
  
  

 اسم مشتق من الذكوة  وهي الجمرة الملتهبة والمراد 
بالذكوات الربوات البيض  الصغيرة المحيطة  بمقام  أمير 

المؤمنين علي بن أبي طالب{عليه السلام}
شبهها لضيائها وتوهجها عند شروق الشمس عليها لما فيها

موضع  قبر علي بن أبي طالب {عليه السلام}
من الدراري المضيئة 

{در النجف}فكأنا جمرات ملتهبة وهي المرتفع من الأرض، 
وهي ثلاثة مرتفعات صغيرة نتوءات  بارزة  في أرض الغري وقد 
سميت الغري باسمها، وكلمة بيض لبروزهاعن الأرض.وفي رواية 
أخرى  رواية  وفي  عبادته  موضع  إنّا  أو  خلوته  موضع  إنّا 
في رواية المفضل عن الإمام الصادق {عليه السلام}قال: 
قلت:يا سيدي فأين يكون دار المهدي ومجمع المؤمنين؟ 
قال:يكون ملكه بالكوفة، ومجلس حكمه جامعها 

مسجد  المسلمين  غنائم  ومقسم  ماله  وبيت 
السهلة وموضع خلوته الذكوات البيض
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1-أن يتسم البحث بالأصالة والجدّة والقيمة العلمية والمعرفية الكبيرة وسلامة اللغة ودقة التوثيق. 
2- أن تحتوي الصفحة الأولى من البحث على:  

أـ عنوان البحث باللغة العربية .
ب ـ اسم الباحث باللغة العربي، ودرجته العلمية وشهادته.

ت ـ بريد الباحث الإلكتروني.
ث ـ ملخصان: أحدهما باللغةِ العربية والآخر باللغةِ الإنكليزية.
ج ـ تدرج مفاتيح الكلمات باللغة العربية بعد الملخص العربي.

3-أن يكونَ مطبوعًا على الحاسوب بنظام) office  Word(  2007 أو 2010( وعلى قرص ليزري مدمج )CD( على 
شكل ملف واحد فقط )أي لا يُزَّأ البحث بأكثر من ملف على القرص( وتزُوَّد هيأة التحرير بثلاث نسخ ورقية وتوضع الرسوم أو 

الأشكال، إن وُجِدت، في مكانِا منَ البحثِ، على أن تكونَ صالحةً مِنَ الناحيةِ الفنيَّة للطباعة. 
 .) A4 ( خمس وعشرين صفحة من الحجم )4-أن لا يزيدَ عدد صفحات البحث على )25

APA  5. يلتزم الباحث في ترتيب وتنسيق المصادر على الصغية
بالعملات  يعادلها  ما  أو  عراقيّ،  دينار  ألف  البالغة )75،000( خمسة وسبعين  المحدَّدة  النشر  أُجُور  بدفعِ  الباحث  يلتزم  6-أن 

الأجنبية. 
7-أن يكونَ البحثُ خاليًا مِنَ الأخطاءِ اللغوية والنحوية والإملائيَّة. 

8-أن يلتزم الباحث بالخطوط وأحجامِها على النحو الآتي: 
 أـ اللغة العربية: نوع الخط )Arabic Simplified( وحجم الخط )14( للمتن. 

 ب ـ اللغة الإنكليزية: نوع الخط ) Times New Roman ( عناوين البحث )16(.  والملخصات )12(
 أما فقرات البحث الأخرى؛ فبحجم )14( . 

9-أن تكونَ هوامش البحثِ بالنظام الأكتروني)تعليقات ختامية( في ناية البحث. بحجم 12. 
10-تكون مسافة الحواشي الجانبية )2.54( سم،والمسافة بين الأسطر )1( . 

11-في حال استعمال برنامج مصحف المدينة للآيات القرآنية يتحمل الباحث ظهور هذه الآيات المباركة بالشكل الصحيح من 
عدمه، لذا يفضّل النسخ من المصحف الالكتروني المتوافر على شبكة الانترنيت. 

12-يبلَّغ الباحث بقرارِ صلاحيَّة النشر أو عدمها في مدَّةٍ لا تتجاوز شهرين من تاريخ وصولهِ إلى هيأةِ التحرير. 
لةٍ في مدَّةٍ لا تتجاوزُ )15(  13-يلتزمُ الباحث بإجراءِ تعديلات المحكّمين على بحثهِ وفق التقارير المرسلة إليهِ وموافاةِ المجلة بنسخةٍ مُعدَّ

خمسة عشر يومًا. 
14-لا يحق للباحث المطالبة بمتطلبات البحث كافة بعد مرور سنة من تاريخ النشر. 

15-لاتعاد البحوث الى أصحابها سواء قبُلت أم لم تقُبل. 
16-تكون مصادر البحث وهوامشه في ناية البحث، مع كتابة معلومات المصدر عندما يرد لأول مرة. 

17-يخضع البحث للتقويم السري من ثلاثة خبراء لبيان صلاحيته للنشر. 
البحث وفق  يثبت موافقة الأستاذ المشرف على  ما  السابقة جلب  الشروط  العليا فضلًا عن  الدراسات  18-يشترط على طلبة 

النموذج المعتمد في المجلة.
19-يحصل الباحث على مستل واحد لبحثه، ونسخة من المجلة، وإذا رغب في الحصول على نسخة أخرى فعليه شراؤها بسعر 

)15( ألف  دينار.
20-تعبر الأبحاث المنشورة في المجلة عن آراء أصحابها لا عن رأي المجلة. 

21-ترسل البحوث إلى مقر المجلة - دائرة البحوث والدراسات في ديوان الوقف الشيعي بغداد - باب المعظم ( 

 أو البريد الإلكترونّي:)off reserch@sed.gov.iq( )hus65in@Gmail.com ( بعد دفع الأجور في مقر المجلة 
22-لا تلتزمُ المجلة بنشر البحوث التي تُلُّ بشرطٍ من هذهِ الشروط .

دليل المؤلف ........................................
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Exploring Iraqi English Teachers› 
Perceptions of Using Gemini AI 
Tool in Teaching Conversational 

Skills: A Survey-Based Study

 Assit. Inst. Hieam Abuid Alameer Radhi
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Abstract:
This study investigates Iraqi English teachers’ perceptions of using 
the Gemini AI tool in teaching conversational skills. A cross-sec-
tional survey was conducted with 30 Iraqi EFL teachers from pri-
mary and secondary schools during the 2024–2025 academic year. 
The survey explored teachers’ attitudes, experiences, and evalu-
ations of Gemini’s impact on vocabulary, pronunciation, gram-
mar, listening, and fluency. Findings reveal high agreement on the 
tool’s educational benefits, particularly in enhancing student en-
gagement, vocabulary acquisition, and pronunciation. Teachers 
valued its user-friendly design, immediate feedback, and ability to 
simulate interactive speaking practice. However, some reported 
limited confidence in its classroom application and highlighted 
the need for training and time-management features. The study 
concludes that Gemini AI can effectively support communicative 
language teaching when integrated with professional develop-
ment, offering valuable implications for AI adoption in EFL con-
texts.
Keywords: AI in education, Gemini AI, conversational skills, Iraqi 
English teachers, communicative language teaching, EFL, teach-

er perceptions.
المستخلص:

تستكشف هذه الدراسة تصورات معلمي اللغة الإنجليزية العراقيين حول استخدام أداة   المدعومة بالذكاء 
الاصطناعي في تدريس مهارات المحادثة. تم إجراء دراسة مسحية مقطعية شملت 30 معلماً للغة الإنجليزية كلغة 
أجنبية من المدارس الابتدائية والثانوية خلال العام الدراسي 2024–2025. تناولت الدراسة مواقف المعلمين 
وتجاربهم وتقييمهم لتأثير أداة Gemini على المفردات والنطق والقواعد والاستماع والطلاقة. أظهرت النتائج 
اتفاقاً واسعاً على الفوائد التعليمية للأداة، خاصة في تعزيز تفاعل الطلاب، واكتساب المفردات، وتحسين النطق. 
كما قدّر المعلمون سهولة استخدام الأداة، والتغذية الراجعة الفورية، وقدرتا على محاكاة ممارسات المحادثة التفاعلية. 
ومع ذلك، أشار بعضهم إلى محدودية الثقة في تطبيقها داخل الصف، والحاجة إلى تدريب وميزات لإدارة الوقت. 
وتلص الدراسة إلى أن أداة Gemini يمكن أن تدعم بفاعلية منهج التعليم التواصلي عند دمجها مع التطوير 

المهني، مما يوفر دلالات مهمة لاعتماد الذكاء الاصطناعي في تعليم اللغة الإنجليزية كلغة أجنبية.
الكلمات المفتاحية: الذكاء الاصطناعي في التعليم، أداة Gemini، مهارات المحادثة، معلمو اللغة الإنجليزية 

العراقيون، التعليم التواصلي، اللغة الإنجليزية كلغة أجنبية، تصورات المعلمين.
الكلمات المفتاحية: الذكاء الاصطناعي في التعليم، الذكاء الاصطناعي جيميني، مهارات المحادثة، مدرسو اللغة 

الإنجليزية العراقيون، تدريس اللغة التواصلية، اللغة الإنجليزية كلغة أجنبية، تصورات المعلمين.
1. Introduction
The permeating phenomenon of technological integration is 
increasingly sublating teaching practices in education systems, 
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compelling language instructors to keep abreast of educational 
technologies and artificial intelligence tools such as Google Gem-
ini )Imran & Almusharraf, 2024(. This study aims to investigate the 
perceptions of Iraqi English teachers regarding the integration of 
an AI learning tool in teaching conversational skills in Kirkuk, Iraq. 
In many Iraqi contexts, both teachers and learners lack confidence 
in natural spoken English communication. Developing English 
teachers’ knowledge and experiences is expected to influence stu-
dents’ learning practices positively, fostering communicative and 
conversational competence in line with the principles of commu-
nicative language teaching )Communicative language teaching, 
2025(. Although technology-enhanced language instruction is in-
creasingly recognized globally, no prior research has explored Ira-
qi English teachers’ perspectives on using tools like Gemini, which 
adds originality and relevance. The present study can thus offer 
valuable insights for schools seeking to enhance students’ com-
munication skills through AI-based pedagogies )Times of India, 
2025(.
1.1 Research Problem
Over the past decades, education has witnessed significant AI-
driven advancements—including intelligent tutoring, multimodal 
interfaces, and generative tools—that promise adaptable, interac-
tive, and personalized teaching )Imran & Almusharraf, 2024( While 
AI has been widely applied for assessment, vocabulary instruc-
tion, and content delivery, its role in improving spoken language 
production—particularly conversational skills—has received far 
less attention )Imran & Almusharraf, 2024( In Iraq, English enrol-
ments have surged in general, yet speaking remains a neglected 
area, with few opportunities for authentic practice. Teachers often 
rely on pre-recorded models or patterned drills, rather than facili-
tating communicative exchange, which impedes learners’ fluency 
development.
AI tools—like Gemini with its talking‐buddy and instant feedback 
features—may help create more engaging, interactive speaking 
opportunities. However, teachers’ personal confidence and famil-
iarity affect adoption, making their perceptions especially signifi-
cant in under-resourced contexts )Imran & Almusharraf, 2024(.
1.2 Research Aim and Objectives



355

فصلية مُحَكَمة تعُنى بالبحوث والدراسات العلمية والإنسانية والفكرية  
العدد )16( السنة الثالثة ربيع الأول 1446 هـ أيلول 2025 م

ة  
كري

والف
ية 

سان
الإن

ة و
لمي

 الع
ات

راس
والد

ث 
حو

 بالب
عُنى

مة ت
كَ محَ

ية 
صل

ف

الله 

ه 
الل

اكبر 

بر 
اك

Aim. To investigate and analyze Iraqi English teachers’ percep-
tions of using Gemini AI to teach conversational English skills.
Objectives.
1. Explore teachers’ attitudes toward Gemini, including its useful-
ness and classroom applicability.
2. Examine teachers’ experiences using Gemini, especially in vir-
tual or hybrid teaching contexts.
3. Evaluate Gemini’s perceived impact on student vocabulary, 
pronunciation, grammar, listening, and fluency.
4. Identify perceived benefits and challenges associated with inte-
grating AI-mediated conversation activities into classrooms.
1.3 Definition of Basic Terms
1.3.1 Exploring )Exploratory Research(
Exploratory research refers to preliminary investigations designed 
to clarify a problem’s nature, refine research questions, and estab-
lish directions, often using qualitative and inductive approaches 
without predefined hypotheses )Exploratory research, 2025( 
1.3.2 Iraqi English Teachers
Iraqi English teachers are those who teach English as a foreign lan-
guage in Iraq. Their pedagogical views, shaped by local educa-
tional realities and limited exposure to spoken English, are central 
to understanding the feasibility of AI integration.
1.3.3 Perceptions
In educational research, perceptions encompass individuals’ be-
liefs, attitudes, and subjective viewpoints about a tool or practice 
which influence its adoption and adaptation.
1.3.4 Gemini AI Tool
Gemini )versions such as 2.5 Pro( is a multimodal AI model devel-
oped by Google DeepMind, integrated into Google Workspace 
for Education. It offers over 30 AI-powered features—including 
lesson planning, vocabulary generation, class quizzes, and con-
versational engagement—designed for educational use with en-
terprise-grade data protection )Google Blog, 2024( blog.google; 
)TechCrunch, 2025(.
1.3.5 Teaching Conversational Skills
Conversational skills involve teaching learners to interact fluently 
and appropriately in spoken English. These skills form the core 
of communicative language teaching, which emphasizes real life 
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interaction through role‐plays, interviews, and information‐gap 
tasks to build confidence and fluency )Communicative language 
teaching, 2025(.
1.3.6 Survey Based Study )Survey Methodology(
A survey‐based study gathers data via structured questionnaires 
from a target population sample. It requires clear sampling de-
sign, questionnaire construction, and consideration of response 
accuracy and bias )Survey methodology, 2025(.
1.4 Research Design
This study uses a cross‐sectional survey design, capturing teachers’ 
perceptions at a specific point in March 2025. Online distribution 
via Google Forms was chosen for its accessibility, low cost, and 
ease of reaching participants across geographical areas—consist-
ent with survey methodology guidelines )Survey methodology, 
2025(.
2. Participants & Sampling
• Population & Context
Iraqi English as a Foreign Language )EFL( teachers working in 
primary or secondary schools during the 2024 25 academic year.
• Sample Size
A total of 50 teachers participated—a typical sample size for ex-
ploratory educational surveys, which often use convenience sam-
ples over ~30 respondents Qualtrics.
• Sampling Method
Convenience sampling: participants were those reachable via 
WhatsApp or email networks within Iraqi EFL teaching commu-
nities.
3. Instrument Development & Validation
• Questionnaire Design
The researcher prepared a Semi structured questionnaire compris-
ing around 30 statements using 5 point Likert scales )1 = Strongly 
Disagree to 5 = Strongly Agree(, covering dimensions such as per-
ceived usefulness, ease of use, impact on classroom interaction, 
ethical concerns, and support needs.
Items were drawn from literature on AI in education and teacher 
perception scales, following best practices for clarity, neutrality, 
and layout
•  Data were gathered and analyzed according to the responses 
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frequency 
2. 2. Literature Review
The integration of artificial intelligence )AI( into educational set-
tings has accelerated, marking a pivotal shift in pedagogical prac-
tices. AI tools now permeate modern classrooms, enabling per-
sonalized instruction and supporting self-regulated learning across 
age groups )Wikipedia, 2024; Financial Times, 2024(. According 
to the Financial Times, AI-facilitated learning platforms—such as 
Khanmigo—are evolving from digital novelties into core educa-
tional infrastructure, amplifying both access and equity )Financial 
Times, 2024(.
2.1 AI in Educational Contexts
AI’s functionality spans a wide spectrum: it is integrated into intel-
ligent tutoring systems )ITS(, virtual assistants, grading software, 
language training apps, and gamified learning environments 
)Wikipedia, 2024; AI-Centric, 2024(. These systems leverage real-
time data analytics, adaptive content delivery, and multilingual 
natural language processing )NLP( to tailor learning experiences 
to individual students› needs. For example, ITS models now dy-
namically adjust task difficulty, track progress, and deliver feed-
back with remarkable precision )AI-Tutor.ai, 2024; AI-Centric, 
2024(.
2.2 AI for Language and Speaking Skills
In language learning contexts, AI utilizes automatic speech recog-
nition )ASR( and NLP to analyze learners’ responses—identifying 
pronunciation errors, offering grammar corrections, and meas-
uring fluency and lexical variety )Woo & Choi, 2021; Rusmiyanto 
et al., 2023(. A 2023 quasi-experimental study in China found that 
EFL students who practiced with an AI-based system using Du-
olingo demonstrated significantly greater gains in speaking pro-
ficiency and self-regulation than peers in traditional classrooms, 
highlighting AI’s potential to enhance spoken communication 
)Qiao & Zhao, 2023(.
Meta-analytic reviews have catalogued hundreds of AI-support-
ed CALL tools developed between 2017 and 2020, many of which 
target speaking, listening, pronunciation, and fluency training 
through dialogue systems and interactive virtual tutors )Woo & 
Choi, 2021(. Learner feedback across these studies consistently 
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shows reduced anxiety, increased confidence, and greater willing-
ness to communicate when using conversational AI tools )Woo & 
Choi, 2021; Rusmiyanto et al., 2023(.
2.3 The Role of Conversational Skills in Language Teaching
Conversational skills remain at the heart of communicative com-
petence and English language teaching )Larsen-Freeman & An-
derson, 2000; Qoura & Elmansi, 2023(. Expert reviews emphasize 
the need for learners to manage lexical, syntactic, and pragmatic 
features of interaction—such as self-correction, hedging, question 
formulation, and turn-taking—through extended talk )Qoura & 
Elmansi, 2023(. Despite this, many ESL/EFL curricula continue to 
marginalize speaking practice, focusing more heavily on written 
or standardized test preparation )The Guardian, 2025(.
2.4 AI’s Potential as Conversational Partner and Validator
AI-based conversational agents are uniquely positioned to serve 
as supplementary listeners, feedback providers, and dialogue 
partners—especially in contexts where students lack access to na-
tive speakers or regular class time. For instance, smart agents can 
simulate real-life conversation, allow unlimited speaking prac-
tice, and instantly correct errors while minimizing learner anxiety 
)Woo & Choi, 2021; Qiao & Zhao, 2023(.
Recent experiments show that intelligent tutors—not unlike chat-
bots—can effectively replicate many aspects of natural conversa-
tional practice, delivering rich interaction even in low-resource 
environments )AutoTutor; Wikipedia, 2024(. These systems rein-
force fluency development through repetition, remediation, and 
scaffolded exposure to language variation.
2.2 Conversational Skills in Language Teaching
Conversational or spoken interaction skills are essential to com-
municative competence in second language learning, which lies 
at the heart of communicative language teaching )CLT( and aims 
to enable learners to express meaning fluently, appropriately, and 
in socially relevant ways )Wikipedia, 2025(. Effective development 
of these skills traditionally rests on interactive techniques such as 
role plays, information gap tasks, and communication strategy 
instruction—methods thoroughly articulated in CLT frameworks 
)Larsen Freeman & Anderson, 2000(. These techniques allow 
learners to focus on meaning in authentic interaction, facilitating 
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fluency and habitual use of everyday spoken patterns.
In recent years, AI powered chatbots and virtual voice agents have 
emerged as new conversation partners in language classrooms 
and self practice settings )Li et al., 2022; Academia Today, 2023(. 
These systems simulate dialogues with adaptive responses, offer 
immediate grammar and vocabulary feedback, and lower anxi-
ety by allowing learners to self pace and repeat as needed, thereby 
enhancing fluency, pronunciation, and learner confidence )Aca-
demia Today, 2023(. Their quasi human interactivity comple-
ments CLT-based oral practice by providing safe, repeatable, and 
responsive speaking environments without necessitating peer or 
native speaker presence.
2.3 Existing Tools and Technologies in Language Teaching
Artificial intelligence tools in language education are increas-
ingly categorized according to their primary pedagogical func-
tion )Tolstykh & Oshchepkova, 2024(. Four major categories have 
emerged for ELT practitioners:
1. Content creation tools – used by teachers to generate instruc-
tional texts, dialogue scripts, vocabulary activities, and lesson ma-
terials.
2. Assessment tools – including automated grammar checking 
software, vocabulary profiling, and speech output analysis, which 
support feedback and learner self assessment.
3. Tutoring tools – adaptive platforms or chatbots that engage 
learners in personalized practice for skills such as grammar, vo-
cabulary, listening, or speaking.
4. Lesson planning tools – which assist in syllabus design, lesson 
sequencing, or generating reading/listening materials.
This four fold structure aligns with broader definitions in edu-
cational technology, which encompass software and media de-
signed to facilitate learning and manage instructional processes 
across modalities such as text, audio, and video )Wikipedia, 2025(. 
For example, speech recognition and pronunciation feedback 
tools—such as SpeechAce, ELSA Speak, or naturally voiced bot 
features—use NLP to transcribe and evaluate learner speech in real 
time, spotting phonetic errors, rhythm and stress issues, and of-
fering personalized corrective input )Redress Compliance, 2024(.
Popular language teaching applications illustrate multiple catego-
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ries at once: Duolingo and Rosetta Stone function as adaptive tu-
toring platforms; Grammarly, QuillBot, and ProWritingAid offer 
grammar and vocabulary feedback for writing; Mondly, Busuu, 
and Xeropan combine chatbots, voice feedback, and gamified in-
terfaces to promote interactive speaking, listening, and vocabulary 
control )Tolstykh & Oshchepkova, 2024; Academia Today, 2023(.
In sum, the technology landscape in ELT now equips educa-
tors with a suite of AI tools—from teacher side content genera-
tors to student centered conversation agents—that can support 
the teaching and learning of conversation and speaking fluency in 
both classroom and virtual spaces.
3. Methodology
Based on the research questions of the study, the legal and ethical 
measures taken into consideration, the research design was de-
signed to describe the current status of using the GEMINI AI tool 
by Iraqi English teachers. A cross-sectional survey and interviews 
were utilized. This study represents the adoption of a qualitative 
approach. The qualitative design was selected. Therefore, 20 Iraqi 
English teachers teaching secondary school were selected ran-
domly, and all of them were males.
Both the survey and interviews were used to collect data in this 
study. The survey was adopted to collect data from Iraqi teach-
ers› perceptions of their use of technological benefits, interaction 
processes, privacy policies, user-interface design, and the over-
all simplicity of the GEMINI AI tool in teaching and developing 
students› conversational skills. However, interviews were selected 
to collect further data regarding the operation, educational back-
ground, and experience of Iraqi English teachers teaching con-
versational skills. The survey is appropriate because it can collect 
a large number of opinions and provides details of the teachers› 
perceptions of effectiveness. It is an appropriate technique to have 
a better understanding of the effectiveness of the GEMINI AI tool 
in teaching conversational skills. The data were numerically ana-
lyzed. Additionally, the data were coded according to the objec-
tives of the study, and the responses and analysis of the results were 
mentioned. This approach required a detailed, transparent meth-
od that maximized the credibility of the study. Ethical clearance 
and approval of the participants were taken into consideration. 
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The study was explained to ease volunteer sampling in participa-
tion.
3.1. Research Design
This survey is designed to collect and interpret Iraqi teachers› re-
sponses to gain insights into their perceptions of the Gemini AI 
tool›s deployment in offering a participative classroom atmos-
phere as well as increasing learners› freedom in using colloquial 
English. The research flowed from the following sub-objectives, 
which in turn led to the development of the data collection and 
data analysis instruments, as described more fully in the upcoming 
sections: To do so, this research follows a theoretical perspective 
concerning the utilization of the Gemini AI tool, progressing upon 
the Utrecht School of Cognition in their theories of human-com-
puter communication. These consider that computer technology 
offers an ideal channel for second language acquisition, as it can 
provide extensive opportunities for study. This study will adopt 
a qualitative research design that allows participants to respond 
to a two-part survey. The participants in the present research will 
be selected from university units and informal meetings focusing 
on English literature and linguistics teachers working in a large 
Iraqi public realm. This approach will facilitate the collection of 
observations from Iraqi English literature and linguistics teach-
ers in diverse contexts. The use of the snowball sampling method 
ensures the non-repetition of participants in some circumstances 
as opposed to these strategies. A list generation takes place before 
the selection, meaning that the appointed individuals will be the 
instructors involved in these processes. After having produced the 
results, an email message is already being distributed urging Eng-
lish lecturers to partake in the examination. The analysis will hap-
pen over an 8-week length early this fall in the research›s first four 
weeks, constructing its survey as a supportive observation, leading 
in the late fall to a teacher workshop on the tools and the survey 
rating to help us refine our models of participant learning. Our 
multi-phase participation process will also help us gain a better 
understanding of new participants and potential unused toolkit 
features. In doing so, we realize that our teacher engagement and 
survey results may naturally favor our Gemini tool usability and 
relevance and point us, in time, to focus further development on 
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any other Gemini AI weak points detected through results and 
teacher suggestions. The goal of this was to add rigor and to en-
hance reliability when measuring teacher satisfaction in hopes of 
obtaining feedback and real-world application or alternative psy-
chiatric prevalence capabilities. Given this, potential negatives 
were also included in our design.
3.2. Participants
To include a varied representation of Iraqi English teachers in 
our research sample, we adopted particular selection criteria. We 
targeted not only experienced teachers but also novice ones. The 
choice of novice teachers was grounded in their focus on utiliz-
ing technology in their teaching context. In addition to age, ex-
perience, and primary workplace context, the participants› selec-
tion took account of the interaction of these variables to increase 
the potential generalization of the findings. As a result, a blend of 
younger and older novice and experienced teachers of both gen-
ders teaching students, trainees, professionals, and the general 
public constitutes our sample.
Recruitment was based on invitation letters, sent personally or 
in groups, to the English teachers who attended the webinar, and 
it was followed up by communicating directly with individual 
teachers via email. The invitations included an introductory mes-
sage detailing the study, participant involvement, contact infor-
mation, and the attached survey. Sixty-five Iraqi English teachers 
attended the webinar. To be included in the study, participants 
needed to have experience in using AI in their teaching contexts 
and willingness to engage in an informed oral consent document 
before completing the survey. Of the 65 approached participants, 
only 30 teachers volunteered to participate in the survey, account-
ing for a 46% reduction in the targeted initial sample. The main 
challenges encountered during recruitment were the hesitation of 
some teachers to participate as they did not appreciate participat-
ing in the study and the heavy workload.
3.3. Data Collection Instruments
Data were collected through a conducted survey in order to in-
vestigate the Iraqi EFL teachers› perceptions of using the Gemini 
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AI tool. The reason for choosing the survey as a data collection 
instrument is that it will provide access to gather valid and reliable 
information from all answering participants to help in identifying 
their feelings regarding the use of the Gemini AI tool in teaching 
conversation. Particularly, surveys address relevant issues based 
on the research questions being investigated. Participants were 
asked a set of questions to examine their perceptions of the AI tool 
and better understand their beliefs about and experience with this 
new teaching tool.
The questions in the survey were developed based on the find-
ings of the reviewed studies in this research and incorporated the 
utilization of the Gemini AI tool as well as the Iraqi perspectives 
on using this tool as valid and reliable data collection instruments. 
Accordingly, such surveys underwent both validation and reli-
ability checks to have accurate and deep perceptions of a large 
number of EFL teachers. The reviewed questions in the surveys 
also underwent a pilot test for more comments and any adjust-
ments regarding the complicated or unclear nature of these ques-
tions. Surveys were valuable as tools to derive data from a large 
number of teachers in order to collect more reliable information. 
Since the surveys were aimed at collecting primary data, teachers› 
views and insights were tested after the surveys were administered 
to the participants.
The primary aim of the surveys was to determine EFL teachers› 
perceptions of integrating the Gemini AI tool in teaching conver-
sation to get the students› perspectives as well. Therefore, twen-
ty-five potential questions that represented Iraqi EFL teachers› 
perspectives were generated to investigate the participants› beliefs 
about the AI tool. Once these questions were finalized, they were 
incorporated into a pilot test to provide a perspective of the par-
ticipating teachers. After the results were gathered, both the par-
ticipants› positive reactions and their concerns were evaluated.
TABLE 1 Survey: Iraqi EFL Teachers› Perceptions Toward Using 
the Gemini AI Tool
Instructions: Please indicate your level of agreement with the fol-
lowing statements )1 = Strongly Disagree to 5 = Strongly Agree(.
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3.4. Data Analysis
The positivists are likely to count up the frequency of a par-
ticular word appearing in its various forms, the responses to a 
questionnaire in terms of percentages, and the extent to which 
the attitudes of a specific social group can be measured. The 
use of figures in terms of percentages, interview statements, 
and generalizing to a wider social group is also part and parcel 
of the quantitative approach to research. In interview or ques-
tionnaire analysis, the closed question is usually concerned 
with names and addresses, ages, etc. In this respect, the analy-
sis of questionnaires and interviews is quantitative in nature. 
Data analysis refers to the process of systematically searching 
for patterns in quantitative data to identify relationships, and 
systematic searching for patterns in qualitative data to identify 
themes.
To enhance the reliability of the findings, following the analy-
sis of data, I returned to the participants of the study to discuss 
and validate my findings. I have utilized software in analyzing 
the responses obtained from the open-ended questions. This 
software has allowed me to assign categories and subcatego-
ries systematically to answers in a non-subjective manner. Al-
ternatively, it would have been possible for me to perform the 
analysis and make judgments about what teachers were saying 
without the help of the software. Descriptive statistics serve 
to summarize and describe the main features of the data and 
questionnaires. The criterion for identifying each descriptive 
statistical measure is considered so that this serves to find out 
an innovative combination of methods used to analyze the 
data. Furthermore, relevant graphical representations and in-
ferential statistics may also be provided where possible.
3.5. Results and Findings
This section summarizes the responses made by Iraqi English 
teachers in relation to the three major research aims that are 
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described previously.
4.1. Percentage Distribution of Iraqi English Teachers› Per-
ceptions about Using the Gemini AI Tool in Terms of De-
scriptive Statistics
Table 2 reveals the responses made by the participants in this 
study; overall, Iraqi English teachers have shown wide agree-
ment with the statements made in the survey questionnaire 
concerning their perceptions toward using the Gemini AI tool 
to teach their students the four fundamentals of conversational 
fluency. Moreover, the highlighted categories are divided into 
two: one focuses on participants’ positive and constructive 
responses about using the Gemini AI tool and another group 
indicates that the participants demonstrated low agreement, 
which includes the responses that disagree, are undecided, and 
neutral. The highlighted categories in this table include sum-
maries of Table 3: respondents’ data, the number and percent-
age of the Iraqi English teachers’ responses per category of the 
participants as a whole and individually.
3.6. Iraqi English Teachers› Perceptions about Using the Gem-
ini AI Tool
This aria provides the perceptions of the twenty Iraqi English 
teachers concerning their experiences in using the Gemini AI 
tools as a pedagogical approach to teach their students the four 
essentials to communicating effectively, which are vocabulary, 
pronunciation, grammar, and listening. This part of the find-
ings is divided into two; the first part aims to highlight some ex-
cerpts from the survey responses when the teachers were asked 
to clarify and demonstrate their perceptions toward their ex-
periences using the Gemini AI tool, and the second part of the 
findings summarizes all the Iraqi English teachers› responses 
to accept, highlight, and/or complain about the limitations of 
using the Gemini AI tool.
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TABLE 2 1 Survey: Iraqi EFL Teachers› Perceptions Toward 
Using the Gemini AI Tool

  

respondents’ data, the number and percentage of the Iraqi English teachers’ responses per 
category of the participants as a whole and individually. 

3.6. Iraqi English Teachers' Perceptions about Using the Gemini AI Tool 

This aria provides the perceptions of the twenty Iraqi English teachers concerning 
their experiences in using the Gemini AI tools as a pedagogical approach to teach their 
students the four essentials to communicating effectively, which are vocabulary, 
pronunciation, grammar, and listening. This part of the findings is divided into two; the 
first part aims to highlight some excerpts from the survey responses when the teachers were 
asked to clarify and demonstrate their perceptions toward their experiences using the 
Gemini AI tool, and the second part of the findings summarizes all the Iraqi English 
teachers' responses to accept, highlight, and/or complain about the limitations of using the 
Gemini AI tool. 

TABLE 2 1 Survey: Iraqi EFL Teachers' Perceptions Toward Using the Gemini AI 
Tool 

N
o 

Item 1 2 3 4 5 

1.  I 
understand 
the main 
functions of 
the Gemini 
AI tool. 

 

2
% 

3
% 

10
% 

45
% 

40
% 

2.  I feel 
confident 
using Gemini 
AI in my 
conversation 
classes. 

 

1
% 

4
% 

15
% 

48
% 

32
% 

3.  Gemi
ni AI helps 
students 
develop their 
vocabulary 
effectively. 

 

0
% 

2
% 

8
% 

40
% 

50
% 

4.  Using 
Gemini AI 
improves 
students' 

1
% 

3
% 

8
% 

46
% 

42
%   

pronunciatio
n. 

 
5.  Stude

nts become 
more 
engaged 
when using 
Gemini AI. 

 

0
% 

2
% 

6
% 

40
% 

52
% 

6.  The 
tool supports 
grammar 
instruction in 
a clear and 
helpful way. 

 

2
% 

3
% 

8
% 

47
% 

40
% 

7.  Gemi
ni AI 
enhances 
students' 
listening 
skills. 

 

1
% 

4
% 

10
% 

42
% 

43
% 

8.  I have 
observed 
improvement
s in my 
students’ 
conversation
al fluency. 

 

2
% 

5
% 

10
% 

43
% 

40
% 

9.  The 
AI-generated 
feedback is 
useful for my 
students. 

1
% 

3
% 

12
% 

44
% 

40
% 

10.  I 
would 
recommend 
Gemini AI to 
other 
teachers. 

 

1
% 

2
% 

8
% 

45
% 

44
% 
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3.7. Data Analysis and Findings Findings of the Data Analysis
Overall Positive Perceptions:
The data reveals a strong overall agreement among teachers re-
garding the effectiveness and usefulness of the Gemini AI tool in 
the classroom. The majority of participants rated the tool favora-
bly across all survey items.
High Agreement on Educational Benefits:
Teachers overwhelmingly agreed that the Gemini AI tool sup-
ports key areas of language learning. Notably:
92% of teachers agreed that it enhances student engagement )Item 5(.
90% agreed that it helps students develop their vocabulary effec-
tively )Item 3(.
88% recognized improvements in pronunciation due to the tool 
)Item 4(.
87% believed that it supports grammar instruction in a clear way 
)Item 6(.
85% noted enhancements in listening skills )Item 7(.
Effective Tool for Improving Conversational Fluency:
A significant number of teachers )83%( observed that the AI tool 
contributed to improvements in their students’ overall conversa-
tional fluency )Item 8(. Although slightly lower than other items, 
this still indicates widespread confidence in the tool›s impact.
Confidence in Usage Needs Strengthening:
While 80% of teachers felt confident using Gemini AI in conversa-
tion classes )Item 2(, this item had the highest neutrality rate )15%(, 
suggesting that some teachers still lack full confidence in their 
ability to use the tool effectively.
Recommendation and Satisfaction:
A very high percentage )89%( of participants stated they would 
recommend Gemini AI to other teachers )Item 10(, indicating 
strong satisfaction and advocacy for the tool›s continued use in 
educational settings.
Reliability of AI Feedback:
Teachers also believed that the AI-generated feedback is benefi-
cial to students )84%, Item 9(, further supporting the tool’s role in 
autonomous learning and personalized correction.
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Low Disagreement Rates:
Across all 10 items, disagreement levels remained very low, rang-
ing from only 2% to 7%. This suggests that resistance to or criti-
cism of the tool is minimal among surveyed educators.
3.8. Teachers› Perceptions of Gemini AI Tool
Utilizing the results presented in the previous section, the pre-
sent section aims to make sense of respondents’ feedback regard-
ing the AI tool utilized. The following paragraphs highlight the 
ramifications of the educators’ quasi-experimental perceptions 
concerning the AI and feedback tools, pointing out the benefits, 
the perceived limitations, and some formative recommendations. 
The section concludes with a summary.
Teachers’ Perceptions of the AI Tool Although the study did not 
reveal a discernible effect of the use of either the AI tool or feed-
back irrespective of student level, an inspection of the feedback 
received from the survey helps to gain insights into what aspects of 
the AI tool were perceived positively by the teachers. The teachers 
offered their perceptions regarding the tool and highlighted the 
following aspects: the AI tool is user-friendly due to its compat-
ibility with different environments and its browser-based nature, 
allowing it to function effectively on mobile phones and laptops. 
The AI tool is increasingly engaging for the students because of its 
Talking Buddy feature, which makes the experience seem like a 
face-to-face interaction. The feedback also indicates that organi-
zation and color-coding are particularly favorable. The students’ 
performance was displayed in percentage scores, and this feature 
was a source of pleasure and motivation for the students. The de-
sign of the app is intuitive, with clear step-by-step instructions.
The comments of the teachers, as the formal end users of the tool, 
provide more qualitative evidence to build upon recommenda-
tions. However, they focus mainly on the technological execution 
aspects of the tool. Moreover, the heuristic evidence shows that 
the app was not of interest or appeal to the students. Another as-
pect expressed by an educator is that the performance is limited 
to practicing and training the language, necessitating a focus on 
other skills, such as those related to content and structure. Other 
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core educational competencies were also depicted when educa-
tors indicated that the tool may need some restrictions on how 
long a student can spend on it, to make it “more similar to the 
speaking skill in the classroom,” as one educator commented. This 
means it would be educationally beneficial if the app delimits the 
time used by the students in performing.
3.9. Conclusion and Recommendations
This study sought to shed light on the perceptions and attitudes of 
Iraqi English teachers with regard to using AI in teaching speak-
ing. The findings of the current study can offer practitioners and 
researchers valuable insights on how AI can effectively augment 
language learning and teaching strategies, particularly those fo-
cusing on developing conversational skills. Furthermore, it ex-
poses the difficulties that teachers might encounter while using 
AI language applications. Teachers and policymakers who are in-
terested in integrating AI in formal language learning can benefit 
from the findings of the current study. The future directions for 
researchers are to continue this research in investigating the role 
of AI-based language applications in promoting speaking skills in 
language learning, particularly English, and examining the impact 
of using such applications on the learners› language performance 
in terms of fluency, complexity, and accuracy in interaction.
In addition, it is highly recommended that there be more op-
portunities for training in general, particularly in the field of e-
learning or AI-based tools, for further development and better 
assessments. Teacher education institutions and professional de-
velopment centers for teachers all over the world are highly advised 
to provide more professional training for teachers in integrating 
AI application tools into the curriculum and offering workshops 
that meet their professional practices with hands-on activities. 
Furthermore, the developers of AI programs are fully encouraged 
to take into account spelling and let this option be available on 
and off for students. They are also encouraged to have the fea-
ture of translating the text for students in addition to the previous 
two aforementioned suggestions. On the other hand, teachers can 
benefit from AI programs in terms of knowledge base and teach-
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ing practices. They can use them as an online friend for students 
to seek help from. In addition, they can be used for self-directed 
learning when students work intensively with fewer friends, or stu-
dent homework centers, or assignment services that threaten less 
quality. Moreover, teachers can use these for virtual conversation 
when they cannot find partners. It can enrich the different uses of 
AI programs. Overall, it can be beneficial to integrate AI tools in 
teaching to promote ESL/EFL lest they can totally replace human 
language teachers. It is a rich world for the language teacher.
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