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Abstract

The works that make up the English literary canon are fantastic for
helping you think critically. Reading literature that shows several
points of view on a topic could help students learn how to make com-
plex arguments. In this segment, we talk about the benefits of studying
classic English literature to get better at analysing things.

Analyzing and appreciating literature is a skill that we try to develop
in students in the first part of this chapter. School-aged children may
develop the ability to think critically by searching for familiar concepts,
motifs, or themesin various literary works. We have shown that school-
aged children who read frequently and contemplate the material tend
to possess more advanced abstract and analytical thinking skills.

This chapter also discusses creative thinking in problem-solving and its
relationship to reading. Evaluating text helps students identify impor-
tant literary elements such as imagery and symbolism. Such com-
ponents of literature can greatly enhance students’ creative writing and
critical thinking capabilities.

Additionally, this chapter looks at how literature can cultivate an ana—
lytical mindset that will be helpful when tackling significant societal
problems. From the perspective of literary analysis, some intricate so—
cietal problems such as race, gender, and economy issues have been
dealt with. Works of literature can assist students to think critically in
all these areas.

The last part of this chapter explores how reading can facilitate the de-
velopment of empathy and critical thinking skills in the youth. Good
and bad literary characters often behave in ways that are very different
from an average person. Exploring the imagined worlds of stories and
the issues faced by the characters might enable children to make sense
of the world and thus learn to feel for others.

In this case, the author stresses in the conclusion of the chapter how
reading English literature enhances one’s analytical skills. Reading ac—
| tively shapes the child’s personality by enabling him or her to think
critically, creatively, empathically, reflectively, and introspectively.
Keywords: Skills, English, Literature, Critical Thinking, Self Development
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I. Introduction
Reading classic English literature has been a big part of school
for hundreds of years. Reading literature and poetry is only part
of the problem. Kids also need to learn how to think critically,
which will help them acquire jobs in today’s market. This chap-
ter will talk about how reading English novels can help students
think more deeply.
Youneed tolook at evidence, judge assertions, and come to well-
thought-out conclusions in order to think critically. Employers
really value this kind of competence, and it’s quite important for
success in many industries. Reading outstanding English litera—
ture can help students practice and improve these skills.
Reading a lot and thinking critically about what they read could
help kids become better thinkers. This is because it gives people
fresh ideas and ways to think about things. Characters in books
may have complicated pasts and objectives that make the reader
think about what they believe. Spending time with these person-
alities and their stories might help students improve their ability
to think critically.
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Reading a lot can help you think more clearly since it gets your
brain active. Literary works often illustrate problems that are
hard to solve and demand new ideas. Students can improve their
ability to think critically and come up with creative ways to solve
difficulties by focusing on these concerns.

Reading literature can help students become better at analysing
and coming up with new ideas, as well as assist them think criti-
cally about social issues. A lot of intricate social issues, such race,
gender, and financial level, are covered in literature. Students
will be able to think more critically about these themes and have
actual arguments about them in class if they read these works.
This chapter is on the idea that reading good English books
might help pupils think more deeply. In this chapter, we mostly
talk about the following:

1. Learning from what other people have been through bullet
points: Literary characters often have complicated pasts and
reasons for doing things that make the reader think about their
own views. Students might gain better at thinking critically if
they learn about these people and what they did with their life.
2. Making readers think outside the box: Some books have prob-
lems that need imaginative solutions. If students focus on these
problems, they might be able to think more critically and crea-
tively.

3. Learning to think critically about social issues: A lot of litera-
ture talks about challenging social topics including race, gen-
der, and income level. Students will be able to think critically
about these issues and have wonderful conversations about them
if they read these things.

4. Learning to care about and understand other people: The
characters in books are frequently from different backgrounds
and have had varied life experiences. Reading about made-up
~ characters like these could help kids comprehend how other
people feel and perceive things in a new way.

II. The Importance of Critical Thinking Skills
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To think critically implies being able to look at claims, assess
the pros and drawbacks, and come to conclusions that make
sense. The goal of this method is to look at things objectively
and actively so that you may make a good choice. When mak-
ing judgements, solving problems, or looking at arguments, a
critical thinker may put aside their personal ideas and biases and
focus on the facts.

When you support children to develop critical thinking skills,
they are able to solve problems, express themselves, and even
explain a concept back to you in a way that makes sense. And it
helps kids learn to think critically, make decisions and use log-
ic. All of these abilities will enable children to do better both in
school and at work.

Critical thinking can assist you in becoming a better decision
maker, when it comes to health, money, and relationships, for
instance. People are better than we think at discerning which
sources of information they can trust and making good choices
about things that matter, such as politics and social justice.
Naturally, you are capable of critical thinking, which means you
look at things carefully, weigh how good or bad they are, and
make decisions based on facts rather than feelings. This is a use-
ful skill no matter where you find yourself.

Reading English literature is one of the fine and best ways to help
you learn to think critically. Reading and analyzing literature
can help students develop the skills of critical thinking, creativ—-
ity, and analysis.

Through such reading young people can learn to think critically,
exposing them to books that teach kids other perspectives and
ways of being. of looking at things. Most characters are well-
drawn with motivations that make readers look inwards at their
own preconceptions. “Meeting these people and hearing their

stories will provide students a more sophisticated way of look-
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ing at things, and making their own minds up.”

When you read more than just what is comfortable, your world
begins to make a lot more sense — the world of people in general.
Most of the time, heroes and villains of fiction are nothing like
us. Young readers can gain empathy and greater awareness for
others from learning about these people and the challenges they
meet.

Other literary devices are also taught in English literature classes.
Students can be better trained in thinking critically about writ-
ers’ language use if they are to know these ways.

III. Analysis and Interpretation

So just need to read and understand these and many other books:
Harper Lee’s“ To Kill a Mockingbird” This novel raises a num-
ber of serious social issues, including racism and prejudice. By
imagining themselves in the shoes of the individuals who faced
the obstacles, students might learn to talk to each other more ef-
fectively and decode the problems.

“The Great Gatsby,” by F. Scott Fitzgerald: This is a great book
to share with your kids because of the symbols and the meta-
phors pencils Use this novel to introduce the symbols and the
metaphors that are used.

Shakespeare’s “Hamlet”: Students should analyze and think crit-
ically about challenging characters and topics in this complex
play.

Toni Morrison’s “Beloved” goes deep into the matters of slavery,
and of loss, and of tight bonds from the past. Contemplating the
experiences of what real people have endured may actually help
students to talk — and think — better.

“1984,” by George Orwell, is about dictatorship, repression, and

. falsehoods. Completing a reading of the book in its entirety could

also help students feel more prepared to discuss these issues in class.
].D. Salinger’s “The Catcher in the Rye”: Some of the major themes
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include: identity crisis, loneliness, and confronting those in power.
Learning about Holden Caulfield’s past can help students develop
confidence and work on their critical thinking skills.

There are many ways in which “The Handmaid’s Tale” by Mar-
garet Atwood speaks to misogyny, gender inequity and a world
run by men. If kids do read the entire book, they might be more
self assured in talking about these things and critically thinking
about them.”

Tim O’Brien, “The Things They Carried”: This is the fighting,
hurt and plot of this book. By studying these people and the
backgrounds that contributed to their greatness, students can
better develop their critical thinking abilities and discover issues
worth debating in a serious manner.

Cormac McCarthy’s “The Road” examines morality, survival
and the human condition. Students can enhance their critical
thinking skills and maintain rich conversations about these is—
sues by engaging thoughtfully with the material.

Alice Walker’s “The Colour Purple” addresses racism, misogyny,

and domestic abuse. Students can develop critical thinking skills
and begin important discussions around these themes, as they
consider what characters go through.

Finally, a big collection of a lot of books and stories have asked us
to read them carefully and figure out what they mean. By teach-
ing them more about these topics, students can become better at
thinking critically and contributing to the classroom discussion.
IV. Evaluation and Judgment

Here are some novels you might enjoy.

1- Arthur Miller’s “The Crucible” is a powerful work of fiction
that examines the Salem witch trials through the lens of public
hysteria. “As students consider the decisions the characters make
and the story’s unfolding, they develop greater capacity for crit—

ical and moral thinking.
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2- “A liberal’s reading of imperialism and extreme lamentation
of racism” is the “Heart of Darkness.” Pupils develop moral rea—
soning and critical thinking skills as they reflect upon the story
and the moves that the characters make.

3. George Orwell’s “Animal Farm”: This is an exceptional al-
legory concerning the Russian Revolution and Stalinism. Stu-
dents are trained to think critically about the management of

political institutions and examine the actions taken by those in

power.

4. Oscar Wilde’s “The Picture of Dorian Grey” explores elabo-
rate concepts about sin, beauty, and many other philosophical
topics. Students can analyze character plot interactions to bet—
ter evaluate the moral grounds for the actions portrayed in the
book.

5. “Lord of the Flies” by William Golding: The book explores

human nature and the perils of herd mentality. Perhaps stu-

Sty Sigouly 505 1S dplad - NN TR S

dents can better evaluate the morality of the characters’ actions
through the plot and character analysis.
6. “The Scarlet Letter” by Nathaniel Hawthorne deals with

PYWNE]

7
% themes of sin, guilt, and forgiveness. Students actively analyz-
3 ing the plot and its key players may arrive at sound judgment of
Z‘?x

the morality of the character’s actions.

7. “The Trial” by Franz Kafka: This book covers topics on law and

order, justice, and individual liberty. Examining the reality and

workings of decision-making within political systems would help

students sharpen their critical thinking skills regarding political

institutions.

8. Existentialism and the folly of existence are at the heart of “The

Stranger” by Albert Camus. As they delve into the story and its
+ characters, students have the opportunity to reflect on the ethical

consequences of the choices they make.

9. Margaret Atwood’s “The Handmaid’s Tale”: Feminism, wom-
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en’s struggles, and authoritarianism are at the story’s core. Stu-
dents can develop their critical thinking skills in relation to politi-
cal systems by closely observing the people and their activities.
10. “The Trial of the Chicago 7” by Aaron Sorkin: Set in 1969, it
portrays the prosecution seven anti—-Vietnam dissenters. Politi-
cal systems can be better understood by pupils by watching the
personalities and what they do.

In conclusion, numerous works of literature submitted for study
offer a unique opportunity to be approached from a critical
standpoint. Students are likely to improve their ability to think
critically and make informed judgments through reading and
reflecting on these texts.

V. Diverse Perspectives and Empathy

It is suggested that reading diverse literary works can enhance
one’s capacity for empathy and comprehension. What we think
we know needs to be rethought because of it. This increases the
likelihood that we will comprehend and perhaps even appreciate
those who differ from us in some manner.

Take, for instance, Harper Lee’s “T'o Kill a Mockingbird.” It gives
us a glimpse into the life and struggles of African Americans in
the South during the Jim Crow period. She witnesses the first
act of racial inequality when her father, a lawyer, defends a black
man who was falsely accused of rape. Readers being able to see
things from Scout’s perspective will enable them to appreciate
the problems that African Americans went through at that time.
Amy Tan’s The Joy Luck Club is a novel that examines the lives
of Chinese American women and their relationships with their
mothers. The tales of these women illustrate the difficulties that
immigrants and their families face in bridging cultural and gen-
erational divides.

Numerous other works explore different viewpoints, such as

Sherman Alexie’s “The Absolutely True Diary of a Part-Time
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Indian” which tackles identity and belonging through the lens
of Native American teenagers, and Alice Walker’s “The Colour
Purple,” which deals with race, gender and sexuality in America.
VI. Conclusion

This chapter has shown that reading English literature is an ex-
cellent way to improve your analytical skills. It has talked about
how reading a lot can help you comprehend and care for other

people. It has also given some instances of books that do this.

Reading these works could help students see things from a fresh
angle and understand individuals from other cultures better.

Students also improve their writing and speaking skills, their

ability to think critically about the world, and their ability to

analyse things by reading English literature. This is why it’s so

crucial for students to read English literature in school: to mas—
ter these important abilities.

References

1. Bloom, H. (1994). The Western Canon: The Books and School of
the Ages. Harcourt Brace & Company.

Sty gl

Aol

2. Eagleton, T. (2008). How to Read Literature. Yale University Press.

=

;'3“ 3. Graff, G., & Birkenstein, C. (2018). They Say / I Say: The Moves That
*:;{; Matter in Academic Writing. W.W. Norton & Company.

\ 4. Hooks, B. (1994). Teaching to Transgress: Education as the Practice of
2

Freedom. Routledge.

5. Kirsch, A., & McGuire, P. (2017). Literature and the Development of
Critical Thinking Skills: A Case Study. Journal of College Reading and
Learning, 47(2), 139-148.

6. Nussbaum, M.C. (1997). Cultivating Humanity: A Classical Defense
of Reform in Liberal Education. Harvard University Press.

7. Parker, R, & Parker, V.A. (2015). Critical Reading and Writing for Post—
graduates (3rd ed.). SAGE Publications Ltd.

8. Rosenblatt, L. M. (1978). The Reader, the Text, the Poem: The Trans-
actional Theory of the Literary Work. Southern Illinois University Press.

9. Sontag, S. (1966). Against Interpretation and Other Essays. Farrar Straus

& Giroux.



iy Sl Al Yy eadall Sollyldly Cogoel sof 1SR dluad
2 YoYo Jshia v €% Jo¥ amy B Adl (V1) sl

Al-Thakawat Al-Biedh Maga-

Website address
White Males Magazine
Republic of Iraq
Baghdad / Bab Al-Muadham
Opposite the Ministry of Health
Department of Research and Studies

I
1
Communications %
managing editor 35
07739183761 Ej‘
P.O. Box: 33001 -';"2
International standard number 3
ISSN 2786-1763 é
Deposit number g
In the House of Books and Documents aﬁ':
(1125) 2
For the year 2021
e—mail
Email
off reserch@sed.gov.iq
hus65in@gmail.com




Ay Sl il dpedal) Slulyllly Sl o8 2082 ihuad
aYoYo Johia 16 Jo¥l aoy BIWI Ldl (V1) 30

general supervisor
Ammar Musa Taher Al Musawi
Director General of Research and Studies Department
editor
Mr. Dr. fayiz hatu alsharae
managing editor
Hussein Ali Mohammed Al-Hasani
Editorial staff
Mr. Dr. Abd al-Ridha Bahiya Dawood
Mr. Dr. Hassan Mandil Al-Aqili
Prof. Dr. Nidal Hanash Al-Saedy

a.m.d. Aqil Abbas Al-Rikan
a.m.d. Ahmed Hussain Hai

a.m.d. Safaa Abdullah Burhan

Mother. Dr.. Hamid Jassim Aboud Al-Gharabi
Dr. Muwaffaq Sabry Al-Saedy
M.D. Fadel Mohammed Reda Al-Shara
Dr. Tarek Odeh Mary
M.D. Nawzad Safarbakhsh
Prof. Noureddine Abu Lehya / Algeria
Mr. Dr. Jamal Shalaby/ Jordan
Mr. Dr. Mohammad Khaqani / Iran
Mr. Dr. Maha Khair Bey Nasser / Lebanon




