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Abstract

This study examines the perceptions of Iragi secondary school Eng-
lish language teachers regarding the advantages and obstacles of us-
ing multimedia tools in their teaching. A total of twenty-five teachers
were interviewed from three districts in the Babylon governorate (Al-
Mahaweel, Kutha, and Al-Musayyab). The results demonstrate sev-
eral advantages of integrating multimedia, including saving teachers’

time and effort, engaging students, increasing motivation levels (espe-
ciallv among less motivated learners). aiding comprehension. assist-
ing with retention in long-term memory, providing a good lead-in to
the lesson, and exposing students to the foreign language. However,
significant challenges to implementation exist, including lack of infra-
structure (computers, projectors, smart boards), unreliable internet,
ongoing electricity shortages and insufficient teachers’ ICT skalls.
EKey words: \Multimedia technology, benefits and challenges(
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1. Introduction
The evolution of ICT (Information and Communication Technology)
especially multimedia educational tools has significantly changed the
way of teaching and learning. It has altered the conventional learn-

Y Y0 Wl utaaVEEn Ji sales B A

ing environment, learning methods, teaching content, and teacher-
student inferaction (Wang and Dostily, 2016). Not only do ICT tools
allow ubiguitous learning by removing time and location restrictions.
but they also increase the efficacy and efficiency of educational re-
sults. With the aid of ICT tools. it is possible to combine diverse con-
tent forms, such as audio, video, text, image, and sound, into a single
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format. This creates an interactive method of learning by making the
content of knowledge rich and informative, which can significantly
increase students’ motivation and interest in learning, and transform
passive learning into active learning. Additionally, ICT technologies
facilitate individual and autonomous learning. Moreover, it over-
comes the weaknesses of conventional learning by offering hvpertexts
that expand and deepen the content to be taught. Therefore, ICT tools
have become an indispensable way of enhancing teaching results and
promoting excellent education. On this basis, an increasing number
of scholars have focused on the benefits of technical education and as-
sociated concerns. On the other hand, many scholars especially those
of developing countries look after the factors preventing the integra-
tion of multimedia educational tools.

Since little Iraqi scholars have shed licht on the benefits and chal-
lenges facing the integration of multimedia educational tools in an
English classroom, the present study uses interview as the instrument
of study to get in deep information about benefits and challenges fac-
ing the integration of multimedia tools in Iraq secondary classroom
from secondary school

teachers perspectives.

2. Literature Review

2 1ICT Definition

Generally, ICT refers to the wuse of computer-
based communications technology to search for information over a
network. This comprises information resources as well as comput-
er gear and software that may be utilized for teaching and learning
(Goay and Wong, 2003). In this study, the term “information commu-
nication technologies” (1CT5s) refers to all ICT tools such as comput-
ers, projectors, mobile phones, and other digital instruments that are
used to manage and convey information for educational purposes.
However, according to Goay and Wong (2013), any techmology that
uses a computer to provide us with anticipated outcomes for the goal
of learning qualifies as an ICT tool in the educational system.

2.1.1 Multimedia Definition
The term “Multimedia™ is relatively new to 1ts area. It is used to de-
scribe the combination of many mediums. Multimedia mav be de-
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fined by its common characteristics: text, images, animations, video,
and sound. These components are integrated to create a multimedia
environment but can be organized and presented in many different
ways. In this sense, multimedia, simply put, can be defined as the
integration of multiple media elements into one topic that is benefi-
cial to the end user. These media elements and features have made
communication, especially in education, more structured and distinct
than at anyv other time (Gunawardhana et al. 2016).

Multimedia can be described in a variety of ways. Schwartz Beichner
(1999:8) defined it as Using numerous media tvpes in a presentation.
According to Greenlaw and Hepp, (199%) information presented in
the form of movies, graphics ., video, and audio is called multimedia.
A multimedia document contains at least one non-textual media ele-
ment. According to Maddux, Cjohnson, and Willis (2001:253) mul-
timedia can be described as a computer program that contains text
and at least one of the following: audio, video, photos, 3-D graphics,
anmimation, or high-resolation graphics. Vaughan (2008) describes
multimedia as text combined with music, animation, and video con-
veved by a computer or other electronic means. It consists of text al-
tered digitally, images, graphics, music, animation, and video.

2.1.2 The Benefits of Multimedia

According to Mayer (2008) results obtain from learning combines
word and picture is higher than the results of learning using words
alone. Students in secondary school better comprehend complex con-
cepts when thev are taught in a more tangible manner via the use of
multimedia technology(Mayver.2008). A student s attention and inter-
action with these

tools help in saving the mmformation in their
memoryv(Maver.2008). Students’ long-term memory is enhanced
when they actively engage with multimedia content (ibid). This type
of interaction may include learning exercises within the digital source
or a lesson prepared by a teacher. However, not all multimedia con-
tent promotes learning. To facilitate teaching and learning, materials
must be created according to strong educational principles and inten-
tionally incorporated into the learning experiences by the instructor.
Some topics are difficult to understand orally and require illustra-
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tional tools to reduce the level of complexity. For example, a second
intermediate lesson about . Iraqi calture story’ | can be easily illus-
trated by a video showing the series of events inmstead of telling
story events orally which may make learners have a sense of boring.
learners can understand better what does Iraqi culture consist of 7
as thev will experience it through the engagement of multi-senses, Le.,
sight and sound. Ozaslan and Maden (2013) in his study found that
students learn better when materials are presented with the help of
illustrations . Teachers believe PowerPoint presentations make ma-
terial more attractive and obtain students attention easily. Corbeil
{2007) discovered that students prefer PowerPoint presentations due
to their vividness, liveliness, clarity, and interaction. It enhances pu-
pils’ comprehension by allowing them to see the image with examples.
Mathew and Alidmat (2013) evaluated multimedia projectorsin ELT
in Middle East classes . The authors claim that teaching and learning
become repetitive when language instructors are forced to depend
only on text books for language input. They discovered how multi-
media projectors benefit language teachers in university ELT classes.
Thev discovered that employving multimedia projector in language
education benefits both instructors and students. Both groups said it
made class more engaging and effective . ( Mathew & Alidmat, 2013)
mCakir (2006) discovered that incorporating video into English lan-
ouage instruction via the use of multimedia projector ensures a real
Imgwmstic effort on the part of the learners. Additionally, using con-
tentrelated videos assists students in comprehending the concepts

and gaining an idea of the subject matter. Additionally, students may
focus on the usage of contextual language in films, as well as the non-
verhal features of language. which will aid them in gaining a better
understanding of how to speak the target language (Cakir,2006).
Cunning (2001), who investigated the advantages of employing
multimedia projector in language education, claims that video pro-
vides stimuli to learners, allowing them to obtain a sense of the sub-
ject’s surroundings. The utilization of movies shown on multimedia
projector also allows pupils to obtain a sense of the target language’s
stress and rhythm. Furthermore, it allows pupils to speculate, as-
sume, and analyze the subject matter’s information { Keksal, 2004).
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According to Craig and Amernic ( 2006) Using proper images
during the lesson makes learnming fun. It also makes students more
responsible and thoughtful.

2.3 Appropriate use of Multimedia in Classroom

Multimedia-based learning is useful when used appropriately. If it
were used in all places it would not achieve the intended outcomes
and would become costly in terms of infrastructure.

Maver and Moreno (2003) state that When students lack prior do-
main knowledge or spatial learning aptitude, multimedia is prefer-
able. Students with poor previous domain knowledge or spatial abil-
ity benefit from using multimedia to build mental models and hnk to
new knowledge domains. They can better perceive and learn from
knowledge domain activities. A student with excellent previous do-
main knowledge or spatial ability, on the other hand, mav develop

mental representations of the knowledge area without external as-
sistance and learn nothing from multimedia.

According to Tan and Leong (2003) one of the appropriate usage
of multimedia is when teachers have students with low motivation.
They added that It's necessary to keep low-motivated learners en-
gaged in learning. Lessons that are interesting to learners encourage
self-directed learning and research. Pictures, animations, and sounds
may assist learners learn a new area. Interactive multimedia teaching
would also assist motivate students to learn. However, highly moti-
vated learners may not require these visual assistance and may grasp

Yo Y0 Wl 1 taaVEEn Ji sales AU A

the written instructions alone.

Mayer and Mareno (2002) multimedia tool are purposeful if teachers
have accurate desien of multimedia content. They suggest few princi-
ples help in designing multimedia content:

Prneiples Explanahon
1. Representation Tt praferable to explain vsme words and text than just|
taxt
| 2. Contiguity | Present the words 2nd text a5 one wmit
3 5plit Attention Pressnt words 2= zudio nemshon rather than wisible
onzcresn text while explamims
|4, Coherence It &= praferable to uhlize fewer words and mnazes than too
828y,

2.4 Teacher's Functions In Multimedia Class
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Vollstadt (2002) present certain roles that multimedia teacher may
play in the classroom. They are presented in the following table :
Teacher'zroles | Explenarion '

1 Recsarcher | Teachorz wosr dmow how and where to gﬂulﬁarmﬂhmfﬂ:
them=elves snd their smdents so they can help their sodant. they
must be competent in “sesrch snmimec” and “findins relishiz

informstion’

I Tmtegraor | teachers must know the various functions of media found m the |
rich smvironment madis also, they need to kmow the best tme 1o
deploy

3. Callahoramor 'Caq:ermn.gﬂimm coﬂea.guesniﬂra]jereanmeefﬂ:em‘essl

snd lkely lesd to improved gverall success end sustsinability in
the lonz Tun  Carminly, collaborstion within a single locaton will
be more sfficient. and will provide more focosed responses smed
at the locsl zetting, bui new msadia opens up svenoes for
collshoration ecross matimtions - and ecrosz geosrephic (netdonsl)
bounderies.

4 Dezignar | To oreanire an effertive lesminzs environmant teachers must |
understand how To organize actvities end resowrces that will lead
their sudenrs throush the project’s exacunion snd completion. |

| Teachers == Facilitsror: mist kmow more than teschers ac |
infonmstion providers. Facilieior teachers must not be eware of |

farititator oty one or tovo texts, bt 8 wide range of metarials are gvailehiz w

mprove siudents’ Iensaage skills. Textbook 1= not only the source
of mformetion Elecmonic dictionaries and encyclopedias - are
accessible for repid reference; online newspapers gmve up-to-date
mformstion on current heppenme= in the tergat lensnsse countrias;
and (official) websites provide backsroond masterss] on policy,
tourizm, ahd politicel perspectives. Teachers must lmow how to
1each these applications to learmers affectively. Teachers must be
sdsprsble facilitators, rescuns to smdants” needs, pot merely thoze
pradetermiinad by 8 curricolom desizmer

g
B
B

L

2.5 Challenges Facing the Application of ICT Tools
Information and communicative technology (ICT) tools are seen
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as necessary components of development. However, when comparing
the developed world with the developing world, there is a signifi-
cant disparity in the use of information and communications technol-
ogy (ICT). Within a country and between countries , the disparity is
known as the “Digital Divide™ (Parliamentary Office of Science and
Technology 2006). The educational ICT environment in developed
nations is relatively rich. Base on the study of The Second Informa-
tion Technology in Education Study ( Project of an IEA) | found that
schools are increasingly using PCs (Personal Computers) and that

internet connection is accessible in developed countries. Additionally,
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according to Kozma (1999) ICT is actively adopted in education to
the degree that it transforms educational practice in innovatively .
on contrary , developing nations have inadequate ICT infrastructure
and restricted the access to internet. The supply of PCs in schools is
far less than what is required , beside the lack of ICT

trainers. ( Oliveira . 1989)

The primary challenges for using ICT in education in developing

countries are financial challenges (Oliveira . 1989) low internet ac-
cess in rural areas (Gulati, 2008), teachers” lack of ICT knowledge (
Kozma, 1999), lack of infrastructures ( Oliveira 1989).

The first challenge almost all developing nations encounter is a lack
of financial resources (Dliveira 1989). Resources are limited in de-
veloping countries, therefore they are spent on basic necessities like
food. housing, and roads. Investing in ICT for education may be seen
as a long-term concern because of the current necessities.

Secondly, Access to the internet is severely restricted in rural are-
as, and the lack of infrastructure in developing countries such as the
availability of electricity worsens this issue (Gulati 2008). The lack of
adequate infrastructure is the most pressing issue facing developing
nations, and improving it need time and money.

Third. the teachers lack of ICT competence especially for teachers
who used to teach using the traditional approaches ( Kozma 1999).
Many traditional teachers do not know how to use ICT in their class-
rooms and sometimes hesitant to incorporate new technology into
their classes.

Fourth, the lack of appropriate ICT educational environment (Ol

sY e Y0 W ata AV £ DoY) ool B Bl er g

iveira 1989). The traditional and poor classrooms in developing coun-
tries especially in rural areas are another challenging issue facing the
adoption of ICT tools in classroom. Most classrooms in these areas
have lack of computer, projectors, internet access, and electricity
which make ICT tools inappropriate in these environments.

3. Methodology

This study aims to investicate Iraqi secondary school teachers per-
spectives regarding the benefits and challenges facing the use of mul-
timedia technology in the English classroom. This section describes
the methodological aspects emploved in this paper which are the de-
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sign of the project, the procedure of conducting and doing interview,
collecting data, analvzing data. The methodology of this study de-
signed to achieve the purpose of the study and answer the following
guestions:
1. What are the benefits of using multimedia tools in the Iragi Eng-
lish classroom?
2. What are the challenges facing the use of multimedia tool in the
Iraqi English classroom?
3.1 Research design

Ormrod (2001) stated that the research design provides researchers
with the overall structure and procedures the researchers need to fol-
low, the procedures mmvolved. data collection and data analysis. This
study used an interview as the tool of the study to collect data about
secondary schools teachers perspectives regarding the benefits and
challenges of using multimedia technology in the English classroom.
After contacting and taking the participants permission to partici-
pate in the study, Meetings arranged with them separately. The in-
terviews were face to face with each participant in different days. The
data arranged, coded and then analyzed.
3.2 Sampling Method

This study followed the purposeful sampling method. Creswell (
2005) Purposeful sampling is a non-random sampling strategy that
uses a defined criterion or objective to select a specific sample. The
researcher may employ one or more procedures or criteria to choose
the sample. The aim behind choosing interview as an instrument of
the study is to collect in depth information from the right respond-
ents.
3.3 Sample of the study

The participants of this studv were Iraqi secondary school teachers
of the English language subject. The number of participants were
Twenty-five participants .They were from both rural and urban
schools. They were from different areas of Babvlon governorate (8
of them from Al-Mahaweel . 7 of them from Al-Musayyab, 5 of them
Kutha, 5 of them from Hillah) .Their age ranged between 28-50 years
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old and their teaching experiences ranging from 3-25 vears.

3 4 Instrument of the study

The current study emploved a qualitative research instrument which
was a semi-structured mterview to gain qualitative and rich data re-
garding teachers perceptions on the opportunities and barriers of
adopting multimedia technology in the English secondarv classroon:.
An interviewer does not follow a formalized list of queshions in a
semi-structured interview; rather they will ask open-ended questions
to prompt discussion (Dovle. 2020) . After carefully reading the most
pertinent literature and protocols created for the same purpose of this

study, the researcher created two open-ended questions to respond to
the guestions of the study. The interview consisted of two sections.
The first section pertained to demographic data and teaching experi-
ence. The second section, which was the most important, consisted of
2 open-ended guestions:

1. Depending on vour opinion and experiences in education field. what
are the benefits of using multimedia tools in the English classroom?
a) Do vou think multimedia technological tools beneficial in terms of
., Increasing motivation, reducing level of complex term, reducing the
delivery of hours of a lesson, grasping students’ attention, making
lesson fun and comfortable . and how is that?

2. Depending on vour opinion and experiences in education field,
what are the challenges facing the use of multimedia tool in the Eng-
lish classroom?

b) Do vou think lack of internet access. electricity, infrastructures,

and
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ICT competence hinder the integration of multimedia technology in
English classroom. and how is that?

3.5 Pilot study

According to Sekaran and Bougie (2009) pre-test is important to en-
sure the validity and relevance of the instrument. .therefore, to ensure
the reliability and wvalidity of the interview, the researcher did the
pilot studv among 5 teachers. To explain. firstly. the researcher con-

tacted the participants and arranged meetings with them separately
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. Secondly, the purpose and significance of the study explained to the
participants. All personal information (Name, phone numbers, and
responses) assured to be in the hand of the researcher only. After that,
the researcher did the interview with them individually. The time for
each participant’ s interview was about

20-35 minutes. Most of them confirmed the clearness of the guestions.
Also, Most of them said that they did not face ambiguity or problems
with interview ..questions.

3.6 Data collection and analysis

To collect the data for current study, participants™ contact numbers
were obtained . Each of the participants was then contacted and
meetings were arranged with them imdividually. Before starting the
interview . the purpose and significance of this study explained to
the participants. also, the participants informed that they have the
right to participate in the study and guaranteed students™ personal
information (names, pictures, and contact numbers) will be kept in
hand of research onlv. Finally, the interviews conducted among them
individually . the collection of data was within two months.

After collecting the required data, Participants’ Reponses were ar-
ranged, coded and then analyvzed. To ensure that there is not simple
information missed during the interview, the responses were both
written and audiorecorded by the researcher.

4 Results and Discussion

4.1 Demwographic Data

The subseguent table contains a summary of the demographic data
of respondents. As illustrated in the table below. a total of twentv-five
secondary school English teachers were selected from three differ-
ent places in Babylon governorate, 10 teachers were selected from
AlNIahaweel, 10 teachers were selected from Kutha. 5 teachers were
selected from Hilla, and 5 teachers were selected from Al-Musavyib.
In the table below, it clearly illustrates that only 7 teachers with 25
vears experience, S teachers with 14 vears experience, 8 teachers with
7 vears experience, and 5 teachers with 3 vears experience. 12 of them
are master degrees and 13 of them are bachelor degrees.
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Table 4.1 : Demographic Data

Tescher=- code Arzs desTes | Experientes
B o | Ax-MIzhaweal Mazter ¥
T2 | Al-Mahawea! Bachelor | 14
T3 | Al)izhawsal Masmer | 14
T4 | Alniznawes! Alaster 12
Ts | AlMahaweal | Bachetor | 35
B | Al Mahaweal Tlaster 7
L | AlnIshawes] Nlazter I2s
T8 | AlMshawae Backelor | 7
il == = |
Tid | Eutha Alaster 3
Tl | Kuths Ddaster 23 |
Ti2 Fuths Eachslar 14
T13 | Entha Bachelor |3 1
Ti4 | Hntha Backelor | 3
T13 | Kutha Eachelor | 23
Tié Hills Bachelor
TI7 Hilla Master |7
TIE ‘Hills hlacter pE]
Tig Hilla Mlazrer 14
| T30 Hillz Nlazter L |
ITh “Al-NMuszyvib Bachelar | 7 ;
T2 | AFMupsavyib Bachelar | 3 |
T3 | }'L]—-Musr_n_-'l'b Fachelor 13 |
T4 [ AlMuzavyib Idaster 17 |
TS Al-huzaywib | Biachslor 3

4.2 Findings and Discussion of Interviews

The findings of this study are represented based on the following
themes.

4.2.1 Benefits of applving Multimedia tools in the English Classroom
When the interviewees were questioned about the advantages of uti-
lizing multimedia tools in an English classroom. the majority of them
referenced the effective and purposeful nature of multimedia technol-
ogy. Although T1, T2, and T3 did not use multimedia technology in
their classroom, theyv noted the effective role multimedia plaved (all
three very much referred to the use of media). They stated that the
use of multimedia technology saves time and decreases the effort of
the teacher. T2 said:

Multimedia techneological tools have multiple benefits, for example,
it is useful tool to control time and reduce the effort on the part of
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teacher. When we use traditional tools such as board. marker and
textbook, We spent a lot of time and effort to ensure that students
understand the presented lesson. The use of multimedia technological
tools associated with sound and image help in save time, reduce ef-
fort, save in memory, and understanding the presented lesson quick-
Iy. Multimedia tools is more powerful than the traditional one.

T 5.20.21 and 6 have shared perspective toward the benefits of mul-

timedia technological tools in the classroom. They highlighted that
multimedia tools help in gaining students’ attention and increase
their motivation toward the presented lesson. T 20 said :
I think that teaching using multimedia tools is purposeful. Most
of the developed countries like united states of America and united
kingdom improved their educational institutions by applving these
in their schools. Multimedia tools in classroom have multiple benefits,
one of it is gaining students attention and increase their motivation.
For vears, I teach 1st infermediate using traditional way of teaching
“lecture’ and most of the time students board, absent minded and
have low level of motivation. For example, when I teach 1st inter-
mediate students reading passage using traditional way of teaching,
most of them board and giving no attention to the lesson.

....... But , Imagine the level of motivation, fun and students’ atten-
tion if I teach that passage using videos , pictures and data show and
give students chance to discuss inside.

T 16,9, 18. 24, and 19 agree that using multimedia is beneficial. Pre-
senting lesson in the form of video or through data show supported
by sound and image help students in understanding the complex sub-
ject and saving it in the long term memory. T19 reported

.-. The use of computer, data show and others help students
to understand smoothly and save the lesson for in mind for a long
time.. ..

T18 mentioned that the benefit of multimedia tools is limited to the
introduction of the lesson only not the lesson as a whole. He said:
Actually, the use of ICT especially multimedia tools in our classroom
is purposeful. It is one of the successful ways to warm students and
save information. Also. it is important to mention that the use of mul-
timedia tools need to be as introduction to the lesson and not present-

o1 s SR .

Wi eale W L)

a
-

-
—
d
-l
-
A
5
3
W,
L]
>
>
L




Yo Y0 Gl ki AV £ JoY) (ooter RLI Ay

(8)34)) dslazr Yy Aili Y ot yllly Sogmedly giad boah
a¥e¥e Jul piial e JoY eales ddui )

ing the whole lesson using video, image and sound as it mayv cause
students to be noisy.

T7.16,4. 18,17, and 15 highlicht the benefit of multimedia tools as
a way to create an comfortable environment full of fun. T 16 and 17
said :

To be honest , the difference between the traditional classroom (class-
room supported by multimedia tools such as Tabs, computers, pro-
jectors, ...) is similar to the comparison between jail and cinema. Most
of our students in traditional classroom are bored and not mofivated
as if thev are in jail. While the lesson supported by computers . data
show tools which make students happy and jovful , they increase stu-
dents’ motivation as if they are in cinema.

T 23,8 and 14 refereed to the benefit of multimedia tools as a way
help to shift from traditional to an interactive lesson . While T 11.12
and 13 referred to benefit of these tools as a way to expose to the na-
tive language, for example. presenting reading passage by data show
as video enable students hear the native language and who and when

to use that language.
£,7.% Challenges Facing Application of Multimedia Tools in

English Classroom

When the interviewees were asked about the difficulties regarding
the use of multimedia tools in the English classroom, most of them
referred to the fundamental factors all schools face which were hur-
dles to the use of multimedia educational tool in their schools. There
agree T1.2.25 and 4. multimedia tools in fact were not useful in terms
of time and effort, vet thev also referred to the lack of multimedia
infrastrucitures at their school as a difficult factor. T 2 and 4 stated:
In fact. multimedia technology is purposeful but the application of
it is challenging because of the lack of multimedia tools such as com-
puters, projectors, and internet access..... the instructions of Iragi
ministry of education do not permit students to bring their phones to
school which we may use it as teaching device. Such obstacles force
me to teach using traditional method lecture’

T 5.6 ,20 and 23 agree that teachers™ ICT incompetence represents
challenging factor hinders the application of multimedia technology
in the classroom. T6 and 20 said:
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....... in most schools I taught in, most teachers lack computer
knowledge especially teachers who use to teach during structural
approach. They lack knowledge about how to use and prepare lesson
using these tools.

According to T22.10, 11 and1l6 the lack of electricity represents the
most prominent challenge facing the application of multimedia tech-
nology in Iraqi schools. T 11 said:

....1f we suppose that our schools supplied with technological tools
and teachers are fully prepared to teach using these tools, the prob-
lem of electricity in our country is a harsh challenge that even our
ministry of education cannot solve ... our schools and houses facing
problem of power cuts from vears and till the moment no real solu-
tion presented.....

T11. 9, 21,10 and 7 highlight the lack of internet access in Iraqi
schools as a challenge facing the use of multimedia tools . T 7 said :
-....Basically, the use of these tools required internet access help
teacher to prepare lesson and bring supporting materials. Most of
our schools are not connected to internet and 99% of rural schools
lack Wi-Fi connection.......

T 12,18, 14, and 8 referred that teachers™ attitude toward the use
of multimedia tools in Iraqi schools is negative. Depending on their
opinion, the main reason behind their negative attitude is the appro-
priate classroom environment (number of student _size, and time of
lesson). TS and 14 said :

........ Actually, it is good to use multimedia tools in English classroom
for the reason I just mentioned....... but the time, size of classroom,
and number of students effect on the wayv we manage the classroom
and may let students be noisy.......

4.3 Diiscussion
Overall, there are many advantages and disadvantages to emploving
multimedia tools within the English classroom. Regarding advan-
tages, the participants in this study indicated that emploving multi-
media tools such as projectors, computers, Taps, smart whiteboards,
helped save time and reduce effort in lesson delivery. This finding
is comsistent with Kai et al (2017), who researched the effectiveness
of multimedia educational tools in teaching and learning and found
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that multimedia educational tools “ease the process of learning and
reduce delivery hours.”

Another finding of this study was that multimedia educational tools
helps teachers to grasp students” attention and increase their motiva-
tion and interaction toward the presented lesson. This finding sup-
ported by Maver (2008) students interaction with multimedia lesson
helps them to understand the presented lesson and save in long term
memory. Tan and Leong (2003) multimedia education tools are ap-
propriate and purposeful with low meotivation students. This study
also revealed that using multimedia tools make educational environ-
ment comfortable and fun. This is supported by Craige and Amernic
(2006) using images and videos during the lesson make learning fun.
Also. results of this study revealed that integrating multimedia edu-
cational tools in classroom help to shift from the routine way of
presenting the lesson ., lecture™ to more interactive way like ,.discus-
sion”. This finding comes in line with Mathew and Aldimat ( 2003).
They evalunated multimedia projectors in ELT in Middle East class-
es . The authors claim that teaching and learning become repetitive
when language instructors are forced to depend only on text books
for language mput. They discovered how multimedia projectors ben-
efit language teachers in university ELT classes. They discovered that
emploving multimedia projector in language education benefits both
instructors and students. Both groups said it made class more engag-
ing and effective.

Moreover, interviewees reported that using multimedia education-
al tools help student to understand the complex concepts. This is in
agreement with Ozaslan and Maden (2013) finding that students
learn better when

materials is presented with the help of illustrations.

For the finding of teachers™ perspectives regarding challenges facing
the integration of multimedia education tools in the English class-
room. The study found that Iraqi secondary school teachers are
aware of the benefits of using multimedia educational tools but most
of their schools lack computers, projectors, Taps, and smart white
board. This finding supported by Oliveira's statement ( 19539) Re-

sources are limited in developing countries, therefore they are spent
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on basic necessities like food, housing, and roads. Investing in ICT
for education may be seen as a long-term concern because of the
current necessities. Also, the study revealed that most of Iraqi rural
and urban schools lack internet access which makes the use of multi-
media educational tools difficult. Gulati (2008) access to the infernet
is severely restricted in rural areas, and the lack of infrastructure in
developing countries such as the availability of electricity worsens
this issue.

Moreover, the interviewees of this study stated that most of Iraq
teachers especially those who used to teach using structural approach
computer knowledge. Kozma (1999) teachers lack of ICT compe-
tence mostly the traditional one worsen the issue of integration mul-
timedia tools in the classroom.

Lastly, the study revealed that Iraq lack electricity and most of the
schools and houses are suffering from power cuts. Based on inter-
viewees perspectives this factor make the use of multimedia educa-
tional tools challenging. Their perspectives are supported by Gulati (
2008) that the lack of infrasiructures such as electricity in developing
countries worsen the issue of using multimedia tools in schools, most
of developing countries lack adequate infrastructures and solving
this problems need time and money.

5. Conclusion

Exploring Iragi secondary school teachers’ perspectives regarding
the benefits and challenges of integrating multimedia educational
tools in the English classroom was the backbone of this study. The
study was conducted within 25 secondary school teachers in differ-
ent areas in Babylon governorate to get full idea about teachers per-
spectives of learning using multimedia educational tools and what
the factors thev consider them challenges preventing the integration
of multimedia tools. The results of the study revealed that Iragi sec-
ondary school teachers know that multimedia education tools are
beneficial as thev help them grasping students’ attention, increasing
motivation, reducing delivery hours of the lesson, creating comfort-
able and fun environment, reducing the level of complex concept, and
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helping students to save information in long term memoryv. However,
there are many challenges standing in the face of using multimedia
educational tools in the English classroom which are lack of electric-
ity, lack of internet access, lack of multimedia education resources
in Iraqi schools, and lack of ICT competence especially the tradition
teachers.

References -
Cakir, D. L (2006). The use of video as an andio-visual material in foreion langua-
geteaching classroom. The Turkish Online Journal of Educational Technology, 5{(4),
67-72. Retrieved
from http:/www.tojet.net/articles/v5i4/549 pdf
Cakir. D. L (2006). The use of video as an audio-visual material in foreign langua-
geteaching classroom. The Turkish Online Journal of Educational Technology, 5{4).
67-72. Retrieved from
from hetp://www.tojet.net/articles/v5id/540 pdf
Carlson, 5., & Firpo, J. (2001}, Integrating computers into teaching:
Findings from a 3-vear program in 20 developing couniries. In L. R Vandervert, L.
V. Shavinina, & R. A. Cornell (Eds.), Cyber education;
The future of distance learning. Larchmont, NY: Mary Ann Liebert, Inc, 85-114.
Corbeil, G, (2007). Can PowerPoint presentations effectively replace textbooks and-
blackboards for teaching grammar? Do students find them an effective learning
tool?Calico Journal, 24(3). 631-656.

Craig. R. J.. & Amernic, J. H. 2006). PowerPoint presentation technology and the-
dynamics of teaching. Innov High Fdue, 31, 147-
160. doi: 10.1007/510755-006-0017-5
Creswell J. W. (2005). Educational Research: Planning, Conducting and
Evaluaring Quantitative and Qualitative Research. New Jersey: Pearson
Creswell, J. W. (2005). Educational Research: Planning, Conducting and Evaluating
Quantitative and Qualitative Research. New Jersey: Pearson.
Cunning-Wilson, C. (2001). Practical aspects of using video in the foreign langnage-
classroom. The Internet TESOL Jouwrnal, 6 (11).np. Rerieved fromhttp://www.tojet.
net/articlesv3i3/330 pdf
Cunning-Wilson, C. (2001). Practical aspects of using video in the foreion lancuage-
classroom. The Internet TESOL Journal. 6 (11).np. Retrieved fromhtip://www.tojet.
net/articlesv3i3/339.pd
Dovle, L., McCabe, C., Keogh, B., Brady, A., & MecCann, M. (2020). An overview of



(8)2u) sl Vig Liles ) Solutytlly Sogoedly i Al
pYeYe JuWl o isa\EEn SVl ealer e )

the gualitative descriptive design within nursing research. Journal of Research in
Nursing, 25(5), 443-435,
Goay. T. C. and Y. H. Wong. 2003. Pengajian Am, Kertas 1, Teks Pra U.
Laser Press Sdn. Bhd
Greenlaw, R.. & Eb. (19099}, In-line/On-line. Fundamentals of the Internet and the
World Wide Weh. Boston: McGraw-Hill
Guan, N, Song, J., & Li. D. (2018). On the advantages of computer multimedia-
aided English teaching, Procedia computer science, 131,
-727.732
Gulati, 5. 2008, ., Technology-enhanced learning in developing nations: A review™,
International Review of Research in Open and Distance

Leaming, vol. 2, no.l, viewed 8 April
2010, http://www.distanceandaccesstoeducation.org/contents TRROD L-Gulati.pdf.
Gunawardhana, L. K. P. D., & Palaniappan, 5. (2016). Using muliimedia as an edu-
cation tool. In 9th Annual International Conference on
Computer Games Multimedia & Allied Technologies (CGAT
2016) (Vol. 10, pp. 1-4).
Kozma, K. B. (1991). Learning with media. Review of Educarional
Research, 61, 179-211.
Leedy. P. and Ormrod. J. (2001) Practical Research: Planning and Desien. Tth Edi-
tion, Merrill Prentice Hall and SAGE Publications, Upper
Saddle River. NJ and Thousand Oaks, CA.
Maddux, C., Johnson, D., & Willis, J. (2001). Learning with tomorrow’s technolo-
gies. Fducational Computer. Boston: Allyn and Bacon.
Mathew, N.G., & Alidmat, A OH. (2013). A study on the usefulness of audio-visu-
alaids in EFL classroom: Implications for effective instruction. International Journal
ofHigher Fducation, 2(2), 86-21. doi:10.5430/ijhe v2n2p86
Maver, R. (2001). Multimedia Learning. Boston: Cambridge University Press. [19]
Mayer, R. E., & Moreno, K. (2002). Aids to computerbased multimedia learning.
Learning and Instruction, 12, 107-119.
Mayer, E. E. (2008). Applving the science of learning: Fvidence-based principles for
the design of multimedia inshruction. American Psychologist. 63(8), 760-9.
Mayer, K., & Moreno, E. (2003). Nine ways to reduce cognitive load in multimedia
learning. Fducarional Psychologist, 38, 1, 43-52.
Oliveira, J. 1989, .. Computer education in developing couniries: Facing hard
choices™, Education & Computing, vol.9, no. 2, pp. 301-311L




4
#
5

S
=

=

%
1
3
‘Ia
2.
)
=z,
-5
-~
-
L
3
9
L ]
-
L

(R )2l Aslazr Yy Biledl Solualyllly Sl of Lhoad
aY Yo gl oy iy £ 6% S5 ooler Al i)

Ozaslan, EN., & Maden. Z. (2013).The use of PowerPoint presentation in thedepart-
ment of foreign language education at Middle East rechnical university. MiddleF ast-
ern & African Journal of Educational Research,

2.3845. Reirieved
fromhtip:/www.majersite.org/fissuel/ozaslanandmaden. pdf

Parliamentary Office of Science and Technology 2006, . ICT in developing
couniries”, Posimote, mo.261, viewed 13 April

2010, hitp:/www.parliament.uk/paliamentary_offices/post/pubs2006. cfm.

Salehi, H., & Salehi, Z. (2011). Washback effect of hich-stakes tests on ICT usage:
Teachers™ perceptions. Australian Journal of Basic and Applied Sciences, 5(12}),
1976-1084.

Sekaran, U. and Bougie, B. (2009) Research Methods for Business: A Skill-
Building Approach. 5th Edition, John Wiley and Sons Inc.. Hoboken.
Semi-Structured Interviews: What Are They? (thebalancecareers.com)

Torero, AL, & Von Braun, J. (Eds.). (2006). Information and commumication technol-
ogies for development and poverty reduction: The potential of telecommunications.
Intl Food Policy Res Inst.

Vaughan, T. {2008) - Muliimedia: Making it worlk (Tth ed.). New Delhi:

AMac-Graw Hill

Vollstide W. (2002). Zukiinfrive Eniwicklung von Lehr- und Lernmedien:
Ausgewiihlte Frgebnisse eimer Delphi-Smdie.Comelsen Stifiung, Berlin. Pa-
pers from the Neue Medien und Schulentwicklung Symposium, 25, University of
Bielefeld Febmary.

Westera, W., & Sloep, P. (2001). The future of education in cyberspace. In L. B
Vandervert, L. V. Shavinina, & R. A. Cornell (Eds.). Cyber education: The future of
Distance Learning. Larchmont, NY: Mary Ann Liebert, Inc., 115-136.

Yunus, AL ML, & Wekke, L 5. (2009). The application of multicultural education and
applying ICT on Pesaniren in South Sulawesi,

Indonesia.

Yunus, AL ML, Salehi, H. & Chenzi, C. (2012). Integrating social networking rools
into ESL & writing classroom; strengihs and

wealmess. English Language Teaching, 5(8)42-48
htip:/idx.doiorg/10.553%elt.vSn8pd2.

Yunus, M. ML, Salehi, H., & Chenzi, C. (2012). Integrating social networking tools
into ESL writing classroom: Strengths and weakmnesses. English language teaching,
5(8). 42-48.



(8 )2 islanr Vg LileiY) Silualyllly Sogoedly  gad Lok
AY YO gl 23 e 67 oW oabesr Rl Al

Website address
White Dome Magazine
Republic of Iraq
Baghdad / Bab Al-Muadham
Opposite the Ministry of Health
Deparfment of Research and Studies

Communications

managing edifor
07739183761
P.O. Box: 33001
Infernational sfandard number

ISSN3005 5830

Deposit number

In the House of Books and Documents (1127)
For the year 2023

e-mail

%.,@.

Email
off reserch@sed.gov.iq

husébin@gmail.com




(2)3l Aslazr Vg Al Solubyllly Sogomdly gad Lol
aYeve Jull o 25 AN E£% JoY) ool il

General supervision the professor
Alaa Abdlul Hussein Al-&assam
Director General of the
Research and Studies Depariment editor
a . Dr. Sami Hammoud Haj Jassim
managing editor
Hussein Ali Muhammad Hassan Al-Hassani
Editorial staff
Mr. Dr. Ali Aftia Shargi Al-Kaabi
Mr. Dr. Ali Abdul Kanno
Mother. Dr . Muslim Hussein Aftia
Mother. Dr . Amer Dahi Salman
a. M. Dr. Arkan Rahim Jabr
a. M. Dr. Ahmed Abdel Khudair
a. M. Dr. Ageel Abbas Al-Raikan
M . Dr. Ageel Rahim Al-Saadi
M. Dr.. Nawzad Safarbakhsh
M. Dr . Tariq Odeh Mary
Editorial staff from outside Iraq
a . Dr. Maha, good for you Nasser
Lebanese University / Lebanon
a . Dr. Muhammad Khaqgani
Isfahan University / Iran
a . Dr. Khawla Khamri
Mohamed Al Sharif University / Algeria
a . Dr. Nour al-Din Abu Lihia
Baitna University / Faculty of Islamic Sciences / Algeria

Proofreading
a.M. Dr. Ali Abdel Wahab Abbas
Translation
Ali Kazem Chehayeb




