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 تخحب ىيئة تحخيخ السجمة بإســــــيامات الباحثيغ1 وأصــــــحاب الأقلام مغ الكتاب

والسثقفيغ في أقدــــــــــام الفكخ الإســــــــــلامي1 والعمػم الإندــــــــــانية1 والاجتساعية1 
والتعميسيـة والتخبػيـة1 وكـل مـا لـو صـــــــــــــمـة بذـــــــــــــؤون السخأة والسجتسع1 وقزــــــــــــايـا 

السعـاصـــــــــــــخة عمى وجـو العسػم ذلظ  الإنسـاء التخبػؼ والتعميسي1 والبخامج التصػيخيـة
عمى وفق قػاعج الشذــــخ السعتسجة مغ ىيئة تحخيخ السجمة عمى وفق تعميسات 
وضــــػابط الشذــــخ في الـــــــــــسجلات العمسية الرادرة مغ دائخة البحث والتصػيخ في وزارة 

 .التعميع والبحث العمسي الـسػقخة

  
 
 
 
 
 

 

 
 

 

 
 
 
 

 



 

 

  

 في المجلت ضىابط النشر
تتخرز السجمة بشذخ الحػث العمسية الكيسة والأصيمة في السجالات الإندانية1 والتي لع  .ٔ

سغ السحاور ض )بتعيج خصي مغ صاحب البحث(أؼ جية أخخػ  يدبق نذخىا أو تقجيسيا إلى
لتدام بسشيجية البحث العمسي وخصػات الستعارف التعخيف أعلاه 1شخط الإالسذار إلييا في 

 .ميدية بشدبة محجدةجنث بإحجػ المغتيغ العخبية أو الإوعالسيا 1 وتقبل البحػ  عمييا محميا  
 السجمة جسيعيا لفحز أولي مغ ىيئة التحخيخ لتقخيخ مشاسبتيا ىالبحػث السخسمة إل تخزع .ٕ

عتحر عغ قبػل البحث تلتخرز السجمة1 ثع لبيان أىميتيا لمتحكيع1 ويحق لييئة التحخيخ أن 
 .السحكسيغ إلىبسا يتشاسب وسياسة السجمة قبل إرسال  وعجيمتالباحث  ذتخط عمىتبالكامل1 أو 

ػح الفكخة عمل ضوو  بتحقق الدلامة المغػية مع مخاعاة علامات التخقيع1 ومتانة الأسمػ  ضخورة .ٖ
 .ميديةجث السقجم بالمغتيغ العخبية والإنولا  عغ الدلامة المغػية لمبحؤ كػن الباحث مدأن ي

وؼ الاختراص قبل نذخىا1 ذمغ  ءخبخا إلىتخسل البحػث السقبػلة لمتحكيع العمسي الدخؼ   .ٗ
وفق استسارة معتسجة ولا تمتدم  ىػعية والججة والتػثيق عمضلمتأكج مغ الخصانة العمسية والسػ 
سشة في خلاليا إشارات زمحكسييا1 وتخفس البحػث الست ءىيئة التحخيخ بالكذف عغ أسسا

 .تكذف عغ ىػية الباحث
في الدخية الكاممة لعسمية التحكيع تكػن السعمػمات الخاصة بيػية الباحث أو الباحثيغ  لزسان .٘

 .حدبالرفحة الأولى مغ البحث ف
 .التعجيلات الجػىخية السقتخحة مغ السحكسيغ لمبحث بإجخاءيمتدم الباحث  .ٙ
عشج  عجم التعامل مع الباحث مدتكبلا  و القخار  ذيحق لييئة تحخيخ السجمة رفس البحث واتخا  .ٚ

 ظ.لذعج التثبت مغ بوالأمانة العمسية السصمػبة  ىكتذافيا ما يتشافإ
السجمة عشج إخصار صاحب البحث بقبػل لمشذخ1 ولا  لىإتشتقل حقػق شبع البحث ونذخه   .ٛ

مجمتشا1 ولا يجػز لراحب البحث أو لأؼ  إلا بالإشارة إلى  -البحث عغأؼ  -يجػز الشقل 
مػافقة خصية  ىعج أن يحرل عمبأو صحيفة أو دورية إلا  بجية أخخػ إعادة نذخه في كتا

 .مغ رئيذ التحخيخ
1 وشيادة إبجاع وتسيد لمبحػث السبتكخة لمسحكسيغ تقجم رئاسة ىيئة التحخيخ مكافأة خاصة .ٜ

 لمباحثيغ .
أكان في  ءمعتسج السجمة آلية التػثيق الستشػعة فتقبل البحػث بآلية التػثيق باليػامر سػا .ٓٔ

1 أم في نياية البحث1 كسا تقبل البحػث بآلية التػثيق في الستغ بالصخيقة الرحيفة  نفذ



 

 

 APA.بـ  الستعارف عمييا عالسيا  
 البحػث السيجانية أو السعسمية 1شخط أن يػرد الباحث مقجمة يبيغ فييا ظتقبل السجمة كحل  .ٔٔ

 لات أوء1 ومغ ثع يحجد مذكمة البحث في ىيئة مدا وليإشبيعة البحث ومجػ الحاجة 
خصة  وات يتشاول فيءجىا قدسا  خاصا  بالإجخاشعف السفاليع والسرصمحات1 ويقجم يات1 ويعخّ ضفخ 

 .قائسة السخاجع عغ قدع خاص بالشتائج ومشاقذتيا1 ويػرد أخيخا   فزلا  دوات 1 الأو  تالعيشاو  البحث
أكان بحث مشفخدا   ء  لا يجػز نذخ أكثخ مغ بحث لمباحث في العجد الػاحج مغ السجمة سػا  .ٕٔ

 .مع باحث آخخ ا  أم مذتخك
بحث السشذػر في المختػمة مغ  ةبشدخة واحجة مدتم -عشج نذخه -يدود صاحب البحث .ٖٔ

 .العجد
 ػعات1 تأخح بشطخبتحتفع ىيئة التحخيخ بحقيا في أولػية الشذخ في كل ما يخد إلييا مغ مص .ٗٔ

 عج التقػيع1 واعتبارات أخخػ1ب دميع البحث معجلا  تالاعتبار تػازن السجمة1 والأسبكية في 
 .ع تختيب البحػث في العجد الػاحج لمسعاييخ الفشية السعتسجة في خصة التحخيخزويخ

خورة عغ رأؼ ىيئة زعبخ بالتأصحابيا1 ولا  ءعبخ عغ آراتالبحػث السشذػرة في السجمة  .٘ٔ
 .التحخيخ أو الييئة الاستذارية لمسجمة

عبخ  رئيذ التحخيخ1 أو مجيخ التحخيخ سعبإجسيع السخاسلات الستعمقة بالسجمة كافة تكػن  .ٙٔ
بخنامج التمجخام أو عغ شخيق   :wom.sta.uni@aliraqia.edu.iqالعشػان البخيجؼ 

 ٖٜٕٜٗٓٛٚٛٚٓعمى الخقع 
ػعي الحخ واليادغ والبعيج عغ ضلتدام بالبحث السػ خورة الإض ىكج ىيئة التحخيخ عمأت أخيخا   .71

ػعات التي تسذ ضوتشأػ عغ نذخ السػ  ت1تيجع أو السداس بالخمػز والذخرياكل أشكال ال
العربيات الفئػية والصائفية وكل ما يػجب الفخقة وييجد الدمع  ىالتي تجعػ إل ظالسقجسات أو تم

 .السجتسعي

 

 



 

 

  

Author Guidelines دليل المؤلف 

  .نتداب لإمختػم بالختع الخسسي لجية ا )السخفقة 1ستسارة رقع إ(يقجم الباحث شمب خصي  .ٔ
 واحج1 وتكػن  ووج ىعمو  A4) (ورق  ىدخ ورقية مصبػعة مكبػسة عمثلاث نيقجم الباحث  .ٕ

 14بحجع Arabic (Simplified (طسع مغ كل جانب بخ5.2إعجادات حػاشي الرفحة 
ا كان ذإو  .غامق لمعشػان الفخعي 15و  يغامق لمعشػان الخئيد 16لميامر1 و 12لمستغ و 

 . Roman New (Times (طميدية فيكػن بخجالبحث بالمغة الان
 سشيا السخاجع والحػاشي والججاولضة ويكػن مغ حيفوعذخيغ ص ةلا يديج البحث عغ خسد .ٖ

 .فة زائجةحيثلاثة آلاف ديشار عغ كل ص وويتحسل الباحث ما قيست .والأشكال والسلاحق
جيات أخخػ1  ىلإث لع يدبق نذخه1 ولع يقجم لمشذخ يػقع الباحث التعيج الخاص بكػن البح .ٗ

 2).استسارة رقع (ات التحكيع ءإجخا اءانتيحتى  ولمشذخ في الػقت نفدلغ يقجم و 
 .يتعحر الشذخ وبحث وبخلافمالاستلال الإلكتخوني ل بيمتدم الباحث بتقجيع ندخة مغ كتا .٘
 جسيع ءعج إجخاب (CD) بقخص حاسػ  ىبجمب ندخة إلكتخونية مغ البحث عميتعيج الباحث  .ٙ

 .في السجمة التعجيلات السصمػبة وقبػل البحث لمشذخ
مع  صحيفتيغ ىألا تديج عم ىعم العخبية والانجميدية ع البحث خلاصة دقيقة بالمغتيغيخفق م .ٚ

  .الديخة الحاتية
في  كل لقب عمسي وفق السشرػص عميويدجد الباحث أجػر الشذخ والخبخاء بحدب مقجارىا ل .ٛ

بػصػلات رسسية  لمكميةلى الجية الخسسية في القدع السالي الكتب الخسسية ويتع تدميع الأجػر إ
غ و السكيسيتحفع حق الباحث وإدارة السجمة 1 ولا تدتخد الأجػر في حالة رفس رئيذ التحخيخ أ

 و غيخىا.لمبحث السقجم لأسباب عمسية أو لدلامة الفكخية أ
 .ات التي تستاءبالإجخ ثع يُعمع  .يدتمع الباحث إيرالا خصيا بتاريخ مدمع البحث .ٜ

يقجم  أن وة مغ أدوات البحث في الاختبارات أو جسع البيانات فعميا استخجم الباحث واحجذإ .ٓٔ
 .ا لع تشذخ في صمب البحث أو ملاحق ذالأداة ا مظتندخة كاممة مغ 

ى السخفقة عم (3استسارة رقع ) تأليف بثلاثة مقػميغ بخصا إلىتمتدم السجمة بإرسال البحث  .ٔٔ
1 وبخلاف يقجم تاريخ إستلامو لمبحثإسبػعا  واحجا  مغ تع تقػيع البحث في مجة أقراىا أن ي

ثشيغ مغ إيجابيا  باتفاق إػع1 وعشجما يكػن التقػيع العمسي سبالإ خلال ىحاالخبيخ اعتحاره 
 .لغػيا   والسقػم المغػؼ لتجقيق إلى الأقل يحال البحث ىالسقػميغ عم

 
 

 

 
 



 

 

  

Reviewer Guidelines دليل المقىم 

 :لسخسمةاأدناه الذخوط والستصمبات الػاجب مخاعاتيا مغ قبل السقػم لمبحػث 
 :يتسغ الآزتت (4استسارة رقع )وفق استسارة معتسجة لمتقػيع  ىيقػم البحث عم .ٔ

  وىل ؟عمسكعمغ قبل بحدـــــــــب   وـــــــــػع البحث ىل ســـــــــبقت دراســـــــــتضفقخة تتعمق بسػ  -أ
أو استلال مع تحجيج مكان  )ن وججإقتباس الإ ىالإشارة إل( ؟يػجج اقتباس حخفي

 .ستلالالإ
وفق  ىفقخة محجدة صـــيغت عم (24)بــــــــــــــــ  وعش خعبيججول تقػيسي فشي تفرـــيمي  -ب  

ويقػم الخبيخ  1) :(ـــــــــــــعيفض1 :(2)1 مقبػل (3)جيــج  :ليكخت الثلاثي مكياس
بسحتػػ الفقخة وعجم تخك أؼ فقخة بجون  واختيــار واحج مشيا تبعا  لقشاعت ىبــالتــأشـــــــــــــيخ عم

 .إجابة
مكان محجد لسلاحطات الخبيخ الخاصــــــــــــة بتفاصــــــــــــيل البحث1 أو بأســــــــــــاســــــــــــيات  -ت  

 .كي يدتفيج مشيا الباحث )عمسية أو مشيجية( العامة
وفــــــــــق ثــــــــــلاث ى خلاصــــــــــة التقــــــــــػيع الستعمقــــــــــة برــــــــــلاحية الشذــــــــــخ عمــــــــــ -ث  

التعــــــــــجيلات1 أو غيــــــــــخ  ءعــــــــــج إجــــــــــخاب حمشذــــــــــخ أو صــــــــــالح لصــــــــــال)خيــــــــــارات 
 .السحجدة في الاستسارة وفــــــــــق السعــــــــــاييخ ىعمــــــــــ )لمشذــــــــــخ ح صــــــــــال

 ظ.ا حكع بحلذمكان محجد لتثبيت مدػغات عجم الرلاحية لمشذخ إ -ج  
 .خبية والإنجميدية لغػيا  السقػم التأكج مغ تصابق وتػافق عشػان الخلاصتيغ الع ىعم .ٕ
  .أن يبيغ السقػم ىل أن الججاول والأشكال التخصيصية السػجػدة واضحة ومعبخة .ٖ
 .الإحرائي الرحيحب أن يبيغ السقػم ىل أن الباحث اتبع الأسمػ  .ٗ
  .السقػم ىل أن مشاقذة الشتائج كانت كافية ومشصكية حأن يػض .٘
 .السقػم تحجيج مجػ استخجام الباحث السخاجع العمسية ىعم .ٙ
 .بػرقة مشفرمة التعجيلات الأساسية لغخض قبػل البحث حيسكغ لمسقػم أن يػض .ٚ
 ىقـــام بتقػيع البحـــث عمسيـــا عم وعيـــج خصي بـــأنـــتتػقيع الخبيخ عمل الاســـــــــــــتســـارة تسثـــل  .ٛ

دـــــجيل ت بومصمػ  و1 وان البحث يدـــــتحق التقػيع الحاصـــــل عميـــــػعيةضوفق السعاييخ السػ 
 .وفق ما مثبت في الاستسارة ىعم وســـــسإ

 
 

 



 

 

  
 

 

 

 فتتبحيتالإ    

 الصيبيغ وعمى آلو  نبيشا محمد سيجنا و دلام عمىوال ةالحسج لله رب العالسيغ والرلا

 . وبعج.خ السياميغالغُ  ووأصحاب 1الصاىخيغ

 العخاقية الجامعة –ات مبشل التخبيةية مكمجمة ذخف ىيئة تحخيخ تخكة الله تعمى بف

 :والسؤرخ في (ٖٓ )الثلاثػن صجار لإسغ اضباحثيغ مسي والسعخفي لماج العشتبعخض ال

عة الغالية1 في غخاس دموال الشافعة ةاعالقارغ الكخيع البز مشوخف ت1 ليغ/2025يمػلأ

ىحا الإصجار بسػارد العمػم لمجراسات فيو متاز إعاصخ1 متخبػؼ  ندانيإسي عم

ليكػن مخجعا  عمسيا  لمباحثيغ وشلاب العمع .. ونبخاسا  يذع  الستشػعة ندانية والتخبػيةالإ

ق إلى التصػر والإزدىار1 وبمػرة العقػل للإفخاد لمشيػض والتفػ بالإرتقاء بالسجتسعات 

 عمى الرعاب ومػاجية التحجيات في مختمف جػانب الحياة الإندانية ..

ذن الله تعالى مع السديج مغ العصاء كع بإندأل الله تعالى التػفيق والقبػل 1 ونمتكيواخيخا  

 وإياكع لسديج مغ العصاء خجمة لمسديخة التعميسية  الله لعمسي والشتاج السعخفي .... وفقشاا

 

 .... وصمى الله عمى سيجنا محمد وعمى آلو وصحبو وسمع          
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Abstract  

Many EFL preparatory school pupils struggle to achieve oral proficiency in 

English due to limited engagement and ineffective instructional strategies. 

This study aims to investigate the effect of executive attention strategy on 

preparatory pupils’ oral achievement in English and to assess the 

magnitude of its impact during the academic year (2024 – 2025). To this 

end, the following hypothesis was formulated: There is a significant impact 

of executive attention strategy on EFL preparatory school pupils’ oral 

achievement in English. The sample comprised two sections: section (A) 

serving as the experimental group, comprised of 37 pupils who were taught 

by using the executive attention strategy; and section (B), the control 

group, also comprised (37) pupils who were taught by using the traditional 

method. Data were collected using pre- and post-tests administrated to both 

control and experimental groups. The findings reveal a statically significant 

effect of the executive attention strategy on pupils’ oral achievement in 

English indicating a strong positive effect.  

Keywords: Executive attention, Impact, Oral achievement, Strategy. 
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(. 0202-0202السدارس الإعدادية في اللغة الإنكليزية وتقييم حجم تأثيرها خلال العام الدراسي )
لاستراتيجية الانتباه التشفيذي  ولتحقيق هذه الغاية، تست صياغة الفرضية التالية: يهجد تأثير كبير

على التحريل الذفهي لطلاب السدارس الإعدادية الذين يدرسهن اللغة الإنكليزية لغة أجشبية. 
طالبة تم تدريدهم  73تكهنت العيشة من قدسين: القدم )أ( بسثابة السجسهعة التجريبية، والتي تزم 

( 73السجسهعة الزابطة، والتي تزم أيزًا ) باستخدام استراتيجية الانتباه التشفيذي؛ والقدم )ب(،
طالبة تم تدريدهم باستخدام الطريقة التقليدية. تم جسع البيانات باستخدام اختبارات ما قبل وبعد 
أجريت على كل من السجسهعتين الزابطة والتجريبية. تكذف الشتائج عن وجهد تأثير ذي دلالة 

التحريل الذفهي للطلاب في اللغة الإنكليزية مسا إحرائية لاستراتيجية الانتباه التشفيذي على 
  يذير إلى تأثير إيجابي قهي.

 الانتباه التشفيذي، إثر، التحريل الذفهي، استراتيجية الكلمهت المفتهحية:

2.0 Introduction 

      Poor English language proficiency remains a persistent challenge among Iraqi 

pupils, despite English being the most commonly taught foreign language at the 

kindergarten, primary, and secondary levels. While a few fluent secondary schools offer 

French alongside English, the overall language outcomes remain unsatisfactory. Many 

pupils fall short of the English proficiency required for entry-level employment. This 

issue can be attributed to several interrelated factors: cultural, social and economic 

problems; low-income family backgrounds; and an inappropriate curriculum and 

textbook design. Moreover, the shortage of competent and experienced English 

teachers, pupils' lack of motivation to learn, and general negligence toward language 

learning further worsen the problem. These elements collectively contribute to Iraqi 

pupils’ consistently poor performance in learning English. Because there is little 

research on this topic, some research with old dates can be seen. 

        According to Haycraft (1993), one of the main reasons why pupils perform poorly 

in learning English is due to severe classroom climate, overcrowded classrooms, and 

inadequate teaching methods. While acknowledging that the school a student attends 

also has an impact on his performance, Kwesiga (2002) also claimed that a school's 

quality is usually determined by the number of amenities it offers, which in turn 

influences the students' performance and achievement.  
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        Furthermore, Ojell et al. (2023) indicated that learning attention is a physiological 

mechanism that controls how the mind processes information, acting as a regulating 

system and interacting with various states of consciousness. Furthermore, human 

interaction with the environment and learning new information depend on the capacity 

to swiftly select and evaluate inputs swiftly. One important concept that is frequently 

confused with involvement is pupils' attentiveness. Additionally, it is an element of 

persistence, positive conduct, overt participation, and behavioural engagement. 

According to Goldberg et al. (2021), the attention phenomenon is a signal for learning-

related processes that ought to be displayed in pupils' behaviour. 

2.1The Problem of the Study  

    The process of learning a new language is not simple. Speaking is the most 

challenging language skill for both foreign language teachers and pupils, therefore, 

pupils in English language classes overlook or practise this skill inadequately. English 

teachers typically emphasise writing assignments, reading texts, and practising patterns, 

but they hardly ever involve their pupils in speaking exercises. Speaking English is a 

more effective way to learn the language than reading or hearing.  

    The classic grammar translation approach is used in English language instruction at 

all general education levels in the majority of Arab nations, including Iraq. Grammar 

rules, vocabulary memorisation, text translation, and writing tasks are the main goals of 

language classes. English is rarely used actively in class; instead, the native tongue is 

used.  

     Some researchers place the possibilities of teaching speaking successfully upon the 

teaching strategies. In EFL environments, teachers might employ a variety of tactics to 

assist pupils in improving their speaking abilities. Speaking abilities can be effectively 

developed through discussions, interviews, and problem-solving exercises, particularly 

when teachers handle them properly. Zakaria (2005) stated that in an EFL setting, these 

methods can help pupils get ready for communication in the real world. Essentially, 

cooperative learning represents a shift in educational paradigm from teacher-centered 

approach to a more pupil-centered learning in small groups. It creates excellent 

opportunities for pupils to engage in problem-solving with the help of their group 

members. 
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     Therefore, the study's main focus is on the fact that preparatory school pupils 

struggle with oral English expression and have poor speaking skills. For this reason, 

language instruction that promotes communicative language use is required. Pupils 

should be encouraged to actively participate in language activities when learning 

English. Instead of being teacher-directed, English language learning ought to be more 

self-directed. Accordingly, it is hypothesised that using executive attention strategy in 

preparatory course units could enhance and advance pupils' oral English performance. 

This study attempts to answer the following question:  

 What is the effect of the executive attention strategy in teaching English as a foreign 

language on the preparatory pupils’ oral English achievement? 

2.2 Objective of the Study  

   The current study aims to investigate the impact of executive attention strategy on 

fourth-year EFL preparatory pupils' oral achievement in English. 

 

2.3 Hypothesis of the Study  

   There is a significant impact of executive attention strategy on fourth-year EFL 

preparatory pupils’ oral achievement in English.  

 

2.4 Factors Influencing Pupils’ Learning Achievement 

     According to Richards and Schmidt (2010), achievement can be defined as the 

measure of a pupil’s learning about a particular course of study, textbook, or 

instructional programme. 

2.4.1 Learning Facilities 

    Pupils are inspired and motivated to be more active in their education, as stated 

briefly by Akomolafe and Adesua (2016). Good learning facilities are mostly necessary 

for teachers to create the best possible working environment. Similar circumstances 

applied to the pupils; adequate learning resources would foster strong motivation for 

learning, which can raise their achievement.  
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2.4.2 Parents’ Role 

     "Home" refers to the place where the foundation of education and learning takes 

place, according to Kudari (2016). Strong academic performance requires that parents, 

children, and other family members create a learning environment at home. Parents, for 

example, are obligated to assist their children when they struggle with particular topics. 

They can teach their children themselves, or they can provide private tuition. 

2.4.3 Motivation  

     Hanin et al. (2011) think that motivation is the primary element that significantly 

influences a pupil's success. Additionally, it is one of the most significant elements 

influencing pupils' performance or accomplishments in English. It is closely linked to 

the success or failure of secondary school pupils' English instruction. Consequently, 

educators need to focus more on this element.       

2.4.4 Classroom Environment  

         Kudari (2016) maintains that pupils learn intellectual concepts from their teachers 

in the classroom. Teachers are responsible for completing the topic of the syllabus. 

Thus, a well-organised and disciplined classroom setting is essential. In addition to 

encouraging mutual understanding, friendliness, and collaboration between teachers and 

pupils as well as among other pupils, it is crucial for both parties must exhibit moral and 

ethical qualities in the classroom. Moreover, pupils should be provided with purposeful 

activities that help them to think and develop their understanding as a part of their 

classroom ongoing experience as asserted by Saalh & Esmaeel (2022). 

  2.5 Executive Attention    

     According to Holmboe and Johnson (2005), human cognition depends on our 

capacity to focus on specific items, spatial places, and people within our diverse and 

complicated sensory world. The ability to plan our answers, particularly in conflict 

situations where multiple responses are conceivable, is referred to as executive 

attention, which is a crucial component of attention.  

        Checa and Rueda, (2011) stated that executive attention, also known as attentional 
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regulation, is necessary for learning to overcome dominant or well-learned reactions, 

confronting new and/or risky situations, identifying and fixing mistakes, and making 

plans of action. Within Posner's neurocognitive model, executive attention is associated 

with the activity of a brain network known as the executive attention network, which 

includes prefrontal and anterior cingulate cortical areas. 

        The ability to sustain highly active memory representations in the face of 

distraction is known as executive attention. These representations can be triggered by 

environmental cues related to tasks, goal states, or action plans. The significance of it is 

that, in many circumstances, especially when response competition or interference is 

present, the active keeping of information can be advantageous. This is because 

objectives, task-relevant data, or reaction plans can be readily recovered from long-term 

memory (LTM) when necessary, and when there is no interference. However, reaction 

patterns and inaccurate information are unlikely to be recovered in situations with a lot 

of interference. Therefore, these situations create the opportunity to rely on active 

information maintenance (Kane & Engle, 2002). 

        Formally speaking, Heitz et al. (2005, p. 63) explain that executive attention and 

attentional control are interchangeable terms. Moreover,  they added that executive 

attention is  a “voluntary, effortful cognitive act that serves to maintain information 

through activation of relevant brain circuitry, inhibit the irrelevant and distracting 

information that impinges on us at any one time, and suppress prepotent response 

tendencies that are task irrelevant” .Besides that, similar concepts (executive attention; 

executive control) that are interchangeable with attentional control have been derived 

from Baddeley and Hitch's use of the term central executive.   

2.5.1 Executive Attention and Productive Skills   

      Saalh (2014) expressed that the foundation of language instruction is the idea that 

language is a means of communication. In other words, language is viewed as a social 

tool that speakers employ to convey meaning; speakers may use written or spoken 

language to discuss topics with others. 

      In any language education course, the ability to write and speak is crucial. In the age 

of globalisation, English has risen to prominence in all spheres of communication, both 
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domestically and outside. Speaking tasks frequently call on instantaneous verbal replies 

and real-time processing, which may be more impacted by multitasking demands. Al-

Bayati & Al-Bakri (2024), stated that writing assignments, on the other hand, can need 

more preparation and self-control, which might enable people to multitask more 

successfully. 

2.5.2 Executive Attention and Receptive Skills   

       Pressley (2006) highlighted that reading is a sophisticated mental process that 

involves coordinating a variety of factors, including word parts (prefixes and suffixes), 

sounds, meanings, syntax (word order), and reading comprehension techniques. Skilled 

readers must manage all of these features, coordinating them seamlessly for effective 

comprehension. Executive attention has a crucial role in reading. Readers are required 

to use their working memory at the sentence level (remembering what was read earlier) 

as well as at the letter level (for unfamiliar letter-by-letter decoded words). 

     Ismail and Al-Salihi (2025) indicated that studying and comprehending listening is a 

difficult task. They suggest that describing listening clearly and succinctly manner is 

challenging. It is one of the two language skills utilised when speaking verbally and one 

of the four primary skills employed in language instruction. Additionally, “speech 

recognition", "speech perception", "speech understanding", and "spoken language 

understanding" are all related to hearing as a pedagogical term. Furthermore, listening is 

an active process of meaning construction in which the listener automatically and in real 

time attends to and processes pertinent visual and auditory input based on the purpose of 

the listening to understand what is explicitly stated and derive all necessary conclusions 

from the message.   

2.6 Related Previous Studies  

 
Checa and Rueda (2011) 

    The study entitled “Behavioural and Brain Measures of Executive Attention and 

School Competence in Late Childhood” aimed to examine the role of executive 

attention on school competence in early adolescence. The sample of this study was 

37participants. The participants were recruited at the school by sending a letter to their 

carers with information about the general purpose of the study. The study involved two 
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sessions. In the first session, which was conducted at the school and took approximately 

50 minutes, participants filled out a questionnaire about their schooling skills. In the 

second session, children were tested individually. The data was collected by using the 

self-report version of the Health Resources Inventory questionnaire that consists of 31 

items to gather information on schooling skills. The high school board provided 

information on the official grades of all grades obtained at the end of the academic year 

by each student to gain the measure of academic achievement. Moreover, the Kaufman 

Brief Intelligence Test was used to measure intelligence. 

      The findings indicated that individual differences in executive attention and 

effortful control predict most dimensions of school competence. Also, individual 

differences in the amplitude of event-related potentials related to interference 

suppression predict school achievement and some skills important for school. The 

results are consistent with the role attributed to executive attention in self-regulation.  

3.0 Methodology  

3.1 The Experimental Design   
       The experimental research design is a framework of methods and procedures 

developed for conducting experimental research using a scientific approach with two 

sets of variables. Experimental research assists a researcher in gathering the required 

data to make better research decisions and determine the facts of a research study 

(Sirisilla, 2023) 

     A pre-test and a post-test are components of the quasi-experimental methodology 

employed in this study. The control group is performed by one class, and the 

experimental group by another. The executive attention method is used to teach the 

experimental group (independent variable). The teacher's guide's standard teaching 

methodology is applied to the control group. The results are then examined to see if any 

changes that are statistically significant.   

Table (1)  

 

The Experimental Design  
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3.2 Population and Sample  

     A properly selected group that is relevant to the goals of the study must be used to 

select participants. The set of people about whom conclusions are made is known as the 

target population, according to Enarson et al. (2004). Singh and Masuku (2013) asserted 

that sampling is the process of choosing a group of people from a population to estimate 

the characteristics of the entire population.  

     The 74 pupils in the sample were chosen from a group of pupils in a fourth-

preparatory school. Sample (A) has been chosen at random to represent the 

experimental group, and sample (B) has been assigned to be the control group. Table 2 

shows that there are 37 pupils in each section.    

Table 2 

 Sample of the Study 

 

3.3 Equalization of the Groups 

     The T-test statistics of the two independent groups in the pre-test variable are used to 

equalise the two groups. 

 

  3.4 Psychometric Properties of the Instrument    

     Before starting the study, one of the most important things to do is to look at the 

measure that will be used. Part of this involves examining the psychometric properties 

of the tools. Reliability and validity are used to produce statistics on psychometric 

qualities (Calalano, 2016). 

3.4.1 Validity of the Test  

Groups Assessment Treatment Achievement 

Experimental Group Pre-test 

 
Executive attention strategy Post-test 

 

Control Group Pre-test 

 

Traditional teaching Post-test 

 

Groups Number Gender Level 

Experimental Group 37 

 

Female Fourth Preparatory 

 

Control Group 37 

 

Female Fourth Preparatory 
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     The degree of accuracy and generalisability of the results is known as validity 

(Brown & Rodgers, 2004). 

 

3.4.2 Face Validity  

      The degree to which a test appears to assess what it is intended to measure is known 

as face validity. When an instrument accurately measures what it is supposed to 

measure, it is deemed legitimate. According to Taherdoost (2016), an instrument's 

validity is determined by how well it accomplishes the original purpose for which it was 

designed.  

 

3.4.3 Construct Validity  

      The amount to which an instrument assesses the characteristic, theoretical capacity, 

or construct that it is designed to measure is known as construct validity (Li, 2016). 

According to Lehman and Mehrens (2003), construct validity is the focus of integrating 

all evidence pertaining to the interpretation or meaning of test results; hence, all 

evidence of validity is evidence of construct validity. 

 3.4.4 Difficulty Level and Discrimination Power of Oral Test Items 

      According to Brown (2004), the difficulty of the item is "the extent to which an item 

is easy or difficult to a group of students" (p. 59).  An overly simple test may not be able 

to differentiate between test-takers who perform well and those who don't, and an overly 

difficult test may not be able to reliably assess aptitude (Mesic, 2011).               

       Alderson (1995, p. 80) defines discrimination power as "calculating the level to 

which the findings of a specific item correlate with the results of the complete test". In 

other words, a question is deemed to have a weak power of discrimination if both highly 

and lowly skilled students correctly answer it. The ability of an exam to differentiate 

between strong and poor testers is known as item discrimination. 

 

    The researcher analysed the difficulty and discrimination coefficients of the oral test 

items as they are shown in Table (3). 
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Table (3)  

  Level of Difficulty and Discrimination Power of the Achievement in English Oral Test 

Items 

question item Group 
Weight 

Difficulty 
Difficulty 

level 

Discrimination 

power 

Discrimination 

level 0 1 2 

Listening 

1 
Upper 4 1 25 

0.56 Moderately 0.58 Very Good 
Lower 18 8 4 

2 
Upper 9 3 18 

0.43 Moderately 0.43 Very Good 
Lower 22 3 5 

3 
Upper 10 3 17 

0.46 Moderately 0.32 Good 
Lower 18 6 6 

4 
Upper 8 5 17 

0.43 Moderately 0.43 Very Good 
Lower 21 5 4 

5 
Upper 6 6 18 

0.48 Moderately 0.43 Very Good 
Lower 17 10 3 

Reading 

Aloud 

Proun 

&Clarity 

Upper 10 20 0 
0.33 Moderately 0.67 Very Good 

Lower 30 0 0 

Fluidity 
Upper 2 28 0 

0.47 Moderately 0.93 Very Good 
Lower 30 0 0 

Volume 
Upper 0 30 0 

0.50 Moderately 1.00 Very Good 
Lower 30 0 0 

Intonation 
Upper 7 23 0 

0.38 Moderately 0.77 Very Good 
Lower 30 0 0 

Speaking 

Fluency 
Upper 0 10 20 

0.67 Moderately 0.33 Good 
Lower 0 0 30 

Pronunciations 
Upper 10 3 17 

0.39 Moderately 0.45 Very Good 
Lower 20 10 0 

Vocabulary 
Upper 0 2 28 

0.73 Easy 0.47 Very Good 
Lower 0 30 0 

Grammar 
Upper 0 2 28 

0.73 Easy 0.47 Very Good 
Lower 0 30 0 

Presentation 

skills 

Upper 0 12 18 
0.58 Moderately 0.45 Very Good 

Lower 10 19 1 
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     It is clear that all items in the achievement in the oral English test had a difficulty 

level ranging from 0.33 – 0.73 which indicates that they are of moderate difficulty. 

Furthermore, all items in the achievement in oral English test had a discrimination rate 

of between 0.32 – 1.00 which indicates that they had a very good discrimination 

coefficient. 

 

3.4.5 Reliability 

       A measurement is considered reliable if it yields equal and consistent results 

(Blumberg et al., 2005). According to Chakrabartty (2013), it assesses a study's 

correctness, consistency, repeatability, and dependability. The researcher verified the 

stability of her research tool by. This is done by calculating the correlation between the 

scores estimated in the second marking are those from the same marker or from another 

marker.  The researcher performed her research test on a sample different from the 

fundamental research sample to compute dependability by depending on correction 

stability. 

 

4.0 Analysis of Data  

      In the oral post-test achievement in English, the experimental group's mean score is 

21.504 with a standard deviation of 4.716, while the control group's mean score is 

13.676 with a standard deviation of 3.550. A two-sample t-test is used to confirm the 

equality of the two groups and maintain that there are statistically significant differences 

between the two research groups, experimental and control.          

       The F-ratio is independently calculated by dividing the large variance by the small 

one. For example, the experimental group's oral post-test achievement in English had a 

variance of 22.241, while the control group's pupils had a variance of 13.603. As a 

result, the calculated F-ratio is 1.765, which is less than the tabular F-ratio of 3.15 at 

two degrees of freedom of 1, 36, indicating the equality of the two research groups. 

         Because the computed t-value of 8.769 is more than the tabulated t-value of 2.000 

at a significance level of 0.05 and a degree of freedom of 72, the t-test equation is then 
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applied for two independent samples. This indicates that the two research groups' oral 

post-test performance in English differs statistically significantly, supporting the 

experimental group's use of the executive attention strategy, and Table 3 and Figure 1 

show this. 

Table (3) 

T-Test Results for the Two Research Groups (Experimental and Control) on 

Achievement in English Oral Posttest Variable  

Groups N Mean S. D Variance 

F. Ratio T. Test 

DF 

Level 

of 

sig. 
Computed Tabulated Computed Tabulated 

EG. 37 21.504 4.716 22.241 

1.765 3.15 8.769 2.000 72 0.05 

CG. 37 13.676 3.550 12.603 

 

Figure (1)  

 

Columns Showing the Mean Scores of the Experimental and the Control Groups on the 

Oral Posttest  

 

       The Eta Sequard is used by the researcher to determine the effect size of the 

independent variable executive attention strategy on the dependent variable oral 

achievement in English. The calculated Eta value for the executive attention strategy 

with the dependent variable achievement in English oral post-test is 0.516, and the 

effect size is big when compared to the ranges for the Eta coefficient. 
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5.0 Conclusions 

1. Significantly, pupils' achievement in English is improved when the executive 

attention method is applied.  

2. The teachers' need for more training courses indicates their lack of experience. 

3. The excessive use of the target source language (Arabic) as the language of 

instruction. 

5.1 Recommendations  

1. Every school should have a well- stocked library that allows pupils to use 

computers and books to advance their knowledge. 

2. Teachers should concentrate on all four of the English language skills simultaneously, 

without sacrificing any of them.  

3. It is necessary to adopt new teaching methods and strategies to excel pupils’ oral 

skills.  

4. More resources and practice guides are required for pupils to practise every day and 

advance their foundational English language skills. 

5. Pupils need more facilities, exercise books and CDs to practise daily and to improve their 

basic knowledge of English. 

5.2 Suggestions  

     Based on the basis of the previous recommendations, the researcher suggests the 

following: 

1. Investigating the role of teachers’ qualifications on pupils’ mastery of English.  

2. Exploring the relationship between the picture strip story and speaking skills.  

3. Checking the effectiveness of language teaching techniques on pupils’ productive 

skills.  
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