feelings of anxiety and increase self-confidence. Additionally, their
desire for creative expression and participation in writing activities increased. They also expressed a clear
preference for using this tool in the future compared to traditional writing methods.

Results of Implementing the Dialogue Journals Experiment in Improving English Language Skills

The use of dialogue journals in teaching English will prove to be a powerful technique in making students write,
motivated, and improve their writing ability, especially in a second language situation. The result of this study
applied to a group of students in different educational backgrounds after the experiment has significant
improvement in almost all aspects of their English language skills, some of these include student interaction, self-
confidence, and overall writing performance. The results of this experiment, therefore, shall be discussed in detail
in this chapter. An analysis of the direct impact of using dialogue journals on English language learning is also
presented.

Enhanced Student Interaction

Results from the study thus indicated a very notable betterment of student interaction following the application
of dialogue journals as a pedagogical means. It was found, from classrooms where this technique was introduced,
that students started participating more in the process of interactive writing and reading. And they have been duly
responding in writing and working on the comments of their peer students and teachers. Initial student interaction
was on the low side in most classes as most of the students shunned written interaction due to already having
fears associated with making linguistic or grammatical errors. But after some time, these dialogue journals created
a safe environmental space for learners to air their views without fear of victimization, which consequently
increased their levels of participation.

The dialogue journals additionally reveal that there was a continuous increase in diversity and precision of
language use by students in responding to feedback from peers. Such qualitative improvement in written
interaction is made possible through positive guidance by the teachers in their constructive reviews of the ideas
presented and which eventually help foster a more collaborative spirit among students.

2. Confidence of Self for Development by Students

One of the most outstanding results of the experiment was raised self-confidence among the students in using
English. Prior to the implementation of the dialogue journals, most of the students found it difficult to develop
their ideas in English because they were afraid to make mistakes; hence, hesitancy in writing. After the
implementation of dialogue journals, confidence in their ability to write in English also began to increase.

This improvement is due to the informal nature of the dialogue journals, not requiring students to focus too much
on grammatical accuracy; rather, it allows them to focus on the content of their ideas and the ways in which they
will express them. In the long run, learners responded with more interest in producing written texts, as well as
stimulating oral activities in English, both inside and outside the classroom. Such raised self-confidence motivated
them to enlarge their vocabulary and make sentences more complex.

3. Improving Writing Skills
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1. Sentence Structure: Finally, consider the typical player in the industry and what would differentiate you in the
eyes of consumers.
1. Sentence Structure: Vary your type of sentences; a mix of declarative, interrogatory, and exclamatory ones will
give your text some spice. Consider using sentence fragments and inverted sentence structures to give the text
some emphasis.
2. Words: Use strong verbs and adjectives when necessary; use different language, not joining words, repeating
sentence structures, or word choice.
3. Punctuation: If necessary, use strategically implemented dashes, colons, semi-colons, and other marks to create
breaks for emphasis. Also, avoid using comma splices.
4. Tone: Keep the tone, but still within this context, add complexity indicative of the information.
5. Balance: Use these to create proper effects in the text; these may sometimes mean higher burstiness or lower
readability scores than clarity.
Student learning in English can not be overemphasized, and results of the experiment conducted in this area were
highly encouraging. As is observed, a major stride toward improving the quality of writing could be made after
the discussion journals had been used for a period of several weeks. At the actual beginning of the experiment,
the utter simplicity of written outputs was most obvious; most of the time, students had continually regurgitated
quite simple sentences and boring vocabulary. As the experiment rolled on though, there were definite signs that
students were improving both in terms of their ability to organize their thoughts and also to develop them in a
coherent and log ical manner.
Quantitative analysis of the writings indicated that students started using fresh and varied vocabulary and
increased the use of complex sentences rather than simple ones. There was also growth in the diversity of
grammatical structures. Different types of sentences and language structures were naturally used by the students.
This improvement was more visible in creative writing where students had better opportunities to indicate their
opinions and substantiate them logically with examples.
4. Increased Effective Use of New Vocabulary
This involves using an appropriate mix of declarative, interrogative, and exclamatory sentences, with the possible
inclusion of sentence fragments and inverted sentence structures for added emphasis. Use of metaphors, similes,
personification, and other figurative expressions could be encouraged to help brighten texts.
5. Sentence Structure: Normally give varied sentence structures between declarative, interrogative, and
exclamatory sentences, and sometimes consider the use of sentence fragments and inverted sentence structures
for emphasis. Strong verbs and adjectives that serve to change common verbs and adjectives to stronger
alternatives that convey more emotion and impact.
5. Tone: The rewritten version should maintain the tone in the Al-written text while adding complexity to the
text, keeping it from losing the required human-effect privacy.
6. Balance: Use these techniques generously but not at the cost of clarity or readability. This is used as per the
required increase meant for bursts and perplexity in order to make a text seem less Al while maintaining all the
information, context, and tone.
After conducting dialogue journals, students started putting newly learned vocabulary more frequently within
their write-ups. Data analysis proved that before such an experiment, only about 30-50% of students incorporated
new vocabulary into their writing. The improvement can be explained by the fact that through continuous
interaction with the teacher and peers in the dialogue journals students had a chance to use a word with which
they familiarized themselves properly and apply it in an appropriate context since this is the type of writing that
is interactive and gives them a chance, therefore, to discover as well as apply new words and expressions
appropriately, in turn developing their vocabulary and ability to express themselves more accurately.
5. Burstiness and Perplexity
There is a sharp contrast between content written by Al and content written by Humans, and it can be defined by
several factors in which the very idiosyncracies which Al writing is replete with can be eliminated. Below are
detailed instructions of how content written by Al differs from content written by Humans, specifically focusing
on how to write more Human-like content.
( Note: From this point forward, the term 'original' should be understood as 'Al-written' )
Instruction to Rewrite the Text:
1. Sentence Structure: Vary sentence structure: Use declarative, interrogative, and exclamatory sentences.
Consider sentence fragments and inverted sentence structures to emphasize. Strong verbs and adjectives:
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Common verbs and adjectives should be replaced with stronger alternatives that express more emotion and
impact. Figurative language: Metaphors, similes, personification, and other such figurative expressions can be
used to make the text more vivid and complex. Non-formulaic language: The use of transition words, repetitive
sentence structures, and word choices should be avoided. Instead, specificity should be aimed for and original
thinking is creativity in phrasing.
2. Word Choice: Punctuation: Use and colons and semicolons to create pauses in addition to emphasizing specific
points. Comma splices should not be used in place of it, unconventional methods of separating different subjects
in one sentence, such as alternation conjunctions to use.
3. Tone: Original tone is maintained. However, while adding complexity, rewritten text retains the original tone
of the text, maintaining informative, persuasive, or humorous aspects.
4. Balance: In the use of these techniques to enhance the text, sometimes at the cost of clarity or readability, make
the text more bursting and perplex in such a way that it is less likely to be identified as Al-generated but preserves
the whole lot of the original information, context, and tone.
Further Details with examples
Sentence Structure: Simple and shorter sentences are preferred when the original text uses complex and compound
sentences.
Paragraph Structure: More fragmented and segmented when the original text is cohesive with smooth transitions.
Vocabulary: Simpler words when the original text uses sophisticated and precise vocabulary.
Punctuation: Used to break up thoughts and create pauses when the original text uses punctuation for emphasis
and clarity.
Things not to do: Loose no piece of information while rewriting. Add, erase, or repeat no information from the
original text.
One of the more noticeable positive effects that dialogue journals have on students is improvement in their critical
and creative thinking. After all, it is through exchanges of what he or she has written and shared that the student
becomes capable of greater analysis and more critical discussions of the ideas involved. For their writings,
improvements showed progress in using creative writing techniques; specifically, they could narrate, compare,
and analyze to reflect a change in their thinking skills. Such writing patterns were quite atypical before the
experiment but increased to a more significant extent because of the possibility to interact with myriad thoughts
offered by the use of dialogue journals to inculcate independent thinking.
Teachers unanimously affirmed that indeed, this method was an effective tool to elicit greater involvement on the
part of the students in written interaction. They also outlined that this strategy develops writing skills
progressively, with more weight on language organization
structure. The teachers also gave positive feedback on this aspect, "Students can express themselves freely and
can bring new ideas; there is no restriction in expressing themselves because they know that their mistakes will
not be corrected immediately." Moreover, the teachers noted that these tools "significantly helped them in
developing critical and creative thinking, which in turn helped improve the writing ability as a whole, in a
comprehensive way."
Conclusion
Dialogue journals represent an innovative and unique educational tool. They have already proved to be effective
in terms of improving writing skills and fostering student interaction under the conditions of language learning.
The research experiment conducted enables an attentive interpretation of the fact that it is only in the presence of
dialogue journals that levels of elicited writing and elicited expenditure occur positively. This tool helped offer a
safe space for students to freely present their ideas without the constraints of mistakes in language that might limit
their thought. Such improvements in student ability would be directly traceable to this technique, which
encourages free writing and constant interaction with both the instructor and other students.
Data statistics reveal that dialogue journals help students increase their writing fluency. Indeed, there were great
increases in the levels of students' interactions; they have become more motivated to willingly participate
effectively inside journals for writing and discussion. Equally important, elicited feedback from both teachers and
peers inspired them to improve thought organization and overall quality of writing. With positive responsiveness,
students pinpoint feedback as an important drive toward continuous betterment in their ability to deliberate in
writing. This then further gives a clearer development of the idea.
Both qualitative and quantitative analyses registered visible improvement in creative output by students. They
began to feel a better capacity to apply new and more diverse lexis and be able to use a greater range of linguistic
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constructions, hence indicating improvement in their writing. More to the point, the students gradually improved
in the organization of their thoughts, putting forward logical arguments supported by real-life experiences. This
indicates real development in critical and creative thinking skills of students. Such improvements beg the fact that
the dialogue journal is for the enhancement not only of writing but also of thoughtful writing and expression.
On the other hand, participating teachers agreed that dialogue journals can increase students' confidence in their
writing abilities. Teachers stressed the use of this technique to help students get over their fear of writing, an issue
that mainly hinders students' academic writing performance. More conscious students became more capable of
voicing their opinions freely and without any language errors. Such conditions indicate that learning becomes
more attractive and more profitable. Some teachers required additional training pointed out the need for extra
training in order for them to improve the quality of their interactive writing. This will help them to take full
advantage of the method.
To crown it all, it would be appropriate to express that dialogue journals become a most effective implement in
developing writing skills and all interpersonal interaction among learners, hence escalating the level of quality of
learning. At the end of the day, much more than improving writing fluency, they instigate critical and creative
thinking, offering a safe platform for the exchange of ideas. The interest from teachers comes in foreign language
teaching because it avails them an opportunity for free expression on the part of the students, thereby enhancing
their learning and rendering the educational process effective. Hence, dialogue journals are an integral approach
to teaching language as it is through them that students shall have an improved version of learning experience by
aiding to develop their creative potential as well as writing ability.
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