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Abstract

This review critically examines Iraqi EFL (English as a Foreign Language) teachers’ classroom management
strategies (used) in the classrooms of primary schools in relation to basic Communicative Language Teaching
(CLT) principles. Despite being officially sanctioned by the education policy, communicative approaches face
practical difficulties stemming from overcrowded classrooms, insufficient training of the teachers, absence of
teaching materials, and exam-oriented curricula. Thus, this study synthesizes the findings in both qualitative
and quantitative studies as teachers employ prevention, support, and corrective strategies but these are often
constrained in the context of implementation. Significantly, the data involves statistical evidence correlating
professional development with better classroom management at 42% and 78% of teachers considering
technology to be an enabler for student engagement. In addition, only 35% of the classrooms utilize consistent
communicative routines and 65% of teachers are unfamiliar with CLT principles. The results show that policy
and classroom implementation stay separate and call for an organizational transformation through education
updates and teacher training plus testing changes and school upgrades. The review highlights new methods to
make EFL classrooms in Iraq more student-focused while promoting speaking skills and learner inclusiveness.
Keywords: Iraqi EFL, Classroom Management, Communicative Language Teaching, Teacher Training,
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1. Introduction
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The last two decades have seen a growth in the importance of English as a Foreign Language (EFL) instruction
in Iraq as a result of a general trend of growing importance of English proficiency for educational and social
advancement priorities. The Ministry of Education has made the choice of English as a compulsory subject from
the early grades of primary education to enhance communicative competence of students. Nevertheless, EFL
methodologies particularly Communicative Language Teaching (CLT)) suffer from a variety of pedagogical and
structural impediments, which have negative effects on classroom management in primary schools (Hindi, 2012).
Interaction, fluency and learner autonomy are promoted by the communicative Language Teaching which stands
in marked contrast to the traditional grammar translation methods that have been used in the area of Iraqi EFL
for long. Instead, they are expected to enable a learner to come in and use the language, not just passively absorb
grammar rule, rather than create an environment of learning. However, Audil and Mustafa (2023) pointed out
that theoretical transition to CLT in Iraq has not been realized in practice as actual classroom practice is limited
by deeply rooted teacher centred routine, time constraint and lack of training.The lack of professional preparation
of EFL teachers is one of the major barriers to the implementation of effective communicative EFL instruction
in Iraqi primary schools. The findings of Hussein and Albakri (2019) show that most of the Iraqi primary school
teachers get little application of CLT methodologies during their teacher education programs. They go about
classroom management by attempting to control rather than facilitate interaction, and their methods fall back to
rote learning and translation even when the curriculum promotes more dynamic approaches.Furthermore, the
structure and teaching conditions of the classrooms of primary schools in Iraq further interfere with the results
of communicative teaching. Many teachers work with large class sizes of more than 40 students and are not able
to engage all the learners in an interactive task. Rajab and Faqi (2018) state that the physical environment of EFL
classrooms has also been regarded as static and where there is limited access to audio visual material and
equipment that can be used for this purpose.While these research findings show some limitations, some Iraqi
EFL teachers have developed creative and culturally appropriate teaching and classroom management strategies
and still encourage communication. Observing that the use of scaffolding, as modeling dialogues and gradually
increasing student responsibility in speaking tasks bridges the gap between traditional approaches to speaking
and communicative goals, Rezaee et al., (2018). Group work and role play activities of teachers are used as real-
world communication which is not only increased language use but also helps teachers to control the behavior of
students.Another method also usually resorted to uses the first language of the learners; whether Arabic or
Kurdish, to help with instructions, transition management, or explaining complicated tasks. Traditionally, CLT
stands for target language immersion, however, Ali (2022) advocates for judicious use of L1 to help with
comprehension and classroom order in the Iraqi context. But too much reliance on L1 might diminish possible
meaning input from the language, creating an educational challenge for EFL coaches attempting to split in
between conversation and lucidity.In brief, managing EFL classrooms in Iraqi primary schools is a difficult task
full of opportunities and challenges. However, this has resulted in teachers being pushed in the direction to strike
a compromise between the learner needs and the con text of the reality that they experience in the classroom, a
condition of applying hybrid strategies. This paper examines current literature on the subject and synthesizes all
the ways the most common and efficient classroom management techniques used by Iraqi EFL teachers in the
primary school setting. However, by doing so, it helps to explain a path toward more communicative student-
oriented instruction within the circumspection of the Iraq’s educational context.

2. Challenges Faced by Iraqi EFL Teachers

There are multiple obstacles for the implementation of CLT in Iraqi primary EFL classrooms limiting the
accomplishment of the communicative competence of learners. The problem with overcrowded classrooms,
especially in public schools within the both urban and rural areas is a persistent one. Since class sizes are often
more than forty or even fifty, the feasibility of CLT based activities like pair work, role plays or group discussions
becomes very limited (Rajab & Faqi, 2018). Besides it not facilitating classroom interaction in accordance with
the communicative trend, it also restricts the ability of the teacher to give individualised feedback that is a
cornerstone feature of communicative approaches. However, in such environments, especially since many often
default to lecture based instruction in the classroom to maintain order, the classroom further moves away from
CLT ideals.Apart from structural problems as a learning environment, lack of adequate training of EFL teachers
on applying communicative methodologies constitutes a huge pedagogical bottleneck. Although English
language teaching curricula in Iraq have officially progressed in a communicative direction, many teachers are
still unfamiliar with the practical CLT techniques, as they were not familiarised during pre-service education and
there are not so many in service training programs (Hindi, 2012). Thus, the difference between the theoretical
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framework of CLT as propagated by the Ministry of Education and the ways of traditional methodology that have
been the order of the day in most classrooms is significantly huge. When those pressures are put on them to also
meet curriculum demands, teachers tend to fall back on grammar translation methods because they are more
manageable and they are also familiar. The lack of alignment of the EFL classroom pedagogy is ineffective
towards achieving its goals and hinders learners to achieve functional language ability.A serious hurdle to
communicative classroom management is student motivation. Many Iraqi students in their primary schools have
come from environments without much English use outside the classroom. Without real life application, this
absence of intrinsic motivation for learners to use English communicatively is balanced out by extrinsic
motivation to learn. According to Hussein and Albakri (2019), students often see English as a subject to pass
rather than a medium of communication; their unwillingness to interact with other students in the class.
Furthermore, the conditioning of a lifetime through exam focused and memorization heavy learning, which
contribute to a learner anxiety of attempting this type of spontaneous speech act, carrying out things like asking
questions or expressing opinions. The difficulty that teachers have in maintaining communicative classroom
routines, can be attributed to this resistance to speaking and interacting in English.Another layer of complexity
is heightened by the fact that students often—and necessary—have to use their first language (Arabic or Kurdish)
in the classroom for instruction and management. CLT, which puts much emphasis on immersion in the target
language, makes it so that many Iraqi EFL teachers turned to L1 in order to inform tasks, handle behavior, and
make instruction clear. Teachers feel that using L1 is a necessary means to keep the classroom under control and
lower the number of confusions from the students with poor English proficiency (Ali, 2022). Yet, if student’s
overreliance on L1 diminishes their exposure to and use of English, the chances of language acquisition via
interaction decrease as a result. The difficulty, rather, is within that balance, to find a pedagogically appropriate
convergence between L1 and CLT without giving up the realm in which CLT is most effective.Also, currently
there are no teaching materials and technological support that can make teaching to be more communicative
learning. Primary schools in Iraq lack essential audio visual equipment, flashcards, story books and materials to
base task learning (Barzinji, 2024). Without these tools, teachers would only be able to teach lessons rooted in
textbooks that are disconnected from the collaborative, cross language, independent, and third language demands
of the CLT. There is no stimulating, multimodal content to demotivate students and teachers, limiting classroom
to passive learning space instead of an active linguistic environment. In addition, access to the internet, as well
as obsolete infrastructure, limit the use of modern language learning technologies commonly applied in
communicative classrooms in other contexts.Furthermore, cultural and institutional norms in Iraq influence
creating the classroom environment in ways which are often at variance with the communicative approach. In
many schools, the notion of a teacher being the sole authority, with the student being limited to reproduction and
evaluation, is still traditional and discourages student participation. Teachers are usually required to carry out a
uniform curriculum within fixed periods of time; deviation from the textbook content to engage in communicative
activities sometimes does not endear the administrators (Rajab & Faqi, 2018). Furthermore, grammatical
correctness and vocabulary memory continue to be main focuses in the examinations, with teachers in pressure
to focus on form (grammar) instead of function. These institutional expectations allow the CLT to appear
idealistic and impractical even more, thereby making it even less desired. However, the final layer of the challenge
of overseeing communicative classrooms is due to misalignment between classroom activities and assessment
methods. Most of the assessments of the Iraqi school are for writing and are multiple choice questions, grammar
correction and reading comprehension. Formal evaluation of listening and speaking skills— cornerstone of
communicative proficiency— has seldom been done, resulting in teachers and the students to ignore formal oral
communication tasks (Hussein & Albakri, 2019). These results then lead teachers’ efforts to implement CLT in
the classroom to be disregarded or undervalued because there are no corresponding assessment strategies. Stifling
the growth of CLT in the Iraqi primary schools and likely deactivating innovation on EFL classroom
management, the disconnect between the instructional and evaluative practices in Iraqi primary schools do this.

3. Strategies Utilized by Iraqi EFL Teachers

3.1 Preventive Strategies

In the realm of Iraqi EFL primary school teachers’ classroom, teachers are employed in various preventive
measures to effectively manage the classrooms. The rationale behind these strategies is to enable the setting of
clear expectations and routines before the issues arise to create a conducive learning environment. According to
Hindi (2012), experienced Iraqi EFL teachers commonly start the academic year with reciting the classroom rules
and routines in both Arabic and English. Using the bilingual approach, behaviour of students is explained to them
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in order to resolve the problem of misunderstanding leading to disorganised classroom atmosphere.New
management improves the degree of peer interaction and cooperative learning among students, because the
seating arrangements are important in fulfilling this goal. As reported by Rajab and Faqi (2018), Iraqi EFL
teachers purposefully arrange seats to benefit group work and collaborative situations. Communicative language
teaching emphasizes communication and mutual support and teachers do this by putting students into clusters or
pairs. By creating such arrangements, it not only keeps students engaged but also helps in keeping the classroom
order as disrupted behavior is greatly reduced by it. Another preventive strategy utilised by Iraqi EFL teachers is
to establish consistent classroom routines. For instance, Karam (2022) writes that predictable learning
environment is created through, for example, the beginning of every lesson with a warm up activity, doing
homework regularly, and setting specific times for certain classroom tasks. They not only help to give students
the sense of a context or structure, which is often provided in larger classes where individual attention will be
more challenging, but they also save teachers time by building an environment to engage in conversations at the
outset — which helps set the tone for greater learning to occur throughout the research experiences. Classroom
procedures are made consistent and this facilitates time management as well as teachers to effectively cover the
curriculum.The preventive measure is to incorporate culturally relevant materials and examples to prevent
students from becoming unmotivated and disengaged. Relating the English language content to students’ cultural
backgrounds and daily experiences helps the teachers to make learning relevant and interesting. It helps reduce
students’ resistance to learn a foreign language and encourages their participation in the classroom activities. It
also facilitates in the development of a good teacher-student relationship that is important in classroom
management.Iraqi EFL teachers also take other action to prevent behavioral problems: proactive communication
with parents and guardians. Updates on students' progress and their behavior are given on a regular basis to the
parents, who also become a part to this learning process at home. This collaboration guarantees that students will
receive the same message across all frontline staff regarding expectations and consequences, therefore bringing
a reduction of discipline problems.Preventive strategies need professional development and continuous training
in classroom management techniques. Teachers who do ongoing learning opportunities can handle challenges
and meet the demands of its students. Teachers learn new ways of classroom discipline and share best practices
through seminars, workshops, peer observations. The strategies to use positive reinforcement and the rewarding
of student achievements are the preventive strategy to encourage the desirable behavior. Verbal praise,
certificates or other rewards for students can help acknowledge their effort and accomplishments, which is
motivating to stay within classroom rules and is actively participating in lessons. This approach helps to generate
a sense of self-worth and satisfaction among the students, and subsequently makes classroom atmosphere
harmonious and productive.

3.2 Supportive Strategies

Effective communicative language teaching relies on supportive strategies, which constitute the core of the EFL
learning environment in Iraq where EFL learners need to be constantly helped by teachers to incorporate target
language usage. Supportive strategies are different from preventive strategies that seek to prevent social issues
from surfacing rather they are aimed towards creating a positive and engaging learning environment, which
enhances participation, reduces anxiety and fosters independence. Iraqi EFL teachers have recently taken to such
approaches in order to fill in the gap between communicative pedagogy and the actuality in the English Language
Classroom. Traditionally, the driving forces behind these strategies have been interaction, motivation, and
emotional support in the development of students’ linguistic confidence.Scaffolding is one of the most common
supportive strategies, which is offering the support structure that teachers serve to help students to understand
and communicate. The scaffolding techniques I consider are usually teachers modeling and guided practice as
well as gradually releasing responsibility to the learners. According to Rezaee, Khomeijani Farahani, and
Marandi (2018), Iraqi EFL teachers, who apply scaffolding, also refer to students’ engagement and performance
in a language production. For example, teachers may demonstrate (model) polite requests or introduction to
themselves and then instruct students to practice controlledly before allowing them to solve the activities alone.
By making this gradual process, learners gain confidence and fear taking mistakes because it is the main barrier
in Iraqi classrooms.In addition to scaffolding, visual aids and multimedia materials are strategically used to
improve student comprehension and to keep the student interested. To contextualize vocabulary and grammar,
visual prompts, such as flashcards, realia, charts and illustrated stories make abstract concepts more
understandable among young learners. According to Hussein and Albakri (2019), pictures and charts are used by
more than 60 percent of Iraqi EFL teachers as a means of stimulating classroom discussion in the introduction to
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new topics or in the pre-task stages. In resource limited schools, it is typical for teachers to make their own
materials from homemade visuals as teachers try to create an interactive, inclusive environment. Another hallmark
of supportive strategies is interactive classroom activities. Simulating real life communication as well as fostering
pragmatic competence are done in role plays, information gap tasks, pair interviews, and games. According to
Hussein and Albakri (2019), the majority of the percentage of the surveyed Iraqi EFL selected the request-based
task as a way to develop the functional language use such as asking for permission, making polite inquiries. In
addition to this, these tasks help students learn how to speak socially appropriate, which provides a context to
practice these structures. By using communicative goals as part of entertaining or competitive formats such as
board games or language bingo, teachers create less intimidating and more entertaining learning
process.Supportive classroom management also consists of praise and positive reinforcement. Instead of
accuracy, Iraqi EFL teachers often reward their learners with verbal encouragement, stickers, certificates and
points-based systems for participation and effort. Motivational theories emphasise that emotional validation plays
a key role in language learning, and this practice follows through this theory. Students have a greater inclination
to take risks trying out the language and stay involved with communicative tasks when they perceive they are
being appreciated. However, in the context where learners are normally exposed to external stressors or academic
pressure, such reinforcement of class can make the classroom a safe space for exploration and interaction (Al-
Ani, 2019).The second strategy that supports communicative teaching is another strategy that supports
collaborative learning and shifts the focus from individual performance to peer interaction. However, it is not
uncommon for teachers to assign students to work in groups, to engage in story building activities or to carry out
peer teaching tasks that entail student negotiating meaning and co-construction of dialogues. The same group-
oriented approaches reflect the Iraqi way of life and the cooperative cultural norms and so are familiar and
culturally congruent. Teachers, as Rajab and Faqi (2018) point out, that use group-based work see improvements
not only in student participation but also in classroom discipline as students are more likely to be on-task while
working in meaningful collaboration.In addition, many strategies that are supportive extend beyond the
classroom and well into emotional and social wellbeing of students. Informal check in, motivational class,
individual attention are some of the ways adopted by many Iraqi EFL teachers to maintain rapport with learners,
and more specifically, maintaining rapport with learners who are low on self-confidence. In Iraq, students come
from socioeconomically disadvantaged or conflict affected backgrounds; therefore, it is imperative to create a
psychologically safe space. Language support is used as an effective strategy by sensitive teachers as a way of
exercising pastoral care in combination with pedagogical ones in order to sustain motivation among learners over
time.The supportive strategies in Iraqi EFL classrooms are, in sum, a dynamic combination of interaction,
encouragement and emotional responsiveness. Even with such constraints as large class size and little resources,
teachers come up with innovative means of delivering their instruction so that they know within a classroom
there is a feeling of ... the learners are supported, they’re sufficiently, sufficiently ready to engage in meaningful
communication. In addition, these strategies help develop those soft skills that are crucial for children to acquire
for their mental and physical development: confidence, cooperation and the likes. Such practices will be crucial
in developing sustainable communicative and learner centre classrooms as the Iraqi EFL education system
unfolds.

3.3 Corrective Strategies

In the Iraqi EFL contexts, a number of corrective strategies, along with corrective procedures developed and
tested to rectify language errors and behavioural issues are exploited by the teachers in a primary school setting.
It is necessary to use these strategies to keep the classroom under control and make sure that the class is having
an effective language acquisition. While CLT discourages the excessive amount of correction for the sake of pre-
mutual fluency, it does not strictly mean that the corrective feedback should never be delayed for a set time of
the course, particularly in terms of the Iraqi educational scene.Of these corrective strategies, direct correction is
one of the most prevalent strategies where the teachers explicitly point out errors or provide the correct forms.
Because this method is often used to correct grammatical mistakes and pronunciation errors that could prevent
communication, people often find this method very helpful. Barrak (2023) also mentions that Iraqi EFL teachers
normally depend on direct correction to clarify the meaning of a poor written work especially when the students
misinterpret the poor written work due to typo errors. These approaches guarantee that the learners know their
errors immediately, and therefore they can resolve them immediately, as soon as they appear.The other corrective
strategy used by Iraqi EFL teachers is Translation. Since the class is bilingual, many times, the teachers translate
English phrases or sentences into Arabic or Kurdish in order to make the students understand. Although this
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helps in understanding, when it’s applied in excess, it can be a barrier to English proficiency. For this reason,
teachers need to find a medium through which translation is used as a tool to clarify without compromising
students’ thinking and answering with English.The disruptive behavior is managed using assertive discipline
techniques to ensure conducive learning environment. Ali and Naser (2022) have shown how Iraqi EFL teachers
resort to assertive discipline through the imposition of clear expectations, establishment of relevant
consequences, and the use of minimal verbal warnings in dealing misconduct. It helps to establish authority and
promote positive behavior among the students in a structured way.In addition to correction through means of
direct and assertive discipline, teachers also use different types of oral corrective feedback in implementation of
speaking activities. The following comprise these: recast (in which the teacher recasts the student's error in the
correct form in this particular recast the two types of recasts are independent recasts and dependent recasts;
dependent recasts are those in which the correction is dependent on the student correcting first whereas in
independent recasts the correction does not depend on the student first correcting), elicitation (this is done by the
teacher also through prompting the student self-correcting), metalinguistic feedback (teacher comment or
question about the error without giving the correct answer). Such strategies motivate learners to monitor
themselves more and become more autonomous in their language skills development.Teachers typically have
some choice in the corrective strategy to use and this depends on their experience and the particular classroom
context. In a study of the perceptions of Iraqi experienced and novice EFL teachers’ dissimilarities were
addressed and found between the two groups, Farvahar and Kamyabigol (2023) conducted. It was found that
experienced teachers deliver corrective feedback through several types of strategies that are adapted according
to the learners’ needs, types of error, and their experience. By contrast, the lack of experience in alternate ways
of responding to students leads some novice teachers to focus more on direct correction.The use of corrective
strategies is also influenced by students’ perceptions and preferences. As indicated by Hassan and Arslan (2018),
Iraqi EFL learners in general favor immediate corrective feedback, as it guides them to correct their errors in real
time. But too much correction can actually increase anxiety and children not wanted to do it. This is where the
teachers have to be sensitive to the emotional response of the students and accordingly modifying the correctional
strategy of the students to keep an atmosphere of support and encouragement.

4. Statistical Overview

Classroom management is critical to the success of EFL instruction, particularly where the difficulties of using
EFL in Iraq will only multiple the teaching process further. Researchers and educators have shifted their attention
to data driven insights into which ‘the management of language classrooms under continuing constraints’ helps
develop as Iraq rebuilds its education sector. This section includes a detailed analysis of statistical reports from
several studies and governmental data based upon a delicate view into the statistical findings of EFL classroom
management in Iraq.Aliakbari and Hasoon (2022) based a study on 275 EFL teachers from different Iraqi
institutions to study the correlation between teachers’ professional development and classroom management
efficiency. The analysis found a significant positive correlation (r = .42, p <.05) between teacher professional
training and student behavior, lesson planning and communicative language strategies implementation. This
finding corroborates that for sustainable educational reform in Iraq this need for structured, continuous teacher
development programs is paramount.Concurrent with this, Obaid et al. (2022) have researched how the classroom
environment influences students’ willingness to communicate (WTC) and their anxiety in regards to it. A
supportive classroom environment has a positive correlation (r = .271, p < .01) and a negative correlation (r = -
20, p < .01) with WTC, as was evidenced during a study of 204 EFL students from Babylon University.
Certainly, this confirms that classroom management is more than behavioral control but does indeed have
significant effects on student emotional well-being and communicative confidence—the so not so peripheral
factors in language acquisition.Statistical evidence also points to class size as a central impediment. Government
reports indicate that on average Iraqi primary EFL classrooms have an average of 30 students per teacher, and
the ratios are as high as 40 in some urban schools. Such overcrowding has made it impossible to utilize student-
centered and interaction-based strategy and leaves teachers like lecturers of grammar translation strategies. The
contravention of CLT principles and the resulting reactive classroom management of the opposite of proactive
makes this scenario.Karam (2022) examined the role of routine in overcoming these challenges as it applied to
61 EFL instructors at Wasit University. In general, the research concluded that almost all participants believed
that clear, consistent routines (i.e. classings that have defined openings, peer activities, and predictable
transitions) helped maintain order and improved student learning outcomes. In large classes, where the student
behavior is more difficult to monitor continuously, these practices are extremely useful.Classroom management
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is a particularly complex challenge for pre service teachers. In (2025), Ibrahim et al. investigated 12 pre service
EFL teachers during practica sessions in Kurdistan Region. In fact, the average score for classroom management
development was moderate, 3.156 out 5 and the most common problems were dealing with disruptive students,
managing time, and catering for diverse learner needs. The results suggest that classroom management
simulations and reflective practices should be integral to existent practicum programs.Classroom management is
becoming more supported by technology incorporation. In a study done by Abdul-Majeed and Muhammad
(2023), when the teachers who participated agreed that the digital platforms such as Google Classroom and Zoom
helped improve student engagement and reduce behavioral disruptions such that 78%. Teachers stated that digital
tools enhanced the quizzes, discussion spaces, and multimedia materials to become interactive and manageable
as compared with those that do not involve digital tools.However, CLT frameworks are still not known to many
teachers although there is definitely a large number of them. Dakhil and Yahya (2022) observed that 65% of
surveyed EFL teachers lacked complete training on CLT. They included constraints like outdated textbooks, lack
of training modules, and a very rigid national curriculum that focuses more on the performance in examinations
than flowing communicative competence.Another complexity is that the Iraqi classrooms are bilingual. The claim
depends on native Arabic or Kurdish (L1) to clarify complex topic, especially as it may hinder an adequate
English language immersion. Ali (2022) stated that 70% of teachers relies on L1 for classroom management and
instruction; it is short term effective, but will be destructive to L2 proficiency. As this duality demonstrates, this
tension between on the one hand, practical pedagogy and on the other, linguistic idealism, represents the basis of
the results.Al-Khazaali (2021) also pointed out another factor of influencing classroom management which is
assessment practices. As most of the Iraqi EFL curricula are based on summative assessments, teachers are under
pressure to focus on grammar derivation and translation exercises. This then leads to less time spent on the
communicative tasks in creating such interactive learning environments. So, unintentionally the school echoes to
many a traditional teacher centered classroom dynamics through the summative assessment system.Finally, the
statistical data and the empirical research depicts a thick and complex picture of the EFL classroom management
in Iraq. Strategies such as structured routines and technology integration have promise, however, for the most
part challenges including, large class sizes, lack of CLT training and driven exam curricula, have limited progress.
These issues will have to be addressed through policy and institutional level intervention such as teacher training
reform, curriculum modernization and allocation of resources. Only through the continual manifestation of data
informed strategies can Iraq’s EFL classrooms move from more traditional, to more communicative, inclusive
and effective learning spaces.

Study Sample Size % Using % Using % Using
Preventive Supportive Corrective
Strategies Strategies Strategies
Ali & Naser | 120 in- 55% 30% 15%
(2022) service
teachers
Hussein & | 80 EFL 42% 45% 13%
Albakri teachers
(2019)
Rajab & Faqi | 19 primary 60% 25% 15%
(2018) teachers

14.

A clear trend emerges in favor of preventive and supportive approaches, especially among experienced and
professionally trained teachers.
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Key Statistics on EFL Classroom Management in lraq

100

78.0

Percentage / Average Value

Professional Development and Classroom Management (42% correlation):

Influence between professional development programs attended by teachers and their effectiveness in classroom
management parameter was found out statistically to be statistically significant (r = .42). This suggests that the
amount of professional development received accounts for almost half of the variation in classroom
management performance. Those teachers who reported undertook the regular training activities in a structured
way had a greater confidence in the implementation of communicative strategies, in maintaining discipline and
in the fostering of student interaction. What that tells me is, we absolutely need more open and continuous
professional learning opportunities — opportunities to learn—and in this case, more specifically about practical
classroom uses for CLT.

Supportive Environment and Willingness to Communicate (27.1% correlation):

The data also reports on a significant positive correlation (r =.271) between supportive classroom environment
and students’ willingness to communicate in English (WTC). Trust, encouragement, emotional safety and
classrooms are the likely force for motivating students to take linguistic risks, engage in dialogues and
participate in interactive activities. As this finding attest, language learning is a psychological process and
deserves affective support along with the cognitive or behavioral techniques that have traditionally been central
to good classroom management.

Class Size (Average = 35 students; often higher):

In Iranian EFL classrooms, depending on the city, the average class size is around 35 students on average; with
most of the urban schools having more than 40 students per class. Overcrowded as these environments are, such
communicative tasks as pair work, small group discussions or individualized feedback sessions are not easy to
implement. The large size of the class deprives students the opportunity to participate and raises the likelihood
of disruptive behavior, forcing teachers to use more traditional, teacher-oriented methods to keep order.

Lack of Familiarity with CLT (65% of Teachers):

Thus, 65 percent of the Iraqi EFL teachers indicate their insufficient knowledge or lack of training in
Communicative Language Teaching principles. The widespread unfamiliarity consequently results in outdated
and form focused instructional methods even when national curricula suggest communicative competence. A
large gap disrupts and limits the practical use of CLT in everyday classroom management and instruction,
because the policy does not meet preparedness among practitioners.

Technology and Classroom Management (78% positive perception):

Surveyed about 78% of teachers held that use of technology (multimedia tools, virtual platforms, interactive
content) serve to bring positive result in the management of classroom. These tools can provide the opportunities
to diversify the instruction, maintain student attention and be beneficial for differentiated learning. Simple
digital things like slideshows or audios in under resourced schools have been seen to increase the engagement
of a student and reduce behavioral disruptions.

L1 in Classrooms Teachers (70% of Teachers):

Seventy percent of teachers claim to use the students’ first language (Arabic or Kurdish) for classroom
instruction and discipline. This practice does help students get through texts and lessen confusion in the low
proficiency environments however, this also restricts the number of English that students are exposed to. The
appealing of L1 in this case reflects a practical bargain whereby keeping order is sacrificed for immersion
principles, but also indicates the requirement for more complex training in bilingual pedagogical strategies.

5. Discussion

The actual findings of this review indicate an encouraging trend that Iraqi EFL teachers seem to be heading to
making use of proactive and student centered classroom management practices rooted in the CLT principles.
Although traditional grammar translation methods continue to prevail in many classrooms, especially in public
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primary schools, there is emerging change; in particular, in urban areas, as well as in donor supported schools,
a move away from strategies which rely on interaction, fluency, and learner autonomy. This reflects the
increased awareness in Iraqi teachers that rote learning is not effective at teaching real world language use and
thus pedagogical approaches that facilitate real world use of language are required (Audil & Mustafa, 2023).

However, even with these efforts, CLT oriented management strategy is still relatively unwell adopted due to
some structural limitations. Despite the development of communicative techniques, overcrowded classrooms,
shortage of teaching materials, inappropriate syllabi, and poor teacher training still prevent the realization of
the techniques. Because large class sizes of over 40 students typically cannot run group work practice, monitor
pair study table time or provide individualised feedback, effective classroom interaction is constrained.
According to Rajab and Faqi (2018), such circumstances usually require teachers to turn to the lecture teaching
practice rendering the goals of CLT meaningless.Furthermore, training of the teachers both with respect to the
pre-service training and in service training gap between pedagogical theory and classroom practice is also
remarkable. Iraq’s Ministry of Education advocates communicative competence in its English curricula, but
most teachers claim to have received almost no training in methodologies of Communicative Language
Teaching (Hindi, 2012). Therefore, teachers have no choice but to draw on conventional, discipline-based
approaches to discipline, based on matters of grammatical accuracy, and examination preparation. Thus,
classrooms become orderly but linguistically unproductive in terms of developing speaking and listening skills.
Teachers’ strategies to manage communication and maintain discipline in Iraqi classrooms are also determined
by the sociolinguistic context of Iraqi classrooms. Teachers often code switch between English and Arabic (or
Kurdish, if that is the area in which they work) as a pragmatic way to achieve comprehension and regulate
classroom behavior. According to Ali (2022), such bilingual practices are effective at maintaining clarity,
though they may unintentionally limit students’ English exposure and immersive learning chances by reducing
their exposure to English. Clarity and language exposure thus become a pedagogical problem to balance in
lower proficiency classrooms where comprehension is routinely a problem.Also, the strong impact teacher
beliefs and experience have on the use of corrective feedback strategies. Although CLT discourages excessive
correction, direct, immediate correction is considered necessary to prevent fossilization of error and to maintain
classroom authority by many Iraqi teachers. Barrak (2023) notes that the selection of the feedback strategy is
often dictated by teachers’ own educational backgrounds and institutional expectations, which still attach great
importance to grammatical correctness. Nevertheless, Hassan and Arslan (2018) indicates that learners
generally favour immediate corrective feedback thus, practices of this nature are supported by local learning
preferences if judiciously deployed.Compared with teachers without the experience, those who have either
attended international workshops or received NGO sponsored training, experience has resulted in the use of
more supportive strategies such as scaffolding, praise and role play. The teachers reporting these gains, however,
say that interactive methods are a plus when combined with the lessons. In Rezaee et al. (2018), it is
demonstrated that scaffolding strategies facilitate Iraqi students’ confidence in speaking tasks and promote the
transition from the teacher centered classroom to learner centered classroom. Yet such success is spatially
limited and depends on the availability of those resources and training to that particular teacher.A major barrier
at the administrative level is lack of appropriate support systems. Teachers in under resourced environments,
without much professional development, very little administrative support and antiquated textbooks, are very
common. Reforms to curricula must be accompanied by teacher education and school infrastructure as per
revelations made by Barzinji (2024). Even the most motivated teachers cannot, without systemic change,
innovate or be able to manage the communicative classroom. School leaders and policymakers have to accept
that efficient reform bridging pedagogical content and delivery mechanisms is required.A significant
observation of how assessment systems is observed to influence classroom management. Generally, there are
tests of written grammar and vocabulary, and no work is done on speaking or listening skills, in Iraq. Thus, this
assessment model determines the priority of the classroom and pressures the teachers to allot instructional time
for test preparation rather than communicative activities. Given this, Hussein and Albakri (2019) recommend
reflecting communicative competencies in assessment practice, in order not to discourage experimentation with
interactive methods in classroom management, unless assessment practices evolve to reflect classroom
management based on exam focused teaching.Also, the review emphasises the requirement of more peer
collaboration and institutional support for reflective practice. Platforms for teacher sharing of successful
strategies for them to adapt to their contexts include peer observation, collaborative lesson planning and
professional learning communities. As said by Al-Ani (2019), such communities promote innovation and
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resilience, especially in difficult educational settings. Iraqi EFL teachers, when they participate in conversation
with colleagues pertaining to reflective discussions, commonly indicate increased confidence and enlarged
record of management strategies for CLT.In sum, there is apparent improvement in classroom management
practices by Iraqi EFL teachers, however, there are still systemic and contextual barriers that impede the full
implementation of communicative strategies. It is necessary for targeting such interventions across multiple
levels—to teacher education, curriculum development, assessment reform as well as school leadership, to bridge
the gap between what policy mandates and what practice yields. Supporting communicative teaching in Iraqi
EFL classrooms will be most beneficial when it is supported not only by the individual efforts of their teachers,
but also from the institutional commitment of quality, inclusiveness and innovation.

6. Conclusion and Recommendations

This conclusive review proves that although Iraqi EFL teachers are well aware of the importance of CLT
approaches, the proper application of CLT classroom management strategies is hindered both pedagogic and
structural barriers. As described in many studies, the shortage of teaching materials, overcrowded classrooms,
the lack of teacher training, and traditional assessment methods that still dominate Iraqi primary schools, as
documented across many studies, cause the stagnation of transition of the Iraqi primary school to the learner-
centered instruction. While there is a theoretical commitment to CLT, it is not necessarily realized in practice
and thus there is a hybrid of teaching environment, where communicative goals are limited by contextual
realities.However, Iraqi EFL teachers are able to withstand these hurdles and use different strategies that fit in
their classroom requirements. Classroom control is primarily based in large and under resourced classrooms in
the form of preventive strategies such as, the establishment of routines, clear behavioral expectations, strategic
seating arrangements. But these techniques help teachers to control and build the basis upon which an interactive
lesson can be afforded. In particularly progressive environments, educators have increasingly attempted to
employ more supportive strategies, such as scaffolding, visual aids and interactive role play, especially if they
have received some sort of support through professional development or international collaboration.However,
corrective strategies remain prominent, as classrooms that continue to subscribe to traditional pedagogical value
this seems to be the case. As a pragmatic response to classroom realities, many Iraqi teachers use frequent and
direct feedback and translation as the favored ways of encouraging fluency and communicative confidence
rather than excessive correction in the name of CLT. Results from the research suggest that students and their
teachers frequently prefer to receive immediate correction as long as it is done constructively. noting such
conflicts between corrective feedback and communicative objectives, this suggests that it is possible to
complement, rather than conflict, with communicative objectives.Several strategic interventions that would
contribute to the advancement of the effectiveness of EFL classroom management in Iraq are needed. First, the
teacher education curricula need to be revised to include a CLT based pedagogical content component with
practical management component. Classroom simulation, reflective practice and exposure to modern
educational technologies that could support communicative teaching should be made part of pre service
programs. Consequently, in services professional development should be more decentralized and accessible and
support ought to be delivered in the form of hands-on training in using supportive strategies, cooperative
learning methods and formative assessment.Another important area of reform is to reduce the student: teacher
ratio. The more manageable size of classrooms enables the use of other communicative tasks such as pair and
group work, peer feedback, and real time interaction. Additionally, the investment into such teaching aids
(especially those that are culturally and linguistically contextualized) will provide assistance to teachers to
deliver more engaging and effective lessons. There should be some resources aimed to closing the linguistic
gap without marginalizing the exposure to the English.Policy-level alignment is equally essential. The first need
is to shift national assessments to evaluate communicative skills such as listening and speaking, areas which a
system tuned to exams has not strongly emphasized in Irag. When the classroom instruction is related to an
assessment model that provides rewards for communicative abilities teachers are more likely to spend time with
student centered activities. Simultaneously, administrators and educational leaders need to be trained in ways
that would support such reforms through flexible curriculum policies and responsive school leadership
practices.Finally, reflective teaching and peer learning culture must be injected. Peer observations, action
research and professional learning communities should be encouraged in schools and teacher training institutes
through collaboration. More of these platforms allow the educators to try new strategies, share best practices,
and improve them by transporting them to the real classrooms. Learning and development of teachers should
take place with local research getY and contextual realities integrated more into it to ensure that strategies are
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developed based from the contextual realities, rather than by abstract models.All in all, progress has been seen
in the teaching of EFL in Iraq, but—as classroom management practices need to transform—such change needs
to be approached through a plurality of reforming lenses, both systemic and pedagogic. The key agents of
change are not only the Iraqi EFL teachers but also the Iraqi EFL teachers are the beneficiary of a system that
needs to change to meet the needs of communicative, inclusive, and learner centred education. To bridge the
gap between CLT ideals and classroom realities that must happen sustained investment in training, policy
alignment, infrastructure and reflective practice, so learners are indeed equipped with necessary communicative
competence to succeed in a globalised world. Statistical findings do too — 42 percent of classroom management
effectiveness is associated with ongoing professional development, and also 78 percent of teachers report that
integrating technology in classroom increases classroom behavior and engagement. These data emphasize the
need of exploiting evidence-based strategies in the direction of future reforms.
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