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Abstract
Teaching English writing skills was 
found a difficult endeavor since it 
required proper circumstances so 
that teachers could carry out their 
tasks successfully which would 
effectively increase the learners’ 
linguistic and communicative 
competencies. Comprehensively, 
EFL instructors in general, and 
Iraqi teachers in particular, 

faced several difficulties while 
teaching writing.  Therefore, this 
study aimed to investigate these 
challenges that accordingly affected 
the learners’ writing performance 
and outcome. The study adopted 
a qualitative research design with 
a case study approach. The data 
was collected by interviewing 
20 English teachers who lived in 
Basra Province, South of Iraq, 
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and taught at either private or 
public secondary schools. Twenty 
semi-structured interviews were 
conducted. The collected data were 
analyzed descriptively and tabled 
to summarize the results. The 
findings showed that some factors 
were contributing to the challenges 
that the teachers confronted which 
were resembled, successively, by 
the educational/ institutional, 
sociocultural, psychological, 
and economic factors. The study 
results would assist teachers and 
administrators in considering 
these problems in teaching writing 
skills and devising strategies for 
overcoming them in the future.
Keywords:
Sociocultural perspectives of 
writing, Iraqi educational context, 
Difficulties of learning writing, 
Teachers’ challenges of teaching 
writing

الملخص

ــة  ــة باللغ ــارات الكتاب ــم مه ــدّ تعلي يعُ

الإنجليزيــة مســعىً صعبًــا نظــراً لحاجته 

إلى ظــروف مناســبة تمكّــن المعلمــن مــن 

أداء مهامهــم بنجــاح، مــا يــؤدي بــدوره 

إلى تعزيــز الكفاءات اللغويــة والتواصلية 

ــدى المتعلمــن. وبشــكل عــام، يواجــه  ل

مدرســو اللغــة الإنجليزيــة كلغــة أجنبية، 

وجــه  عــى  العراقيــون  والمعلمــون 

الصعوبــات  مــن  العديــد  الخصــوص، 

أثنــاء تدريــس مهــارات الكتابــة. وعليــه، 

هدفــت هــذه الدراســة إلى التحقيــق في 

هــذه التحديــات التــي أثّــرت عــى أداء 

ــم. ــة ونتائجه ــن في الكتاب المتعلم

ــا  ــا نوعيً ــا بحثيً ــة منهجً ــت الدراس اتبع

الحالــة.  دراســة  أســلوب  باســتخدام 

تــم جمــع البيانــات مــن خــال مقابلــة 

ــون  ــة يقيم ــة الإنجليزي ــا للغ 20 مدرسً

ــراق،  ــوب الع ــرة، جن في محافظــة الب

الثانويــة  المــدارس  في  ويدُرسّــون 

الحكوميــة أو الأهليــة. أجُريــت عــرون 

مقابلــة شــبه منظمــة، وتــم تحليــل 

ــداول  ــا في ج ــاً وتنظيمه ــات وصفي البيان

لتلخيــص النتائــج.

أظهــرت النتائــج أن هنــاك عــدة عوامــل 

ــا  ــي واجهه ــات الت ــاهمت في التحدي س

العوامــل  هــذه  وتمثلــت  المعلمــون، 

عــى التــوالي في: العوامــل التعليميــة/

الاجتماعيــة  والعوامــل  المؤسســاتية، 

ــة. مــن  ــة، والنفســية، والاقتصادي الثقافي

شــأن نتائــج هــذه الدراســة أن تسُــهم في 

مســاعدة المعلمــن والإداريــن عــى فهم 

هــذه المشــكلات في تدريــس مهــارات 

الكتابــة ووضــع اســراتيجيات لتجاوزهــا 
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ــتقبلاً. مس
الكلمات المفتاحية:

للكتابــة،  الثقــافي  الاجتماعــي  المنظــور 
ــات  ــي، صعوب ــي العراق ــياق التعليم الس
في  المعلمــن  تحديــات  الكتابــة،  تعلــم 

تدريــس الكتابــة .

1. Introduction
Writing is critical not just for 
academic performance growth, 
but also for social-emotional 
development. In today’s competitive 
environment, writing is a crucial 
talent for success. Students’ failure 
to write well may jeopardize their 
future educational prospects.  For 
many English Second Language 
teachers, teaching writing skills 
require them to increase their 
students’ linguistic competence, 
which they may consider to be a 
challenging task.
Teaching writing skills in the 
Iraqi environment poses several 
challenges that prohibit teachers 
from doing their duties adequately. 
While the difficulties encountered 
by Iraqi teachers are similar, to 
some extent, to those encountered 
by teachers in other Arab and 
non-Arab countries, some of the 

issues encountered by the former 
are unique. This owes to a variety 
of variables like those related to 
society, cultural, economic, and 
cognitive challenges that will be 
examined in greater detail later in 
this research. 
Aside from the linguistic and 
stylistic manifestation in the 
production of a piece of writing, 
it is still demanding that writing 
is a socially created process. In 
other words, writers mentally 
generate images of the social 
milieu in which they write about 
and at the same time are capable of 
establishing a social environment 
to make texts satisfactory to the 
social criteria of their group (Rubin 
& Rafoth, 1988 & Williams, 2004, 
Hyland, 2007). Furthermore, the 
writers’ sociocultural background 
knowledge and personal 
experiences may influence their 
L2 writing (Hinkel, 2009). In other 
words, students’ race, ethnicity, 
culture, and economic levels are 
identified as aspects that contribute 
to their understanding which, in 
turn, result in their output. 
Additionally, Bhatia (1993); 
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and Ahmed & Myhill (2016) 
underline the importance of the 
psychological dimension of writing 
as it offers writers with pertinent, 
non-linguistic responses to the 
reason why members in a given 
community reflect themselves 
the way they do; stressing on the 
psychological reflection in writing. 
Closely related, there are specific 
cognitive factors that contribute 
to enhancing students’ ability to 
correctly transfer their thoughts 
into written texts, and help predict 
their development in writing 
performance. These factors may 
include orthography (Juel, Griffith, 
& Gough, 1986; Berninger et 
al., 2006), topic knowledge 
(McCutchen, 1986; Kellogg, 1987; 
Olinghouse, Graham, & Gillespie, 
2015), (Kellogg, 1996; McCutchen, 
1996-2011), and motivation 
((Mavrogenes & Bezruczko, 1993; 
Troia, Harbaugh, Shankland, 
Wolbers, & Lawrence, 2013).  
In the current study, the researchers 
will address the writing obstacles, 
from Iraqi teachers’ perspectives, 
that they encounter in teaching 
writing materials. The purpose 

of this study is to demonstrate 
the multiple macro challenges 
associated with the social, 
sociocultural, psychological, 
and cognitive aspects that 
could affect learners’ writing 
ability. Significantly, secondary 
school students struggle to write 
adequately for a variety of reasons. 
These difficulties are likely to 
be observed in the interviews 
with secondary school teachers. 
Therefore, this study will attempt 
to signify these barriers and 
determine how far they impede 
students’ ability to produce quality 
writing. 
1.2 Sociocultural Perspectives of 
Writing
Drawing on Vygotsky’s (1978, 
1986) sociocultural theory, 
it has a substantial effect on 
education and second language 
teaching, proposing that higher-
order cognitive processing 
are socially mediated within 
particular cultural settings and 
can be better understood when 
studied throughout history. The 
zone of proximal development 
(ZPD) is a frequently cited 



7

Structural and Sociocultural Barriers  to EFL Writing Instruction: 
No

. 6
4 

/ S
ep

te
m

be
r  

20
25

Vygotskian concept in which 
“the distance between the actual 
developmental level as determined 
by independent problem solving” 
and “the level of potential 
development as determined by 
problem-solving under adult 
guidance or in collaboration with 
more capable peers” are linked 
together (Vygotsky, 1978: 86). In 
a socio-cultural context, recent 
characteristics of writing define 
it as a sort of social behavior that 
involves a sophisticated dialogic 
and shared process of discovery, 
facilitated by cultural and 
historical artifacts (Schult & Fecho, 
2000; Razafar & Gutierrez, 2003; 
Bazerman & Prior, 2004; Prior, 
2006; Behizadeh, 2014). 
According to Rish et al. (2015), there 
are four tenets of a sociocultural 
writing theory. The first states that 
social context affects both the style 
and quality of writing. The second 
assumption asserts that writing 
is virtually always collaborative 
and that co-authorship is a 
frequent occurrence. The third 
one demonstrates how writing is 
a mediated innovation process. 

That is, writers make use of some 
information and tools to inform 
and influence their work. The 
fourth tenet is concerned with the 
dialogue and structure of the text 
(Bakhtin, 1981). In other words, 
writers lend and borrow ideas, 
language patterns, and lexical 
materials from other writers’ 
publications and discourses in a 
broad sense. 
1.3 English Language Learning in 
the Iraqi Context
The Iraqi environment in which the 
study will be conducted is unique 
and distinct from other settings 
where English is taught as a foreign 
language. It is distinct in several 
ways, including the importance 
Iraqi EFL learners place on English 
and the quality of education. The 
majority of Iraqi EFL students 
view English as a means to an end. 
This approach to prioritizing the 
English language diverts students 
from building intimacy with the 
language and its speakers, which 
can facilitate the growth of English 
competence. Learners’ desire 
to pass the examinations may 
impede students from studying 
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diligently and reaching lengthy 
language objectives. Additionally, 
failing examinations indicates that 
students are not meeting short-term 
goals, in this example, performing 
well on language assessments. As 
a result, motivation has a reduced 
effect in this scenario. 
The quality of schooling itself 
may also contribute to similar 
outcomes. In other words, English 
is not taught interactively in a 
foreign environment such as Iraq. 
It is typically viewed and taught like 
any other school topic that should 
be completed, yet not acquired as 
a medium for communication. 
Students spend nearly 12 years 
studying rather than acquiring the 
English language. Nevertheless, the 
nature of language learning is based 
on the conventional method of 
teaching English, which promotes 
text translation and a strong focus 
on grammatical rules in addition 
to vocabulary acquisition. This 
is mostly owing to the class 
size (about 60-70 students) and 
the restricted time available to 
offer teachings. Consequently, 
implementing a teaching approach 

that is dependent on interpersonal 
connection is a challenging 
undertaking.
1.4 Difficulties of Learning 
Writing in Iraq
Iraqi students face a variety of 
difficulties while writing short 
or extended paragraphs. To help 
students enhance their writing 
skills and aptitude, instructors 
should first address sentence 
construction concerns in order to 
create well-formed and ordered 
paragraphs. Al Fada (2012) notes 
that the transformation of ideas 
into written forms is a common 
writing issue for EFL students. 
Students assume that if they can 
form sentences and paragraphs in 
their mother language (L1), they 
will consequently be able to do 
the same in the target language 
(L2). Writing is a difficult and 
challenging skill to learn because of 
the cultural differences in how the 
academic register is regarded and 
interpreted in multiple countries 
(Klimova, 2014).
Alfaki (2015) highlights several 
linguistic challenges and issues that 
EFL students encounter during 
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the writing process, including 
grammatical issues, mechanical 
issues, sentence construction 
issues, and diction issues. 
Additionally, societal factors might 
affect writing as well. They may 
include negative attitudes toward 
the target language, a lack of 
motivation to progress in their L2 
learning, social and psychological 
barriers between them and the 
L2 culture, and a lack of effective 
practical motivation for their 
learning (Klimova, 2014).
Muhammed et al. (2016) 
demonstrate that EFL students 
may encounter a variety of writing 
issues and problems during their 
schooling. These impediments 
may be linguistic, psychological, 
cognitive, or educational. Kellog 
and Raulerson (2007) argue 
for the necessity of ‘cognitive 
control’ in writing, citing evidence 
of purposeful practices in the 
training of college-level students. 
Likewise, they address the issue 
of performing deliberate activities 
in writing. According to them, 
students/writers should practice 
rather than be instructed in order 

to develop an understanding of 
proper spelling, punctuation, 
syntax, diction, thesis statements, 
topic sentences, and coherent 
paragraph relationships (Kellog 
& Raulerson, 2007). All of these 
characteristics are critical, yet 
they are insufficient for quality 
writing. Without practice, it will 
be challenging to integrate what 
individuals already know, and their 
competence will remain inactive 
when they perform any piece of 
writing. Mohammad (2018) argues 
that the learners’ errors are since 
English is not Arabic and has a 
plethora of unique rules, patterns, 
and structures. Therefore, all these 
essences should be considered 
while teaching writing skills. 
2. Literature Review 
There has been recently a wide 
range of studies targeting the 
challenges that Iraqi instructors 
encounter in teaching writing 
skills at universities. These research 
papers mainly focused on issues 
related to the methods of teaching, 
social effects, economic issues, etc. 
However, the secondary school 
environment has been very rarely 
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investigated, particularly to the 
foci of the current study. 
This section is dedicated to 
exploring the accessible studies 
that examined the challenges 
and difficulties that teachers and 
students faced in developing the 
latter’s writing ability. To begin 
with, Jasim (2012) conducted a 
study to determine why Iraqi EFL 
learners were incapable to produce 
qualitative writing. The purpose 
of the study was to detect whether 
Iraqi EFL teachers in Misan 
Province (south of Iraq) view 
writing as a process and a product. 
Thirty male and female teachers 
participated in the study. All of 
the participants were teaching 
at different secondary schools in 
Misan with teaching experience 
ranging from 7-15 years at the time 
of data collection. The researchers 
designed a questionnaire among 
the participants for collecting 
his data, and a Chi-Square Test 
to analyze the data. From the 
participants’ perspective, the 
study revealed that most of the 
teachers in secondary schools were 
unaware of the value of teaching 

writing in their classes due to the 
poor curriculum syllabus. The 
findings also indicated that lacking 
technical equipment in classrooms 
hindered teachers to help learners 
develop their writing skills. 
Abdulkareem (2014) investigated 
the challenges that Iraqi EFL 
learners faced in writing 
compositions. The research aimed 
to diagnose these difficulties that 
weaken the learners’ ability to 
write effectively. It also attempted 
to recognize if these complications 
were equally encountered by 
learners who were studying at 
the scientific branch and literary 
branch – preparatory stages. Two 
hundred and fifty-nine (142 from 
the scientific branch and 117 
from the literary branch) students 
participated in a questionnaire 
juried by 12 specialists in EFLT. 
The study concluded with several 
reasons that incorporated to 
hinder students developing their 
performance in writing: the 
traditional method of teaching, 
the poor technology in classes, the 
lack of motivation, and the poor 
opportunities to involve students 
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in writing. The study also revealed 
that Learners in the literary branch 
were found less competent at 
writing than those in the scientific 
branch.   
In their article, Moses and 
Mohammed (2019) reported that 
having a classroom with students 
from different educational levels 
may require teachers to employ a 
variety of methods to teach them. 
Thus, they would find it difficult 
to organize their courses and 
devise activities suitable for their 
students. Another difficulty that 
teachers might confront was the 
lack of professional experience. 
In other words, having instructors 
with insufficient professional 
experience would cause anxiety 
when teaching elementary 
school learners. The researchers 
concluded that teachers’ multiple 
duties could also be challenging. 
The instructors’ expertise might 
vary based on their degree of 
previous experience, and training 
would take time for beginner 
teachers to adjust successfully to 
their students.

3. Method
3.1 Research Design
Following the research objectives, 
this study employed a qualitative 
research design with a case study 
approach. This qualitative design 
helped the researchers to elucidate 
the value of the difficulties that Iraqi 
teachers encounter while teaching 
writing in their classrooms, 
and help them comprehend 
the participants’ attitudes and 
perceptions toward teaching and 
learning the skills in question. The 
qualitative design is appropriate 
for this study since it gathered the 
data from interviews with a small 
number of participants. According 
to Merriam (2009), qualitative 
researchers are often interested in 
understanding individuals, namely 
how they make sense of their 
world and their experience in it. 
Creswell (2016) argues that within 
the domain of the qualitative case 
study approach, researchers may 
explore a single or even multiple 
bounded system (a case or cases) 
over time. They can, then, utilize 
detailed and profound data 
collection that involves multiple 
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sources of information, such as 
observations, interviews, diaries, 
documents, etc. 
3.2 Participants 
The study included 20 Iraqi 
teachers, comprising 18 males 
and 2 females, all native Arabic 
speakers, aged between 29 and 
59 (m=44, SD=76.13) years. As to 
their English language teaching 
experience, 6 participants had from 
3 to 5 years; 8 of them had from 10 
to 13 years; and 8 had from 23 to 
24 years (m=4, SD=3.5). Thirteen 
teachers were graduated from the 
College of Education-University 
of Basra (B.A in English Language 
Teaching, whereas the rest were 
graduated from College of Arts-
University of Basra (B.A in English 
Language and Literature). The 
interviews were conducted after 
obtaining the official approval from 
the schools’ administration and the 
approval from the interviewees. It 
is worth noting that the research 
participants were assured that 
their information would be kept 
confidential and the results would 
be reported anonymously.

3.3 Instrumentations
For data collection, semi-
structured interviews were used 
and originated by the researchers. 
The questions of interviews started 
smoothly with the teachers’ 
names, place(s) of work, years of 
experience, the purpose of the 
interview, etc. to prepare and help 
them react to the themes of the 
interviews (see appendix 1). As to 
the questions included, they were 
centered on the social, cultural, 
and economic challenges that the 
participants encountered when 
teaching writing in the classrooms. 
The first and second researchers 
held the interviews in 14 secondary 
schools (10 governmental and 4 
private) in Basra, South of Iraq. 
3.4 Research Question:
The study sought to answer the 
following question: 
R.Q: What are the challenges 
that secondary school teachers 
encounter while teaching writing 
skills?
3.4 Procedures
Two procedural processes were 
performed to collect the data of 
this study. The first one was to 
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have the official approvals from 
the schools’ principals as well as 
the teachers and to appoint the 
time to meet the latter during 
their breaks. The second one was 
the appointed time to hold the 
interviews with the participants 
inside their schools, a matter 
which would be considered a 
serious challenge when reconciling 
the participants’ schedules with 
the researchers’ working hours. 
The interviews were conducted 
in multiple sessions due to the 
various geographical locations 
of the schools. Additionally, each 
interview was allocated to meet 
one teacher individually to help 
him/her feel free in responding to 
the questions addressed to them. 
A mobile application (Voice 
Memos) was used to record and 
store the data obtained from the 
interviewers in question. Then, 
all the records were transferred 
to the researchers’ laptops for 
analysis. Then, the data were 
collected after schools resumed 
in Iraq in October 2021. It is also 
important to mention that the 
emerged themes, attributed to 

the challenges encountered by the 
Iraqi teachers, were provoked in 
the Arabic language. These themes 
were extracted literally in the 
‘Results and Discussions’ section. 
But for the purpose of clarity and 
to guarantee that the non-Arab 
speakers could grasp the meaning 
of the extracted materials, the 
researchers translated the extracts 
into English. Afterward, the 
translated items were revised and 
modified by a board of professors, 
specialized in Translation, from 
the University of Basra, College of 
Arts, Department of Translation. 
In this way, the researchers made 
sure that these extracts met the 
requirement of professionalism 
and reliability. 
Practically speaking, several 
factors decreased the researchers’ 
opportunity to have all of their 
interview questions answered; 
among which was the time allotted 
for the interview, the interest and 
aptitude of some interviewees to 
convey all of their opinions on the 
challenges in question, and the 
confusion of some interviewees 
when being acknowledged that 
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their statements would be recorded 
officially.
4. Data Analysis 
As a qualitative research design, 
this paper involves non-statistical 
data analysis. To put it differently, 
the work highlighted the emerging 
themes and sub-themes (codes), 

demonstrated by the challenges 
that Iraqi teachers encounter 
while teaching writing skills. 
These themes and subthemes were 
elicited from the interviews held 
with the participants. Table 1 below 
illustrates them with the number 
of participants and percentages.

Table (1): Challenges Encountered by Iraqi Teachers  

Challenges Themes No. Participants %

Students’ number Educational/ 

Institutional 

System

13 65

Classroom time 
management

Classroom equipment

Pedagogical and curriculum 
design 

Libraries and writing centers

Students’ seating

Readymade materials

Social context Sociocultural 11 55

Social behavior 

Anxiety Psychology 8 40

Peer’s feedback

Teachers’ feedback

Accuracy

Teachers’ low payment Economics 7 35

Students’ financial 
responsibility
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Table (1) shows that the 
educational/ institutional system 
in Iraqi occupied the highest score 
among the rest, recording 65%. It is 
worthy to mention that this theme 
includes other themes, such as the 
number of students in the same 
class, classroom time management, 
classroom equipment, pedagogical 
and curriculum design (non-
cultural incorporation between the 
textbooks and the British culture), 
students’ seating (bylines), and the 
students’ reliance on readymade 
questions and answers found in 
booklets which are available in 
hard and electronic version. The 
second highest score was occupied 
by the sociocultural factors which 
registered 55%. As a challenge, it 
included other related issues, such 
as social context (interactions), 
and social behavior (violence and 
aggression reflected in students’ 
production). 
The psychological challenge was 
rated as the third influential 
factor (40%) that hindered Iraqi 
teachers while teaching writing 
in the classroom. This factor was 
encompassed by anxiety from 

spelling mistakes, students and 
teachers’ negative feedback, and the 
shortages of vocabulary as well as 
the grammatical accuracy. Finally, 
economical challenges attributed 
to teachers’ low payment, and 
students’ financial responsibilities 
were found to occupy the fourth 
factor, recording 35%, that 
impeded teaching writing.  
5. Results and Discussions 
Based on the results obtained 
from the interviews held with 
the participants, it was found 
that there were four major 
challenges, including other related 
ones, that teachers encountered 
while teaching writing skills. 
To practically support what the 
participants stated, the following 
extracts were found to serve this 
purpose:
Challenge 1: Educational/ 
institutional system 
Extract 1: Students’ number and 
shortage of class time
عــدد  منهــا  هــواي صعوبــات  »اكيــد 
الطــاب وضيــق الوقــت فمتكــدر تســأل 
ويــاك  يشــارك  وتخليــه  طالــب  كل 
 65  60 مــن  بأكــر  مليــان  والصــف 
ــق  ــش ضي ــت كل ــك الوق ــب...  كذل طال
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بحيــث مــا تكــدر تفهــم كل الطــاب 
ــم  ــدر تشرحه ــة ومتك ــادة الكتاب ــى م ع
يضايقــك«.  الوقــت  لان 
 Of course many difficulties such as
 the number of students and limited
 time, so you can’t ask each student
 and get in involved while there are
 60 – 65 students in the classroom.
 Add to that the time is very limited
 to the extent you can’t get each
 student to understand the writing
 subject and you can’t explain to
.them because of the short time
It can commonly be found that 
classes in state secondary schools 
are over-numbered by students in 
that the very class may hold more 
than 65 students (see appendix 
2). Consequently, the teacher is 
not able to include all students in 
the writing activities. In addition, 
classroom time is another issue 
that should be considered i.e. 
class time does not exceed 40-
45 minutes which will not allow 
teachers to cover the writing 
activities as being time-consuming 
in nature. Consequently, many 
students struggle with the 
organizational and proper use of 
writing techniques. They are also 

inefficient and inactive in detecting 
the appropriate word(s) to fluently 
convey and verbalize their ideas. 
Extract 2: Classroom equipment, 
libraries, and writing centers)
ادوات  ماكــو  الحكوميــة  بالمــدارس   «
ــبورات  ــوب والس ــل الاب ت ــاعدك مث تس
ــك  ــك ناهي ــى الصــف متهال ــة وحت الذكي
الحكوميــة  المــدارس  افتقــار  عــن 
للمكتبــات ومراكــز تطويــر الكتابــة كــا 
هــو في باقــي الــدول«.
 In the state schools, there are no
 aids - like laptops and smart boards
 – and the classrooms are run-down
 in addition to the lack of libraries
 and writing development centers
.as in the other countries
Classroom equipment such as 
projectors, smartboards, and 
sound systems are not found 
in the classes. Such equipment 
help boost student engagement, 
assist teachers in developing 
more effective teaching materials, 
and allow autonomous learning. 
Libraries and writing centers, 
on the other hand, are excellent 
channels that help learners enrich 
their competencies. However, these 
resources are not found in almost 
all government secondary schools. 
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Writing centers, generally, aim to 
help students develop their writing 
abilities while lacking them would 
block the teachers to afford 
enough constructive feedback on 
how students’ writing performance 
could be improved. 
Extract 3: Students’ seating 

اريــد أســوي كروبــات مــا  إذا  »مثــا 
عــدد  صغــره  ســعة صفوفنــا  عنــدي 
ــة  ــى طريق ــة حت ــر بالإضاف ــاب كب الط
ــا طريقــه كلاســيكيه تلــث  الجلــوس عدن
محــاور يمــن ويســار ووســط لانكــدر 
نســويهم عــى شــكل حــرف u   لانكــدر 
نتحكــم بالقاعــة لانكــدر نشــتغل بحريــة 
وبأريحيــه«.

 For example, if I want to make
 groups, I have no enough space
 because the classrooms are small
 and the number of students is
 large. Add to that, the way the
 students sit is classical, i.e. there
 are three lines: one on the right,
 one on the left, and the third in
 middle; hence, we can’t make them
 sit in a U-shaped way, we can’t
 control the class and can’t do our
.job comfortably and easily
The schools of the twenty-first 
century are characterized by an 
active learning environment that 

is characterized by a new positive 
classroom culture emphasizing 
modern teaching strategies. 
The most important of which is 
cooperative and group work, where 
effective groups are described by 
high productivity among students 
in order to accomplish a goal in 
the classroom and extracurricular 
activities. However, seating 
arrangements in classes bylines 
do not allow teachers to relocate 
learners or put them in groups 
or pairs. In this context, students 
will not be able to be engaged with 
the language learning activities in 
general and writing activities in 
particular. Moreover, those learners 
will not be afforded opportunities 
for group peer correction, learning 
independence, and hinder them 
develop their interlanguage. 
Extract 4: Curriculum design
»واللــه اكــو تحديــات ســببها المنهــج 
مثــا اكــو مواضيــع عــن ثقافــات اجنبيــه 
والطالــب مــا عنــده اي معلومــات عنهــا 
عــى  قــدره  وعــدم  بتخــوف  فيحــس 
ــات  ــا اوجــه صعوب ــر... بصراحــة ان التعب
الكتــب  طبيعــة  بســبب  كثــره  جــدا 
ــة الي  ــب الممل ــه والقوال ــب الجاف والقوال
موجــودة بالكتــب والاســئلة الي تخــي 
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الطالــب ينفــر ويبتعــد عنهــا وعــن اللغــة 
بصــوره عامــه ... وكذلــك حلــول الأســئلة 
موجــودة في الأســواق عــى شــكل مــازم 
ومراجعــات مختــرة«
In fact, there are challenges 
because of the syllabus as there are 
subjects related to foreign cultures 
and the student has no idea about 
these cultures; hence, the student 
feels afraid and unable to write. 
Frankly speaking, I encounter a lot 
of difficulties due to the nature of 
the books and the rigid and boring 
patterns included in the books and 
questions which make the student 
dislike and unwilling to learn a 
language in general. Moreover, the 
questions’ answers are available 
in the markets as booklets and 
abridged book reviews.
The curriculum design of the Iraqi 
English textbook activities requires 
students to write about topics that 
are unrelated to their culture, nor 
what they are familiar with in their 
everyday lives. As a result, teachers 
find it beyond reach to acculturate 
the writing activities with the 
learners’ cultural awareness. In 
addition, the curriculum design 
in general and writing skills, in 

particular, is another factor that 
decreases students’ creativity and 
engagement in writing skills. To 
further detail, writing activities 
in the textbooks require students 
to act on a topic far from their 
environment and culture and far 
from what they know in their 
daily life. Therefore, students 
face difficulty in writing because 
they do not have enough ideas 
about the topic in question as 
can be seen in an exercise, among 
many, in the activity book of the 
sixth grade/ preparatory school 
‘Studying in Britain’ (see appendix 
3). Furthermore, most of the 
writing activities are designed as 
guided compositions which make 
the students neither productive 
nor are they creative in their 
writing production. In the same 
vein, model answers of these 
exercises are afforded to the class 
readymade by the teacher in the 
form of a handout or booklet. (see 
appendix 4). 
Extract 5: Storytelling and repeated 
topics
ــه  ــب تخلي ــدا للطال ــه ج ــة مهم »الكتاب
اغلــب  احنــا  بــس  رايــه  عــن  يعــر 
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مواضيــع الكتابــة قوالــب جاهــزة بالمنهج 
...مــن المشــاكل الي نواجهــا هــي موضــوع 
الكتــب  في  المكــررة  الانشــاء  عناويــن 
جديــد  شيء  ماكــو  يعنــي  المنهجيــة، 
يحفــز الطالــب عــى الابــداع والعمــل 
بمهــارة«.

 Writing is very important for the
 student as it makes them express
 their opinion; however, most of
 the writing topics are ready-made
 patterns in the syllabus. One of the
 problems we face is the repeated
 composition titles in the textbooks.
 There is nothing new that pushes
 the student to be creative and write
.skillfully
Iraqi writing syllables are 
constantly repeated material 
where teachers do not have 
the opportunity to introduce 
the student to various writing 
techniques. In Iraq, students finish 
their secondary school without the 
least knowledge in constructing a 
thesis statement, topic sentence, 
logical link of sentences, 
paraphrasing, summary, notes 
taking, choosing an appropriate 
title, transitional phrases, etc. nor 
are they trained in the etiquette 
of writing emails or reports. This 

means that teachers literary teach 
what is in the textbook exclusively. 
Accordingly, students may not 
have the opportunity to think 
critically or creatively and enhance 
their working memory, similar to 
the educational systems in most 
advanced countries.

Challenge 2: Sociocultural factors
Extract 6: Social interaction
» ادرس مهــارة الكتابــة بالصــف بــس 
ــا  ــارات لان طبيعته ــي المه ــل باق ــو مث م
تتطلــب جهــد واغلــب الطلبــة يتعاجزون 
مــن بــذل جهــد بالكتابــة... ومــن نطلــب 
منهــم مواضيــع خارجيــه نواجــه اعــراض 
ــه  ــت وين ــك وق ــالي يكل ــن الاه ــى م حت
وانــت تزيــد علينــا بالمنهــج يعنــي حتــى 
البيئــة الاجتماعيــة مجــاي تســاعدنا عــى 
اضافــة شيء مــن يمنــا«...  بالحقيقــة أكــر 
الاحيــان ننطــي واجــب الكتابــة كواجــب 
بيتــي بســبب ضيــق الوقــت ... المــدارس 
واداراتهــا أيضــا مهملــة لقضيــة تعريــف 
الطالــب بمهامــه تجــاه المجتمــع والتفاعل 
ــدول  ــي ال ــل باق ــع مث ــرد المجتم ــع اف م
المتحــرة ومهمتهــا اليــوم اقتــرت عــى 
تدريــس المناهــج وخــاص«.  
 I teach writing skills in the
 classroom, but this skill is not
 like the other skills because its
 nature takes more effort and most
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 of the students are not willing to
 make effort in writing. When we
 ask them to write about topics,
 not within the textbooks, we
 face rejection not only from the
 students but from their families as
 well; they claim there is not enough
 time and you want to add to our
 tasks, i.e. even the community
 does not help us to work creatively
 by adding extra tasks. In fact, most
 of the time we give writing as
 homework due to the short time.
 Even the schools’ managements
 are negligent in getting the student
 to know their duties in society and
 interact with society like in other
 civilized countries. Nowadays, the
 job of schools is just to complete
.the textbooks
The activities of writing skills 
in the textbooks are demanding 
and time-consuming. Therefore, 
most teachers assign these tasks 
as homework. This requires the 
learners’ parents to help their 
children in doing the homework 
in question. Unfortunately, most 
of those parents are lacking the 
ability to do writing activities 
that need knowledge of syntax, 

a wide range of vocabulary, and 
writing mechanisms (punctuation, 
paragraphing, topic sentence, 
etc.). Therefore, most parents keep 
themselves detached from assessing 
and helping their children. 
Furthermore, there are no 
opportunities for Iraqi students 
to integrate and learn about the 
societal culture or learn about 
the norms of the society. In other 
words, students lack to organize the 
discourse in writing and to identify 
the appropriate vocabulary and 
structures that may be reflected in 
their writing performance. Schools 
do not carry out community 
activities to introduce students 
to life outside the school. Such 
activities play a significant role in 
developing the student’s mentality 
and expanding their vocabulary 
and linguistic structures, which 
in turn contribute to improving 
performance, as is the case in most 
countries of the developed world. 
Extract 7: lacking vocabulary
» تعــرف انــه كثــر مــن مناطــق البــرة 
عــن  وبعيــدة  نائيــه  مناطــق  هــي 
في  يشــتغلون  الطــاب  واهــل  المركــز 
بيئــة مغلقــة مثــل الزارعــة والاعــال 
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اليدويــة وبعيديــن عــن التكنولوجيــة 
والانترنيت...الطالــب مــا عنــده المهــارات 
بشــكل  يكتــب  تخليــه  الي  الاساســية 
جيــد فالطالــب مــا يطلــع ومــا يقــرا 
لذلــك عنــده نقــص بالمفــردات مــا تخــي 
يعــر عــن نفســه بشــكل واضــح وبعــض 
الاحيــان عنــده بعــض المفــردات بــس مــا 
عنــده قــدره عــى تكويــن جملــة بقواعــد 
.« صحيحــه... 
You know most of Basra districts 
are rural and far from the center 
and the students’ parents do 
simple jobs such as agriculture and 
handicrafts i.e. they are far from 
technology and the internet. So, the 
students do not have the core skills 
that make them write properly 
because they do not go out a lot 
and do not read. This makes them 
have a shortage in vocabulary 
and unable to express themselves 
clearly, and sometimes they have 
some vocabulary but they are 
unable to write a grammatically 
correct sentence.
Students in remote and rural 
areas, in which Basra governorate 
includes a very large number of 
schools outside the city center, have 
very limited vocabulary due to the 
closed nature of the society there 

and their distance from big cities. 
Most of the families there work 
in careers, such as agriculture, 
handicrafts, etc., and most of them 
belong to one tribe. As a result, 
their vocabulary is encompassed 
and revolved around a repeated 
number of topics related to the 
situational context they live by. 
Additionally, new emerging ideas 
and expressions that might be 
learned from the internet are also 
constrained since these trends are 
not welcomed in rural areas due to 
their convections and traditions. 
These issues challenge and hinder 
the teachers’ efforts and attempts 
to develop their students writing 
skills. 
Extract 8: Violence and aggression
ــع  ــا مواضي ــم ان ــان انطيه ــب الاحي » اغل
جاهــزة لان مــن كلفتهــم بكتابــة مواضيع 
مــن اختيارهــم اغلبهــم يكتــب عــن امور 
حزينــة وســلبيه وقســم منهــا عــدائي 
ــروب الي  ــروف والح ــبب الظ ــد بس اعتق
ــا المجتمــع«. ــر بيه م
Most of the time, I give them 
ready-made topics because when I 
assign them to write on topics they 
choose, most of them write about 
sad and negative topics – some 
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of which are aggressive – because 
of the wars the society had gone 
through, I think.
Teachers virtually always emphasize 
strengthening their students’ 
ability to write autonomously. 
Nonetheless, as revealed from 
participants’ interviews, it 
was shown that learners are 
predisposed to utilize violent and 
aggressive phrases in their output. 
These are echoes of continuing 
conflicts and social and political 
crises, which have an impact on 
the students’ language. By this 
attribute, teachers are challenged 
to widen the perspectives of their 
students, particularly when the 
latter is set to choose topics of their 
interest for the sake of writing 
advancement. 

Challenge 3: Psychological 
cha l l enges
Extract 9: Spelling mistakes 
 الطالــب لمــا يرتكــب خطــا معــن عــى »
 الســبورة او بالورقــة ممكــن يكــون محــل
 ســخرية مــن الطــاب... اكيــد تواجهنــي
مثــل الأســاتذة  كل  وتواجــه   مشــاكل 
ــب مــن يكــوم يكتــب يخــاف ــه الطال  ان
 ويســتحي مــن زملائــه غــر ذلــك يخطــا

ــاء ــون بالإم ــد ويخطئ ــة والقواع  بالأزمن
ــش هــواي .«كل
 When the student commits a
 certain mistake on the whiteboard
 or the paper, they might be laughed
 at by the other students. Of course,
 I and the other teachers face
 problems like when the student
 starts to write, they feel afraid and
 shy which makes them commit
 mistakes in tenses, grammar, and
.a lot of misspellings
Students feel confused and anxious 
about their spelling mistakes and 
their inaccurate grammar since 
these mistakes are documented 
in their exam sheets. The fear of 
negative evaluation by their peers 
is a very crucial factor as students 
with low-level writing proficiency 
are very frequently worried about 
their faces being threatened in class. 
In addition, students’ lack enough 
vocabulary and grammar accuracy 
would lead to demotivating and 
disengaging them to participate 
in writing classroom activities and 
assignments. Students often think 
that vocabulary and grammar 
are big obstacles to their writing 
advancement. That is, students 
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often become nervous for they 
may know the idea but they, due 
to their limited vocabulary and 
grammar, could non transfer these 
ideas into written forms.  
Extract10: Teachers negative 
feedback

بعــد  وخصوصــا  الأخــرة  بالآونــة   «
ــفوي  ــان الش ــب في الامتح ــد الطال كوفي
الامتحــان  في  لكــن  يحجــى  الطالــب 
التحريــري بالكتابــة يخــاف يخطــا حتــى 
ــول  ــه ط ــك علي ــأ مستمس ــئ الخط لايبق
ــة أخــرى أيضــا هــي  مــدة دراســته قضي
ــن  ــب م ــتاذ للطال ــب الأس ــوع تأني موض
ــاء  ــد في الام ــه في القواع ــا في كتابت يخط
ومــا شــابه. للأســف الاســتاذ يرتكــب 
خطــا كبــر بهــذا التأنيــب والمفــروض 
ــة  ــة اكاديمي ــور بطريق ــاي الأم ــج ه يعال
وليــس بالتعنيــف« 
 Lately, especially after the
 Covid-19 pandemic, the students
 do well in the oral exam, but in
 the written exam they feel afraid
 of committing a mistake because
 they are afraid of being ashamed
 throughout their study years, add
 to that, the teacher also blames
 the student when they commit
 a grammatical mistake in their
 writing, and other reasons. In fact,
 the teacher commits a huge mistake

 when they blame their students;
 they are supposed to correct these
 mistakes academically rather than
.by blaming them
Teachers, on the other hand, play 
unconsciously a part in increasing 
the number of writing challenges, 
specifically things related to 
their correction and evaluation 
techniques. These techniques may 
be of much importance on the 
part of students in maximizing 
anxiety even the teacher him/
herself is having intimacy with 
students. Receiving negative 
feedback will amplify individuals’ 
negative feelings and unproductive 
work practices while lowering 
individuals’ self-efficacy for 
development. Therefore, teachers 
should be careful when correcting 
students’ errors and make sure 
that they do not do it in a way 
that embarrasses students in the 
classroom.  It is important to 
consider, on the part of teachers, 
that student’s fear of making 
mistakes causes him/her to panic, 
and one of the most prominent 
complications of psychological 
anxiety is the student’s inability 
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to secure adequate academic 
achievement as a result of his/her 
mind being distracted, his/her 
weak focus, and his/her lack of 
comprehension. 

Challenge 4: The economical 
factor
Extract 11: Teachers’ low payment

اليــوم خصوصــا  البلــد  »انــت تعــرف 
ــة داعــش ســنة 2014 وبعــد  بعــد مرحل
ــاع  ــنة 2019 أدت الى ارتف ــد 19 س كوفي
الــدولار والي مبــاشرة انتفلــت الى المواطن 
البســيط والى أصحــاب الدخــل المحــدود 
مثــل معلــم الابتدائيــة او معلــم الثانوية. 
متطلبــات الحيــاة كثــرة وصعــب تلبيتهــا 
والاصعــب تلبيــة متطلبــات البيــت بهــذا 
الدخــل المحــدود«.  
You know nowadays especially after 
ISIS invasion in 2014 and after the 
Covid-19 pandemic in 2019, the 
prices increased which negatively 
impacted the simple people and 
those of low income such as the 
primary and secondary schools’ 
teachers. Life requirements are 
multiple and can’t be fulfilled, and 
the most difficult things are the 
house requirements with this low 
income.
Teachers’ low payment, compared 

to some other Iraqi governmental 
employees, results in demotivating 
them to be more creative; meaning 
that they just carry out their duties 
to finish the syllabus without any 
innovation. Besides, this financial 
factor holds the teachers to spend 
extra efforts to design and structure 
up supplementary activities that 
enrich students’ writing outputs. 
Add to that, teachers may drop out 
of teaching and search for another 
good resource for their livings 
resulting from the inadequate 
primary sources of economic 
waste, leading to an unappealing 
educational atmosphere, owing in 
part to the financial resources. 
Extract 12: Students’ at work
»اغلبيــة الطــاب بمــا انهــم ثانويــة فأكيــد 
عدهــم توجــه للعمــل حتــى يعــن اهلــه 
ونفســه وهــذا الســبب المــادي يأخــذ 
مــن وقتــه وجهــده فيصــر عنــده اهــال 
وعــدم تركيــز في بعــض المواضيــع... كثــر 
ــن  ــارات وم ــن للمه ــاب فاقدي ــن الط م
ضمنهــا مهــارة الكتابــة مــن تجــي تكلــه 
ــذا الموضــوع الانشــائي  ــب به ــدي اكت ولي
يصــر عنــده حاجــز كبــر بســبب الإرهاق 
في العمــل خــارج المدرســة افــرازات كثــره 
ــات  ــد والأزم ــا البل ــر بيه ــروف الي م للظ
السياســية«. 
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 Most of the students – since they
are secondary school students –

 work to assist their families and
 themselves. The work takes part of
 their time and effort; hence, they
 become careless and do not focus
 on some subjects. A lot of students
 have no skills including writing
 skills. When you ask them to write
 about a certain composition topic,
 they have a big barrier because
 they are exhausted at the work. All
 of these consequences are caused
 by the crises which the country
.had gone through
Because of the bad economic 
conditions in the country, most 
families force their children to 
work part-time at an early age so as 
to meet their needs. Another case 
is when the students themselves 
are orphaned because of the wars 
and the political conflicts that 
took place in Iraq; many students 
become responsible for their 
families and have to work part-
time to make their livings. All 
these lead to having exhausted 
and passive students who do not 
care about fulfilling their writing 
assignments which need time 

and effort to accomplish, and also 
hinder teachers from assigning 
homework to their students to do 
at home because the students are 
already engaged at work and have 
no time to do it.  
 6. Conclusions
This paper described a case study 
in which the main purpose was 
to analyze the most substantial 
challenges that Iraqi secondary 
school teachers experienced 
when teaching writing skills. 
This investigation was qualitative 
in nature as it was based on the 
information provided by 20 male 
and female teachers by 20 semi-
structured interviews performed 
with them. The findings of the 
study revealed that the educational/
institutional system, sociocultural, 
psychological, and economic 
elements were, successively, the 
most effective ones that challenged 
the teachers to teach these abilities, 
which answered the research 
question “What are the challenges 
that secondary school teachers 
encounter while teaching writing 
skills?” These issues resulted 
in having students with poor 
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performance when compelled to 
put pen on paper, demotivated 
teachers, and very often the very 
skills were discovered beyond 
being attained in classrooms.
The findings of the present 
study may be contributed to the 
literature so that researchers may 
take advantage of this study’s 
results to explore additional 
aspects that may limit teaching 
writing in secondary or higher-
level schools. They may analyze, 
in other words, various diverse 
regions in the country in an effort 
to arrive at more comprehensive 
variables that would therefore 
assist address these challenges. 
Importantly, researchers are urged 
to perform additional studies to 
explore students’ attitudes towards 
learning English as a foreign 
language with particular emphasis 
on writing skills. Researchers are 
also urged to analyze teachers’ 
standpoints who teach at private 
schools to find out whether they 
too have comparable or different 
issues in their classrooms.
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Appendices

Appendix-1: 
* حضرتك تدرس كتابة بالصف؟

ــبة  ــة بالنس ــادة الكتاب ــة م ــنو اهمي * ش
ــك؟ ال

تســويها  الي  الاســراتيجيات  *شــنو 
الكتابــة؟ بتدريــس 

الطــاب  تهيــأ  درســك  تبــدي  *مــن 
للــدرس؟

*حضرتــك تفضــل ان تقــرح المواضيــع 
الطــاب  تنطــي  لــو  بنفســك  للكتابــة 
حســب  مواضيــع  يختــارون  حريــة 

تهــم؟ اهتماما
*إذا انــت اقترحــت موضــوع معــن وهــذا 
مــا عجــب طلابــك، شــلون  الموضــوع 
راح تقنعهــم بالمقــرح مالتــك وشــلون 
تشــجعهم وتقنعهــم حتــى يحبــون هــذا 

ــه؟ ــون عن ــوع ويكتب الموض
*شــنو هيــه التحديــات الي تواجههــا مــن 

تــدرس مهــارات الكتابــة؟
*شــلون تتعامــل ويــه هــاي التحديــات الي 

تواجهــك بتدريــس الكتابــة لطلابك؟
*دايمــا تكــدر تحــل المشــاكل الي تواجهــك 

بتدريــس الكتابــة؟
*عنــدك معــدات بالصــف تســاعدك عــى 
تدريــس الكتابــة مثــل الشاشــة وغيرهــا؟ 

*البيئــة الاجتماعيــة الي عايشــن بيهــا انت 
ــم وتســاعدك  ــر عــى التعلي والطــاب تأث

بتطويــر مهــارات الكتابــة؟ 
*اذا اكــو عنــدك بالصــف طــاب مــن 
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الأقليــات مــن حيــث المظهــر والشــكل الســمران مثــا او الاشــهب او مــا شــاكل، شــلون 
ــة؟ ــدرس كتاب ــن ت ــل وياهــم م تتعام

ــلون  ــم وش ــون واجباته ــون وميحل ــردون يدرس ــاب الي م ــع الط ــل م ــلون تتعام *ش
ــم؟ ــون واجباته ــون ويحل ــم يدرس ــدر تخليه تك

ــو  ــم ل ــاشرة تكله ــم مب ــح اخطائه ــلون تصح ــو لا؟ وش ــات ل ــك ملاحظ ــي طلاب *تنط
ــة؟ ــون الكتاب ــن ورا ميخلص بعدي

ــو  ــا هــواي ل ــا، تشــدد عليه ــو بمكانه ــات الي م ــة والكل ــة والنحوي *الأخطــاء الاملائي
تمشــيها مثــل مــا هيــه؟

*بالتصحيح تخلي طلابك واحد يصحح للثاني لو بس انت الي تصحح الهم؟
*تعــرض اجابــات الطــاب عــى شاشــة وتشــوفهم الاخطــاء بالكتابــة وتخــي الصــف 

كلــه يشــرك بالتصحيــح وشــنو الاســراتيجيات الي تطبقهــا بهــال خصــوص؟
ــم  ــوي وياه ــنو تس ــب، ش ــا الطال ــادة الي راح يكتبه ــم الم ــلوبك بتقدي ــبة لأس *بالنس
عــادة تنطــي توجيهاتــك كبــل لــو توجهــم بشــكل غــر مبــاشر حتــى يعتمــدون عــى 

نفســهم؟
*ممنون منك أستاذ لهاي المعلومات الحلوة والمفيدة الي قدمتها الي بالمقابلة

Appendix -2: Google image: https://almadapaper.net/view.
php?cat=210160
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