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AnInvestigative Study on the Impact™
of Classroom Discourse Interaction
on Enhancing the Oral Performance
oth Preparatory School of Iraqi EFL

Asst. Prof Dr. Husam Mohammed Kareem
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=3 Abstract;

Classroom discourse interaction which has a particularly pow-
erful potential influence in EFL settings is that of classroom
talk involving oral, verbal interaction between teacher and
student as an important means of immersing students in the
language becoming carriers of the language. and of *switch-
ing them on’ as effective learners, It is relevant wherever chat
in the classroom may take place, Hence, this paper discusses
the importance and effectiveness of classroom discourse in-
teraction for improving the5th preparatory level Iraqi EFL
students with the possibility to create interactive environment
s0 that students should indulge in genuine and real conver-
sation in English, The population of the study is limited to
EFL 5th preparatory stage students in Maysan Province/Iraq
at the scholastic year 20242025, The study includes (81) stu-
dents distributed into two groups (experimental & control).
The number of students in the pilot testing sample is (25). Two
tests, the pre— and posttest, have been employed to achieve the
aims of the study, Scrutiny of the findings implies that train-
ing in classroom discourse interaction with preparatory school
students is more effective to facilitate students: acquisition of a
foreign language and development of oral skills, Consequent—
Iy, the posttest test results of experimental and control showed
a significant difference in the posttest situation. Based on the
results and discussions, the following are deduced; recom-
mendations and future prospects are deduced.
Kevwords: Impact, Classroom Discussions, Success, oral per—
formance, classroom discourse interaction
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1. Introduction

1.1 Statement of the Problem

For the same reason, EFL learners might find communicat-

ing in class through English a tough task today. So, all they

are focusing on is fluently and accurately speaking A better

than average performer was the ELT teacher whose expertise
should hopefully include here the capacity to establish a sce-
nario of a linguistic communicant room in which users may
thrown the dialect. Therefore, the specific focus of the current
study is classroom interaction possibilities to generate students
spoken output, such that it, turns out to be that of the profi-
cient, expert and able language users in action and what they
leave the classroom with, in their mouths and minds in terms
of language competence and overall, sense to be used com-
petently and immensely in various interactive situations tied
to the employment of target language. No few of studies even
maintain that EFL learners had updates problems for promo-
tion of conversation.

According to Rababa:h (2005), EFL Iraqi learners have diffi-
culty speaking English, if at all, :Speaking English Correctly:
Problems Encountered by EFL Arab learners. Most students
lack the translation and communication tactics and jargon to

g Sty i Y1y bl ety gl 0 s

convey what they want to say and move the ball forward. Sim-
ilarly, in Basim (2007) study, it was revealed that most of Ira-
gi students have pitfalls in speaking in EFL. English language
used in teaching contents use of mother tongue errors origi-

nality real source, lack of knowledge anxiety result fear from
error making, listen strategy wrong listening strategies, lack
of practice heavy load from the classrooms (so many students

Vé¢

in one place) time insuflicient time in learning classes, ana-
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"tomical poster, anatomical wall paper anatomical free paper,

anatomical e- mail, anatomical TV and computer, anatomical
student in to group,

In addition to this, Kadhim and Saleh (2017) list other points,
that Iraqi EFL learners are very hesitant at initiating and clos—
ing a conversation. Possible causes for this issue were suggest—
ed including the textbook, lack of real conversation, strategies
of learning conversation and students’ weakness in speaking
and their lack of knowledge of talk structure. Due to all these
reasons Iraqi EFL students do not speak well. You only need
to invent a single terrible treatment solution to have one. The
present study thus, advocates interaction among the learners
in the class.

1.2 Aims of the Study

There are some goals having which the study concludes itself
The study aims at:

1. Studying the influence of classroom discourse interaction
on enhancing Iraqi—-EFL 5th preparatory students’ conversa-
tional performance,

2, Teaching students how to communicate in conversation
with others.

3, Increasing participation of students in classroom talk,

1.3 Significance of the Study

This, we believe, is a crucial step towards the improvement
of EFL Iraqi 5th preparatory students classroom discourse in-
teraction since this interaction atmosphere leads sometimes
to implication of the study of the process of students to make
them use this interactive communication EFL Iraqi 5th pre-
paratory students naturally, which makes the process of their
doing real conversation furthermore in English getting an in-
voluntarily achievable task. Classroom talk can also be a way
to effect language production, so that, through the good op-
portunity of doing conversation, students practiced (target)
language. Debrief Definition: A debrief is when students can
share their reasoning and thinking in a rich classroom discus-
sion, Conclusions This research is hopefully one of the small
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efforts to create a better atmosphere for improving the teach-
ing of English-Speaking courses in the preparatory schools in
Iraq. This study may also set a basis for other future studies in
this area. This research is useful for the teacher to improve the
students score in speaking,

1 4 Research Questions

The present study will examine the following issues:

1. Is there a difference in post-test (Mean Scores) of experi
mental group students who are taught Science through CDI
and those of the control group who are taught Science by the

conventional method?

2. How much effect of CDI on developing Iraqi EFL 5th pre-
paratory students: A— Listening skill performance in conversa—
tion?

1.5 Procedures of the Study

To meet the objectives of the research, the following steps are
followed:

1. Choose, by random selection, a group of 5th grade students
in a preparatory school and divide it in two groups: a control
group and an experimental one.

2. Develop a pre-and posttest for expert review to validate the
test,

3. Pilot testing to evaluate the test’s reliability and feasibility.
4. Giving (as a Pre - test) the test to the experimental and con-
trol groups in conversation to make comparison and know the

Ay g Bty ekl sty lly S goudly ol 12 il

students: performance doing conversation,

5. The implementation of a final administration of the test (as a
post-test) on the students of both groups to see if the classroom
interaction makes any difference in the students: performance
in speaking has been discontinued.

6. Analyzing the data that has been collected to obtain the find-
ings using appropriate statistical techniques Lastly, reporting
back the findings and making conclusions and recommenda-

tions for further studies.
1.6 Definition of Basic Terms Effect
Collins (1979:451) says that the term Impact is a change in the

VER
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" ''thing or person caused by another thing or person. Operation-

ally the notion of Impact can be defined in the present research
as both the notion and the act of the classroom discourse-based
interaction influencing the development of students’ perfor-
mance in conversation.

Classroom discourse according to Van de Walle et al (2014: 201
is the discussion that takes place during a lesson by all partici-
pants,

Gonzalez (2008:13) refers to classroom discourse where there
is teacher—student and student—student talk as a crucial aspect
of learning. Since much of what flows from a healthy exchange
of ideas may be the expression of competing ideas, nurturing,
constructive school environments are extremely important to
all students,

Chomsky (2006:103) takes “performance” to mean the applica-
tion of a particular competence to speaking-hearing proce-
dures, and the actual display of knowledge,

As Geis (1995:184) notes, (p)arties to a conversation often take
turns to do things that seem to be that end, and the constitu-
ents of the turn present themselves as pairs. In the present in-
vestigation, the concept of conversation may be operational-
ized and to the students: oral proficiency in the classroom. It
is a lesson format that promotes student conceptual and lin-
guistic development through dialogue and all students are held
accountable for participation

3. Literary Review

2.1 Definitdon of Classroom Diiscourse

Classroom discourse, for example, is a kind of talk «defined
and treated as an autonomous entity viewed in its own right:
as distinct from other kinds of talk characterizable by norms of
speech and non-verbal behavior, and by identifiable openings
and closings: (Gumperz 1977:17),

Widdowson (1984:100) also describes classroom discourse as
an interactional communicative event but in the classroom.
That is a communicative act (and its generic form) and there
maybe is interactivity (interaction, there is something to com-
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municate and a sender and another entity that can receive the
communicate object, and there is even inter—action (the send-
er, receives a feedback),
Linguistically, M A K Halliday (1978a) believes that discourse
is; the unit of linguistic description, According to him, Dis—
course can be divided to variety of types of language in texts
made possible by distinct social categories like newspaper dis—
course, advertising discourse, classroom discourse and medi—
cal consultation discourse (Faircluogh, 1992.3) Thomson
{2022) defines classroom discourse as all the spoken and writ-
ten language in the classroom. It refers to oral language in the

classroom situation of teachers and students,
Clark and Clark (2008) contradict all this arguing that the term
classroom discourse refers to that (interactional) kind of the

- :‘r=l-| i

=kt g8

classroom processes, so something «what is happening in the
classroom class,, It is a complex social cultural act, which en—

compasses processes of sense-making in the construction of
students: social identities. The role of teachers in the class-
room is irreplaceable when teaching and learning as we know
it. This is as they mediate the learning processes and uses of
power (Neary, 2016) in dynamic that include how power rela-
tionships in these spaces form and the language that is spoken

Py (75 S P PES T TP

in the place that has this weight, It is then very important what
the role and the communication process is in the classroom

3

between the teacher and the students,

3 Classroom Discourse Interaction

Teacher-Whole class

opines that in most of the EFL classroom settings, it is always
the teacher who starts to use this classroom talk by asking ques-
tions, then students react to the teachers question by voic-
ing out what they know and understand. It implies that when
there is teacher-to-total-class interaction, the teacher should

motivate students to speak by posing questions to them orally.
Rivera (2010:47-61) on the other hand posits that there exist
four types of teacher— whole- class interactions: explanations,

=5 d : - . : VEAM
praisings, information and directives. It suggests the impor-
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"tance of the interaction between the teacher and the class as a

whole in enabling students to speak

Student —Student (S5)

Paula (2002:128) states that students talk to each other about the
subject reinforces students: learning, and is a good strategy for
learning. But the teachers may also foster students: interaction
and aveid passivity, and thus help the students become active
participants in the learning situation and, at the same time,
create a supportive atmosphere, affording them copious prac-
tice and exposure to the foreign language Here, students can
practice using the language freely under control, overcoming
weaknesses, have a clear understanding of levels, and of what
they need to work on. Many approaches to learning, also, as—
sume that information is constructed and skills improved as
students talk to each other.

Mingling

McDonald (2020) also argues that the mingle pattern is an ac—
tivity that could be used to animate the classroom a bit and to
make the task of teaching and learning more appealing, One
such technique, “mingle” (also known as “speed speaking”), has
students mingling and talking to one another to learn about
a topic. Practice the mingle as a prompt for question, answer
practice is often used, After mingle titme, you might have stu-
dents walk around the room to meet and greet other people
and find a person... "who has the same color socks on/ in the
same place they were when they woke up that morning'who
ate salad for lunch or the same food you are currently eating
etc., you are experiencing the same thoughts.

Conversation

Gabor (1983:13) states that: ‘talk is the main form of commu-
nication through which we reveal our emotions, our feelings,
our thoughts, our intensions and our feelings to strangers’, It's
also one of the best ways of getting to know one anther to form
new relationship.

Plus, conversation is a method of exchanging the world and
our experience of it with others, and sharing ourselves with
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tioning (or reasoning) speaker enters or participates in dialog
in a way that builds a shared focus of attention and seeing, and
negotiates role-relationships. In reality, much talk appears to
have a measure of both gualities: we represent a gradient from
the wholly transactional to the strictly interpersonal (Cutting,
2002:23).

Schegloff also described conversation as a «big term: character—
izing a state of communicational affairs where only one-at-a-
time talks and where everyone is involved in one conversation
(2012:375-6) Schegloff also defined conversation as < a condition
of communication in which turn-taking individuals, and to the
extent there are, is organized into particular sets and subsets;
(e.g.;: a family, a pack of friends, a discussion group) around a
certain stretch of time>.

Elements of Conversation

Conversation Skill is Five Faceted According to Harris (1974)
conversation skill has five components.

Perception

Speech in face-to—face communication requires both a speaker
to react to and one to initiate speech.

Grammar

A student should be able to mange to put a correct sentence to—
gether in discussion. This is in agreement with Heaton:s (1978)
claims that the ability of the students to manipulate structure
and to identify appropriate structures is acceptable. Grammar
also helps in studying the correct way to be proficient in a lan-
guage by writing and speaking it.

Vocabulary

The appropriate choice of word wvsed in communication is
known as the vocabulary, One is unable to express ideas and
opinions in speech, or in writing, unless the vocabulary is suf-
ficient. learners with a limited vocabulary tace yet another
barrier to learning a language. Little can be expressed without
grammar, and nothing can be expressed without vocabulary,
Thus, the researcher concluded the fact that English learners
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" “'who fail to learn vocabulary cannot speak or write English ef-

ficiently (Flecky and Gitlow, 2019,

Pronunciation

This latter is used in the formation of a clearer language of
which students communicate by means of phonetics. That
would be the phonological mechanism, which is part of a
grammar that consists of parts and rules about how sounds
alternate and pattern out in a language, a phoneme part and
a supra—segmental part. From the above statement, the re-
searcher assumed that Phonetics is the study of how words are
pronounced properly when they are pronounced by people in
any language. Pron unciation is relevant to communication
in that it helps people to understand lan-guage as far as it is
language (Ibid:1978).

Fluency

According to Ellis (2009:475), fluency refers to the use of the
target language in real communication to indicate the mean-
ings. The ability to read, speak, or write easily and smoothly
with expressive content is called fluency, In other words, the
speaker can read, understand, and respond to a language in
which meaning and environment have been united simply and
transparently, The ability to talk in a particular language flu—
ently and in a correct manner is called fluency,

4. Previous Studies

Classroom interaction was once the focus of numerous stud-
ies that researchers including teachers, linguists and scholars
either conducted or participated in those studies.

Bailey (1974) examined the organization of classroom dis-
course from the student to the autonomous classroom. For
example, 9 secondary social studies teachers, from a group of
30 who had just graduated from the University of Nebraska,
were selected randomly. The research found that each of the
nine teachers experienced a profound shift in interaction pat-
terns following two years of experiences in an autonomous
classroom. Second, higher direct influence behaviors indi-
cated that in autonomous classroom lessons, most instructors
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were relatively indirect in teaching,

On the contrary, Consolo (2006) did a study Eclectic approach
for teacher code—switching 303 on university level EFL class—
rooms in Brazil to explore and investigate teacher speak, pu-
pil talk and student perceptions of communication strategies.
Both the teacher and students play social roles, The investiga—
tion put special emphasis on oral interaction that occurred in
these classes and the characteristics of teacher/student input in
classroom interaction, A mixed-method design has been ap-
plied to collect the data and both qualitative and quantitative
techniques (i.e questionnaires, interviews, observations) have
been used for doing that, The data was recorded and tran—
scribed after data—analysis procedures, The students: back-
ground information and reasons for learning English were col-
lected through questionnaires. Five classes were attended with
four teachers and 57 students aged 17-25 years participating in
the study. Most of the students were first years. Type of activity
and pedagogical purpose were considered, but also interaction
patterns (class, groups, pairs) and the ways in which these pat—
terns are applied in support of the goal of'a lesson. The findings
of the study have shown that interaction is constructed under
teachers “scaffolding, which is defined according to the actual
form of question and sub-questions applied, and follow-up
transfers, tees or other aid based on the way in which a student
responds, The instructor carefully directed the content of the
conversation necessarily maintaining the grammatical respect
in students» engagement and dialogue,

Likewise, at the empirical level, Bicha (2016) investigated the
development of EFL students spoken proficiency through class—
room interaction, This study aimed to examine how classroom
interaction has an impact on the oral production for students,
and to clarify why the successful classroom interaction in EFL
classes is important, Finally, examine students: responses to
interactive learning. For data collection, in this study, a ques—
tionnaire that receives data from the self-reported behaviors
and beliefs of the participant was used. This study concentrates
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" "on third-year students the English department. The partici-

pants: sample was 80 and was split in two groups, controlled
and experimental. The research confirmed that the classroom
is a very important means for the students to practice and en—
counter EFL in a comumunicative situation and to develop skill
in (language in) particular oral production, because all students
want to develop their ability to express themselves in speaking
of the target language in a wide range of situation. In addition,
students do like to learn cooperatively and in different way due
to the fact that they like, and they find it helpful to use the dif-
ferent technigues.

Likewise, another study dealing with analyzing oral interac-
tion in the classroom was studied by Bouhafid (2018) as well.
This study aims to explore the types of interaction in an EFL
classroom and the teachers techniques to involve students
in the class, A case study was conducted with first years EFL
students at the English department of Tlemcen University for
this purpose Data were obtained using two research instru-
ments:; a student questionnaire and a classroom observation,
Data collected were assessed qualitatively as well as quanti-
tatively. The results indicated that in the EFL classroom, two
types of classroom interaction occurred, The teacher utilized
a sequence of initiation (teaching the question), response (stu-
dents responding to the teachers question), and feedback (the
teacher informing the students how well or poorly they have
performed) to interact with the students. Moreover, students
asked for clarification questions and challenged and addressed
several issues with the teacher or their peers,

In other words, Alsaif (2018) examined the pattern of classroom
interaction in an English classroom context in Saudi Arabia,
The IRF (Initiation, Response, Feedback) sequences of class-
room discourse under examination in this study are the most
typical discourse structures, The present study investigated

" EFL teachers: use of the third turn of feedback in interaction,

It found that teachers emploved various forms of scaffolding
support to enable students to communicate and participate
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more successfully. Teachers were scaffolded through ques-
tioning (referential display questions) and code-switching,
It was found that the mediation of the relationship between
teacher-student was central to the construction of the class—
room as a place of communication and interaction, Lastly, the
research announced that the teachers must offer space for the
students to chat about their experiences and those problems
that are related to their own lives, as they often appreciate this
opportunity,

5 1 Dhascussion of Previous Studies

As can be seen from the studies mentioned above different di—
mensions of classroom interaction have been explored. The
researcher of the present study tries to make such study which
deals with classroom discourse interaction and its efficacy upon

- I'=I-| i

i g0

the development of Iraqgi students’ performance in 5th prepar-
atory school in English conversation inside the classroom in

Maysan province that is why the title of the present study is so
different from the earlier researches. The sample of the study is
quite distinct from all the previous studies mentioned.

Moreover, the researcher brings new issues and perspectives

-..u.'lj.b

Taadkall it

comparing with previous research. Other than that, the im-
portance of the present study is different from the previous
ones, Furthermore, earlier studies did not focus as this study
does on classroom talk to enhance the effectiveness of students»
speaking ability, Lastly in this study, the researcher is employ—

)
?14
A
o
_.!"q
%,

ing the pre-test, and post-test as a means of data collection.
The researcher analyses statistically this research with assisting
application of SPSS.

6.Methodology

6.1Population and Sampling of the Study

According to Ary et al (2010:148), the term population means
all members of a well- defined set of individuals, situations,
or objects. Population and sample: Consists of (81) male 5th
preps students from Al-Andalus prep school (a center of May—

san province) were selected randomly Also the number of the Vot
pepulation was (152) male students. The school is composed
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y four classes (40) students at least (each class). Two classes (A
and B) with (85) students were chosen by the (academic) re-
searcher. Class (A) was referred to as the experimental group of
students (n=42)} whereas class (B was referred to as the control
group of students were (n=43),

{3.1) Sample of the Study is Illustrated in Table below

Total Number Total
Group Section Treatment  before Number
exclusion after
exclusion
CDI
EG A Techniques 41 41
Prescribed
way of
i i Teaching & P
Englizh
Language
Total 85 81

6.2 Equivalence ol the Groups

Zhang and Zinoviev (2024) assert that, other variables and
factors (different from the independent variables) during the
experimentation or investigation, they are capable to induce
changes into the independent wvariables. The focus on the
part of the researcher is required to prevent ambiguous con-
clusions, The researcher has no reason to believe before the
study that the groups are equivalent. Maybe the experimental
groupss class would have done better on the pretest if they were
not subjected to the experimental intervention, It is preferable
to form comparison groups by accounting for individual dif-
ferences within group members. Some of the variables could
change the results of the study, in case there is not such equiv—
alence., Group equalization is established before the experi-
ment. Both groups were matched in the following variables to
get clearer results of the experiment.

6.3 Teaching Material
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The significance between the two groups (experimental and
control) was established after the internal variables were bal-
anced. The researcher used the teachers books a student:s
books in English for Iraq means, for the5th employees, level 2,
part3 and 6 both the teachers and student:s books for Iraq for
5th level 2 part (6), the second prepared course. It is here that
all the practical materials were used (students: books, and the
activity book).

6.4 Instruction Period

The experiment started January 11th, 2024 This was (weeks)
long, quicksand, It ended today, 2025, that was March 18th,
each group attended for five lessons each week, In order to
eliminate the «Teacher Variable: effect, and to make the ex—
periment more reliable and valid the researcher decided to
teach both the groups, Instruction of the EG was colored by
CDI methods, while the CG was instructed by a predetermined
method. The lesson plan of this study was proposed to an ex—
pert jury in TEFL and linguistics.

6.5 Control Group (CG)

Teaching Conversation Skills to the CG: The procedures and
instructions that the guide book (Teachers Book) for 5th Prep
was followed by the researcher in teaching the conversation
skills to the CG.

Speak and write wishes for present and future,

GET the students to say the names of the food and drink in the
pictures at the top of the page.

Any new words that arise, including delicious, fresh, nutri-
tious, unhealthy, spicy, scrumptious, grilled, taste, olive oil,
cereal, energy, can be introduced.

How many meats did you cover? Pre-test the key words con-
tainer before the students enter the exercise.

Ask students to discuss what they like to eat and what they
don’t like to eat.

6 6 Experimental Group (EG)

CDI was used for the experimental group. The first session was
run as an icebreaker, in which students were introduced to the
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'Lﬂups and tasks. Now these students can be the will of the

researcher formed in dyads, bloody boxes, DE or perhaps if
werre meant to work in pairs... they can think about or work
on the questions, problem, issue, group exercise first on their
own, before getting together in their couple.

solution in the class reports to the instructor. The experiment
operates in three major functional modes. The pretest was
then scheduled for one week before the treatment lesson. The
treatiment lessons were provided during the 8-week treatiment
period, in blocks of 4 lessons per week. The post-test was con-
ducted 1 week after the last session,

6.7 Pre-Test and Post-Test Administration

The pre-test was administered on January22nd, 2022, to meas—
ure pre-test and post-test scores among students, The post-
test was administered on April 16th 2022, with similar proce-
dures like the pre—test (reliability, validity, relatively similar
pilot test, itemn difficulty, and discriminations). Furthermore,
the test was evaluated by TEFL and linguistics professors from
various universities in Iraq,

6.8 Scoring Scheme of Test

The scoring system is the basis, on which the researcher evalu-
ates the results. A consistent scoring system should be employed
for fairness and impartiality, The researcher used an analyti-
cal scale to give the students” scores and the scale was broken
down into categories and the researcher used the standards for
the scoring for each category. The researcher uses Brown:s
(2001:406-407) scoring rubric for an oral written proficiency
test scores. The test is out of 100 with the mark equally spread
across 4 questions. It consists of five units as can be see in each
question.

7. Results and Discussion

The pre-test and the post—test scores comparison, Compari-
son on the Pre-test and Post- test Scores of CG.

The mean score of the CG has a pre—test (50 100) and a post-
test (48,6500, The T- test formula is applied to see if there is
a statistically significant difference between the pre-test and
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post-test measurements. The obtained T is percent) (T= 0.482)
whereas the tabled T is (1.684) at.05 level of significance. This
shows that the two are similar, but not quite, and that the post—
test is larger than the pre—test
Table (4 2} Means, Standers Deviation, and T test of the Stu-—

de Test No Mean  SD DF  T-Value Level of
N Significance
Caleulate  Tahle
[l
Pre- 40 12.64871 Not
test Statistically
49,1000 3 As2 1.684 significance
Puos 40 11.2285]
I= A 6500
st

Graph 4.2 Comparison of (he Pre- test and Post-test Seores of CG
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Comparison between pre—test and post—test scores of experi—
mental group

With respect to the EG, the pre-test mean scores of the EG was
(52.4146) and in posttest it was (64 7561). The T—test equation
is applied again to determine whether the difference between
pre—test and post-test scores are significant. Thus, the calcu-
lated T—value (6 .406) is greater than the tabled value (1.684) at
(0.03) level of significance which means that there is a signifi—
cant difference between pre-test and post-test because of the
effect of employing CDI during the period before doing the

VeA

post—test as it is shown in the following table:
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g ‘\Table (4.1.3) Means, Standard Deviations and T-values of the

Students® Pre—test and Post—test of the Experimental Group

T-Value

Level of

Test M. Meun =10 DF  calcalate table Significan
d ({1}

Pre- 41 514146 141950 Statisticall
lest 3

¥

- g X ‘ K . .

Post- 40 qa7sel 147678 10 BA0 1B Gnificanc
degk 4 @

4.1 3Graph Comparing the Pre-test and Post-iest Scores of EG

B EG iPra-Test)
— LTI

Pimber of thugenty Ari e kls moan sandard Enatxan

4 & B 8 3

Comparison between post-test experimental and control group
means

The results of post-test on two groups shows that EG mean score
(48.6500) and the mean score of CG (64.7561), respectively and this
indicates the performance of the experimental group was bet—
ter than the control group. The researcher used T- test formula
in two groups so that the gap between the two groups is shown
clearly and completely, According to the T—test, the T—value of
post—test is calculated as (5.515) and the tabulated T—value is taken
as (1.98). This indicated there is a significant difference between
the two groups at.05 level of significance (p < 0.05); (0.05), So, the
findings indicates that the selected and implemented CDI of the
researcher is more effective and useful as compared to the tradi-

" tional imethod.

Table (4.2 .3): Mean, Standard Deviation and T-values of the Stu-
dents’ Post—test Scores tor the experimental and Control groups
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1- Level of

Value Significan

Group No. Afean D oF Cilcalated Tabl ce 0S5

B
EG 41 456500 1122331 Statiztically
b £515 108
OC 40 647561 1476784

Graph({42 3)Comparizen of the EG and CG Fost-tast Scores
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¥ Research Questions

Chapter one has the researcher writing the two questions.
When it comes to all of these questions, this particular sec—
tion addresses it by using the parametric t-value with paired
samples (Paired-Sample T test), that is being used to control
those experiments held whereas the same participant is being
observed in two different settings, the T-test with paired saim-
ples was applied. We analyzed the variance using magnitude
over the two locations tested (upstream and downstream). In
the case of paired data structure, the null hypothesis was not
that the means values in two paired data samples are not dif-
ferent from each other but that the same values exist in paired
samples of the population. It was therefore the following ques-
tions which were structured to apply t-test for paired samples:
RQ1: Is there any statistically significant difference between
the mean of students who were taught using CIDI in experi-
mental group and students those who were taught by the con-
ventional method in the control group in the post—test?
Moreover, the data tested showed that CDI can greatly im-
prove the speaking ability of students. 2) that the students en-
gaged in participation to a higher degree, displayed an interest
level to a higher degree, and were willing to help each other to
a higher degree; enjoyed that they got to speak every day with
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" "each other activity: Perhaps an answer to research question #
2 for the researchers:;

RQ2: Do CDI Have Any Influence on Iraqi EFL 5th Prepara
tory Pupils: Performance in Conversation?

8.1 Discussion of the Results

Analysis showed a marked difference between those in study
group and control group. On post-test, the mean of experi-
mental group was (42.13) while that of control group it was
(30.20). In other words, this means that an experimental mean
which is greater than the control mean by a large margin is
significant, Second, the test is very significant (0.000) 5o, the
students scores are differ on before and after of instruction by
very different level. It is pretty clear that the test scores are in-
creased because of the treatment affording to (1), However,

Article testing of scores and held no association in between
pretesting scores of both teams. Hence. the topic-specitic CDI
employed to facilitate the conversation skill of the experimen-

tal group seems to be more effective and serves its purpose for

-

the following reasons:
VWhen used properly in the EFL class, CDI provides and en-

Loall il il

hances language speaking. Perhaps this has to do with student
job-oriented aspect of the CDI that targets student task-ori-
ented orientation,

CDIsupports student involvement as students are obliged to do

i Sl sl

some considering, student must to be imaginative (as in most
cases are needed to discuss assorted sentences longer ones ...
from one of the «I can, choices that in a manner its like speak
about what they appreciate amid a end of the week or about
their pastimes) or to utilize language structures or vocabulary
on unique situations and points.

CDI is a fun way to break the monotony of everyday life and
exposure to something new to students in a soft way, which

ultimately aids in attracting and engaging with the students.

9 Conclusion

4 4 Empirical Conclusion From the empirical observations of

i

the present research, below are the empirical conclusions that
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can be made from the empirical evidence as per in the findings of
the present study as well as observations respectively.

Pre—test and post—test results: Findings referring to the instruments
in this research revealed that CDI is a good technique in a manner
that it advances students oral output when compared to the pre-
test and post—test results, Classroom interaction helps the student
to develop their speaking skill. It helps in making learning inter—
esting for the students, gradually helps build student contidence,
and helps them communicate in daily life, This also encourages the
students to make use of the target language.

As per the process of execution of CDI, the situations in which
students can improve their verbal interaction, they talk with each
other in pairs or groups, if they compose to their teachers or others
in the classroom. In conclusion, the findings point to CCDI being
linked with overall language processing skills.

The findings of the study show that the need of teachers of EFL
learners is to be instructors not only in the role of facilitator but also
in the role of disciplinarian. Teacher talk must also adapt to pro-
mote classroom engagement practices — more interaction — pair
and group work, negotiation of meaning, discussion, role—play etc.
and scaffolding whilst providing their students avenues to express
their design thinking. This way, grouped functions also makes
learning less monotonous and more interactive, pleasurable and
engaging. Yet, in one or two of conversation exercises in the 5th
section it feels like it has especially shrunk. as opposed to such
knowledge skills exercises it does.

In conclusion, the purpose of this research is not only to contribute
training the oral skills of students but also for teachers to be aware of
the importance of the communicative aspect of their classroom in—
teractions. One powerful advantage of CID1 is that it enables teach—
ers to know, before students ever set foot in the door, the strengths
and weaknesses of each one to level the educational playing field.
So this allows students to search for internal secret potentialities and
gain the changing quality of those passive students into active stu-—
dents along with the implementation of the urbanization of CDIL
That, the teachers cannot pull everyone out so because they are sort
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"of packaging up everything in the class or all the activities, teaching

of the lesson is the (creating)_the lot of those gquestions which has
the one answer.

10. Recommendations

Based on the research findings, four recommendations are made
that could support the political framing of social justice issues:
Depending on the criteria for students age, goals, interests and pro-
ticience level the CDI is can be applied at preparatory to there levels
tor finding speaking performance in English for students.

We need more speaking practice in English during our EFL les—
sons. It is THE number one thing we should be teaching, so, so, so
much more than we do.

Speaking for real communication (describing, telling a story,
apologizing, inviting, congratulating, etc.) should be given the
opportunity for learners as much as possible in our EFL classroom,
By emphasizing learning processes, it is the purpose for learners to
acquire conversation more independently. This means they need
to know how to listen out as they speak. Thus students are liber-
ated to learn how to talk in an independent and participatory way,
albeit learning in the process, This means changing the way the
teacher is defined from someone who exercises authority to one
who facilitates, organizes talk, supports, language adviser, etc.
For the major target — to have maximum practice with the other
language, English — they should involve students in as much ac—
tivities that not only do not make their total QTT less, but also
their QTT count toward their target too,

Teachers should also create a stress free and enjoyable classroom
condition that encourages students to use the talk and speak.
Teachers should also tell learners to consider the listening skill
too; the good listener is the good speaker too because the lis-
tening input also effects on the oral production of the learners.
Teachers must bear in mind that the need and need for a search
of additional classroom student-interaction in learning inter-
national languages is the basis for speaking of the sources. Like
any language, students domt get enough chances to speak with
one another to improve.
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