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 الرفحة الباحث اسم البحث ت

ٖٖ.  
ىحه رسالة الححفية لأبي سعيج محمد الخادمي  )ت 
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 السخشجيغ التخبػييغ
 ٖٛٚ-ٖٔٚ محمد خزيخ محسػدا.م.د. 
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 الاعجادي

 ٙٛٚ-ٓٙٚ م.د. اسخاء كخيع خميفة

عَخَاءِ مِغْ سِيخَتِيُع )العَرْخُ العَبّاسِيّ( مِثَالا    .ٖٚ  ٙٔٛ-ٚٛٚ م. د. صلاح راىي إبخاىيع نَتَاجُ الذُّ
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ٗٙ.  
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 ٕٗٓٔ-ٖٓٓٔ زيشب صالح ميجي ىاشع .م.م

ٗٚ.  
دراسة تحميمة مقارنة في تفديخ سػرة السائجة)مغ الآية 

 ( انسػذجا(ٖٔإلى  ٕٗ)
 ٙٗٓٔ-ٕ٘ٓٔ م.م سعجة شعسة محدغ عمي

ٗٛ.  
السجتسعي في تحريل شلاب )) أثخ شخيقة الدياق 

 الرف الاول الاسلامي في مادة العمػم((
 ٚ٘ٓٔ-ٚٗٓٔ عادل عبج المصيف احسج القيدي .م.م

ٜٗ.  
الإحالة وأثخىا في تساسظ الشز القخآني، دراسة تحميمية 

 في سػرة غافخ )قرة مؤمغ آل فخعػن أنسػذجا(
 ٗٛٓٔ-ٛ٘ٓٔ م.م. عسخ مشحر خزيخ
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 سجى فػزي كاضع

 ٖٚٔٔ-ٗٗٔٔ ا.د. إيسان عبج الكخيع ذيب

٘ٗ.  
ىـ( ٖٗٛالفشػن البلاغية في كتابي السخزباني )ت 

 ىـ(ٜٔٔوالديػشي )ت
 غفخان قاسع سايط

 أ.د. سخى شو ياسيغ
ٔٔٚٗ-ٕٔٓٔ 

 ندق الفحػلة والأنػثة والدمكان في شعخ قبيمة مححج  .٘٘
 عبجاللهعُلا حديغ 

 ا.د.صالح احسج رشيج
ٕٕٔٓ-ٕٕٔ٘ 

٘ٙ.  
الشدق القخابي لسجتسع الامير دراسة انثخوبػلػجية في 

 ولاية اوىايػ الامخيكية
 محمد أميخ عباس

 أ.د عمي زيجان خمف
ٕٕٔٙ-ٕٔٗٓ 

الشطام الاقترادي وتأثيخه عمى الدياسة السالية دراسة في   .ٚ٘
 الانثخوبػلػجيا الاقترادية

 فخيــال عديد عميػي 
 أ.د عمي زيجان خمف

ٕٔٗٔ-ٕٔ٘ٗ 

٘ٛ.  
The Correlation between Iraqi EFL 
University Students’ Writing Self-

Regulated Strategies and Performance 

 مخيع عبجالشاصخ شلال
 أ.د. ضياء مدىخ خخيبط

ٕٔ٘٘-ٕٕٔٚ 

ٜ٘.  
أبشية الأفعال مغ حيث التجخد والديادة في شعخ السخّار 

 ىجخية( ٘ٚ)ت الفقعدي
 كػاكب محمد كحيط عبج الله

 أ.م.د. ىجى ىذام اسساعيل
ٕٖٔٚ-ٕٜٔٛ 

ٙٓ.  

Exploring Themes, Characters, and 
Social Criticism in Arthur Miller’s All 

My Sons: A Comprehensive, In-Depth 
Analysis 

 ٖٕٖٔ-ٜٜٕٔ اسامة عبج حسجي د.

ٙٔ.  
شعخ شعخاء السعمقات  ضاىخة زيادة حخوف السعاني في

 الدبع

 د.آدم عبج الذافع سميسان بخت
 د. جسال الجيغ إبخاىيع عبجالخحسغ أحسج

 أ.د محمد أحسج الأميغ أحسج
ٖٕٔٗ-ٖٔٗٛ 

الذخرية الإيجابية وعلاقتيا بسفيػم الحات لجى شمبة   .ٕٙ
 السخحمة الستػسصة

 ٕٖٛٔ-ٜٖٗٔ م.عساد إبخاىيع فدع الجسيمي

 ٔٓٗٔ-ٖٖٛٔ اسامو ماجج سمسان صالحد.  الحارث بغ بجر الغُجانيرمد الخسخ في شعخ   .ٖٙ

ٙٗ.  
الترػف ورجالاتو وأبخز مخاكده في العخاق مغ القخن 

دراسة  –الثالث اليجخي الى القخن الدادس اليجخي 
 تاريخية

 ٜٕٗٔ-ٕٓٗٔ قجم: وفاء ضياء محمدأحاث أرئيذ 
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عمى وفق تعميسات وضــــػابط الشذــــخ في الـــــــــــسجلات العمسية ، تحخيخ السجمة 
 .دائخة البحث والتصػيخ في وزارة التعميع والبحث العمسي الـسػقخةالرادرة مغ 

  
 
 
 
 
 

 

 
 

 

 
 
 
 

 



 

 

  

 في المجلت ضىابط النشر
يدبق تتخرز السجمة بشذخ الحػث العمسية القيسة والأصيمة في السجالات الإندانية، والتي لع  .ٔ

سغ السحاور السذار ض )بتعيج خصي مغ صاحب البحث(ي جية أخخى أ نذخىا أو تقجيسيا إلى
 إلييا في التعخيف أعلاه ،شخط الالتدام بسشيجية البحث العمسي وخصػات الستعارف عمييا محميا  

 .ميدية بشدبة محجدةجث بإحجى المغتيغ العخبية أو الانوعالسيا ، وتقبل البحػ 
 السجمة جسيعيا لفحز أولي مغ ىيئة التحخيخ لتقخيخ مشاسبتيا ىالبحػث السخسمة إل تخزع .ٕ

عتحر عغ قبػل البحث تلتخرز السجمة، ثع لبيان أىميتيا لمتحكيع، ويحق لييئة التحخيخ أن 
 .السحكسيغ إلىبسا يتشاسب وسياسة السجمة قبل إرسال  وعجيمتالباحث  ذتخط عمىتبالكامل، أو 

ػح الفكخة عمل ضوو  باعاة علامات التخقيع، ومتانة الأسمػ تحقق الدلامة المغػية مع مخ  ضخورة .ٖ
 .ميديةجث السقجم بالمغتيغ العخبية والإنولا  عغ الدلامة المغػية لمبحؤ أن يكػن الباحث مد

وي الاختراص قبل نذخىا، ذمغ  ءخبخا إلىتخسل البحػث السقبػلة لمتحكيع العمسي الدخي   .ٗ
وفق استسارة معتسجة ولا تمتدم  ىوالججة والتػثيق عمػعية ضلمتأكج مغ الخصانة العمسية والسػ 
سشة في خلاليا إشارات زمحكسييا، وتخفس البحػث الست ءىيئة التحخيخ بالكذف عغ أسسا

 .تكذف عغ ىػية الباحث
في الدخية الكاممة لعسمية التحكيع تكػن السعمػمات الخاصة بيػية الباحث أو الباحثيغ  لزسان .٘

 .حدبفالرفحة الأولى مغ البحث 
 .التعجيلات الجػىخية السقتخحة مغ السحكسيغ لمبحث بإجخاءيمتدم الباحث  .ٙ
عشج  عجم التعامل مع الباحث مدتقبلا  و القخار  ذيحق لييئة تحخيخ السجمة رفس البحث واتخا  .ٚ

 ظ.لذعج التثبت مغ بوالأمانة العمسية السصمػبة  ىاكتذافيا ما يتشاف
جمة عشج إخصار صاحب البحث بقبػل لمشذخ، ولا الس الىتشتقل حقػق شبع البحث ونذخه   .ٛ

مجمتشا، ولا يجػز لراحب البحث أو لأي جية  إلا بالإشارة إلى البحث عغأي يجػز الشقل 
مػافقة خصية مغ  ىعج أن يحرل عمبأو صحيفة أو دورية إلا  بأخخى إعادة نذخه في كتا

 .رئيذ التحخيخ
لتي تقبل لمشذخ في السجمة وتقجم رئاسة ىيئة لا تجفع مكافأة لمباحثيغ عغ البحػث السحكسة ا .ٜ

 .التحخيخ مكافأة خاصة لمسحكسيغ
أكان في  ءعتسج السجمة آلية التػثيق الستشػعة فتقبل البحػث بآلية التػثيق باليػامر سػات  .ٓٔ

، أم في نياية البحث، كسا تقبل البحػث بآلية التػثيق في الستغ بالصخيقة الرحيفة  نفذ



 

 

 APA.بـ  عالسيا  الستعارف عمييا 
 البحػث السيجانية أو السعسمية ،شخط أن يػرد الباحث مقجمة يبيغ فييا ظتقبل السجمة كحل  .ٔٔ

 لات أوء، ومغ ثع يحجد مذكمة البحث في ىيئة مدا وشبيعة البحث ومجى الحاجة الي
 وات يتشاول فيءجىا قدسا  خاصا  بالإجخاشيات، ويعخف السفاىيع والسرصمحات، ويقجم ،عضفخ 
 عغ قدع خاص بالشتائج ومشاقذتيا، ويػرد فزلادوات ، الاو  العيشاتصة البحث ومجتسع و خ

 .قائسة السخاجع أخيخا  
أكان بحث مشفخدا   ءلا يجػز نذخ أكثخ مغ بحث لمباحث في العجد الػاحج مغ السجمة سػا  .ٕٔ

 .مع باحث آخخ ا  أم مذتخك
بحث السشذػر في المختػمة مغ  ةبشدخة واحجة مدتم -عشج نذخه -يدود صاحب البحث .ٖٔ

 .العجد
 ػعات، تأخح بشطخبتحتفظ ىيئة التحخيخ بحقيا في أولػية الشذخ في كل ما يخد إلييا مغ مص .ٗٔ

 عج التقػيع، واعتبارات أخخى،ب دميع البحث معجلا  تالاعتبار تػازن السجمة، والأسبقية في 
 .تسجة في خصة التحخيخع تختيب البحػث في العجد الػاحج لمسعاييخ الفشية السعزويخ

خورة عغ رأي ىيئة زعبخ بالتأصحابيا، ولا  ءعبخ عغ آراتالبحػث السشذػرة في السجمة  .٘ٔ
 .رأي الكميةالتحخيخ أو 

عبخ  رئيذ التحخيخ، أو مجيخ التحخيخ باسعجسيع السخاسلات الستعمقة بالسجمة كافة تكػن  .ٙٔ
  ىاتف السجمة. ، أو رقع :wom.Mag.uni@aliraqia.edu.iqالعشػان البخيجي 

ػعي الحخ واليادئ والبعيج عغ ضخورة الالتدام بالبحث السػ ض ىكج ىيئة التحخيخ عمؤ أخيخا ت .71
ػعات التي تسذ ضوتشأى عغ نذخ السػ  ،كل أشكال التيجع أو السداس بالخمػز والذخريات

وكل ما يػجب الفخقة وييجد  ،العربيات الفئػية والصائفية ىالتي تجعػ إل ظأو تم ،السقجسات
 .الدمع السجتسعي

 

 



 

 

  

Author Guidelines دليل المؤلف 

  .نتداب لامختػم بالختع الخسسي لجية ا )السخفقة 1استسارة رقع (يقجم الباحث شمب خصي  .ٔ
 واحج، وتكػن  ووج ىعمو  A4) (ورق  ىعمدخ ورقية مصبػعة مكبػسة يقجم الباحث ثلاث ن .ٕ

 14بحجع Arabic (Simplified (طسع مغ كل جانب بخ5.2إعجادات حػاشي الرفحة 
ا كان ذوا .غامق لمعشػان الفخعي 15و  يغامق لمعشػان الخئيد 16لميامر، و 12لمستغ و 

 . Roman New (Times (طميدية فيكػن بخجالبحث بالمغة الان
 سشيا السخاجع والحػاشي والججاولضويكػن مغ ، لا يديج البحث عغ خسذ وعذخيغ صفحة  .ٖ

 .فة زائجةحيثلاثة آلاف ديشار عغ كل ص وويتحسل الباحث ما قيست .والأشكال والسلاحق
جيات أخخى،  ىيػقع الباحث التعيج الخاص بكػن البحث لع يدبق نذخه، ولع يقجم لمشذخ ال .ٗ

 2).استسارة رقع (ات التحكيع ءإجخا اءانتيحتى  والػقت نفدلغ يقجم لمشذخ في و 
 .يتعحر الشذخ وبحث وبخلافمالاستلال الإلكتخوني ل بيمتدم الباحث بتقجيع ندخة مغ كتا .٘
 جسيع ءعج إجخاب (CD) بقخص حاسػ  ىبجمب ندخة إلكتخونية مغ البحث عميتعيج الباحث  .ٙ

 .السجمةالتعجيلات السصمػبة وقبػل البحث لمشذخ في 
مع  صحيفتيغ ىألا تديج عم ىعم العخبية والانجميدية ع البحث خلاصة دقيقة بالمغتيغيخفق م .ٚ

  .الديخة الحاتية
وفق السشرػص عميو عمى جػر الشذخ والخبخاء بحدب مقجارىا بكل لقب عمسي أيدجد الباحث  .ٛ

ي لمكمية بػصػلات ويتع تدميع الاجػر الى الجية الخسسية في القدع السال، في الكتب الخسسية 
رسسية تحفظ حق الباحث وادارة السجمة ، ولا تدتخد الاجػر في حالة رفس رئيذ التحخيخ او 

 السقيسيغ لمبحث السقجم لأسباب عمسية او لدلامة الفكخية او غيخىا.
 .ات التي تستاءبالإجخ ثع يُعمع  .ع البحثيدمتيدتمع الباحث إيرالا خصيا بتاريخ  .ٜ

يقجم  أن وواحجة مغ أدوات البحث في الاختبارات أو جسع البيانات فعميا استخجم الباحث ذإ .ٓٔ
 .ا لع تشذخ في صمب البحث أو ملاحق ذالأداة ا مظتندخة كاممة مغ 

أن ى عم، السخفقة  3استسارة رقع  ،تأليف بمقػميغ بخصا ىتمتدم السجمة بإرسال البحث ال .ٔٔ
قجم الخبيخ اعتحاره في أسبػع، وعشجما ي وِ ، وبخلافأيام ٓٔيتع تقػيع البحث في مجة أقراىا 

 والسقػم المغػي لتجقيق ىلإيكػن التقػيع العمسي ايجابيا  باتفاق اثشيغ مغ السقػميغ يحال البحث 
 .لغػيا  

 
 

 

 
 



 

 

  

Reviewer Guidelines دليل المقىم 

 :لسخسمةاالذخوط والستصمبات الػاجب مخاعاتيا مغ قبل السقػم لمبحػث  أدناه
 :يتسغ الآزتت (4استسارة رقع )وفق استسارة معتسجة لمتقػيع  ىيقػم البحث عم .ٔ

  وىل ؟مغ قبل بحدـــــــــب عمسكع  وـــــــــػع البحث ىل ســـــــــبقت دراســـــــــتضفقخة تتعمق بسػ  -أ
أو استلال مع تحجيج مكان  )ن وججإالاقتباس  ىالإشارة إل( ؟يػجج اقتباس حخفي

 .الاستلال
وفق  ىفقخة محجدة صـــيغت عم (24)بــــــــــــــــ  وعش خعبيججول تقػيسي فشي تفرـــيمي  -ب  

ويقػم الخبيخ  1) :(ـــــــــــــعيفض، :(2)، مقبػل (3)جيــج  :ليكخت الثلاثي مقياس
بسحتػى الفقخة وعجم تخك أي فقخة بجون  واختيــار واحج مشيا تبعا  لقشاعت ىبــالتــأشـــــــــــــيخ عم

 .إجابة
مكان محجد لسلاحطات الخبيخ الخاصــــــــــــة بتفاصــــــــــــيل البحث، أو بأســــــــــــاســــــــــــيات  -ت  

 .كي يدتفيج مشيا الباحث )عمسية أو مشيجية( العامة
وفــــــــــق ثــــــــــلاث ى خلاصــــــــــة التقــــــــــػيع الستعمقــــــــــة برــــــــــلاحية الشذــــــــــخ عمــــــــــ -ث  

التعــــــــــجيلات، أو غيــــــــــخ  ءعــــــــــج إجــــــــــخاب حمشذــــــــــخ أو صــــــــــالح لصــــــــــال)خيــــــــــارات 
 .السحجدة في الاستسارة وفــــــــــق السعــــــــــاييخ ىعمــــــــــ )لمشذــــــــــخ ح صــــــــــال

 ظ.ا حكع بحلذمكان محجد لتثبيت مدػغات عجم الرلاحية لمشذخ إ -ج  
 .السقػم التأكج مغ تصابق وتػافق عشػان الخلاصتيغ العخبية والإنجميدية لغػيا   ىعم .ٕ
  .أن يبيغ السقػم ىل أن الججاول والأشكال التخصيصية السػجػدة واضحة ومعبخة .ٖ
 .الإحرائي الرحيحب أن يبيغ السقػم ىل أن الباحث اتبع الأسمػ  .ٗ
  .قيةالسقػم ىل أن مشاقذة الشتائج كانت كافية ومشص حأن يػض .٘
 .السقػم تحجيج مجى استخجام الباحث السخاجع العمسية ىعم .ٙ
 .بػرقة مشفرمة التعجيلات الأساسية لغخض قبػل البحث حيسكغ لمسقػم أن يػض .ٚ
 ىقـــام بتقػيع البحـــث عمسيـــا عم وبـــأنـــ ا  خصي ا  عيـــجتالاســـــــــــــتســـارة تسثـــل  عمىتػقيع الخبيخ  .ٛ

دـــــجيل ت بومصمػ  وـــــػعية، وان البحث يدـــــتحق التقػيع الحاصـــــل عميضلسػ وفق السعاييخ ا
 .وفق ما مثبت في الاستسارة ىعم واســـــس

 
 

 



 

 

  

 

 بسم الله الرحمن الرحيم                                             

ــــــــــا محســــــــــج  ، وعمــــــــــى آلــــــــــوِ  الحســــــــــجُ عِ ربِّ العــــــــــالسيغ ، والرــــــــــلاةُ والدــــــــــلامُ عمــــــــــى نبيشِّ
 وصحبوِ تدميسا  كثيخا ...

 أما بعجُ...
يػلـــــــــــجُ عـــــــــــجد ججيـــــــــــج مـــــــــــغ مجمـــــــــــة ) كميـــــــــــة التخبيـــــــــــة لمبشـــــــــــات / الجامعـــــــــــة العخاقيـــــــــــة ( 

ـــــــــــــــخقع ـــــــــــــــأريخ   31يحســـــــــــــــل ال ـــــــــــــــيغ ، بت ـــــــــــــــا   2025/12/15، الػاحـــــــــــــــج والثلاث ، يحـــــــــــــــػي بحػث
ــــــــــة ، وبحــــــــــػث المغــــــــــة  ــــــــــة واجتساعي ــــــــــة ونفدــــــــــية وتاريخي ــــــــــة وتخبػي ــــــــــة وأدبي ــــــــــيغ لغػي متشػعــــــــــة ب
ـــــــــــــخوي  ـــــــــــــاحثيغ والجارســـــــــــــيغ والقـــــــــــــخاء عسػمـــــــــــــا  ، ي الإنكميديـــــــــــــة ، ليكـــــــــــــػن العـــــــــــــجد مـــــــــــــشيلا  لمب

 عصر السعخفة وحب العمع والتسيد.
وفــــــــــــي ىـــــــــــــحا الإشـــــــــــــار تؤكــــــــــــج إدارة السجمـــــــــــــة حخصـــــــــــــيا عمــــــــــــى أن تكـــــــــــــػن البحـــــــــــــػث   

خبـــــــــــــة فـــــــــــــي السجمـــــــــــــة مثســـــــــــــخة لمسجتســـــــــــــع والإندـــــــــــــان العـــــــــــــخاقييغ ، وأن تمتـــــــــــــدم بسبـــــــــــــادئ السشت
ـــــــــــي  ـــــــــــة السػضـــــــــــػعات الت ـــــــــــي نػعي ـــــــــــيع العـــــــــــالي والبحـــــــــــث العمســـــــــــي وتعميساتيـــــــــــا ، ف وزارة التعم
تعالجيــــــــــا ، واســــــــــياميا السباشــــــــــخ فــــــــــي تشسيــــــــــة السجتســــــــــع العخاقــــــــــي والارتقــــــــــاء بــــــــــو فــــــــــي ســــــــــمع 

 العمع والسعخفة .
لمبــــــــــــاحثيغ والقــــــــــــخاء ، وندــــــــــــألو تعــــــــــــالى الدــــــــــــجاد لشــــــــــــا ندــــــــــــأل الله الدــــــــــــجاد والتػفيــــــــــــق   

فـــــــــي عســـــــــل تحخيـــــــــخ السجمـــــــــة ، وأن يكـــــــــػن العســـــــــل خالرـــــــــا  لػجيـــــــــو الكـــــــــخيع ، ويكـــــــــػن لبشـــــــــة 
ـــــــــــجم والازدىـــــــــــار  ـــــــــــا الخصـــــــــــيشة ، وخصـــــــــــػة نحـــــــــــػ التق ـــــــــــي والعمســـــــــــي لكميتش ـــــــــــاء السعخف ـــــــــــي البش ف
ــــــــــــو ــــــــــــى ســــــــــــيجنا محمد وآل ــــــــــــق ، وصــــــــــــمى الله عم ــــــــــــب ، ومــــــــــــغ الله التػفي ــــــــــــا الحبي  العمســــــــــــي لعخاقش

 وصحبو وسمع تدميسا  كثيخا .                                                                     
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Abstract 

Self-regulated writing strategies (SRWS) are crucial for enabling students 

to take control of their learning and effectively manage the demands of 

academic writing. In EFL contexts, where writing is often considered one 

of the most complex and challenging language skills, these strategies have 

gained increasing attention for their potential to enhance writing outcomes. 

The current study was conducted to explore the correlation between SRWS 

and writing performance (WP). The study population consists of  EFL 

students at  Departments of English Language in the Colleges of Education 

in Iraq   ( except for Kurdistan Region ).  During The academic year (2024-

2025). The sample consists of (341) 3
rd

 year university students  in  

Departments of English in Colleges of Education,  at  Tikrit University 

(College of Education), Baghdad University (College of education /Ibn 

Rushd for Human Sciences), Babylon University (College of Education). 

To achieve the study’s aims, two instruments were used: a SRWS 

questionnaire adopted from Shen and Wang (2024)  and a WP test.  The 

results  revealed  that Iraqi EFL university students  have  a fairly high 

level of SRWS strategies and a moderate level of WP.  Moreover, the 

results revealed  that there is a statistically significant correlation between 

students’ SRWS and their WP.  

Keywords : Self-Regulated Writing Strategies, Writing Performance, 

English as a Foreign Language. 
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 المستخلص

تُعج استخاتيجيات الكتابة ذاتية التنعيػ ضخورية لتمكيؼ الطمبة دارسي المغة الإنكميدية لغة أجنبية مؼ 
في تعممهػ وإدارة متطمبات الكتابة الأكاديمية بذكل فعّال. في سياق تعمػ المغة الإنكميدية التحكػ 

لغة أجنبية، حيث تُعج الكتابة مؼ أكثخ المهارات المغؽية تعقيجًا وصعؽبة، حعيت هحه الاستخاتيجيات 
حالية بهدف أجُريث الدراسة ال باهتمام متدايج لما لها مؼ دور محتمل في تحديؼ نتائج الكتابة.

نت مجتمع الجراسة مؼ  . اسحكشاف العلاقة بين اسحراجيجيات الكحابة ذاجية الحنظين وأداء الكحابة تكؽَّ
طمبة المغة الإنجميدية لغة أجنبية في أقدام المغة الإنجميدية بكميات التخبية في العخاق )باستثناء إقميػ 

( طالبًا 563عينة الجراسة فقج شممت ) (. أما4247–4246كخدستان(، وذلغ خلال العام الجراسي )
وطالبة مؼ طمبة المخحمة الثالثة في أقدام المغة الإنجميدية بكميات التخبية في كلٍّّ مؼ: جامعة 
تكخيت )كمية التخبية(، وجامعة بغجاد )كمية التخبية/ابؼ رشج لمعمؽم الإندانية(، وجامعة بابل )كمية 

خجمت أداتان: استبانة لاستخاتيجيات الكتابة ذاتية التنعيػ ولتحقيق أهجاف الجراسة، استُ ). التخبية
واختبار لأداء الكتابة. أظهخت النتائج أن الطمبة العخاقييؼ دارسي المغة الإنكميدية لغة أجنبية 
يمتمكؽن مدتؽى مختفعًا ندبيًا مؼ استخاتيجيات الكتابة ذاتية التنعيػ، ومدتؽى متؽسطًا مؼ أداء 

ذلغ، كذفت النتائج عؼ وجؽد علاقة ارتباط ذات دلالة إحرائية بيؼ  الكتابة. علاوة عمى
 استخاتيجيات الكتابة ذاتية التنعيػ وأداء الكتابة لجى الطمبة . 

1. Introduction  

Writing is crucial for developing and exhibiting language proficiency. 

Writing is regarded as a skill that enables learners to convey their own 

ideas, viewpoints, and originality through written words, ( Saragih et al, 

2021). In fact, writing is essential today because it enables students to 

engage in important communicative tasks such as composing reports, 

writing articles, and producing academic assignments, therefore, writing 

skills need to  be properly developed and effectively learned (Sadikov, 

2021).  Acquiring performance in an EFL context, especially when it 

comes to writing, represents a more complex challenge compared to other 

language skills (Dehham & Abbas, 2025). Due to its complex process,  

dynamic and multifaceted nature; successful completion of writing tasks 

demands active and strategic orchestration of strategies (Oxford 2013).  As 

Hughes et al. (2019) pointed out, writing is not merely a linguistic 

knowledge-based or product-focused process; it necessitates learners’ 

understanding, belief, and implementation of strategies. 
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In  Iraqi EFL classroom context, a number of studies have revealed that 

students tend to struggle with writing for some reason or another. These 

struggles arise from a variety of factors, such as intrinsic factors while 

others are dependent upon individual differences among learners or the 

learning environment (Hassan & Abbas, 2023).  

Teng and Zhang (2020) emphasized that writing is a cognitively intensive 

task requiring significant SRWS, especially in EFL contexts. Zimmerman 

and Risemberg (1997) explained that SRWS are self-initiation behaviors 

that learners apply in terms of achieving goals, such as developing their 

writing outcomes and skills. Since it enables them to activate, maintain, and 

accommodate their cognitive, affective, and behavior in order to achieve 

their goals for learning  (Zimmerman, 1986). 

The use of SRWS may be significant in EFL students’ WP. Conducting a 

study to examine the correlation between SRWS and WP among Iraqi EFL 

university students may offer valuable insights into possible factors that 

contribute to students’ writing outcomes. 

1.1 Aims  

This study aims to :  

1. Identifying Iraqi EFL university students’ SRWS and WP level .  

2. Finding out the correlation between Iraqi EFL university 

students’ SRWS and WP . 

2. Literature Review 

2.1 Self-Regulated Writing Strategies  

The concept of SRWS emerged from Bandura's social cognitive theory, 

which defined self-regulation (SR) as the ability to control thoughts, 

emotions, and actions to achieve personal objectives (Bandura, 1986). SR 

emphasized the importance of students' choices, strategies, and self-

directed efforts in determining their learning outcomes (Bandura, 1991). In 

writing, SR referred to a system where students managed their writing-

related cognitive processes, writing knowledge, and the varying 

requirements of various genres (Wong, 1999) . 

Zimmerman (1986) expanded the concept into self-regulated learning 

(SRL), which referred to the characteristics and actions of successful 

learners who actively controlled their learning process. Over time , the 

practical application of SRL led to the development of Self-regulated 

strategies (SRS) , according to Zimmerman (2013), SRS referred to a 

proactive learning process in which students activated and regulated their 

metacognition, cognition, motivation, and behavior to improve learning. In 

an educational setting, SRS involves combining social, affective, and 

metacognitive aspects, allowing learners to employ strategic resources to 

accomplish tasks and overcome challenges (Teng, 2019). Zimmerman 
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(2002) asserted that SRS are the self-directive process by which learners 

transform their mental abilities into academic skills. 

Since writing, especially in EFL contexts, is a cognitively and affectively 

demanding academic activity that requires the integration of multiple 

strategies (Teng& Zhang, 2020) , researchers started looking into how SRS 

relate to the writing process in particular. SRWS were developed, focusing 

on learners actively regulating their internal states, beliefs, behaviors, and 

environment through the use of SRWS ( Andrade&Evans, 2012) .  

Zimmerman and Risemberg (1997) explained that SRWS are self-initiation 

behaviors that learners apply in terms of achieving goals, such as 

developing their writing outcomes and skills. They involve the dynamic 

process of utilizing meta-strategies to guide the deployment of cognitive, 

affective, and sociocultural-interactive strategies in writing (oxford, 2011). 

Paris and Paris  (2001) stated that SRWS are tools students intentionally 

used to achieve academic goals, such as organizing ideas, managing time, 

and using feedback effectively. 

2.1.1.1Types of Self-Regulated Writing Strategies  

According to Shen and Wang (2024) there are four types of SRWS, 

metacognitve, cognitive, social, and motivational/affective regulation 

strategies, which are explained as follow : 

1. Metacognitive strategies: are the abilities that students use to manage 

and control their own thought processes as well as the cognitive 

resources they can use to satisfy the requirements of specific tasks 

(Winne, 2011). Oxford (2013) asserted that "the cognitive and 

metacognitive strategies are the most useful strategies for long-term 

retention of information, facilitate understanding, and increase 

meaningful mental associations" (p. 30). According to Shen and Wang’s 

(2024) Metacognitive strategy group entails three strategies : Self-

initiation , planning, and monitoring and evaluation. 

 2. Cognitive strategies : referred to students' abilities to process 

information or knowledge in order to complete a task (Pintrich et al., 

1991). The conceptualization and analysis of particular textual details 

were the focus of cognitive strategies in writing (Oxford, 2017). 

According to Shen and Wang’s (2024) The cognitive strategies  includes 

three strategies  : Revising , text-generating  , and resourcing  

 3. Social strategies:  the attempt of learners to direct their behavior are 

towards learning while being influenced by external factors, such as the 

learning environment and the contextual learning process, was known as 

social behavioral strategies (Zimmerman & Risemberg, 1997). 

According to Shen and Wang’s (2024) Two strategy types make up the 

social strategy group : social assistance or collaboration ,  and acting 
on feedback .  
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 4. Motivational/affective regulation strategies  : are  the ways in which 

individuals consciously worked to enhance their emotions or thoughts in 

order to engage in task construction (Zimmerman, 2008). According to 

Wolters (1999), motivational regulation strategies were the methods or 

approaches that students intentionally used to maintain or increase their 

willingness to engage in a task According to Shen and Wang’s (2024) 

The motivational/affective regulation includes four types of strategies : 

Interest enhancement , motivational self-talk  , emotional control , and 

self-consequence. 
2.1.2 Writing Performance  

One of the most crucial skills that students needed to develop is writing. 

Since students' WP frequently used to gauge their language proficiency, 

mastering writing was essential (Puspita, 2018). Although writing is a 

productive skill positioned at the top of the language skills pyramid, it was 

still regarded as a challenging and demanding task, to meet the demands of 

both writing and study skills and to sustain an effective writing process, 

students needed to monitor and manage their writing progress (Cassidy, 

2011). Chakraverty and Gautum (2000) described writing as a reflective 

activity that required adequate time to consider the specific subject, as well 

as to evaluate and categorize prior knowledge. Writing encompassed both 

processes and products; when students approached writing as a process, 

their proficiency improved at each stage, enhancing the final product 

(Richards and Schmidt, 2002). 

According to Saragih et al. (2021), writing performance  involved students’ 

ability to express their ideas, viewpoints, and creativity effectively in 

written form, demonstrating clarity, organization, and language accuracy. 

Writing performance is regarded as a tool for efficiently and clearly 

expressing thoughts, opinions, or knowledge in writing by using proper 

sentence and paragraph structures and avoiding mechanical errors in 

grammar and spelling (Harmer, 2001). 

2.1.2.1Components of Writing  

According to Brown & Abeywickrama  (2018) there are five measurable 

components in writing.,  the components include organization, content, 

grammar, mechanics and style: 

1) Organization: Effectiveness of introduction, logical flow of ideas, 

conclusion, and suitable length are all considered by the organization 

as a whole.  Each sentence or paragraph should have a noticeable 

arrangement in a written text (Brown,2000) 

2) Content: The statements, related ideas, idea development through 

personal experience, illustration, facts, and views are all covered. The 



 

The Correlation between Iraqi EFL University Students’ Writing Self-
Regulated Strategies and Performance 

 

content of a presentation includes the topic, explanations, discussion, 

and main points (Brown, 2000). Ghafar and Mohamedamin (2022) 

defined writing content as conveying the subject matter. This includes 

ideas, arguments, information, storytelling elements, and other 

relevant content for the purpose of writing. Effective writing depends 

on strong, relevant content. 

3) Grammar: refers to the appropriate application of linguistic 

structures. It contains verb tenses, conjunctions, pronouns, sentence 

structure, subject-predicate agreement, and more, grammatical 

mistakes can cause ambiguity or misinterpretation and interfere with 

the reader's ability to understand (Hardianti & Sabata, 2025) . 

4) Mechanics : It examines an extensive amount of detail, including the 

technical elements of the writing, including spelling , punctuation, 

citations, overall neatness and presentation, the handwriting style 

used, and whether or not the writing is understandable (Weigle, 

2002). 

5) Style: Writing style encompasses the  unique voice, tone, and 

presentation of ideas. Gautam (2019) defines writing style as word 

choice, sentence structure, figurative language, and overall 

expression.  

2.2 Previous Related Studies  

This section attempts to provide a survey of the related studies conducted in 

the domains of SRWS and WP . 

2.2.1 Teng and Zhan (2023) 
The aim of this study was Assessing SRWS, self-efficacy, task complexity, 

and performance in English academic writing. The participants were drawn 

at random from a simple sample of students enrolled in academic writing 

courses in English. The sample were  (270) second-year university students 

from a medium-sized university in China . All participants completed 

measures on SRWS , self-efficacy, and an academic writing test . Results 

showed that task complexity and English proficiency level influenced 

learners’ WP. Self-efficacy beliefs and the use of SRWS mediated the role 

of task complexity on academic WP . 

2.2.2 Hassan and Abbas (2023) 
The aim of this study is to determine the cognitive load and productive skill 

performance of Iraqi EFL university students as well as the relationship 

between cognitive load and productive skill performance. The study is 

descriptive and correlational. The sample consists is (360) 3
rd 

 year students 

who were chosen at random from the education departments of three 

universities (Wasit University, Tikrit University, and Baghdad University) 

for the academic year 2021-2022 . The productive skills test and the 
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cognitive load scale are the two instruments  used to accomplish the study's 

aims. According to the study, Iraqi EFL college students have a good 

amount of germane cognitive load, a medium amount of extraneous 

cognitive load, and an average amount of intrinsic cognitive load. 

Additionally, the results show that Iraqi EFL university students perform at 

an average level in terms of productive skills. 

 

 3. Methodology 

3.1 Research design  

A descriptive-correlational research design was used in this study to 

investigate the correlation between SRWS and WP among Iraqi EFL 

university students. Thompson (2014) stated that a correlational research  

aims to identify relationships among two or more variables. Since 

correlational research describes an existing condition by gathering data to 

ascertain the degree of a relationship that exists between two or more 

quantifiable variables, it can be appropriately classified as a type of 

descriptive research (Mills and Gay, 2019). 

3.2 Participants  

The population of this study consisted of Iraqi EFL 3
rd

 year university 

students who are enrolled in the Departments of English in Colleges of 

Education during the academic year 2024-2025 (except for Kurdistan 

Region ), the total number of the population was (2508) students. On the 

other hand, the sample consisted of (341) 3
rd

 year university students who 

were randomly selected from Departments of English in Colleges of 

Education for Human Sciences in three universities (Tikrit University, 

Baghdad University, Babylon University), which  represented (13.6%) of 

the study population. The sample size in this study was determined using 

Krejcie and Morgan’s (1970) method, which suggests that the appropriate 

sample size for correlational research is typically (5-10%) of a population 

in the thousands.  

3.3 Instruments  

Two instruments were used to achieve the aims of the current study: Self-

regulated writing strategies questionnaire and writing performance test. 

3.3.1 Self-Regulated Writing Strategies Questionnaire 

The SRWSQ was adopted from Shen & Wang (2024) to identify students’ 

SRWS. The questionnaire consisted of (44) items distributed into twelve 

sub-strategies within four main strategies. These items were rated using a 

five-point likert-type scale as follows: 1= strongly disagree, 2= disagree, 3= 

neutral, 4= agree, 5= strongly agree.  

3.3.2 Writing Performance Test 

To measure  students' WP, the students were asked to write an essay of  

about (250-300) words. For scoring WPT, Brown and Abeywickrama  
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(2018) scoring rubric was adopted. The scoring rubric consisted of five 

components: organization, content, grammar, punctuation, spelling and 

mechanics, and style and quality of expression.  These components were 

leveled from five to one . 

3.4 Face Validity 

According to McNamara (2000 ) face validity  is "the degree to which a 

test aligns with the expectations of its users, including administrators, 

teachers, candidates, and test score users" (p. 133).  Accordingly, to ensure 

the face validity of the  instruments, the instruments  of current study were 

exposed to a jury of specialists in the fields of ELT and Linguistics. The 

jury members approved on the suitability of the instruments and the scoring 

rubric for achieving the study's aims.  

 

3.5 Construct validity  

The most significant kind of validity is construct validity, which shows 

how a test assesses a desired theoretical construct (Mills & Gay, 2019). The 

construct validity of the instruments were verified through the statistical 

analysis, including item discrimination power, difficulty level, and items-

total correlation. Therefore, the study sample (341) students were asked to 

respond to the study instruments in order to assess the effectiveness of the 

instruments' items. 

3.6 Reliability  

Reliability referred to  the extent to which an instrument consistently 

measures its intended variable (Mills & Gay, 2019).  The reliability of the 

instruments was assessed through Test-Retest Method and Alpha 

Cronbach’s Formula .  

3.6.1 Reliability of Self-Regulated Writing Strategies  Questionnaire  

The Test-Retest Method, determines reliability by calculating the 

correlation between the scores of a group of students on the scale after two 

administrations, with a time interval between the first and second 

applications (Odeh, 2002). The reliability of  the SRWSQ was assessed by 

administering it to 50 students with a 14-day interval between 

administrations, and Pearson's correlation coefficient was calculated.  

While  Alpha Cronbach’s Formula was calculated to ensure the consistency 

of an individual’s performance across the entire scale (Al-Zamili et al., 

2009).   

According to Cohen et al. (2007) a questionnaire  with reliabilities of (0.60) 

or higher is considered acceptable, and that Cronbach's Coefficient values 

should range from (0) to (1).  See table 3.11  

Table 3.11 

Reliability Coefficient for Each SRWS  
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Main Strategies Test-retest Cronbach's alpha 

Metacognitive 0.91 0.89 

Cognitive 0.89 0.86 

Social 0.90 0.87 

Motivational/affective regulation 0.88 0.85 

 

3.6.2 The Reliability of Writing Performance Test   

As for the WPT rubric components, the reliability coefficient by using 

Cronbach's Alpha was found to be ( 0.91 ), which was considered 

acceptable and indicated a high level of reliability coefficient (Cronbach, 

1960 ).  

4. Results  

To achieve the first aim of the study, which relates to the students’ level of 

SRWS and WP, the two instruments are applied to the study's sample. the 

arithmetic means and standard deviations were calculated, and a t-test for 

one independent sample was conducted to determine whether the variance 

between the theoretical and arithmetic means for each SRWS were 

statistically significant. As shown in table (4.1) and  figure (4.1) shows that 

the study sample demonstrated  a fairly high level of all four types of 

SRWS. 

 

Table 4.1   

 The Mean, Standard Deviation, and T-test Values of SRWSQ  

 

 

Figure 4.1      

Arithmetic and Theoretical Means of SRWSQ  

 

V
a
ria

b
le 

S
a
m

p
le 

A
rith

m
eti

c M
ea

n
 

S
ta

n
d

a
rd

 

D
ev

ia
tio

n
 

T
h

eo
retic

a
l M

ea
n

 

T- Test Value 
Level of 

Significance 

(0.05) 

Strategies 

Use Level Computed Critical 

Metacognitive 143 25.125 6.612 45 52.233 3.66 Significant 
Fairly 

high 

Cognitive 143 52.262 1.775 53 51.211 3.66 Significant 
Fairly 

high 

Social 143 15.122 4.602 57 53.475 3.66 Significant 
Fairly 

high 

Motivational/ 

Affective 

Regulation 

143 25.056 6.620 45 56.640 3.66 Significant 
Fairly 

high 
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As for the students' level of WP, the WPT  was administered to the study 

sample. As shown in table (4.2) and figure (4.2). The test results show that 

the arithmetic mean of the sample was  (15.170) with a standard deviation 

of (3.832), while the theoretical mean was  (15). And the calculated t-value 

(0.020) was found to be lower than the critical value (1.96) at the level of 

significance (0. 05) and a degree of freedom (340), which means that Iraqi 

EFL university  students have a moderate level of WP. 

Table 4.2 

The Mean, Standard Deviation, and T-test Value of WPT  
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Level  of 

Significance 

(0.05) Computed Critical 

Writing 

performance 
143 32.370 1.215 15 0.250 3.66 

Not 

Significant 
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Figure 4.2    

Arithmetic and Theoretical Means of WPT  

 

 
 

To find out  the correlation,  Pearson correlation coefficient was used to 

calculate the correlation between SRWS and WP, and to identify the 

statistical significance, the t-values was used to determine  the significance 

of the correlation coefficient,  as shown in table (4.3), there is positive and 

statistically significant correlation between the use of all the self-regulated 

writing strategies types and writing performance . 

 

Table 4.3   

The Correlation between Iraqi EFL University Students’ SRWS and WP 

 

5. discussion of results  

The current study aims to investigate Iraqi EFL university students’ levels 

of SRWS, WP, and the correlation between SRWS and WP. 

The results revealed that the students reported a fairly high use of 

metacognitive, cognitive, social, and motivational/affective regulation 

strategies, indicated that Iraqi EFL university students possess a fairly high 

level of SRWS overall. This results suggested that students have a strong 
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understanding of how to manage their writing processes strategically, since 

they are third year university students, they were given a variety of 

academic writing assignments over the course, which may helped them to 

use SRWS. This result is consistent with the results of Teng and Zhan 

(2023),who found that EFL students tended to frequently use SRWS. 

However, their WP was found to be moderate. Although students could 

express themselves in writing, their work frequently lacked the accuracy, 

fluency, and organizational coherence. This implies that while students 

possess fundamental writing abilities, they are still developing them to the 

level required for advanced academic writing. This result is in line with the 

results of Hassan and Abbas (2023), who found that Iraqi EFL  students 

exhibit a moderate level of proficiency, though they may occasionally 

make mistakes, use a limited vocabulary, and have difficulty organizing 

their thoughts coherently, they are able to communicate their ideas and 

thoughts effectively , although they are able to communicate, their 

performance might be less sophisticated, accurate, and fluid. 

The current study also found significant positive correlations between all 

four SRWS types (metacognitive, cognitive, social, and 

motivational/affective) and WP, this indicated that SRWS contributors to 

writing success.  Even though SRWS is used in a fairly high level, the 

moderate level of WP suggests that other factors might be limiting students 

WP as discuses above. This result is consistent with the results of Teng and 

Zhan (2023). who report similar positive relationships between SRWS and 

WP in EFL contexts.  

6. Conclusions  

The following conclusions have been reached in accordance the study's 

findings, Aims :  

1. Iraqi EFL university students demonstrate a fairly high use of 

SRWS, this indicates that they are aware of and frequently apply 

various strategies to manage their writing processes strategically. 

2. Iraqi EFL university students possess a moderate  level of WP. 

While they can convey their ideas in writing, their work may still 

exhibit issues related to grammar, vocabulary, organization, and 

coherence. 

3. Significant positive relationship between SRWS and WP, this 

confirms that SRWS are important contributors to writing success 

among Iraqi EFL.  

7. Recommendations 

The study suggests implementing interventions to promote the development 
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of  SRWS among Iraqi EFL university students. These include explicit 

instruction, classroom-based instruction, regular reflection, and integration 

of materials in writing textbooks. The study also suggests designing writing 

tasks that gradually increase in complexity to help students manage 

cognitive load and apply strategies effectively. Motivational support 

activities, setting personal writing goals, and metacognitive training can 

further strengthen motivational/affective regulation strategies. Targeted 

exercises to develop cognitive strategies, such as text organization and 

sentence structuring, can improve linguistic and syntactic writing skills. 

Social strategies, such as collaborative writing activities and peer feedback 

sessions, may also contribute to engagement. 
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