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The Use of Casual Conversations in Teaching Causative Verbs to
EFL Learners
Assist. Lect. Ro'ya Lateef Talib

Abstract

Causative verbs, in general, refer to the relationship between two events. It
refers to an event that is stimulated by another person or power. Grammatically, it is
used to describe a relationship between two events in which the second event is a
consequence of the first event. The current research investigates how some students
can not differentiate between the meanings of the common causative verbs (have) and
(get). The researcher aims to evaluate the effectiveness of employing casual
conversations in improving the relevant participants' understanding or/and correct
usage/use of causative verbs (have) and (get). It is hypothesized that casual
conversations can be used as a technique in teaching students the two causative verbs
(have) and (get). An experiment is conducted on a group of students at Noor Al-Iraq
Preparatory School for Girls. The students are divided into two groups: the control
group and the experimental group. The control group are taught causative verbs with
usual teaching methods while the experimental group are taught the two causative
verbs (have) and (get) using short causal conversations that are presented for them
using a projector. The results of the test reveal that the students of the experimental
group provided correct responses to most of the items of the test whereas the students
of the control group responded to a few items.

Keywords: Control Group, Experimental Group, Causative Verbs.
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1. Introduction

Causative verbs have a significant role in the grammar of the English
language. It clarifies that somebody or something is indirectly responsible for an
action. Broadly defined, "The subject does not perform the action itself, but causes

someone or something else to do it instead" (Pinker, 1989).

Basically, a causative construction is a structure that contains a "causative
situation" (Shibatani, 2001: 345). Shibatani (ibid) explains that when there are two
activities performed at a specific period of time successively. Here, the speaker
supposes that if the first action does not occur, the second action will not occur, too.
Anyway, the first action of such activity is called the causing action; its agent is the
causer and its patient is the causee of the activity. Whereas the second action is called

the result.

Casual conversation is an informal style of communication among

interlocutors in conversations regardless of their social or professional relations.

royalatef92@gmail.com <158 S dadlas /el S )< 4y 5345 2 *
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Teachers should pay attention for the significance of communication particularly oral
communication in modern daily life (Mohammed, 2012). Since this kind of dialogue
focuses on the close connection among its users in daily language use. This feature
distinguishes it from other formal styles of speech. As a result, conversations, in
general, and specifically causal conversations are an important source of teaching
materials for EFL for ages as they contain a wide range of language functions.
Teachers should also pay special attention for the advanced learners of English

language who will be professional in language use (Mohammed & Amin, 2010).
2. Literature Review: Causative Verbs in English

Generally, all the natural languages that human beings use in their life appear
to contain the idea of causativity, and this universality sheds light on the importance
of this area in English grammar. It is because of this importance that the grammar of
causativity is considered as one of the areas that have gained special attention in

recent years (Shibatani, 2001).

In a study entitled "Students Competence in Using Causative Verb", Gay and
Shantra (2021) conducted a case study to a group of fifth semester students of English
Department. The researchers wanted to find out the students' abilities in using
causative verbs. In another study conducted by Mukheef et al. (2011) entitled "Iraqi
EFL learners Use of Causative verbs". Here, researchers examined the use of
causative verbs by fourth year students at College of Education/ University of
Babylon. In these two studies, the researchers directly tested students' ability in using
causative verbs without employing any technique or intervention. In the current study,
the researcher conducts a pre-test on students to check if they have any idea about
causative verbs. Then, she uses casual conversations and examples from YouTube to

teach them these verbs. Finally, she conducts a post-test to evaluate the outcomes.
2.1 The Notion of Causative Verbs in English

Causative verbs include the idea that some person or thing helps to bring about a
new state of affairs. In other words, a causative verb is used to show that someone or
something somehow causes something to happen. A verb may be strong and denote

force, for instance,

1. | make students rewrite their homework.

92



2025 4% - -SG5 5l - Jg¥) dad) (20) Alaall Al cila jall & oS S daaly Alae

The verb might be soft in meaning and denote permitting, for instance,

2. | let them turn in their homework late (Biber, Conrad, & Leech, 1999).
Semantically, Bussmann (1998: 168) defines causative verbs as "Causative verbs
are a defined class of verbs and verb phrases which describe a caused action". From
the syntactic and semantic views, Palmer (1997: 193) provides a list of this kind of

verb:

Semantically, causative verbs are a class of verbs that motivate someone to an
act. "Obvious members are Accustoms, Advise, Appoint Assist, Bring, Challenge,
Coax, Coerce, Commission, compel, Direct, Drive, Entic, Entreat, Force, Invite, Lead,
Leave, Motion Oblige, Press, Remind, Request, Teach, Tell, Tempt, Trouble, Urge,

Warn, Persuade, Worry , and Give (in Give ... to understand only)"

Anderson (1971) states that causative verbs cover different kinds of verbs. Some of

these are of motion (dynamic verbs) as in the following sentences:

3. John got his sister to go to the cinema with him.
4. He sent a letter to his friend.
Other verbs are associated with position adjuncts, instead of direction adjuncts (it

means that they are stative verbs, such as:

5. They left the documents at my office.
6. when driving, always keep your eyes on the road.

2.2 Types and Constructions of Causative Verbs

According to Richards & Schmitt (2010), causative verbs belong to a group of
transitive verbs which focus on the idea that someone or something is responsible for
causing an event to happen. There are many kinds and construction of causative verbs

and structures which can be stated as follows:
1. The first type includes verbs of cause such as: bring about, lead to, or result in.

2. The second type includes particular structures that use causative verbs like: 'let',

'have', and 'make'. These verbs not always carry a causative meaning such as:
7. She made him paint the house.

3. The third type includes a class of verbs that can function both transitively (with a

causative meaning) and intransitively (with ergative meaning), for instance:
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8. Jim broke the glass — the glass was broken

9. Lucy is growing vegetables in her garden — the vegetables are growing rapidly.

2.3 Classification of Causative Verbs
There are different classifications of causative verbs in English:

2.3.1 Tamly's Classification of Causative verbs

Tamly (2000), lists a number of such types, they are as follows:

1.

10.

2.

11.

12.

13.

14.

15.

16.
17.

Resulting event causation: In this category, the main event has resulted from
another event, as in:

The vase broke because of a ball's rolling into it.

Causing event: This type focuses on the subject as causing the main event,
such as:

A ball rolling into it caused the vase to break.

Instrument causation: Instrument causation highlights the object as causing
the event, as in:

A ball broke the vase.

Author causation (with result unintended): verbs that are associated with this
author causation are spill, drop, knock, etc. as in:

| accidently broke the vase by rolling a ball into it.

Agent causation (intended result): agentive verbs are murder, throw, and
persecute, as in:

| deliberately broke the vase by rolling a ball into it.

Self-agentive: this type is similar to agentive causation, but here, the animate
being's physical activity is the final event, as in:

| walked to the store.

Inductive Causation: Inductive causation occurs when a thing, an event, or an
agent causes another agent to intentionally perform an action. Some verbs that
incorporate this type are send, drive, smoke, have, attract, repel, etc. The verb
'set’ incorporates two types of causation (6) and (7), as shown in the following
sentences:

I sent him to the store.

The dog sent upon us. And He set the dog upon us.
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2.3.2 Croft's Classification of Causative Verbs
Croft (1993) mentions four types of causative verbs, as follows:

1. Volitional Causatives: refer to the agent who volitionally exercises his/her
mental capacity and acts physical entity, as in:

18. | broke the window.

2. Physical Causative: refers to the physical object that acts on another physical
object. For instance:

19. The rock struck the window.

3. Inductive Causatives: refer to one agent influencing another in order to carry
out some other actions, for example:

20. | persuaded him to resign.

4. Affecting causatives: refer to the physical entity that brings about a change in
the mental state of the agent, such as:

21. The bad weather caused John to stay at home.

2.4 The Common Causative Verbs in English

Fuchs & Bonner (2006) point out that the verbs get, have, make, and let, are
considered as the most frequently used for causative meaning. I this sense, 'have' and

'get' are explained in detail:
2.4.1 The Causative Verb 'Have'

Alexander (1988) points out that the formula for a causative structure containing
(have) follows the pattern, have + object + past participle, as it is clear in the

following examples:
Present Tense:

22. Every year, | have my house decorated.
23. | am having my house decorated soon.

Past Tense:

24. | had my house decorated last year.

Present Perfect Tense:

25. | have just had my house decorated.

Future:
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26. 1 will have my house decorated next year.
Modals:

27. 1 may have my house decorated next year.
In this sense, the causative is used for things. Verbs like 'coach', 'instruct', 'prepare’,

and 'teach'. They refer to tasks performed for other people.

28. I'm having her taught English.

In addition, causative can also be used to indicate permission or allowance:

29. | refuse to have my house used as a hotel.

Another use of have + object+ past participle is to describe present or past actions:
We now have the problem solved.

Foley and Hall (2003: 106) say that in the future, causatives are used to express

commands and promises:

30. I will have the report finished before the meeting. (Here either the subject

himself will do the job or someone else will do it).

2.4.2 The Causative Verb 'Get"

Alexander (1988) states that the form of the causative is Get + object + past

participle or infinitive

In spite of the fact that 'have' and 'get' are used interchangeably, but 'get' is stronger

than have in some situations such as:

31. I must get this car serviced soon.

In imperatives, 'get' is also more sensible than 'have', for example:

32. Get your eyes tested.
Furthermore, 'Get' + to-infinitive is used to refer to 'persuasion', 'management’,

'convincing', for example:

33. | finally got the car to start by asking everyone to push it.
Foley & Hall (2005) add that 'get' is more formal than 'have', but 'have' is more
common in American English. Both 'have' and 'get' are sometimes used to describe

something 'unpleasant' or 'unexpected' that is happened to the subject:
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34. Liza had her passport stolen.
35. John got his tyres slashed by some hooligans.
3. Methodology

3.1 Introduction

In this section, the researcher outlines the methodology adopted to investigate
the effect of using casual conversations in teaching students causative verbs(have) and
(get). She describes the participants, the setting, the data and the procedures followed

in conducting the test.
3.2 Participants and Setting

The study is conducted on a group of fourth preparatory students who are
learning English as a foreign language at Noor Al-Iraq Preparatory School for Girls.
The researcher has selected a total of 60 participants out of 200, dividing them into
two groups: 30 participants in the control group and 30 participants in the
experimental group. All the participants are fourth preparatory and they are females.

Their age range is between (15-17). They have been studying English for nine years.
3.3 Data

The material provided for the participants is (1) Causative verb quiz (five
questions for each verb (have) and (get) used as both pre-test and post-test, for both
the experimental group and the control group (2) short casual conversations and
examples from Youtube are presented for the participnants of experimental group on a
projector. (https://youtu.be/z960ck7wBBs?si=eOrPyCYTjDrUAv3)
(https://youtu.be/hVt6 AeCdNIU?si=uLCKogtDyOuvKdxQ)

3.4 Data Analysis
The study is divided into two significant procedures:
3.4.1 Familiarization Phase

The researcher divides participants into two groups, the experimental group
and the control group. The two causative verbs (have) and (get) pre-test is
administered to both groups at the beginning of the lesson to see whether they have
idea about these two verbs. The participants were tested on their ability to use (have)

and (get) correctly in causative structures.
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Later on, for the control group however, causative verbs are taught with
routine teaching techniques that focus on the form and structure. The researcher

explains the meaning of the two causative verbs (get) and (have) with examples.

In the experimental group, the researcher explains the two causative verbs
(have) and (get) with a focus on the form and meaning using short casual
conversations and examples that are displayed for the participants from YouTube by
the projector. In order to shed light on the context in which these two verbs are used
since context can help students remember the use and meaning of the two verbs more

impressively.
3.4.2 Test Phase

After the two groups of participants have been familiarized with the form and
the meaning of the two causative verbs (have) and (get). The researcher moves into
the second phase that is 'post-test' phase. The researcher distributes test sheets for both
groups. The test contains ten questions with two options, five questions on each verb

(the sample of the quiz is in the appendix).

The researcher gives participants about (5-10) minutes to respond to test
questions. Then, she checks participants' test papers to see their responses. She uses
descriptive analysis for the students' responses. She also checks to see whether the
psrticipants have got benefit from familiarization phase in answering the questions.
After that she counts the students correct responses for each verb in each group. The
number and percentage of correct responses were recorded and compared across both

tests.
3.5 Results and Discussion

The results of the test for the control group are illustrated in table (1). For the
causative verb (have), correct responses increased from 77 (59%) to 97 (65%),
showing a modest 6 percentage point improvement. For (get) correct responses

increased from 89 (59%) to 109 (73%), an improvement of 14 percentage.

The results of the post-test for the control group reveal that participants faced
difficulties in identifying causative verbs in context. Participants could not use (have)

and (get) correctly in sentences.These results indicate that while the control group did
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show some improvement- due to regular practice. Their improvement was less

pronounced than that of the experimental group.

Tests Causative verbs

Have Get

Numbers Percentages Numbers Percentages
Pre-test responses 77 59 % 89 59%
post-test responses 97 65 % 109 73%

Table (1) Numbers and Percentages of Correct Responses for the Control Group

The results of the analysis for the experimental group are shown in table (2).

The table summarizes the correct responses for each verb before and after the

instructional intervention. Obviously, the results of the pre-test range between (57%)

for the verb (have) and (62%) for the verb (get). While the results of post-test range

between (87%) for the verb 'have' and (87%), too, for the verb 'get'.

Tests Causative verbs

Have Get

Numbers Percentages Numbers Percentages
Pre-test responses 85 57 % 93 62%
post-test responses 130 87 % 131 87%

Table (2) Numbers and Percentages of Correct Responses for the Experimental Group

The pre-test responses show that before the intervention, participants had a

moderate understanding of both causative verbs with a slightly better performance on

(get) than (have). After the intervention, there was a significant improvement in the

number and percentages of correct responses for both verbs. This indicates that the

intervention was effective as accuracy increased by (30%) percentage points for

(have) and (25%) percentage points for (get).

Concerning the results of the post-test. It is clear from the percentages that

most of the participants responded to the items of the test better after they have been

exposed to videos and examples from YouTube. Participants have become more

confident about their responses.

Below is a summary of the improvements in both groups:
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Group Have (pre — post) Get (pre — post)
Experimental 57 % — 87 % (+ 30%) 62 % — 87 % (+25%)
Control 59 % — 65 % (+6%) 59% — 73% (+14%)

Table (3) Percentages of Pre and Post test Results: Experimental vs Control Group

Clearly, the experimental group showed greater gains for both (have) and (get). The
intervention was effective in improving accuracy with the verb (have) about (30%)
percentage and with the verb (get) about (25%). While the control group also showed

improvement, but the experimental group still sounds better.

The same results are represented on a chart below.

Pre- and Post-Test Results: Experimental vs Control Groups

87% 87% Have (Pre-test)

W Have (Post-test)
Get (Pre-test)
W Get (Post-test)

80
73%

62%
59% 59%

[=)]
o

57%

S
o

Percentage of Correct Responses

N
o
T

Experimental Control

Chart (1) Percentages of Pre and Post test Results: Experimental vs control group
3.6 Conclusions

Depending on the results of the analysis, the researcher concludes that
presenting casual conversations containing causative verbs; can indeed help students
to understand the lesson more effectively. This verifies the researcher's hypothesis that
casual conversations can be used more effectively than conventional methods; as a
tool in teaching students of fourth preparatory the two causative verbs (have) and
(get). Furthermore, the differences between pre-test and post-test percentages sheds

light on the problem that students face in using (get) and (have) in sentences.
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The increased amount in the number and percentage of correct responses
suggest that the intervention was successful in enhancing grammatical competence
related to (have) and (get) as causative verbs. The discussion of the results of the
experimental group showed that students not only recognized causative verbs in
context more accurately, but also applied them correctly in sentence formation and
written tasks. Based on the students' opinions, it has also been concluded that using a
projector to present learning materials for the students makes the learning process

more enjoyable and effective.
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Appendix

Conversation 1
MAN: You look great
Woman: well, thank you! I got a free day in a spa for my birthday.
Man: well, you seem to have enjoyed it.

Woman: oh it was wonderful! I had my nails done and I had a message, and then [

had stones put on my back.

WOMAN: I wanted to get my skin exfoliated but I didn’t have time, so I went out

and had my hair cut instead.

Man: That sounds great- a little painful but great. I might organize a day out like

that for my wife.

Woman: oh you should do. I feel like a new woman.

Man: yes, that’s why I might organize a day out like that for my wife.
1. A: What supermarket do you go to?

B: I hate food shopping. I just order my groceries online and get them delivered.

2. A: My car has been making this weird noise lately.

B: Really?! My brother is a mechanic. I'll have him take a look.

3. A: Could I please have a printed version of the presentation?
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B: Of course. I'll get Sam print you a copy.

| get my nails I'm having my | get all of my Foofy and | had

every pool meals|cooked| by our portrait
week. tomorrow. my very own
. chef.

| might have my

bp_qilreacnnfed |

Causative Quiz
Choose the correct verb Form:
1. I'm going ---------------- at the new hairdresser's

e to get my hair cut

e to cut my hair
2. She needs to ------======——=---

e have her car repairs

e have her car repaired
3. I really must get ------------------ the central heating

e somebody to fix

e somebody fix
4. He -=--=-===nsmneene-- while he was away on holiday.

e had his flat burgled
e Dburgled his flat

R my phone repaired after I dropped it
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6. I'll ------------ John to do it when he arrives.

e get

e have
7. He got a friend ------------------ him at the airport.

e {0 meet

e meet
8. I had my car -------------- a fortnight ago.

e service

e serviced
N on the underground last week.

e had her purse stolen

e got her purse stolen

10. They couldn't ------------- anyone to fix their burst pipes.
e et
e have
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