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Language Learning (MALL) Apps by University EFL
Students

Abstract

This research examines the adoption of Mobile-
Assisted Language Learning (MALL) applications by
university EFL learners, responding to the increasing use of
mobile technologies for language learning. Although several
MALL applications claim to facilitate language learning, their
real-world adoption and impact on university learners are yet
to be examined, especially in non-English major settings.

The study was intended to explore how students from
Wasit University, College of Arts, Department of Philosophy
utilize MALL apps in support of learning English language. A
pre-fixed set questionnaire was used to gather quantitative and
qualitative data on usage patterns, perceived advantages, and
disadvantages from a sample of a convenience 30 university
students.

The Findings confirmed that learners use MALL apps
primarily for vocabulary acquisition and listening practice,
citing flexibility and accessibility as the primary advantages
but reporting limitations in app content and lack of interaction
as difficulties. The study highlights the potential of to com
Mobile Assisted Language Learning to complement formal
language instruction, but with the need for more effective app

design and deliberate integration into curricula.
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1. Introduction
The past decade has witnessed unprecedented developments in mobile
technologies that have dramatically reshaped the academic landscape, especially
language education. Mobile-Assisted Language Learning (MALL), a branch of
computer-assisted language learning (CALL), exploited the mobility, interactivity,
and pervasiveness of the mobile phone to assist learners in constructing their
language competence anywhere and anytime (Kukulska-Hulme & Shield, 2008).
MALL apps have also proliferated in the market, giving learners opportunities to
practice vocabulary, listening, speaking, reading, and writing through interactive

and stimulating settings. For English as a Foreign Language (EFL) learners, who
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often face limited exposure to authentic English input outside the classroom,

MALL apps present valuable tools for enhancing learning experiences and
achieving language proficiency (Burston,2015). Online learning poses several
challenges for EFL students, especially in environments where technological
infrastructure is underdeveloped. As noted by Al-Jubori (2020), "students often
experience difficulties adapting to online platforms due to a lack of prior digital
experience” (p. 1178). Furthermore, motivation appears to be a critical factor, as
"learners’ engagement is closely tied to the level of support and interactivity
provided by instructors™ (Al-Jubori, 2020, p. 1182).

The upsurge in mobile learning globally has been accompanied by trends in
smartphone and tablet ownership among higher education students (Duman et al.,
2015). Mobile phone penetration among young adults has been higher than 95% in
the majority of countries, including Iraq (Pew Research Center, 2023). Mobile
technology is therefore an integral part of daily life for students, offering new
avenues for learning engagement. Language learning, in particular, has benefitted
from this trend, as numerous studies suggest that MALL fosters learner autonomy,
motivation, and personalized learning experiences (Alamer & Alkhateeb, 2021,
Reinders & Pegrum, 2017).

However, despite the theoretical promise and growing body of international
research on MALL, the extent to which university students in Iraq, especially those
outside language majors, utilize MALL apps remains largely unexplored. In
contexts such as Wasit University, students of non-English departments, such as
Philosophy, often encounter English as a compulsory subject but may lack
sufficient in-class instruction or exposure. The adoption of MALL apps may very
well narrow this gap, but empirical evidence on their actual use, perceived
advantages, and challenges is limited. Prior studies suggest that institutional

support, students' attitudes, and technological readiness have a great impact on the

1819



Lark Journal (2025 /10/1) 2 4 ;331 17 ;alaal)
successful integration of MALL (Hockly, 2013; Stockwell& Hubbard, 2013).

Without a transparent picture of the ways in which students interact with these
facilities, teachers and policymakers might not be able to maximize language
learning strategies.

The principal problem addressed by this study is insufficient awareness
regarding the existing use and effectiveness of MALL applications for EFL
students learning non-language academic subjects at Wasit University. While prior
studies conducted in other contexts demonstrate positive outcomes of MALL
(Godwin-Jones, 2011; Viberg & Gronlund, 2013). localized research is needed to
account for contextual variables such as digital literacy, access to technology, and
cultural attitudes toward mobile learning. In addition, students enrolled in the
Department of Philosophy, College of Arts, Wasit University, are a special sample:
they are obligated to learn English as part of their course of studies, but language
acquisition is not their main focus. This sample offers an important insight into
how MALL apps are utilized for complementary learning, beyond the language-

major environment where most existing research has been focused.

To bridge this research gap, the current study will examine the use of MALL
apps among university students in the Department of Philosophy at Wasit
University to facilitate English language learning. In particular, the study seeks to
examine the apps utilized, usage patterns, reported strengths and weaknesses, as
well as learners' attitudes towards MALL. This study addresses this gap by
examining their experiences and perceptions. The research is informed by the
following research questions:

1. To what extent do university students in the Department of Philosophy use

MALL apps for EFL learning?

2. What types of MALL apps are most commonly used by these students, and
for which language skills?
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3. What are the perceived benefits of using MALL apps among these students?

4. What challenges or limitations do students encounter when using MALL

apps for language learning?

The objectives of this study are threefold: (1) to document current practices in
the use of MALL apps among non-English major EFL students; (2) to analyze
students’ perceptions of the pedagogical value of MALL; and (3) to identify
obstacles that may hinder the effective adoption of MALL tools. By addressing
these objectives, the study aims to contribute practical insights for both educators
and app developers, informing strategies for integrating mobile learning into

broader EFL teaching practices at Wasit University and similar institutions.

The scope of the research is delimited to a sample of 30 undergraduate students
from the Department of Philosophy, College of Arts, Wasit University, during the
academic year 2024-2025. The study focuses on students’ self-reported use of
MALL apps for English learning purposes, rather than on experimental
interventions or app effectiveness tests. Additionally, while MALL encompasses a
wide range of mobile-based tools, the study centers on purpose-built language
learning apps (e.g., Duolingo, Memrise, Busuu), as opposed to general mobile

functions (e.g., web browsing, YouTube, or social media).

This research holds significant value for multiple stakeholders. For university
instructors and curriculum designers, understanding how students use MALL apps
can inform pedagogical approaches that complement formal instruction. For
students, insights into the benefits and limitations of MALL can foster more
intentional and effective learning strategies. Finally, for app developers and
educational policymakers, empirical findings from localized contexts such as
Wasit University can guide the design of culturally relevant and pedagogically

sound mobile learning solutions. Given the growing emphasis on flexible and

1821



Lark Journal (2025 /10/1) 2 4 ;331 17 ;alaal)
learner-centered education, particularly in post-pandemic academic settings,

harnessing the potential of MALL is more timely than ever (Traxler, 2016).

In summary, although the use of mobile technologies in language education is a
phenomenon worldwide, local research is needed to offer customization of these
innovations in local educational contexts. Investigating the use of MALL apps by
EFL students at Wasit University's Department of Philosophy aims to bridge a gap
in the literature and to make contributory action insights available to facilitate the

ongoing evolution of language learning in the higher education system of Irag.
2. Literature Review

Mobile-Assisted Language Learning (MALL) represents an increasingly
important area of language education research, with the rapid adoption of
smartphones and mobile technologies across both formal and informal learning
contexts leading to increasing studies about it (Viberg&Grdonlund, 2013). MALL
offers a flexible and personalized, yet ubiquitous opportunity for language learners,
especially for those studying EFL in non-native-language environments
(Kukulska-Hulme, 2020). Nevertheless, the use and success of MALL apps remain
very differing for learner contexts, app design, pedagogical integration, and learner
variables (Burston, 2015). This literature review integrates existing studies on
MALL in higher education to identify key themes of relevance to this study: (1)
definitions and features of MALL; (2) pedagogical potential of MALL apps; (3)
attitudes and motivation of learners toward MALL,; (4) impediments to efficient
MALL uptake; and (5) areas of research gaps in university environments for non-

English major students.

2.1. Definitions and Characteristics of MALL
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MALL is used for the utilization of mobile technologies—i.e., smartphones,

tablets, and media players—to support language learning (Kukulska-Hulme&
Shield, 2008). It is a subfield of the broader body of Computer-Assisted Language
Learning (CALL) defined by mobile, interconnected, and context-sensitive mobile
technology (Stockwell& Hubbard, 2013). MALL involves various activities, such
as formal learning using structured apps and informal learning using mobile

internet access, social media, and messaging platforms (Godwin-Jones, 2011).

Key characteristics of MALL include its potential for (1) ubiquitous learning
across time and place, (2) personalization based on learner needs, (3) situated
learning through authentic contexts, and (4) support for both individual and
collaborative learning (Traxler, 2009). These affordances align well with current
language acquisition theories that emphasize learner autonomy, interaction, and

exposure to authentic input (Reinders&Pegrum, 2017).

Several typologies of MALL apps have been proposed. According to Kim
and Kwon (2012), apps can be categorized into those that focus on specific skills
(e.g., vocabulary, listening), integrated language learning apps, and content
delivery apps. More recent classifications also include gamified language apps
(such as Duolingo), social-based language learning platforms (such as HelloTalk),

and Al-driven personalized language tutors (Lin & Lin, 2019).
2.2. Pedagogical Affordances of MALL Apps

Literature repeatedly highlights several pedagogical advantages of MALL
apps for EFL students. First, MALL facilitates learner autonomy and self-study
(Reinders& Benson, 2017). Students can decide when and how they process
language content, which encourages motivation and agency (Lai &Gu, 2011).

Second, MALL facilitates ubiquitous and flexible access to the target language,
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which can be vital for EFL learners with perhaps only limited class contact hours

(Kukulska-Hulme, 2020).

Empirical evidence indicates that MALL applications can promote the
growth of various language skills. For example, Steel and Levy (2013) concluded
that mobile applications for learning vocabulary led to impressive improvement in
students' retention and recall. Similarly, Zhang et al. (2021) identified that listening
practice using the mobile boosted Chinese EFL learners' comprehension skills.
Speaking and pronunciation can also be assisted through apps with interactive
voice recognition functions (Lan et al., 2015). Moreover, the majority of MALL
apps employ gamification functions, which enhance learner motivation as well as

persistence (Rosell-Aguilar, 2018).

Aside from the acquisition of skills, MALL apps also result in affective
benefits such as increased motivation, reduced language anxiety, and greater
willingness to communicate (Duman et al., 2015; Chiu, 2013). Social MALL
websites facilitate the interaction between students with native speakers and other
learners, promoting communicative competence and intercultural awareness (Kim
& Kwon, 2012).

2.3. Learners’ Attitudes and Engagement with MALL

Student attitudes towards MALL are also a determining factor for app
adoption and effective use. Research shows that university students have positive
attitudes towards mobile language learning, particularly where smartphones have
already become part of daily life (Stockwell& Hubbard, 2013; Viberg&Gronlund,
2013).

Some studies point out that students enjoy the convenience and flexibility of

MALL (Burston, 2015). In a survey of Japanese university students, Stockwell

1824



Lark Journal (2025 /10/1) 2 4 ;331 17 ;alaal)
(2010) found that most respondents used mobile devices for language learning

outside class time, especially during commuting or leisure. Similarly, Gafni et al.
(2017) reported that Israeli EFL learners valued the ability to integrate language

practice into their everyday routines.

However, engagement with MALL apps varies depending on factors such as
perceived usefulness, ease of use, app quality, and alignment with learner goals
(Park & Slater, 2014). Gamified apps tend to sustain learner interest over longer
periods, while more traditional drill-based apps may lead to drop-off in usage
(Rosell-Aguilar, 2018). In addition, learners’ prior experiences with technology

and their digital literacy influence their engagement with MALL (Chen, 2013).

It is also worth noting that students of non-English majors may exhibit
different patterns of engagement compared to language majors. Alrasheedi et al.
(2015) conducted a study on engineering students and discovered that although
students welcomed MALL in general, they tended to see it as ancillary instead of

focal in their language learning.
2.4. Barriers to Effective MALL Adoption

Despite the promise of MALL, several barriers hinder its widespread and
effective adoption. One major challenge is the quality and pedagogical soundness
of many available apps (Burston, 2015). Numerous commercially available
language apps lack alignment with sound language teaching principles and fail to

provide meaningful interaction or feedback (Kim & Kwon, 2012).

Technical issues, such as poor connectivity, limited device storage, or
incompatibility across devices, also pose obstacles (Lan et al., 2015). In many
developing contexts, including Irag, inconsistent internet access remains a
significant constraint (Al-Obaydi & Bataineh, 2015).
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Institutional factors can further affect MALL adoption. Instructors may lack

training on how to integrate MALL into their teaching, or curricula may not
support blended approaches (Hockly, 2013). Moreover, some students may lack
the self-regulation skills needed to manage autonomous mobile learning effectively
(Lai &Gu, 2011).

Cultural attitudes toward mobile device use in academic settings also
influence MALL adoption. In more conservative educational environments, using

mobile phones in class may be discouraged, leading to underutilization of MALL’s

potential (Stockwell& Hubbard, 2013).
2.5. Research Gaps in Non-English Major University Contexts

While MALL research has expanded rapidly, much of the literature focuses
on English majors or language learners enrolled in formal language programs
(Burston, 2015). Less attention has been paid to how non-English major university
students use MALL, despite the fact that these students often comprise the majority

of EFL learners in many contexts.

Studies that do examine non-language majors suggest important differences
In usage patterns and motivations. For instance, Hsu and Ching (2013) found that
Taiwanese non-English majors used MALL apps mainly for vocabulary and
reading practice, often driven by exam preparation needs rather than intrinsic
language learning goals. Similarly, Gafni et al. (2017) observed that non-language
majors tended to adopt a more instrumental orientation toward MALL.

In the Iraqgi higher education context, research on MALL remains limited.
Al-Obaydi and Bataineh (2015) highlighted that while Iraqi EFL learners show
interest in mobile learning, infrastructural and institutional challenges persist. Few

studies have explored MALL usage among non-English majors in Iraqi
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universities, particularly in disciplines such as philosophy, where students may

perceive English learning as a peripheral rather than core academic concern.

Addressing this gap is important since non-language major students are
likely to have different challenges and learning needs. Knowing how they interact
with  MALL can help inform language learning strategies that take into
consideration mobile technologies and are more inclusive and effective across

academic contexts
3. Methodology
3.1. Research Design

This study employed a descriptive quantitative research design to investigate
the patterns of usage, attitudes, preferences, and obstacles towards Mobile-Assisted
Language Learning (MALL) applications among non-English major learners. A
survey method was deemed appropriate to collect extensive and systematic data
regarding learners' engagement with MALL facilities within the context of an Iraqi

university.
3.2. Participants

The target population was undergraduate students who were enrolled in the
Department of Philosophy in Wasit University for the academic year 2024-2025.
Convenience sampling was used depending on accessibility factors. There were 30
participants involved in the study, males and females, and students from various
study years. All the participants had studied at least one English language course in

their studies at the university.

3.3. Research Instrument
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Data were collected using a self-administered structured questionnaire that

was specially designed for the aims of this study. The questionnaire was modified
In accordance with existing instruments used in past MALL research (e.g., Viberg
& Gronlund, 2013; Kim & Kwon, 2012), and adjusted to the local educational and

cultural setting. It had five main sections:

1. Demographic Details: gender, age, academic year, and whether smartphone
was owned.

2. Usage Habits: frequency and duration of MALL app use.

3. Skill Preference: the most commonly practiced language skills (listening,
speaking, reading, writing, vocabulary, grammar) using mobile apps.

4. Perceived Usefulness and Ease of Use: TAM items reworded to suit the
context, with a 5-point Likert scale (1 = strongly disagree to 5 = strongly
agree).

5. Barriers to Use: multiple-choice and open-ended items assessing barriers to
effective MALL use.

To ensure the accuracy of the content, the tool was verified by two instructional

technology and applied linguistics specialists. A pilot test of 10 students was also

conducted, and minor changes were made to improve the clarity.
3.4. Data Collection Procedure

The survey was conducted electronically via Google Forms between
February and March 2025. Informed consent was sought from the participants
prior to their participation, and they were explained the study purpose. Participants
were informed that participation was voluntary and that all responses would be

treated as confidential and anonymous.

3.5. Data Analysis
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Quantitative data were analyzed using Statistical Package for the Social

Sciences (SPSS) software version 26. Descriptive statistical measures (mean,
standard deviation, frequency, and percentage) were used to present patterns of app
use and preference. Pearson correlation testing was used to verify the correlation
between ease of use/usefulness perceptions and time of usage. Thematic coding of
open-ended responses identified recurring barriers and suggestions.
4. Results

The analysis of usage data revealed considerable variability in how
frequently students used MALL apps. The mean number of hours spent on MALL
apps per week was M = 3.27, SD = 1.08, with individual usage ranging from 0.92
to 5.99 hours per week.
Table 1 presents the descriptive statistics for app usage.

Table 1
Descriptive Statistics for Weekly MALL App Usage

Statistic Value
Mean (hours/week) 3.27
Standard Deviation 1.08

Minimum 0.92

Maximum 5.99

This finding suggests that MALL usage was integrated to some extent into
students’ routines, with a moderate level of engagement overall. However, a subset
of students (approximately 20%) used MALL apps for fewer than 2 hours per
week, indicating variability in adoption.

4.1. Preferred Language Skills Practiced

1829



Lark Journal (2025 /10/1) 2 4 ;331 17 ;alaal)
Students were asked to identify which language skills they primarily practiced
using MALL apps. The distribution of responses is shown in Table 2

Table 2
Preferred Language Skill Practiced with MALL Apps

Skill Frequency Percentage
Vocabulary 10 33.3%
Listening 9 30.0%
Writing 4 13.3%
Reading 4 13.3%
Speaking 3 10.0%

The results indicate that Vocabulary (33.3%) and Listening (30.0%) were
the most commonly practiced skills, followed by Writing, Reading, and Speaking.
This finding aligns with previous literature suggesting that MALL apps are
particularly effective for supporting receptive skills and vocabulary acquisition
(Steel & Levy, 2013; Zhang et al., 2021).

4.2. Perceived Usefulness and Ease of Use

Students evaluated the perceived usefulness and ease of use of the MALL
apps on a 5-point Likert scale (1 = strongly disagree, 5 = strongly agree). Table 3
summarizes the results.

Table 3
Perceived Usefulness and Ease of Use of MALL Apps

Variable Mean Standard Deviation
Perceived Usefulness ||4.10 0.83
Perceived Ease of Use ||4.13 0.76

Overall, students reported high levels of perceived usefulness (M = 4.10)
and ease of use (M = 4.13). The majority of students (76.7%) rated MALL apps as
either 4 or 5 for usefulness, and 80% rated them similarly for ease of use. These
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findings corroborate earlier studies showing positive learner attitudes toward

mobile language learning (Viberg&Gronlund, 2013; Chen, 2013).
4.3. Correlation between Usage and Perceived Usefulness

To explore whether perceived usefulness influenced app usage behavior, a
Pearson correlation analysis was conducted between weekly usage hours and
perceived usefulness scores. The results indicated a weak, non-significant
correlation: r(28) = 0.05, p = .80.

This suggests that, in this sample, students’ perceptions of app usefulness
were not strongly associated with their actual usage patterns. Other factors, such as
time constraints, individual motivation, and study habits, may play a more
prominent role in determining usage frequency.

4.4. Perceived Barriers to MALL App Usage

Students identified several barriers that limited their effective use of MALL

apps. Table 4 presents the frequency distribution of reported barriers.
Table 4
Perceived Barriers to MALL App Usage

Barrier Frequency Percentage
No guidance 9 30.0%
Lack of internet 7 23.3%
Lack of motivation 6 20.0%
Device limitations 5 16.7%
Poor app design 3 10.0%

The most frequently cited barrier was the lack of guidance (30%b), followed
by lack of internet access (23.3%) and lack of motivation (20%0). These findings
highlight both infrastructural and pedagogical challenges that can hinder MALL
adoption. The prominence of "no guidance" suggests that students may benefit
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from more structured integration of MALL within their coursework, consistent

with recommendations in the literature (Hockly, 2013; Lai &Gu, 2011).
4.5. Summary of Key Findings
« Philosophy students at Wasit University reported moderate use of MALL
apps, averaging 3.27 hours per week.
« Vocabulary and listening were the most commonly practiced skills.
« Students perceived MALL apps as both useful and easy to use.
« No significant correlation was found between perceived usefulness and
usage frequency.
« Major barriers included lack of guidance, internet connectivity issues, and
low motivation.
5. Findings and Discussion
This study explored the patterns of Mobile-Assisted Language Learning
(MALL) app use among the students in the Department of Philosophy at Wasit
University. The results show important insights about the participation of students
in mobile learning technologies as well as the perceived benefits and limitations of
MALL and the more general pedagogical implications for embedding MALL in
higher education instruction of the English language.
5.1. Use Patterns and Skill Preferences
The findings showed that the students who participated applied MALL apps
on average for 3.27 hours a week, indicating moderate use. This concurs with
previous research in that even though university students tend to be receptive to
using mobile technology, real adoption into everyday language learning habits
proves to be irregular (Burston, 2015; Kukulska-Hulme& Shield, 2008). This
moderate rate of participation might be indicative of students' autonomous attempts
to complement in-class instruction, especially within environments where formal

classroom instruction is limited or conventional.
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Upon being asked which MALL app skills they practiced most often,

students overwhelmingly reported vocabulary (33.3%) and listening (30.0%). This
Is consistent with the findings of earlier studies demonstrating that learners tend
towards MALL materials that cater to receptive skills, particularly vocabulary
development and listening comprehension (Kim & Kwon, 2012; Zhang et al.,
2021). These are probably due to the presence of numerous mobile apps
specifically designed for vocabulary practice and listening practice, and the fact
that both these skills can be easily practiced asynchronously.

By contrast, skills like speaking and writing were less commonly practiced
via MALL apps. This may reflect the lack of adequate interactive features in many
existing applications, which tend to prioritize passive or input-based learning
(Stockwell, 2010). Moreover, students may feel less confident practicing
productive skills without real-time feedback, underscoring the need for more
interactive and Al-driven tools that simulate real communication scenarios.

5.2. Perceived Usefulness and Ease of Use

Students overall indicated high levels of satisfaction with the ease of use and
usefulness of MALL apps. The mean scores for perceived usefulness (M = 4.10)
and perceived ease of use (M = 4.13) were quite high, supporting previous work
that learners tend to find mobile platforms easy to use and useful for autonomous
language learning (Viberg&Gronlund, 2013; Chen, 2013). These findings align
with the Technology Acceptance Model (TAM), which posits that perceived ease
of use and usefulness are primary drivers of technology adoption (Davis, 1989).

However, while satisfaction levels were high, this did not translate into a
strong correlation with usage. The Pearson correlation between perceived
usefulness and weekly usage hours was weak and statistically insignificant (r =
0.05, p > .05). This discrepancy suggests that other external factors—such as

motivation, time availability, or accessibility—may moderate actual app use, even
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when attitudes are favorable. These findings echo Lai and Gu (2011), who found

that positive learner perceptions do not always lead to sustained behavior change
unless reinforced by structured support or curriculum integration.
5.3. Barriers to Effective Use

The study also highlighted significant barriers that hinder students from fully
engaging with MALL tools. The most frequently cited challenge was “lack of
guidance” (30%), followed by “lack of internet access” (23.3%) and “lack of
motivation” (20%). Such findings emphasize that availability alone is not enough
for actual utilization and that students need pedagogical scaffolding and
institutional support to perform well with mobile tools.

The most apparent one, specifically, is the "lack of guidance™ obstacle in the
scenario involving non-English majors since the latter does not have direct formal
access to these resources through their philosophy classes, which might not
directly instruct them on how to learn through MALL. This finding reinforces the
recommendations of Hockly (2013) and Reinders and Benson (2017), who argue
that the success of mobile learning is closely tied to how well it is embedded into
the instructional framework.

“Lack of internet access” and “device limitations” reflect infrastructural
issues that are common in developing educational contexts. These findings
resonate with Ali et al. (2021), who documented similar challenges among Iraqi
university students using e-learning technologies during the COVID-19 pandemic.
Addressing these barriers requires systemic investments in campus-wide digital
infrastructure and subsidized access to mobile devices and data plans.

"Lack of motivation" was likewise noted by most of the students. This
psychological obstacle could be due to the absence of instant rewards or comments

when they use self-study applications. Adaptive feedback and gamification
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mechanisms—both of which are becoming more prevalent in more recent MALL

materials—might contribute to motivating users (Li &Hegelheimer, 2013).
5.4. Pedagogical and Institutional Implications

These findings suggest several key implications for English language
instruction and educational policy at the university level. First, the widespread use
of MALL apps—even among non-English majors—indicates a strong potential for
mobile technologies to supplement traditional language instruction. However, to
harness this potential, instructors must play a more active role in recommending,
curating, and contextualizing MALL resources.

One concrete action would be to incorporate app-based assignments into the
English curriculum or provide training sessions, and get students to choose the
most suitable ones for their own objectives. Additionally, interaction between
language departments and IT sections would enable tackling technical issues, such
as internet connection and compatibility with students' devices.

Second, the low engagement with productive skills (speaking and writing)
indicates an opportunity for app developers and educators to design more
collaborative and interactive MALL experiences. Tools that incorporate voice
recognition, peer-to-peer speaking tasks, or real-time feedback mechanisms could
help bridge this gap.

Finally, the study underscores the importance of addressing motivational
barriers. University administrators can reward mobile learning with badges,
leaderboards, or tie it to course work assessments. These strategies can drive more
student participation and an interactive and engaging language learning experience.
5.6. Relation to Existing Literature

The study here both corroborates and adds to previous research in the field.
Like Steel and Levy (2013) and Zhang et al. (2021), it corroborates the popularity

of listening and vocabulary activities in MALL contexts. In line with Davis's
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(1989) TAM model, it also confirms the perceived ease and usefulness as

facilitating factors in the uptake of technology. At the same time, the research
makes a unique contribution because it examines these dynamics in a non-English-
major student population in Irag, a context that is under-represented in MALL
literature.

Furthermore, this research contributes to growing recognition that the
success of MALL relies on access and attitude but on more than that—contextual
integration, to be precise. Technology-equipped students might not develop the
optimum potential of language learning without proper pedagogical assistance.
This supports the propositions of Kukulska-Hulme (2020) and Lai (2016), who
write in support of more scaffolded and structured MALL learning environments.
6. Conclusion

This study explored the use of Mobile-Assisted Language Learning (MALL)
apps by philosophy students at Wasit University, completing a gap in MALL
research: non-English major Iragi university learners. The findings highlight both
the potential and the challenges for employing mobile technology for English
language learning in such settings.

Learners, overall, showed middling engagement with MALL, using apps for
around 3.27 hours per week. Their greatest interest was listening and vocabulary,
consistent with patterns identified in previous studies (Steel & Levy, 2013; Zhang
et al., 2021). While students in general found MALL apps to be very helpful and
easy to use—consistent with favorable attitudes in alignment with the Technology
Acceptance Model (Davis, 1989)—this did not transfer to a high correspondence
between patterns of use. This suggests that positive attitudes in themselves are
insufficient to guarantee continuous involvement unless broader contextual

conditions are changed.
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The study also enumerated some Kkey barriers to the effective

implementation of MALL that include a lack of pedagogical guidance,
infrastructural limitations (e.g., availability of internet), and motivational
challenges. The importance of the "lack of guidance" barrier is particularly pivotal
in the case of non-language majors, who receive minimal structured support in
transferring mobile learning to their language acquisition. This point of observation
further emphasizes the need for greater intentional pedagogical incorporation of
MALL, as emphasized by Hockly (2013) and Reinders and Benson (2017).

Infrastructural and institutional improvements also need to be made to
facilitate a more favorable learning environment for the use of MALLSs. Lacking
regular internet access and compatibility with suitable devices, the majority of
students are still not in a position to use the full potential of mobile language
learning. Besides this, motivational aspects should be addressed with more
interactive, motivating, and social-integrated MALL experiences—an area where
app developers and educators can intervene.

Specifically, this study contributes localized data to the growing corpus of
MALL research by focusing on Iraqi non-English majors, a population that has
been comparatively less studied within academic literature. As countries like Iraq
and other emergent contexts increasingly adopt mobile technologies in higher
education, being able to identify how various student populations utilize these
resources is increasingly critical.

Subsequent research will have to build on this foundation by exploring
larger and more representative samples, taking account of longitudinal trends in
MALL involvement, and assessing interventions to increase pedagogical
embedding of mobile learning. In addition, further effort must be directed toward
developing and testing MALL materials that promote productive language skills,

such as speaking and writing, which remain underexploited in student practice.
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In sum, while MALL apps offer significant promise for supplementing

English language learning among non-English majors, realizing this potential will
require coordinated efforts across pedagogy, technology, and institutional policy.
With targeted support and innovation, MALL can become a more powerful and
inclusive component of language education in Iragi universities and beyond.
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