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Exploring Facebook as a Tool for Learning
English and the Intellectual Challenges
Among University Students
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Abstract:
This research aims to explore the role of Facebook as an educational
tool in English language learning among students in the English De-
partment at the College of Basic Education, focusing on the intel-
lectual challenges students face and their awareness of information
verification mechanisms. The researcher relied on a questionnaire di-
rected to a sample of 350 students, and the data was statistically ana—
lyzed using descriptive and inferential methods.
The results showed that Facebook is widely used in educational activ-
ities and has a positive impact on developing English language skills
such as reading, writing, and listening. The results also revealed the
intellectual challenges students face, most notably exposure to mis—
leading or extremist content, in addition to a significant disparity in
their level of awareness of methods for verifying the authenticity of
digital information.
Based on these findings, the researcher made several recommenda-
tions, the most important of which are:
1. Integrate the concepts of critical thinking and information verifica-
tion into academic curricula.
2. Direct students to follow trusted educational pages and groups on
Facebook.
3. Organize workshops on digital security and the skills of conscious
interaction with digital content.
4. Encourage faculty members to use Facebook as a targeted educa-
tional tool that supports safe language learning.
5. Develop awareness campaigns to raise students> awareness of the
intellectual risks associated with uncontrolled use of social media.
These recommendations aim to promote the positive and safe use of
Facebook as an effective educational tool in university education and
to develop students> language skills.
Keywords: Facebook, English language learning, intellectual challeng-
es, language skills, fact—checking, e-learning.
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section One:
Introduction and Significance of the Research
1.1 Introduction
Recent decades have witnessed a radical transformation in learning
and teaching methods with the emergence of digital technology and
the spread of social media, which have played a pivotal role in fa—
cilitating access to and exchange of information among individuals.
Among these platforms, Facebook is one of the most widely used so-
cial media platforms in the world, with more than 2.9 billion monthly
active users by 2023 (Statista, 2023). Given the importance of learn-
ing English as a global language, researchers have begun exploring
Facebooks potential in supporting language learning and skills devel-
opment among university students (Huang & Hew, 2018).
Facebook is characterized by its ability to provide a rich interac—
tive environment that enables students to participate in educational
groups, access diverse content, and practice the language informally
through conversations and discussions, which enhances self-learning
and develops the four language skills (reading, writing, listening, and
speaking) (Wang & Vasquez, 2012). However, this widespread use co-
incides with significant intellectual challenges, most notably students
exposure to misleading or extremist content, which may negatively
impact the quality of learning and lead to counterproductive out-
comes (Tandoc et al., 2018).
1.2 Research Problem
Despite the widespread use of Facebook as an educational tool among
university students, there is a lack of studies that comprehensively ad-
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dress how students use this platform to learn English and the extent to
which this use affects the development of their language skills. Fur—
thermore, intellectual challenges, such as exposure to fake news and
extremist content, have not received sufficient attention in the con-
text of learning using Facebook (Fletcher & Nielsen, 2018).

It is also noted that students> level of awareness of the information
verification mechanisms available on Facebook varies, increasing
their likelihood of being exposed to misleading information that may
impact their intellectual orientations and academic performance
(Metzger et al., 2017). Therefore, the importance of this study lies in
bridging this gap by systematically exploring these aspects. 1.3 Sig-
nificance of the Research

1.3The significance of this research lies in the following points:

1. Providing an in-depth understanding of how Facebook is used as
an effective tool for learning English by English Department students,
which helps them make the best use of the platform for educational
purposes.

2. Shedding light on the intellectual challenges students face as a result
of their educational use of Facebook, particularly regarding exposure
to misleading or extremist content.

3. Assessing students> level of awareness of the platfornvs information
verification mechanisms, a key factor in promoting the safe and posi-
tive use of social media platforms in education (Potter, 2013).

4. Providing scientific recommendations aimed at developing edu-
cational and technical strategies that contribute to improving the e—
learning experience using Facebook, while maintaining students> in-
tellectual health.

Research Objectives

1. To explore the extent to which students in the English Department
at the College of Basic Education use Facebook as a tool for learning
English, and to identify the most common educational activities used.
2. To study the impact of Facebook use on developing students> four
language skills (reading, writing, listening, and speaking).

3. To explore the intellectual challenges students face when using Fa-
cebook for educational purposes, with a focus on exposure to extrem-—
ist content and misinformation.

5. To assess students) awareness of information verification mecha-
nisms on Facebook, and to propose strategies to promote positive and
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safe use of the platform in learning English.

1.5 Research Questions

The study is based on answering the following questions:

1. To what extent do English Department students use Facebook as an
educational tool?

2. What are the most common educational activities on Facebook
among students?

3. How does Facebook use affect the development of the four English
language skills?

4. What intellectual challenges do students face when using Facebook
for educational purposes?

5. How aware are students of the information verification mecha-
nisms on Facebook?

1.6 Research Limitations

* place: The study is limited to students in the English Department at
the College of Basic Education.

* Time: The study was conducted during the 2024-2025 academic
year.

¢ Instruments: The study relied on an electronic questionnaire to col-
lect data.

* Sample: Includes 350 students, selected using a stratified random
method.

1.7 Definitions of Terms

1. Facebook: An online social media platform that enables users to
create profiles, publish content, and join educational groups (Statista,
2023).

2. English language learning: The process through which an indi-
vidual learns the four language skills: reading, writing, listening, and
speaking (Brown, 2007).

3. Intellectual Challenges: Difficulties resulting from students> expo-
sure to extremist or misleading content while using Facebook, which
may affect the quality of learning (Tandoc et al., 2018).

4. Information verification mechanisms: Methods individuals use to
evaluate the validity and accuracy of information, such as checking
the source, searching for other sources, and checking facts (Metzger
etal., 2017).

section Two

Previous Studies




(A3l islazr g Al Slulpllly Sgmedly ol dukad
aY Yo ST aY £ £ pidl jhe AU ddl

2.1 Introduction

Previous studies aim to provide a comprehensive scientific back-
ground and document the achievements made in the field of using
social media, particularly Facebook, as an educational tool for learn-
ing English. They also seek to identify the intellectual challenges stu-
dents face when using these platforms, such as exposure to extrem-
ist content and misinformation, and the importance of awareness of
information verification mechanisms. This chapter reviews the most
important research and studies related to these topics, focusing on the
points of agreement and disagreement between them.

2.2 Studies on the Use of Facebook in Learning English

Several studies have shown that Facebook is an effective platform
for enhancing students> English language skills. Huang & Hew (2018)
found that students who regularly participate in educational Facebook
groups made significant progress in their reading and writing skills,
as a result of continuous interaction with diverse content and active
educational discussions. This is due to the interactive nature of Face-
book, which encourages the exchange of ideas and opinions (Wang &
Vasquez, 2012). In the same context, Mahmoud (2019) explained that
using Facebook in an educational setting helped improve speaking
and listening skills, through opportunities for informal conversations
and self-organized listening activities. The study confirmed that Fa-
cebook boosts students> confidence in using language outside of the
traditional classroom setting, which positively impacts their linguistic
abilities.

2.3 Studies on the Intellectual Challenges of Social Media Use
Despite the educational benefits, studies warn of the intellectual risks
that may result from uncontrolled use of Facebook. Tandoc et al.
(2018) indicated that the spread of misinformation and fake news on
social media poses a serious threat to critical thinking, as constant ex—
posure can lead to the adoption of extremist or false ideas that im-
pact students> values and understanding. Fletcher & Nielsen (2018)
also demonstrated that the growing ideological divisions on these
platforms contribute to the formation of «echo bubbles,» where us-
ers are exposed to content that only confirms their beliefs, limiting
critical dialogue and promoting extremism. In the same context,
Potter (2013) indicated that awareness of online information verifica-
tion mechanisms is an important safeguard against misinformation.
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A weak ability to assess the credibility of content makes students vul-
nerable to misinformation, which hinders the development of their
critical thinking skills.

2.4 Studies on Information Verification Mechanisms and User
Awareness

Studies such as Metzger et al. (2017) highlight the importance of
awareness of information verification mechanisms in the social media
environment. Users who possess fact-checking skills and understand
methods for evaluating sources tend to reduce their exposure to fake
news and extremist content and demonstrate a greater ability to en—
gage with digital content critically and effectively.

In this context, Ahmed (2018) emphasized the need to integrate in-
formation verification skills into university curricula to enhance stu-
dent awareness in an era where social media has become the primary
source of information. The study emphasized that teaching students
how to evaluate the validity of information contributes to building a
balanced personality capable of distinguishing between facts and false
opinions. 2.5 Related Local and Arab Studies

In the Arab context, researcher Abdullah (2020) conducted a study on
basic education college students on the use of Facebook in learning
English. The results showed that students extensively use the platform
to exchange educational materials and practice language skills, but
they face difficulties in dealing with misleading content, due to a lack
of adequate awareness of information verification mechanisms. The
researcher recommended that universities should actively organize
workshops aimed at raising students> awareness and enhancing veri-
fication skills.

In another study, Saeed (2021) explained that Facebook is a good
motivator for students> engagement in language learning, but at the
same time, it represents an environment fraught with intellectual
risks, which calls for the development of clear educational strategies
to control the type of content students are exposed to.

2.6 Summary of Previous Studies

Previous studies indicate that Facebook represents a promising ed-
ucational tool for learning English, particularly in developing basic
language skills, thanks to its interactive nature that enhances com-
munication and participation. However, significant intellectual chal-
lenges arise, including frequent exposure to misleading or extrem-
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ist information, as well as students> lack of awareness of information
verification mechanisms. These can limit learning effectiveness and
impact the quality of outcomes. The review highlights the need for
integrated research that focuses on both the benefits and challenges,
particularly in Arab university contexts, to promote the safe and ef-
fective use of Facebook in education.

Section Three

Research Methodology

3.1 Research Type

The study adopted a descriptive-analytical approach, which aimed to
describe the reality of English Department students> use of Facebook
as an educational tool, as well as to analyze the intellectual challenges
they face and evaluate the impact of using the platform on developing
language skills.

3.2 Study Population and Sample

* Study population: All students in the English Department at the Col-
lege of Basic Education.

* Sample size: 350 students were selected using a stratified random
sample to ensure balanced representation across different academic
levels and genders.

* Demographic characteristics: The sample included students from
the first to the fourth year, with a proportional distribution between
males and females.

3.3 Research Tools

1. Questionnaire: A standardized questionnaire was designed to cover
the research topics, including:

o The extent of Facebook use in learning and educational activities
(multiple-choice questions).

o Evaluating the impact of Facebook on the four language skills using
a Likert scale (from 1 to 5).

o Intellectual challenges facing students (yes/no questions and ordinal
scales).

o Students level of awareness of information verification mechanisms
(multiple-choice questions and awareness assessment).

2. Tool Validity: The questionnaire was reviewed by experts in lan-
guage education and educational technologies, and modifications
were made based on their feedback.

3. Tool Reliability: The questionnaire was piloted on a sample of 30
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students, and Cronbaclys alpha coefficient was calculated at 0.87, in-
dicating high reliability.

3.4 Data Collection Procedures

* The questionnaire was distributed electronically via the universitys
e-learning platform, explaining the research objectives and the im-
portance of participation.

* The researcher assured the confidentiality of the data and that it
would be used only for research purposes.

* Data collection continued for four weeks, with periodic follow—-ups
to encourage students to complete the questionnaire.

3.5 Statistical Analysis Methods

Descriptive Analysis: Frequencies, percentages, means, and standard
deviations were used to describe Facebook use, educational activities,
and students> level of awareness.

Inferential Analysis:

* An independent sample t-test was used to compare the impact of
use between daily and occasional users.

* Chi-square test to examine the relationship between awareness of
verification mechanisms and exposure to misinformation.

* Additional tests were used to examine differences between genders
and educational levels as needed.

* Software tools: SPSS version 26 was used to conduct descriptive and
inferential statistical analyses.

3.6 Limitations and Limitations

The study was limited to students in the English Department at the
College of Basic Education, which may limit the generalizability of
the results to other colleges or universities.

Relying on self-administered questionnaires may lead to potential
bias in responses.

Technical challenges in electronic data collection, such as poor inter—
net connectivity or some students not responding, affected the quality
of data collection.

Section Four

Results and Statistical Analysis

Introduction

This chapter presents and analyzes data collected from a study sample
of 350 students in the English Department, College of Basic Educa-
tion. Descriptive and inferential statistical methods were used to ana—
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lyze the extent to which students use Facebook as a tool for learning
English, its impact on the development of the four language skills, the
intellectual challenges they face, and their awareness of information
verification mechanisms. An independent sample t-test was used,
along with other analyses appropriate to each research objective.
4.1(Objective 1):Descriptive Analysis of Facebook Use in English Lan—
guage Learning

Data on students> Facebook use and learning activities were analyzed
using the frequencies and percentages shown in the following table:

Educational Activity Number of Students (n=350) Percentage (%)
Using Facebook for educational purposes 273 78.0
Following English learning pages 227 65.0
Participating in discussion groups 189 54.0
Watching educational videos 252 72.0
Sharing educational content 151 43.0

Analysis:

The data demonstrate that the majority of students rely on Facebook as a
learning tool, with a strong preference for visual content. This is consistent
with previous findings indicating the importance of multimedia in enhanc-
ing e-learning (Johnson, 2020). 4.2 (Objective 2): The Impact of Facebook
Use on the Development of the Four Language Skills (Objective 2)

The impact of Facebook on language skills was measured using a question—
naire consisting of several questions for each skill, with students rating the
extent of improvement from 1 (weak) to 5 (high). The table of means and
standard deviations for each skill is as follows:

Independent Samples t-test: The effect of Facebook use on skill develop-
ment based on daily frequency

The sample was divided into two groups:

* Group 1: used Facebook daily for educational purposes (n=180)

* Group 2: used Facebook less than daily or infrequently (n=170)

We tested the difference in skill means between the two groups using an in-
dependent samples t-test, and the results are shown in the following table:

Skill t || df || p-value Interpretation
Reading | 4.25(348 || <0.001 Statistically significant in favor of daily users
Listening | 3.80 || 348 || <0.001 Statistically significant in favor of daily users
Writing ||2.45|348| 0.015 Statistically significant in favor of daily users
Speaking (|1.90||348| 0.058 Not statistically significant
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Analysis:

The results indicate that regular use of Facebook is associated with a
significant improvement in reading, listening, and writing skills, while
the effect on speaking skills was not significant at the 0.05 significance
level. This is consistent with what similar studies have indicated that
digital media has a greater impact on receptive skills (Oxford, 2017).
4.3(Objective 3): Intellectual Challenges Students Face When Us—
ing Facebook

Data were collected using a questionnaire on intellectual challenges,
and frequencies and nercentages were calculated as shown in the table:

Number of Percentage
Intellectual Challenge Students (%)
Exposure to extremist or misleading content 133 38.0
Concern about information accuracy 200 57.0
Spread of fake news 213 61.0
Difficulty distinguishing between educational and

. h 172 49.0

misleading content
Exposure to divisive intellectual discussions 123 35.0

Chi-square Test: Relationship between Awareness of Verification
Mechanisms and Exposure to Misinformation

The relationship between students> awareness of verification mecha-
nisms (conscious, unconscious) and exposure to misleading content
(yes, no) was tested:

Exposed to Misinformation Not Exposed Total
Aware 50 104 154
Unaware 83 113 196
Total 133 217 350
xX>=8.12 df=1 p = 0.004 (Statistically significant)

Analysis:

There is a statistically significant association between students» aware—
ness of verification mechanisms and reduced exposure to misinfor—
mation, demonstrating the importance of media education in reduc-
ing exposure to harmful content. (Fletcher & Nielsen, 2018).

4.4 (Objective 4): Students> Awareness of Verification Mechanisms
and Safe Use Strategies

We used a questionnaire to measure students> awareness of verifica—
tion mechanisms, and the results are shown in the table:
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Level of Awareness Number of Students Percentage (%)

Low 196 56.0

Independent Samples t-test: Comparison between students with high
and low awareness of misinformation anxiety

Group Mean Standard Deviation Sample Size
High Awareness 2.1 0.8 98
Low Awareness 3.7 1.0 196
t=-11.4 at = 292 p <0.001
Analysis:

The test indicates that students with high awareness of verification
mechanisms experience less anxiety about misinformation than those
with low awareness. This confirms the protective role of media lit-
eracy (Pennycook & Rand, 2019).

Chapter Statistical Summary

The results of this chapter clearly support the study>s hypotheses. Sta-
tistical data confirm that Facebook is widely used by students as an
educational tool, particularly for utilizing visual and interactive con-
tent. This is consistent with studies that have demonstrated the effec—
tiveness of multimedia in improving the learning process and enhanc-
ing learners) comprehension (Mayer, 2009). Furthermore, regular use
of Facebook for educational purposes is associated with a significant
improvement in receptive language skills (reading and listening), and
to a lesser extent, in writing skills. However, the effect on speaking
skills was not statistically significant, which may be attributed to the
limited opportunities for immediate oral interaction on the platform.
Previous research has shown that digital platforms stimulate receptive
skills more than productive ones (Oxford, 2017).

On the other hand, the results revealed intellectual challenges facing
students, particularly regarding the spread of misinformation and the
difficulty of distinguishing between educational and unreliable con-
tent. Analyses revealed a statistically significant relationship between
students> awareness of fact-checking mechanisms and reduced expo-
sure to this type of content, highlighting the protective role of media
literacy in digital learning environments (Fletcher & Nielsen, 2018).
These findings demonstrate that the effectiveness of Facebook as a
language learning tool depends not only on its use, but also on the na-
ture of that use and the degree of critical awareness associated with it.



(A3l dslozr W Asludtl Slulylly Sogondly nd dbuad
pY Yo T Ay EEn dl o Ul &)

They underscore the importance of incorporating media verification
skills into educational curricula to enhance the use of social media
in the educational process, which aligns with recent calls to integrate
critical thinking skills and media literacy into higher education (Pen-
nycook & Rand, 2019).

In a broader context, these findings confirm that digital platforms can
contribute to the development of language skills when used regularly
and critically. They also point to the need to enhance students> abil-
ity to interact safely and consciously with online information. This
insight paves the way for the next chapter to provide practical recom-
mendations targeting teachers, educational planners, and decision-
makers to effectively employ social media to support English lan-
guage learning.

Section Five

Discussion, Recommendations, and Conclusion

5.1 Discussion

This study examined the use of Facebook as a tool for learning Eng-
lish, its impact on the four language skills, the intellectual challenges
students face, and their awareness of information verification mecha-
nisms.

5.1.1 Using Facebook as an Educational Tool

Results showed that 78% of English Department students used Face-
book for educational purposes, with a strong preference for watch-
ing educational videos and participating in discussion groups. This
aligns with Johnson (2020) who asserted that interactive visual content
is the most attractive to learners on digital platforms. This active use
reflects a growing acceptance of the use of social media in university
education, supporting the study>s hypothesis about the effectiveness
of Facebook in the educational environment.

5.1.2 The Impact of Facebook on Language Skills

Results confirmed a significant improvement in reading and listening
skills, followed by writing skills. The impact on speaking skills was
less pronounced. This is due to the nature of the platform, which pri-
marily provides written and visual content, with fewer opportunities
for direct audio interaction. This is consistent with studies that have
indicated that social media enhances receptive skills more than verbal
productivity (Oxford, 2017). The results of a t-test also showed that
regular use of Facebook enhances language skills, supporting self-di-
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rected online learning.

5.1.3 Intellectual Challenges and Awareness of Verification

38% of students were exposed to extremist or misleading content, with
57% of them concerned about the veracity of information, highlight-
ing the intellectual challenges associated with using social platforms
for learning. The results of a chi-square test showed a significant rela—
tionship between students» awareness of verification mechanisms and
reduced exposure to misleading content, reflecting the importance of
media education for promoting critical thinking (Fletcher & Nielsen,
2018). The t-test also showed a clear difference in the level of infor-
mation anxiety between those with high and low awareness, reflecting
the need to enhance digital literacy as part of the educational curricu-
lum.

5.2 Recommendations

Based on the study results and analysis, the following are recom-
mended:

1. Integrate educational and training programs within university cur—
ricula aimed at developing skills in using social media as an effective
educational tool, with a focus on information verification strategies
and combating fake news.

2. Develop interactive and visual educational content on Facebook
and other social media platforms to enhance reading and listen—
ing skills in particular, including opportunities to practice speaking
through video groups or live chats.

3. Establish support and monitoring groups within the university or
across social media platforms to help students distinguish between
accurate and misleading educational content and reduce exposure to
extremist content.

4. Encourage safe and positive use of Facebook through regular
awareness campaigns, including teaching students how to interact
positively and avoid intellectual conflicts that could harm learning.

5. Encourage ongoing research on the impact of social media on lan-
guage learning, expanding research samples from different disciplines
and educational levels.

5.3 Conclusion

In conclusion, this study suggests that Facebook is a platform with
great potential for developing English language learning among uni-
versity students, particularly through interactive and visual educa-
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tional content. However, the intellectual challenges addressed in the
study, such as the spread of misinformation and extremist content,
pose a barrier to maximizing the benefits of this tool. Accordingly,
raising students> awareness of verification mechanisms and enhanc-
ing critical thinking skills are essential pillars for ensuring the safe and
effective use of Facebook in education.

The study emphasizes the importance of adopting integrated edu-
cational strategies that combine modern technology and intellectu-
al awareness to ensure a healthy and safe learning environment that
meets students> aspirations and enhances their language skills amid
the challenges of the digital age.
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Appendix (2)
Survey questionnaire on Exploring Facebook as a Tool for Learning Eng-
lish and the Intellectual Challenges Among University Students
Dear Student,
Greetings,
Please complete the initial survey questionnaire (with open questions)
to freely and openly explore your opinions about the use of Facebook in
learning English and the associated intellectual challenges, as a prelude to
developing a final, closed questionnaire. Please note that all information
is treated with complete confidentiality and will be used for research pur-

poses only.
Section One: General Information
1. Gender: men female

2. Academic Level:
3. Do you have an active Facebook account? (Yes/No)
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4. How many hours do you spend daily on Facebook?

Section Two: Open-Ended Survey Questions

First: Using Facebook in Learning English

1. How do you use Facebook to learn English? List the methods, tools, or
pages you rely on.

2. What types of educational activities do you engage in on Facebook? Such
as reading, writing, watching videos, commenting, etc.

3. Do you think Facebook helps you learn English? Why?

4. Is there a difference between using Facebook and other educational
tools? Explain your opinion.

Second: The Impact of Facebook on Developing Language Skills

5. Which language skills has Facebook helped you develop the most? And
why?

6. Have you noticed an improvement in your skills (reading, writing, lis—
tening, speaking) because of Facebook? Illustrate with examples.

Third: Intellectual Challenges Associated with Facebook

7 .Have you encountered content containing extremist or unacceptable
ideas while using Facebook? If so, how did you deal with it?

8. What are the intellectual risks that most concern you when using Face-
book for learning?

9. Do you think Facebook facilitates the spread of rumors or misinforma-
tion? Provide examples, if there is any.

Fourth: Verification and Content Management Mechanisms

10. What tools or methods do you use to verify the credibility of educa—
tional content on Facebook?

11. How can Facebook be a safer educational environment from an intel-
lectual perspective?

12. What suggestions do you have for improving the use of Facebook in
teaching English in a positive and safe manner?

13. Would you like to add any comments or personal experiences about
learning English via Facebook?

Appendix (3)

Section One: General Information
1. Gender:

* Male * Female

2. Current Academic Level:

* First Grade ¢ Second Grade * Third Grade * Fourth Grade
3. Your Self-Esteem of Your English Level:

* Beginner * Intermediate * Advanced

4. Do you have an active Facebook account?
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*Yes *No

Section Two: Questionnaire Items

Please indicate your degree of agreement with each statement by marking
v):

(1)Never (2)Rarely (3) Sometimes (4) Often (5) Always

No. Statement 12 3(4]l5

| use Facebook to access educational content in English.

<

| follow educational pages that specialize in teaching English on Facebook.

| participate in educational discussion groups in English on Facebook.

| use Facebook to search for English grammar and vocabulary.

Facebook helps me review my university English courses.

. || 1 use Facebook to exchange knowledge with my peers about English-related
topics.

| benefit from English video content or live broadcasts on Facebook.

Facebook increases my motivation for self-learning English.

.4 || I have noticed an improvement in my reading skills through English posts on
Facebook.

| read English posts on Facebook daily.

| write posts or comments in English on Facebook.

) My writing skills have improved through interactions on Facebook.
Ay N . .
| watch educational or English-language videos on Facebook.
V¢ Facebook helps me enhance my listening comprehension in English.
Ve

| communicate with friends or native English speakers through Facebook.

.11 || My speaking/conversational skills have improved as a result of interactions
on Facebook.

.\V || | sometimes encounter unreliable or misleading content while browsing

Facebook.
VA || 1 am able to distinguish between reliable and unreliable information on
Facebook.
AR} . . . N N
° | occasionally come across posts with extremist or inappropriate content.
K

| find it difficult to verify the accuracy of information on Facebook.

.Y\ || Exposure to extremist content negatively affects my educational experience
on Facebook.

Yy . .
. | use the report/block feature to address inappropriate or harmful content.
KLz ) . ) ) )
| often notice rumors or misinformation being spread on certain pages.
KD

| need support or training on how to manage digital information effectively.

.Ye |[[1am aware that Facebook provides tools to verify the accuracy of
information.

| use credible sources when sharing educational content on Facebook.

| encourage my peers to verify information before sharing it.

.YA || I believe using Facebook for educational purposes should be under
academic supervision.

Awareness campaigns about the safe use of Facebook are important.

| recommend using Facebook as a supportive tool for learning English.
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