
672

         Journal Of the Iraqia University (73-2) July (2025) 

 

 

ISSN(Print): 1813-4521 OnIine ISSN:2663-7502 

Journal Of the Iraqia University 
available online at 

https://iasj.rdd.edu.iq/journals/journal/view/247  

The Effects of University Instructors' Motivational Techniques on 

Students' writing and classroom Engagement competencies: An E 

pirical Investigation  m 

Asst. Prof. Muthana Mohammed Badie 

College of Education for Women, University of Tikrit 

Email:  muthana_albazi@tu.edu.iq 
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.  داخل الصف   تبحث هذه الدراسة  في  تأثير الاستراتيجيات التحفيزية التي يستخدمها أساتذة الجامعات على  مهارات الكتابة لدى  الطلبة وتفاعلهم 
 – كانت داخلية أم  خارجية  وتركز الدراسة على سياق التعليم العالي في العراق، حيث تستكشف كيف تسهم أنواع التحفيز المختلفة – سواء

 الدراسة على أطر  نظرية مثل نظرية تحديد  الذات تعتمد . الفعالة والمشاركة الكتابة في مجال   في تعزيز الأداء الأكاديمي للطلبة، لا سيما
 بين التحليل الكمي والنوعي وتحليل الاستجابات  ومن خلال منهج يجمع.  ونظرية التوقع-القيمة لفهم كيفية عمل التحفيز في بيئة الجامعة

 والأنشطة التفاعلية، والمكافآت الحقيقية، والتغذية الراجعة البنّاءة  الإحصائية للطلبة، تكشف الدراسة أن  تقنيات التحفيز مثل التشجيع المعنوي 
 النتائج إلى أن  الاستراتيجيات المصممة بما يتناسب معوتشير   الصف.  داخل   تؤثر بشكل كبير في تحسين مهارات الكتابة ومشاركة الطلبة

 أظهرت المشاركة الصفية تحسناا أعلى  قليلاا وقد  فاعلية.  وخلفياتهم الثقافية  تحقق نتائج أكثر مستويات الطلبة الأكاديمية وأنماطهم الشخصية 
 الدراسة  الضوء على الدوروتسلط   الأكاديمية.  إلى  الحاجة  إلى  استراتيجيات تحفيزية موجهة نحو الكتابة  مقارنة بمهارات الكتابة، مما يشير

 .تجديد المناهج وتحفيز الطلبة، وتقدم توصيات عملية لتحسين تعليم اللغة الإنجليزية في الجامعات العراقية المحوري  للأساتذة في
 التحفيز الطلابي، مهارات الكتابة، التفاعل الصفي، التعليم العالي :الكلمات المفتاحية

Abstract 

This study investigates the impact of motivational techniques employed by university instructors on students' 

writing proficiency and classroom engagement. Focusing on the context of Iraqi higher education, it explores 

how different types of motivation—intrinsic and extrinsic—contribute to enhancing students’ academic 

performance, particularly in writing and active participation. The research draws on theoretical frameworks 

such as Self-Determination Theory and Expectancy-Value Theory to understand how motivation functions in 

university settings. Through a mixed-methods approach and statistical analysis of student responses, the study 

reveals that motivational techniques such as moral encouragement, interactive activities, authentic rewards, 

and constructive feedback significantly influence students’ writing skills and classroom engagement. The 

findings suggest that strategies tailored to students’ academic levels, personality types, and cultural 

backgrounds yield more effective outcomes. Classroom participation showed a slightly higher improvement 

rate compared to writing skills, indicating the need for targeted motivational strategies in academic writing. 
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The study highlights the central role of instructors in curriculum innovation and student motivation, offering 

practical recommendations for enhancing English language education in Iraqi universities. 

Keywords: Student Motivation, Writing Skills, Classroom Engagement, Higher Education 

Introduction 

Most academic and international work environments use English as the standard language. Nowadays, the 

significance of acquiring the English language is applied not only in academic perspectives but is extended to 

the working and scientific aspects as well. Therefore, the importance of teaching this subject in the 

environment of universities is of high priority. Most Iraqi universities face enormous challenges concerning 

English curricula and teaching processes, as all curricula are kept the same and might not be updated to match 

modern trends in language teaching and support the needs of the diverse category of students. (Baer & 

Kaufman, 2005) 

Continuous curriculum development is needed to keep pace with modern trends in academic education and 

students' growing needs. With this background, the call is made for curricula innovations that can better 

develop students' speaking, writing, and listening skills— curricula that use dynamic, student-focused 

teaching approaches. Perhaps more than the old way of teaching can accomplish, teachers need to determine 

the modern technological tools which include e-learning and collaborative learning that help to improve and 

develop the abilities of the students. (Csikszentmihalyi, 1996) 

This paper deals with the perspectives of academic instructors from Iraqi universities on the innovation of 

curricula in teaching English as reflected among the academic instructors at Iraqi universities. They are 

considered to be channel of the assessment of the existing curricula to identify the drawbacks in them and 

come up with new teaching methods that would enhance the process of learning English. Further exploration 

will try to standard the extent to which the existing curricula respond to the needs of students and the labor 

market and devise practical suggestions for their development that can potentially address those demands. 

(Dörnyei, 2001) 

The Importance of the Research 

Curriculum development is great inheritor in quality university education improvement especially if in the 

teaching of languages while the direct implementers of curricula and evaluators of how far the objectives of 

education have been, academicians, are better placed. The study of their perception about curriculum 

innovation and change for teaching English in Iraqi universities is, therefore, a contribution towards improved 

quality in language education and better methods of teaching. (Eccles & Wigfield, 2002) 

It, therefore, brings out the central role of instructors in linking the gap between educational theories and their 

practical applications in classrooms through curriculum development. Since they work directly with students, 

their comparative insight into the strengths and weaknesses of the existing curricula and the extent to which 

it is in alignment with the need of students in their studies and future careers is quite in-depth. Therefore, they 

can take a more active part in creating new and innovative curricula so that the learning experience becomes 

more effective and interactive. (Fredricks et al., 2004) 

Innovations of teaching methods, however, directly, are very effective in the process. Such a combination of 

modern strategies—technology and collaborative learning—indeed raise the conditions of mastering the 

English language for students well and so efficiently. More so, when such aspects of creative teaching methods 

are taken into account, they will prove very useful in the much-needed motivation of students as well as in 

making them interested in the learning process, advantages that will enhance their linguistic competence. 

(Furrer & Skinner, 2003) 

Therefore, this study is important in the sense that it attempts to put forward scientifically and practically 

possible means of curricular development through a study of the role of the teacher. In this way, it would 

make its modest contribution towards bringing a qualitative shift in the teaching of the English Language in 

the Universities of Iraq. (Hartnett, 2016) 

Research Objectives 

This study aims to achieve several key objectives related to examining the impact of the motivational 

strategies employed by university professors on students' writing skills and classroom participation. These 

objectives are summarized as follows: (Hew & Cheung, 2014) 

Identifying the Types of Motivation Used by Professors in University Classrooms: 

The research aims to classify and identify the various motivational strategies employed by professors in their 
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teaching, whether they are internal motivational approaches or external ones, such as authentic rewards or 

moral encouragement. (Hidi & Boscolo, 2006) 

Measuring the Impact of These Strategies on the Improvement of Students' Writing Skills: 

This research seeks to measure the extent to which the adopted motivational strategies influence the 

development of students' writing skills, especially in terms of enhancing written expression, organization, and 

critical analysis in academic works. (Kellogg, 2008) 

Evaluating the Impact of Motivational Techniques on Both Writing Skills and Classroom Participation: 

The paper is set to go into the motivational strategies which could work towards influencing the level of 

classroom participation among students concerning the frequency and quality of contributions they offer 

during class sessions. (Patrick et al., 2007) 

Studying the Relationship Between Different Motivational Strategies and Classroom Participation: 

The study is to establish a link between the types of motivational strategies and the degree of classroom 

participation among students. Thus, it will perhaps expose the best strategies for motivating students to 

participate actively inside the university classroom. (Pink, 2009) 

Through meeting these objectives, the study will create new findings regarding how motivational strategies 

at the university level can be improved with a view to making concrete improvements in the classroom as far 

as writing skills and participation are concerned. (Pintrich, 2003) 

Previous Academic Studies: 

The Impact of Motivation on Academic Performance 

Several studies have shown that motivation plays a central role in increased academic performance. For 

example, in the Self-Determination Theory landmark study published by (Deci & Ryan, 2000), intrinsic 

motivation proved to be much better related to obtaining better academic results than extrinsic motivation 

based on rewards. Intrinsic motivation was highly emphasized by (Pintrich & De Groot, 1990). Motivational 

designers have taken the instructions of the instructor into accounting for creating instructional (Reeve & 

Jang, 2006) 

Experimental Studies on Motivation, Writing Skills, and Classroom Participation 

The Effect of Motivation on Writing Skills: 

materials for use with adult learners. (Graham & Perin, 2007) conducted a study that found that constructive 

encouragement and the impulsion of short-term goals on students also improved the quality of writing. 

Another experiment conducted by (Kellogg, 2008) indicated that instruction to encourage critical thinking 

would enhance the ability of students to produce more complex, organized texts. (Richardson & Swan, 2003) 

The Effect of Motivation on Classroom Participation: 

An experiment carried out by Wentzel (1998) proved that those students who felt positive motivation coming 

from their teacher were also more involved in classroom work, hence advancing their academic performance. 

Just as in a study conducted by (Ryan & Deci, 2017) finding implicitly that intrinsic motivation results in 

much higher levels of classroom engagement than external motivation. (Runco & Jaeger, 2012) 

Comparison of Motivational Strategies at Different Universities Educational methodologies and academic 

cultures shape the differences in motivation strategies in universities. For instance: 

While some American universities count on reward-based learning, others prefer to use extra marks and 

monetary benefits for top performers. 

In Europe, the emphasis remains on intrinsic motivation for all students through academic mentoring and 

psychological support. 

In some Asian countries, though, motivation is enriched through cooperative learning and academic 

competitions which emanate a challenge for learners. (Schunk & Meece, 2014) 

In Europe, the focus is on intrinsic motivation through academic mentoring programs and psychological 

support. (Skinner, E. A., Kindermann, T. A., & Furrer, C. J., 2009) 

In some Asian countries, motivation is enhanced through cooperative learning and academic competitions, 

fostering a sense of challenge among students. (Sternberg & Lubart, 1995) 

Studies confirm that both intrinsic and extrinsic motivation significantly affect academic performance. (Sun 

et al., 2008) 

Furthermore, effective strategies depend on the nature of the students and the educational environment, 

highlighting the need for tailored motivational strategies that meet the varying needs of students. (Troia & 

Olinghouse, 2013) 



675

 5202سنة ل تموز (2العدد ) (37)المجلد  الجامعة العراقيةمجلة 

 
 

Theoretical Framework of Motivation in the Educational Environment 

A very essential factor which affects the academic performance of students is motivation. It can be said that 

motivation increases active participation in the learning process through which a student can achieve 

spectacular academic results. Levels of motivation differ among pupils; therefore, to comprehend and examine 

its concept and while trying to motivate adults in higher education, who dispose of a greater degree of 

autonomy than other age groups, it is important to have a clear understanding of what motivation truly is. 

Thus, this paper sets forth an academic analysis of what motivation is, in fact, its definition and significance 

in university education, plus a consideration of the theories that have been propounded in the area of 

motivation and how it can be enhanced in the educational environment. (Wentzel, 1999) 

First: The Concept of Motivation in the Educational Environment 

Motivation is said to be the driving force behind learning, maintaining an interest in a subject, and achieving 

academic and sometimes personal goals through and by the learners. In other words, motivation is a 

multidimensional phenomenon pertaining to a variety of psychological and behavioral processes involved in 

the initiation of voluntary activities. Whether it comes from outside, general or intrinsic motivation, a student 

is responsive or not responsive to various educational situations, be it in the classroom or in self-directed 

learning based on these motivational factors. (Wlodkowski, 2008) 

It comes from within a person, brought up only due to an innate feeling of learning and understanding matters 

related to academics. (Deci et al., 2001) 

It relates more to the sense of achievement and personal gratification gained in acquiring knowledge and 

facing intellectual challenges. (Ryan & Deci, 2017) 

It fosters critical thinking, creativity, and independence in learning. 

Extrinsic Motivation: 

Some of the external baselines are awards, compliments, and academic acknowledgment. 

They include tangible rewards like high grades, academic freedoms, or prospective job openings. 

Certain times, extrinsic motivation acts as a facilitator of intrinsic motivation for the students. 

Second: The Definition and Importance of Motivation in University Education 

Definition of Motivation in University Education 

Academic motivation in the university is explicated as the aggregate factors that play on a student urging him 

to learn and get involved in academic pursuits. (Graham, & Perin, 2007) 

It comes mainly in psychological and social forms as well as in the academic function itself and furthers the 

development of academic abilities and the realization of future ambitions. (Kellogg, 2008) 

The Importance of Motivation in University Education     

Motivation plays a crucial role in academic success and the development of intellectual skills among 

university students. Its importance is reflected in the following aspects: (Wentzel, 1999) 

Enhancing Autonomy and Self-Directed Learning: Motivation helps students develop research and 

exploration skills, making them more independent in the learning process. (Pintrich, 2003) 

Improving Academic Performance: Motivated students demonstrate better academic performance due to their 

commitment and persistence in learning. (Fredricks et al., 2004) 

Increasing Participation and Engagement: Motivated students become pleased with their learning 

experience because they will ultimately achieve the expected outcome. (Dörnyei, 2001) 

Achieving Academic Satisfaction: Motivated students are more satisfied with their educational experience, 

which reduces dropout rates. (Schunk et al., 2014) 

Developing Critical Thinking and Creativity: Critical thinking skills and problem-solving skills may be 

exercised in new, innovative paths only if there is an intrinsic motivation on the part of the individual. (Furrer 

& Skinner, 2003) 

Third: Theories Explaining Motivation in Education 

The theories of motivation and learning are countless, though the explication of a few of the most well-

respected theories follows: (Pink, 2009) 

Self-Determination Theory (SDT) the interplay of three basic psychological needs: 

Autonomy: To feel like you have a choice in your actions and educational choices. 

Competence:  To feel successful and academically capable. 

Relatedness: To feel connected to others in the learning environment. 
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Expectancy-Value Theory This theory explains that a student's level of motivation is a direct function of the 

expectation of success in the academic task and the value placed on achieving that success. In other words, 

students are more motivated when they believe they will succeed and when they perceive the task as valuable. 

Attribution Theory This theory explains how students perceive successes or failures. Explaining this 

attribution is based on factors such as personal effort, the difficulty of the task, and luck. How students 

perceive these causes can be quite important in how motivated they are to continue learning. For example, 

should the student perceive the cause to be within effort failure, motivation to try and succeed will be strong. 

Conversely, a perceived failure attributed to uncontrollable factors leads to weaker motivation. 

Fourth: Strategies to Enhance Motivation in University Education 

In order to maximize motivation dividends from motivation, faculty and university management can adopt 

strategies to enhance academic motivation among students 

Providing Positive Feedback: 

They are; praising students for their effort and helping them learn from their mistakes without scaring them 

so that it can increase their motivation to keep working hard. Diversifying Teaching  

Methods: 

The other is through innovative teaching approaches, where he recommends project-based learning among 

others, to make the learning process more engaging and motivating. 

Connecting Course Content to Real-Life Applications: 

Linking academic content to real-world scenarios, such as explaining how acquired knowledge relates to 

future employment opportunities, makes learning more relevant and engaging for students. 

Encouraging Critical and Creative Thinking: 

Encouraging students to ask questions, solve problems in unconventional ways, and think independently 

fosters intrinsic motivation and helps develop their problem-solving skills. 

Creating a Positive Learning Environment: 

Fostering a supportive, collaborative learning environment where students feel encouraged to participate 

actively and work together can boost motivation. 

Enhancing a Sense of Competence and Autonomy: 

Providing students with decisions about what they will study and when to complete their work will heighten 

their sense of autonomy, in turn enhancing their intrinsic motivation and engagement with learning. 

Intrinsic motivation is a very substantial factor of success in learning at university. It conditions the 

participation of the individual in the process of learning and the possibility of achieving goals in both the 

academic and professional aspects. Effective learning strategies and intrinsic motivation enhanced by the 

university may improve the quality of university education, supporting a learning environment where 

intellectual and cognitive growth can take place. In turn, increased motivation at the university level helps not 

only in improving the quality of academic performance but also shapes the personality of a person, making 

him/her future-ready for successful professional life. 

Fifth: A Comparison Between Material and Moral Motivation 

Motivation can be categorized into two main groups: material motivation and moral motivation. Both develop 

and increase the students' drive. And then once you describe the two: 

 

Moral Motivation Material Motivation Element 

It relies on psychological and 

social factors such as praise, 

appreciation, and involving 

students in decision-making. 

It relies on financial or tangible 

rewards such as scholarships, 

prizes, and monetary incentives. 
Definition 

It enhances intrinsic motivation 

and the continuity of academic 

performance. 

It provides immediate motivation, 

but the effect may be short-term. Impact 
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It does not require financial costs 

but needs a supportive 

environment and clear policies. 

It requires a dedicated budget and 

may be limited depending on 

available resources. 

Costs 

It fosters social interaction, a 

sense of belonging, and 

independence in learning. 

It increases competitiveness but 

may lead to a focus on rewards 

rather than the learning itself. 

Effect on Performance 

Its impact is long-term and helps 

in shaping the student's character 

and developing their personal 

skills. 

Its impact may be temporary and 

decrease once the rewards cease. 
Sustainability 

 

The Impact of Motivational Strategies on Improving Writing Skills and Classroom Participation among 

University Students 

Do the motivational strategies used by professors in universities have an impact on improving writing 

skills and classroom participation among students? 

Yes, motivational strategies used by lecturers in universities greatly enhance the improvement of writing skills, 

which increases classroom participation. Such motivational strategies are at the center of the learning process 

and inspire the improvement of academic performance in students. 

Strategies usually come in either intrinsic motivation or extrinsic motivation. The former depends on personal 

drives of students, such as achieving excellence or wanting to learn something deeply, while the latter includes 

rewards or recognition for encouraging active participation. It makes students feel that efforts made in writing 

and participation in the classroom are valued and acknowledged, thus improving their own performance. 

In conclusion, the application of effective motivational strategies improves writing skills by eliciting critical 

thinking, clear expression, and effective organization of thoughts by students. 

Grades or praise—positive feedback from people who matter—also create classroom inclusion as the 

appreciation boosts the value-feel of the student in that setting. They want to share what they think, to express 

their opinions. 

The motivational aspect does not only affect writing skills but also has an incredible determination level on 

classroom participation. When teachers use motivational strategies such as verbal encouragement and giving 

rewards, the learners feel valued and motivated to participate in classroom activities. Students find themselves 

more responsive to the teacher and their peers if they feel that their efforts would be recognized and rewarded. 

In addition, strategies such as more interactional activities through group work or live discussion enhance the 

quality of students' expression in freely sharing their thoughts and opinions. 

Another way in which motivation strategies work to elicit participation is that they go a long way to boost the 

ego of learners. This is because when students get credit for their ideas and input during lessons, such an act 

goes a long way to build on their confidence; thus, they will be motivated to continue participating in the 

lessons. 

What are the most common motivational strategies used in universities? 

The motivational strategies adopted by professors in universities vary, and their impact on students depends 

on their nature and the way they are applied. Some of the most common strategies in universities include: 

Authentic Rewards: These include offering extra points or material rewards such as books, conference tickets, 

or academic trips. These rewards can help boost students' motivation to actively participate and focus on 

developing their academic skills. 
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Moral Encouragement: This involves providing positive feedback and continuous encouragement to students 

during lectures or academic evaluations. When students feel that their professors appreciate their efforts, their 

motivation to improve their writing and participation skills increases. 

Interactive Motivation: This strategy uses educational techniques that promote student interaction, such as 

group activities, classroom discussions, and interactive tasks. Through active participation in these activities, 

students become more engaged in the educational process and improve their writing and participation skills. 

Constructive Feedback: Providing critical yet supportive feedback helps students understand areas in need 

of improvement in their academic work. Feedback that is specific and based on scientific principles aids in 

guiding students toward enhancing their writing skills. 

Academic Challenges: Directing students to complex tasks that require critical thinking and deep analysis 

enhances their academic writing abilities and helps them organize their ideas logically and coherently. 

Self-Motivation: Encouraging students to develop their intrinsic motivation by linking the course content to 

their personal and professional goals raises their level of personal engagement with the subject and motivates 

them to write and participate actively. 

Personal Factors and Motivational Strategies 

Academic Achievement Level: Students with higher academic achievement tend to respond positively to 

academic motivation, especially when it involves challenges and complex tasks that require critical thinking 

and creativity. These students typically have a strong internal drive for success, so self-motivation and 

intellectual challenges can further enhance their academic performance. 

Personality Type: 

Personality type also plays a significant role in how students respond to motivation. Personalities are classified 

into different types (e.g., introverted and extroverted), and each type may have a different response to 

motivation: 

Introverted personalities: Students with introverted personalities tend to interact less in classroom settings, 

as they prefer individual work over group activities. These students may need internal motivation, such as 

individual challenges that enhance their writing skills. Constructive feedback that focuses on improving aspects 

of their individual work may be more effective for them. 

Extroverted personalities: On the other hand, students with extroverted personalities respond better to 

interactive activities, including class discussions or group work. Motivation that relies on social interaction 

and class participation can be more effective for them. These students may feel more motivated when 

encouraged to express their ideas in the classroom. 

The Role of Internal and External Motivation: There is also a difference in how students respond based on 

their level of internal or external motivation. Students with strong internal motivation, such as a desire for 

personal success or academic excellence, tend to respond better to intellectual challenges and motivation that 

is based on moral recognition. On the other hand, students who rely more on external motivation (such as 

rewards or high grades) may engage more with motivational strategies that include tangible rewards such as 

grades or prizes. 

Cultural and Social Factors: Cultural and social factors also play a role in how students respond to 

motivation. In some cultures, motivation through collective recognition or public praise may be more effective, 

while in other cultures, individual or personal motivation may be preferred. Additionally, students raised in 

competitive environments may respond better to rewards and academic accolades, while others may prefer 

motivational strategies that involve collaboration and participation. 

The following table can be used to represent the differences in students' responses to motivation based on 

personal factors, such as academic achievement level, personality type, and internal vs. external motivation. 

This table can help in visualizing how these factors influence students' reactions to various motivational 

strategies. 
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Personal Factor 
Motivation 

Type 
Response Characteristics 

Suggested 

Motivational 

Approach 

Academic 

Achievement 

Level 

High 

Achievement 

Students are more self-

motivated and thrive on 

intellectual challenges. They 

are responsive to complex, 

thought-provoking tasks. 

Self-challenge tasks, 

intellectual challenges, 

and critical thinking 

exercises. 

 
Low 

Achievement 

Students may struggle with 

self-confidence and need more 

external reinforcement. 

Tangible rewards, 

constant feedback, and 

moral encouragement. 

Personality Type Introverted 

Prefer individual work and less 

social interaction. May need 

more personal feedback and 

internal challenges. 

Constructive feedback 

on individual work, 

personal challenges. 

 Extroverted 

Respond well to interactive 

activities and social 

engagement. Enjoy group 

discussions and collaborative 

work. 

Group activities, class 

discussions, and 

interactive feedback. 

Internal 

Motivation 

High Internal 

Motivation 

Highly driven by personal goals 

and academic excellence. 

Respond well to non-material 

rewards and challenges. 

Intellectual challenges, 

moral praise, and 

opportunities for 

personal growth. 

 
Low Internal 

Motivation 

Rely more on external rewards. 

May need additional 

stimulation to engage in the 

learning process. 

External rewards like 

grades, certificates, and 

public recognition. 

Cultural and 

Social Factors 

Individualisti

c Cultures 

Motivated by personal 

achievements and recognition. 

Personal feedback, 

academic awards, and 

individual recognition. 

 
Collectivist 

Cultures 

Respond better to group-

oriented recognition and 

collective success. 

Group tasks, 

collaborative 

discussions, and public 

acknowledgment of 

group work. 

 
Competitive 

Background 

Students from competitive 

environments are driven by 

rewards and academic 

achievements. 

Rewards and public 

recognition for high 

performance and 

competition. 
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Cooperative 

Background 

Students from more 

cooperative backgrounds value 

teamwork and collaboration. 

Encouraging group 

collaboration and joint 

academic efforts. 

 

This table can be used to identify the most appropriate types of motivation by factoring in the various factors 

through which student behavior may be influenced. Educators create a more meaningful learning experience 

with students and improve student outcomes when they design motivational strategies based on the 

characteristics that this table helps identify. 

Having said this, the response of students to motivation is a complex interplay of academic achievement level 

and personality type. Whereas it can be said that higher-achieving students respond better to the challenge 

themselves of being more intrinsically motivated, lower-achieving students need increasing extrinsic 

motivation, be it in the form of material incentives or constant encouragement. 

Personality also is very crucial when it comes to the shaping of the response of students to motivation. 

Introverted learners favor individual motivational strategies, while on the other hand, extroverted learners 

would feel much happier when motivation is made interactive and carried out as a group. 

At the end of the day, educators should, therefore, consider such personal factors so that the motivational 

strategies that they apply succeed in upgrading academic skills and increasing general interest. Motivational 

approaches that place substance to the different needs of students will provide a much more constructive and 

invigorating learning ambiance. 

How do these strategies affect students' writing skills? 

Improvement of the writing skill of the student will be influenced by motivation strategies. It means that one 

of the factors that can enhance the ability of a person to express oneself in written language so effective and 

proper is motivation. When a professor gives proper feedback to the student regarding his writing skills, it 

helps him to realize the mistake and take steps to develop those mistakes. Proper feedback means pinpointing 

language structure, style, and organization issues; such motivational strategies are very crucial in improving 

writing skills. 

Another factor which can continuously stimulate the development of writing skills in students is interactive 

activities that foster group writing. Group writing often entails written discussions, but students only thrive in 

writing when their works are critiqued or get a chance to exchange ideas. The sharing of ideas and peer review 

of written works help develop some of the critical skills that can be used to enhance writing quality. Other 

strategies, including eliciting creativity and critical thinking-such as fin writing tasks-may also aid students in 

improving clarity in expression and logical thought organization. 

Are There Statistically Significant Differences Between Various Motivational Strategies in Terms of 

Their Impact? 

There are statistically significant differences among various motivational strategies in their influence on 

writing skills and classroom participation. While some strategies may provide much more-in-class 

performance, constructive feedback and tangible rewards will have an upper hand over others. 

Researches show that the development of classroom participation can be enhanced through motivational 

strategies, where direct interaction and constant recognition by the faculty come under the leading factors in 

supporting it. Conversely, in developing classroom participation, the pedagogical effects of the rewards are 

stronger when it comes to stimulating classroom activity and, most importantly, discussion among the students.   

The motivational strategies used by the faculty in colleges and universities have a tremendous effect on the 

development and presentation of the writing material of students. Clear motivational strategies may be intrinsic 

or extrinsically employed on students to write clearly and discuss topics positively. A good knowledge of this 

outcome helps the skilled person adjust the teaching methodology to maximize the potential strength, thus 

improving the quality of education and student involvement academically. 
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Through the interpretation of the experimentally obtained data, it is possible to decide which motivational 

tactics are the most efficient for the constant advancement of writing skills and engagement in the academic 

process. Analysis allows you to adjust the motivational approach to make it more centered on the needs of the 

students, fine-tuning it so that in the end, it is better at enhancing academic performance and lifting the quality 

of higher education.  

The motivation responses of students will be quite varied due to other personal factors like academic 

achievement levels or personality traits. Such factors will determine how the strategies will be perceived and 

responded to by students and will also play a role in determining the strategies' effectiveness in enhancing 

performance during learning activities, especially in relation to writing skills and classroom participation. 

Those motivational strategies were applied to 80 students to consider the impact of motivational strategies on 

improving classroom participation and writing skills of students. The dispersion of data around the mean for 

samples used in this experiment was measured by statistical measures like mean, standard deviation, and 

standard error. 

It is important to bear in mind that the measurement was based on two hypotheses. The first of these is the null 

hypothesis (H0). It posits that there is no statistically appreciable effect of motivational strategies on writing 

skills and classroom participation, while the second one is the alternative hypothesis (H1) that there is a 

statistically significant effect of motivational strategies on writing skills and classroom participation. 

 

Table 1: Differences Between Strategies 

Variable Mean Std. Deviation Std Error 

Impact of strategies on writing 3.85 0.75 0.084 

Impact of strategies on participation 4.12 0.68 0.076 

Most common strategy 3.95 0.80 0.089 

Differences between strategies 3.70 0.85 0.095 

 

The results of the means indicate a positive impact of motivational strategies, with the average impact on 

writing being 3.85 and on classroom participation being 4.12 on a scale of 5. 

The standard deviation is relatively low, which means that students have closely aligned responses. The 

standard error is small, indicating the precision of the mean estimates. 

To confirm the hypotheses and obtain statistically significant differences between the different strategies, an 

ANOVA test was used to determine whether these differences are meaningful. 

 

Table 2: ANOVA Test 

Variable Mean Std. Deviation Std Error 

Impact of strategies on writing 3.80 0.735 0.082 

Impact of strategies on participation 4.10 0.689 0.077 

Most common strategy 3.92 0.817 0.091 

Differences between strategies 3.60 0.891 0.100 

This table indicates that the greatest impact was on classroom participation (Mean = 4.10), suggesting that 

motivational strategies significantly contribute to increasing student participation. 

These strategies also had a good impact on writing skills (Mean = 3.80), though it was relatively less than 

their impact on participation. The most common strategies had a mean of 3.92, indicating that students found 

some strategies more effective than others. 

The existence of statistically significant differences between the different strategies implies that not all 

motivational strategies are equally effective, and some may be more effective than others. 

The statistics suggest that motivating classroom participation is more successful than improving writing 

skills. The reason might be that immediate interaction with the instructor and peers is more motivating than 
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developing writing skills, which require time and continuous practice. The solution could be to integrate 

motivational strategies that focus on writing, such as collaborative writing or rewards. 

Discussion and Analytical Insights 

The statistical findings clearly indicate that motivational strategies adopted by university instructors 

significantly affect students' academic performance—particularly in enhancing classroom participation more 

than writing skills. This divergence suggests that while students are more immediately responsive to 

interactive and externally rewarding methods (such as praise and tangible incentives), developing writing 

proficiency requires sustained effort and intrinsic motivation. 

The high mean score for classroom participation (M = 4.10) reflects the immediate impact of social 

reinforcement, collaborative learning, and real-time engagement techniques. These methods promote 

interaction and inclusion, which in turn heighten motivation and engagement during class. Conversely, writing 

skills—though positively affected (M = 3.80)—show a comparatively lower impact, perhaps due to the 

solitary and cognitively demanding nature of writing tasks, which require sustained motivation, critical 

thinking, and feedback-based refinement. 

ANOVA test results further affirm the statistically significant variation in strategy effectiveness, confirming 

that no single strategy fits all students equally. This supports the idea of personalized motivation plans, where 

teaching methods are aligned with students' academic levels, personality types, and motivational orientations. 

Students with high intrinsic motivation respond better to intellectual challenges and critical thinking tasks, 

whereas students who depend on external motivation show improved outcomes when provided with structured 

feedback and reward-based incentives. This complexity implies that university instructors must diversify their 

motivational techniques rather than rely on a uniform method. 

These findings underscore the pivotal role of instructors not just as knowledge transmitters but as strategic 

motivators who shape learning experiences based on continuous feedback and adaptive strategies. To bridge 

the gap between active classroom participation and improvement in writing skills, universities may consider 

integrating collaborative writing tasks, reflective assignments, and structured peer feedback into the 

curriculum, allowing motivation to be channeled both socially and cognitively. 

 

Conclusion 

This study concludes that motivational strategies are essential in enhancing academic performance and 

increasing student engagement in the classroom. The results show that such strategies appreciably contribute 

to the growing skills in writing, as well as creating the right kind of impact supporting classroom participation. 

Effective motivational techniques help improve not only self-directed learning but also the improvement of 

academic skills and total involvement in the pedagogic setting. 

Professors determine a good portion of the motivation in a class through the employment of modern teaching 

skills which raise academic interest, inspire active participation, and set a favorable and supporting learning 

aura. The study places in sharp focus the need for fostering such learning environments which encourage 

discussion and experimentation and towards the end, eventually improve academic performance. 

Mainly, the research brings to the fore the effectiveness of motivating strategies in the development of writing 

skills of students. It can be said that applied as a part of pedagogical practice, strategies can play a decent role 

in achieving success. 
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