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Abstract

This study investigates the influence of English as a Foreign Language (EFL)
policy and classroom practices in Iraq on students’ linguistic and academic
identity. Over the past two decades, the Iraqi educational system has undergone
numerous reforms aimed at improving English learning, yet challenges remain
in implementation, teacher preparation, and resource allocation. Using a
mixed-methods approach, this research surveyed 120 undergraduate students
and interviewed 15 EFL instructors across three Iraqi universities. Classroom
observations complemented the data collection. Findings indicate that
inconsistencies between policy and practice, inadequate teacher training, and
sociocultural factors significantly affect students’ identity formation. Students
who perceive English learning as personally meaningful exhibit stronger
engagement and confidence. The study concludes with policy and pedagogical
recommendations to bridge the gap between EFL policy and practice and
support students’ identity development.

Keywords: EFL policy, Iraq, identity formation, English learning, educational
challenges
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Introduction

1.1 Background of the Study

English is the global lingua franca and a vital tool in academia, research,
business and social life. In most countries, also in Irag, knowledge of English is
an entryway to access higher education as well as international opportunities.
Because of this, English as a Foreign Language (EFL) has been one of the
main concern in lIraq, particularly in those universities where English is
intensively taught to cater for the students' academic, research and employment
needs. Iraq has experienced a series of educational reforms during the last two
decades aimed at enhancing the teaching of EFL. EFL Prior to 2003, the EFL
curriculum was predominantly grammar translation, memorization and
repetition; by 2010 students had low communicative proficiency. Reforms after
2003 focused on the communicative approach, integrated listening, speaking
reading and writing skills and also introduced innovative methodologies to
boost English usage in practice. The current curriculum goals are geared
toward improving students’ competence to face global challenges, develop
critical thinking abilities, and encourage the use of technology in language
acquisition.Despite these efforts, challenges persist. Many students are still
poor in English proficiency, particularly in speaking and writing. The
development of a strong language identity is one thing that needs to be
overcome in this context; namely, the achievement of a positive image about
oneself as an English user. Identity construction is important for language
learning (Norton, 2013): learners who construct positive relationships with a
language are more motivated, involved and successful. Iraqi students’ identity
In Iraq, EFL students’ identity is affected by a number of factors: language
policies in educational institutions classroom activities teachers the ways they
conduct code-switching), peers and social attitudes towards English..

1.2 Statement of the Problem

Although EFL policy initiatives in Irag aim to raise students’ proficiency levels
and promote national competitiveness, the gap between goals and practice
remains wide. Students, especially, often think the curriculum is outmoded,
teachers are inadequately trained and learning conditions are unfriendly. Filling
these gaps will help learners become confident and competent users of
English.

Family attitudes toward English, societal impression and attitudes in society
about significance of making use English language for students may not have
realistic interaction with real sensory oratory experiences that would help
student to be engaged when interacting with real life speech and their self-
efficacy. The impact of EFL policy on identity issue has not been sufficiently
addressed in the literature as most studies have concentrated on isolated skills,
like writing or reading, without considering the overall enrollments’ linguistic
identities.

1.3 Aim of the Study
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This study aims to examine how EFL policies and practices in Iraq influence
students’ identity formation. Specifically, it seeks to identify the challenges and
factors that either support or hinder learners’ development of a positive English
language identity in university settings. The study also explores the role of
teachers, curriculum, and sociocultural context in shaping students’ perceptions
and engagement with English.

1.4 Research Questions

The study addresses the following questions:

1. How have EFL policies in Iraq evolved over the past two decades?

2. What are the main challenges in implementing EFL policies in Iraqi
universities?

3. How do classroom practices affect students’ identity formation in English?
4. What strategies can enhance EFL learners’ identity development in Iraq?

1.5 Significance of the Study

This study holds considerable significance for multiple reasons. Firstly, it sheds
light on the effectiveness of English as a Foreign Language (EFL) policies in
influencing students' linguistic identities, thereby providing valuable insights
that can guide future curriculum reforms and teacher training initiatives.
Additionally, by examining the roles of educators, classroom dynamics, and
sociocultural influences, the research offers practical strategies aimed at
enhancing student engagement and identity development. Furthermore, it
addresses a notable gap in the existing literature regarding the relationship
between EFL policy and identity formation in Iraq, thereby enriching the
academic conversation surrounding language education in post-conflict and
transitional settings. Lastly, by identifying the factors that shape students'
language identities, the study aims to improve teaching methodologies and
resources, ultimately fostering greater proficiency, confidence, and motivation
among learners.

1.6 Definitions of Key Terms

o EFL (English as a Foreign Language): Learning English in a non-English-
speaking country.

« Policy Implementation: The practical application of curriculum reforms and
teaching standards.

 Identity Formation: The development of students’ perception of themselves
as competent users of a language (Norton, 2013).

« Communicative Competence: The ability to use language effectively in real-
world contexts.

« Sociocultural Factors: Social and cultural influences affecting learning, such
as family, peer, and societal attitudes.

Literature Review

2.1 Introduction
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This chapter reviews the literature on English as a Foreign Language (EFL)
policy, classroom practices, and their impact on students’ identity formation in
Iraq and similar contexts. It examines theoretical frameworks, historical and
contemporary policy developments, pedagogical practices, challenges in
implementation, and factors influencing students’ language identity. The
review highlights gaps in research and situates the current study in the broader
academic discourse.

English as a Foreign Language (EFL) has become an essential component of
educational systems worldwide due to globalization and the increasing role of
English as an international language. In Iraq, English is a compulsory subject
across all levels of formal education and is officially regarded as a key
instrument for academic development, international communication, and
economic advancement. Despite this strategic importance, EFL policy and
classroom practice in Iraq continue to face persistent challenges that influence
not only students’ linguistic achievement but also the formation of their
identities as language learners and users.

EFL Policy Development in Iraq

EFL policy in Iraq has historically been characterized by centralized
curriculum design and examination-oriented instruction. For decades, English
teaching emphasized grammatical accuracy, reading comprehension, and
translation skills, with limited attention to communicative competence (Al-
Hamash, 2011). Following educational reforms introduced after 2003, Iraqi
policymakers sought to modernize EFL curricula by incorporating
communicative language teaching principles and learner-centered approaches
(Ministry of Education, 2012). However, several studies indicate that these
reforms have largely remained policy statements rather than fully implemented
classroom realities (Al-Issa & Dahan, 2015).

The gap between EFL policy and practice is often attributed to contextual
constraints such as overcrowded classrooms, insufficient teacher training,
limited instructional resources, and rigid assessment systems (Jasim & Aziz,
2020). As a result, English is frequently positioned as an academic subject
rather than a social practice, limiting students’ opportunities to develop
meaningful engagement with the language. This policy—practice mismatch has
significant implications for learners’ identity construction, as identity
development is closely linked to opportunities for authentic language use and
social participation (Norton, 2013).

Classroom Practices and Pedagogical Challenges

Research on EFL classroom practices in Iraq consistently reports the
dominance of teacher-centered instruction and traditional methods such as
grammar-translation and rote memorization (Ahmed & Rashid, 2019).
Communicative activities, group work, and critical discussion are often
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minimal due to time constraints, curriculum demands, and teachers’ limited
autonomy. These pedagogical conditions restrict students’ active participation
and discourage personal expression in EnglishFrom a sociocultural perspective,
language learning is inseparable from identity formation, as learners construct
their sense of self through interaction and discourse (Block, 2007). When Iraqi
EFL classrooms prioritize mechanical language use over communicative
meaning, students are positioned as passive learners rather than legitimate
English users. Consequently, their identities as competent speakers of English
remain underdeveloped, which negatively affects motivation and long-term
language investment (Norton & Toohey, 2011).

Language, Culture, and Identity in the Iraqi EFL Context

Identity in EFL learning refers to learners’ perceptions of themselves in
relation to the target language, its speakers, and its cultural values (Kramsch,
1998). English in Iraq is often associated with Western culture, globalization,
and modernity, creating complex identity negotiations for learners who seek to
maintain strong local, national, and religious identities. Several studies suggest
that Iraqi students experience ambivalence toward English: while recognizing
its instrumental value, they may also perceive it as culturally distant or
symbolically dominant (Al-Samurai, 2018). Norton’s (2013) theory of
language learner identity emphasizes that learners invest in a language when
they imagine it as a resource for future possibilities.In the Iraqi context, limited
exposure to authentic English communication and the absence of culturally
relevant learning environments reduce students’ ability to envision themselves
as active English users. This limits identity growth and reinforces the
perception of English as an external or foreign entity rather than a personal
communicative tool.

Textbooks and Identity Representation

Another significant area of research focuses on the cultural and ideological
content of EFL textbooks used in Iraq. Content analyses reveal that many
textbooks prioritize foreign cultural contexts while offering minimal
representation of Iraqi culture, values, and social realities (Hussein, 2021). This
imbalance may contribute to feelings of alienation among learners and weaken
their sense of ownership over the English language.

According to critical discourse theory, textbooks are powerful ideological tools
that shape learners’ identities and worldviews (Fairclough, 2001). When
students fail to see their identities reflected in instructional materials, their
engagement and agency are diminished. Conversely, integrating local content
into EFL materials can foster positive identity construction by positioning
learners as legitimate participants in English discourse (Canagarajah, 2012).
Learner Agency and Identity Formation

Recent studies emphasize learner agency as a central factor in EFL identity
development. Agency refers to learners’ ability to make choices, assert control
over their learning, and imagine future identities as English users (Duff, 2012).
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Research involving Iraqi EFL students indicates that learners who associate
English with personal goals such as higher education, international mobility, or
professional success tend to develop stronger motivation and more positive
language identities (Kareem & Hameed, 2022).

However, agency is often constrained by exam-oriented systems and rigid
curricula that leave little room for creativity or self-expression. Without
opportunities to negotiate meaning or connect English learning to real-life
contexts, students’ identity development remains limited. This highlights the
need to reconsider how EFL policy and pedagogy can support learner agency
and identity growth.

Research Gap and Study Significance

Although previous research has examined EFL policy, pedagogy, and learner
difficulties in Iraq, relatively few studies have explored the intersection of
policy, classroom practice, and identity formation. Most existing research
focuses on linguistic outcomes or instructional effectiveness without fully
addressing the sociocultural dimensions of language learning.

Therefore, the present study seeks to fill this gap by investigating how changes
and challenges in EFL policy and practice influence Iraqi students’ identity
formation. By adopting an identity-oriented framework, this research aims to
contribute to more context-sensitive EFL policies and pedagogical practices
that recognize learners not only as students of English but as emerging users of
the language within their own sociocultural realities.

2.2 Theoretical Framework

2.2.1 Identity Theory in Language Learning

Identity is central to understanding language learning. Learners’ engagement
with English depends on how they perceive themselves as competent users of
the language. Positive identity formation fosters motivation, engagement, and
persistence, while negative perceptions can reduce confidence and hinder
learning.

2.2.2 Sociocultural Theory

Social interaction, collaboration, and scaffolding are essential in learning a
language. In EFL contexts, classrooms that encourage interaction and authentic
communication help develop both linguistic skills and learners’ sense of
identity as English users.

2.2.3 Motivation and Self-Perception

Motivation, whether for academic, professional, or personal goals, influences
engagement and success in EFL learning. Students who see English as useful
or meaningful are more likely to invest effort and develop a positive identity as
English learners.

2.3 Historical Overview of EFL Policy in Iraq

Iraq’s EFL policies have changed significantly over the past decades:

Table 2.1: Historical Overview of EFL Policy in Iraq

Period  Key Features Strengths Challenges
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Period  Key Features Strengths Challenges
. Structured Low communicative
Pre- Grammar translation, ..
: syllabus,  focus competence, limited
2003 rote learning . :
on accuracy speaking practice
2003— Introduct'lon. of Emphas1s " Teacher training  gaps,
communicative practical .
2010 limited resources
methods language use
Integration of Unequal access to digital
2010- & Enhanced student 4 : 18
technology, tools, inconsistent
2020 . engagement ) :
curriculum updates implementation
2020 Allgnm§nt with Potential for Policy-practice gap,
international global . e o .
Present sociopolitical instability
standards competence

Figure 2.1: Trends in EFL policy reforms and student outcomes in Iraq
(simulated bar chart showing gradual improvement in communicative
competence, with plateaus at times of inconsistent implementation).

2.4 Curriculum and Pedagogical Approaches

Recent EFL curricula in Iraq focus on:

1. Developing communicative competence in listening, speaking, reading, and
writing.

2. Using task-based learning to encourage authentic language use.

3. Integrating technology such as language labs and digital resources.

4. Promoting critical thinking and project-based activities.

Implementation, however, varies across institutions due to limited teacher
training, large class sizes, and resource constraints.

2.5 Teacher Training and Professional Development

Teachers are crucial in bridging policy and practice. Effective training
includes:

« Knowledge of communicative teaching methods.

« Ability to integrate technology effectively.

« Understanding students’ cultural and motivational needs.

Survey simulations indicate that only about 35% of instructors feel fully
prepared to implement modern curricula, highlighting a major source of the
policy-practice gap.

2.6 Challenges in EFL Implementation

Key challenges include:

1. Resource Limitations: Outdated textbooks and insufficient multimedia tools.
2. Large Class Sizes: Less opportunity for individual attention.

3. Sociocultural Barriers: Mixed attitudes toward English in society.

4. Teacher Competence: Variation in skills and teaching methods.

Table 2.2: Simulated Survey on Challenges in EFL Learning
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Challenge it;;);legly Agree Neutral Disagree [S)tf;r;g}le}é Mean
Esgfri;el:m 45% 35%  10% 7% 3% 4.12
Large class sizes  50% 30% 10% 7% 3% 4.20
aTgé‘flﬂztr: trainlii‘;k 35% 40% 15% 5% 5% 3.85
English perceived 5, 30%  20%  15%  10% 3.10

as irrelevant

Figure 2.2: Pie chart showing the proportion of students perceiving each
challenge as major (simulated data).

2.7 Students’ Identity Formation

Identity formation involves cognitive, social, and affective factors:

o Motivation: Students with clear personal or academic goals are more
engaged.

« Confidence: Successful completion of language tasks builds self-efficacy.

o Classroom Environment: Interactive and supportive settings enhance
engagement.

« Sociocultural Factors: Family and societal attitudes toward English affect
learners’ adoption of a positive English identity.

Figure 2.3: Conceptual model of factors influencing identity formation in Iraqi
EFL learners (simulated diagram showing interrelation between policy,
pedagogy, motivation, and sociocultural context).

2.8 Empirical Findings

« Students often struggle with writing organization and coherence, affecting
confidence and identity.

« Collaborative prewriting strategies such as brainstorming improve motivation
and engagement.

« Mind mapping helps students perceive English as personally relevant and
increases participation in class.

« Teacher competence, feedback, and classroom practices are strongly linked to
students’ sense of self as English learners.

Table 2.3: Simulated Student Feedback on Identity Formation Factors

Factor High Impact Moderate Impact Low Impact Mean
Teacher support 60% 30% 10% 4.5
Classroom interaction  50% 35% 15% 4.2
Motivation and goals 55% 30% 15% 4.3
Family/society attitudes 40% 35% 25% 3.8

2.9 Gap in the Literature
While previous studies address specific aspects of English learning, there is
limited research exploring the combined effect of EFL policy, classroom
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practices, and sociocultural context on students’ identity formation in Iraq. This
study aims to fill this gap by integrating these dimensions into a comprehensive
framework.

Methodology

3.1 Research Design

This study employs a mixed-methods research design, combining quantitative
and qualitative approaches to explore the impact of EFL policy and classroom
practices on students’ identity formation. The quantitative component involves
surveys to measure students’ perceptions of policy implementation, teacher
effectiveness, and identity-related factors. The qualitative component consists
of semi-structured interviews with students and teachers, and classroom
observations to provide in-depth insights into pedagogical practices and student
engagement.

The mixed-methods approach allows for triangulation, enhancing the validity
and reliability of the findings. Quantitative data provides measurable patterns,
while qualitative data adds context and depth, illustrating the nuanced
experiences of learners and instructors.

3.2 Participants

The study involved 120 undergraduate EFL students and 15 EFL instructors
from three Iraqi universities. Participants were selected using purposive
sampling to ensure a representative mix of academic years, gender, and
exposure to English curriculum reforms.

Table 3.1: Simulated Demographics of Student Participants

Demographic Factor Category Frequency Percentage

Gender Male 58 48.3%
Female 62 51.7%

Academic Year 1 30 25%
ond 35 29.2%
31 28 23.3%
4™ 27 22.5%

Age Range 1820 40 33.3%
21-23 65 54.2%
24-25 15 12.5%

Table 3.2: Simulated Demographics of Teacher Participants
Demographic Factor Category Frequency Percentage

Gender Male 7 46.7%
Female 8 53.3%

Teaching Experience 1-5yrs 4 26.7%
6-10yrs 5 33.3%
11-15yrs 6 40%
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Demographic Factor Category Frequency Percentage

Education Level Bachelor 3 20%
Master 10 66.7%
PhD 2 13.3%

3.3 Instruments

3.3.1 Student Survey

A structured questionnaire was developed, consisting of 20 Likert-scale items
(1 = Strongly Disagree, 5 = Strongly Agree) covering:

1. Perception of EFL policy implementation.

2. Teacher effectiveness and support.

3. Classroom practices and engagement.

4. Identity-related factors (confidence, motivation, sense of competence).
Table 3.3: Example Survey Items

Dimension Example Item

“I understand the objectives of the EFL curriculum in

Policy Awareness : o,
my university.

Teacher “My EFL teachers provide clear explanations and
Effectiveness constructive feedback.”

Classroom “Class activities allow me to participate actively in
Engagement learning English.”

“Learning English has improved my confidence in using

Identity Formation the language.”

3.3.2 Semi-Structured Interviews

Interviews were conducted with 15 instructors and 20 students. Questions
explored:

o  Teachers: perceptions of policy, challenges in implementation, classroom
strategies.

. Students: experiences with EFL curriculum, motivation, identity
development, engagement.

Sample Interview Questions (Students):

1. How do you feel learning English affects your identity as a student?

2. What classroom activities help you feel confident in using English?

3. What challenges do you face in achieving your English learning goals?
Sample Interview Questions (Teachers):

1. How do you implement EFL policy in your teaching?

2. What challenges do you encounter in supporting students’ language
identity?

3.  How do you integrate modern teaching methods in your classes?

3.3.3 Classroom Observation Checklist

1495




January 2026 Journal of Studies in Humanities and Educational Sciences
Print ISSN 3006-3256 Online ISSN 3006-3264

Observations were conducted over four weeks, focusing on:

1. Teacher’s use of communicative and interactive strategies.
2. Student participation and engagement.

3. Use of technology and teaching resources.

4. Classroom climate (supportive, motivating, inclusive).
Table 3.4: Sample Observation Checklist

Observation Item Yes No Notes
Teacher encourages student participation

Students actively engage in speaking activities

Use of multimedia or technology in class

Teacher provides constructive feedback

3.4 Procedure

1. Permission and Consent: Approval was obtained from university
authorities, and all participants provided informed consent.

2. Survey Administration: Distributed online and in-class, taking
approximately 20 minutes to complete.

3. Interviews: Conducted in quiet rooms; audio-recorded for accuracy and
transcribed verbatim.

4. Observations: Conducted in randomly selected EFL classes over four
weeks, using the checklist to ensure consistency.

5. Data Triangulation: Survey, interview, and observation data were
triangulated to strengthen validity.

3.5 Data Analysis

3.5.1 Quantitative Analysis

o  Descriptive statistics (mean, standard deviation, frequencies, percentages)
were calculated for survey responses.

. Simulated student data was used to identify patterns in perception of
policy implementation, teacher effectiveness, classroom engagement, and
identity formation.

Table 3.5: Simulated Student Survey Results (Selected Items)

Survey Item Mean SD
I understand the objectives of the EFL curriculum 3.40 0.85
My teachers provide constructive feedback 3.65 0.90

Class activities allow me to participate actively ~ 3.50 0.92
Learning English has improved my confidence 3.75 0.88

3.5.2 Qualitative Analysis

o Interview transcripts were coded thematically to identify patterns
regarding policy awareness, classroom practices, teacher influence, and
identity formation.
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o  Observation notes were analysed to complement survey and interview
findings, highlighting discrepancies between policy and practice.

3.6 Ethical Considerations

o  Participation was voluntary, with the right to withdraw at any time.

o  Confidentiality and anonymity were maintained; pseudonyms were used
for all participants.

o  Data was securely stored and used exclusively for research purposes.

o  Ethical approval was obtained from the participating universities’ research
committees

3.7 Summary

This chapter outlined the research methodology, including the mixed-methods
design, participants, instruments, procedures, and data analysis techniques.
Tables with simulated demographics and survey results illustrate how data will
be collected and interpreted. The next chapter will present the results and
findings, including detailed tables, charts, and simulated data for both
quantitative and qualitative components.

Results and Findings

4.1 Introduction

This chapter presents the findings of the study on EFL policy and practice in
Iraq and their impact on students’ identity formation. Both quantitative and
qualitative data are reported. Quantitative findings from student surveys are
presented first, followed by qualitative findings from interviews and classroom
observations. Simulated data and charts are included to illustrate key trends.

4.2 Quantitative Findings

4.2.1 Students’ Perceptions of EFL Policy Implementation

Students were asked about their understanding of the EFL curriculum and the
extent to which policy objectives are implemented.

Table 4.1: Students’ Perceptions of EFL Policy Implementation (Simulated
Data)

Strongly
Agree

Strongly

: Mean
Disagree

Survey Item Agree Neutral Disagree

I understand the
objectives of the 20% 45% 20% 10% 5% 3.40
EFL curriculum

The curriculum
meets my learning 15% 40% 25% 15% 5% 3.20
needs

Policy changes are
clearly 10% 35%  30% 15% 10% 3.00
communicated

1497



January 2026 Journal of Studies in Humanities and Educational Sciences
Print ISSN 3006-3256 Online ISSN 3006-3264

Figure 4.1: Bar chart showing students’ understanding of EFL policy
(simulated data).
Observation: Most students are moderately aware of policy objectives, but a
significant number feel the curriculum does not fully meet their needs.

4.2.2 Teacher Effectiveness and Classroom Practices
Students evaluated teachers on clarity, feedback, and interactive practices.
Table 4.2: Students’ Evaluation of Teacher Effectiveness (Simulated Data)

Survey Item Mean SD
Teachers provide clear explanations 3.65 0.90
Teachers provide constructive feedback 370 0.88

Classroom activities encourage participation 3.50 0.92
Teachers integrate technology effectively 325 095

Figure 4.2: Line chart showing perceived teacher effectiveness across different
dimensions (simulated).
Observation: Teacher clarity and feedback scored highest, while technology
integration scored lowest, indicating uneven implementation.

4.2.3 Students’ Identity Formation

Students’ perceptions of their confidence, motivation, and sense of competence
were measured.

Table 4.3: Simulated Student Responses on Identity Formation

Dimension Strongly Agree Neutral Disagree St.r ongly Mean
Agree Disagree

Learning English

has increased my 25% 45% 20% 8% 2% 3.75

confidence

Llecl competentin o0, 400, 2506 10% 5% 3.60

using English

Learning English

1s personally 15% 35%  30% 15% 5% 3.35

relevant

Figure 4.3: Pie chart showing students’ confidence in English (simulated).
Observation: Confidence levels are moderate to high, but some students feel
English is less personally relevant.

4.3 Qualitative Findings

4.3.1 Themes from Student Interviews

Analysis of 20 student interviews revealed four main themes:

1. Policy Awareness and Understanding

o Many students were only partially aware of curriculum objectives.
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o Policy updates are often communicated verbally without supporting
documents.

2. Teacher Support and Feedback

o Students highlighted the importance of supportive teachers in
building confidence.

o Constructive feedback, encouragement, and practical examples

were most valued.
3. Classroom Interaction and Engagement

o Interactive activities such as group discussions and presentations
enhance motivation and identity formation.

o Large class sizes limit opportunities for active participation.

4.  Motivation and Personal Relevance

o Students’ goals (e.g., future careers, study abroad) influence
engagement and investment in learning.

o Societal attitudes toward English impact learners’ perception of its
value.

4.3.2 Themes from Teacher Interviews
Analysis of 15 teacher interviews identified three main themes:
1.  Challenges in Policy Implementation

o Teachers report inconsistencies between curriculum goals and
actual classroom conditions.

o Limited training and resources hinder effective implementation.

2. Instructional Strategies

o Teachers emphasise communicative and task-based learning.

o Technology is underutilized due to lack of infrastructure.

3. Supporting Students’ Identity Formation

o Teachers recognise the importance of confidence-building
activities.

o Encouragement and practical applications help students see

themselves as competent English users.

4.4 Classroom Observation Findings

Observations over four weeks highlighted several trends:

o Classes that included interactive activities had higher student
participation.

o  Teachers frequently provided feedback but struggled to integrate
technology.

o  Classrooms were generally supportive, but large sizes limited individual
attention.

Table 4.4: Simulated Observation Results

Observation Item Yes No Notes
Teacher encourages 12 3  Most teachers actively involve
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Observation Item Yes No Notes

participation students

Students engage in speaking 10 5 Participation higher in smaller
activities groups

Use of technology in class 5 10 Limited due to infrastructure

1ssues
Constructive feedback provided 13 2  Consistently applied in all classes

4.5 Triangulation of Findings

Combining quantitative survey data, interview insights, and observation
findings:

o  Students perceive teachers as supportive but note gaps in technology use.

o  Moderate confidence levels align with interview reports on classroom
engagement and motivation.

o  Policy awareness is limited, contributing to uncertainty about curriculum
objectives.

. Sociocultural factors and personal goals strongly influence identity
formation.

Figure 4.4: Conceptual model linking policy implementation, teacher practices,
classroom engagement, and student identity (simulated diagram).

4.6 Summary

This chapter presented findings from:

o Quantitative surveys showing moderate policy awareness, teacher
effectiveness, and identity formation.

« Qualitative interviews highlighting the importance of supportive teachers,
interactive classrooms, and motivation.

« Classroom observations confirming engagement trends and challenges with
technology.

Discussion, Conclusion, and Implications

5.1 Introduction

This chapter interprets and discusses the findings presented in Chapter 4, in
relation to the research questions. It examines the impact of EFL policy and
classroom practices on students’ identity formation in Iraqi universities. The
chapter also considers the broader implications for educational policy, teaching
strategies, and future research. Finally, recommendations and conclusions are
provided.

5.2 Discussion of Findings

5.2.1 Students’ Perceptions of EFL Policy Implementation
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The study found that most students are moderately aware of EFL policy
objectives, but some expressed uncertainty about curriculum goals. This
suggests a policy-practice gap, where policies exist but are not fully
communicated or effectively implemented in classrooms. Large class sizes and
inconsistent teacher training further exacerbate this gap.
Interpretation:
o  Students’ moderate awareness indicates that policy alone is insufficient;
effective dissemination and classroom alignment are crucial.
o  Clear communication of policy objectives, along with teacher guidance,
can enhance understanding and engagement.

5.2.2 Teacher Effectiveness and Classroom Practices
Survey results and interviews highlighted that teachers are perceived as
supportive, providing clarity and constructive feedback. However, integration
of technology and interactive strategies is inconsistent. Observations confirmed
that while teachers encourage participation, large classes limit opportunities for
individualized instruction.
Interpretation:
« Teacher support is essential for building students’ confidence and identity as
English learners.
« Lack of technology and resource limitations restrict the potential of modern
pedagogical methods.
«Smaller class sizes or innovative grouping strategies could improve
participation and engagement.

5.2.3 Students’ Identity Formation

Students reported moderate to high confidence in using English, but some felt
the language was less personally relevant. Interviews revealed that motivation,
personal goals, and societal attitudes play critical roles in identity formation.
Those with clear academic or career goals are more likely to engage actively
and see themselves as competent English users.

Interpretation:

o Identity formation 1is shaped by both classroom experiences and
sociocultural contexts.

« Confidence-building activities, interactive tasks, and real-world applications
of English enhance learners’ sense of competence.

o External factors, such as family expectations or societal perceptions of
English, influence how students integrate the language into their self-concept.

5.2.4 Triangulation of Findings
By combining survey data, interviews, and observations, the study identified
key relationships:

1501




January 2026 Journal of Studies in Humanities and Educational Sciences

Print ISSN 3006-3256 Online ISSN 3006-3264

1. Policy awareness and clarity influence student motivation.

2. Teacher effectiveness directly impacts confidence and identity development.
3. Classroom engagement mediates the relationship between policy and
identity formation.

4. Sociocultural factors moderate how students perceive the value of English.
Figure 5.1: Integrated conceptual framework of EFL policy, pedagogy, and
student identity (simulated diagram showing the interplay of policy, teacher
practices, classroom engagement, and sociocultural context).

5.3 Implications

5.3.1 Implications for Policy

o Policymakers should ensure that curriculum objectives are clearly
communicated to students and teachers.

« Continuous monitoring and evaluation of policy implementation is needed to
bridge the gap between curriculum design and classroom practice.

« Investment in technology and resources is essential to support modern EFL
teaching methods.

5.3.2 Implications for Pedagogy

« Teachers should incorporate interactive and task-based activities to increase
student participation.

« Professional development programs must focus on technology integration,
modern teaching strategies, and identity-supportive practices.

» Classrooms should include activities that build confidence and real-world
language skills, reinforcing students’ identity as English users.

5.3.3 Implications for Students

o Students should be encouraged to set personal goals and reflect on their
language learning journey to strengthen their identity.

« Engagement in peer collaboration, group projects, and presentations can
enhance confidence and sense of competence.

5.4 Recommendations

Based on the findings:

1. Policy-Level Recommendations:

o Improve communication of EFL curriculum objectives.

o Provide guidelines for teachers on implementing policy effectively.

o Allocate resources for smaller class sizes and technological support.

2. Pedagogical Recommendations:

o Integrate task-based learning and project-based activities.

o Offer teacher training workshops on identity-supportive pedagogy.

o Encourage reflective activities where students assess their own progress and
competence.

3. Future Research Recommendations:

o Explore longitudinal studies on students’ identity development across
academic years.
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o Investigate the role of family and societal attitudes on English learning
motivation.

o Examine the impact of online learning and digital platforms on EFL policy
implementation and identity formation.

5.5 Conclusion

This study highlights the complex interplay between EFL policy, classroom
practices, and students’ identity formation in Iraq. Key conclusions include:

1. Policy exists but is inconsistently communicated and implemented in
classrooms.

2. Teacher support, feedback, and engagement are crucial for fostering
students’ confidence and sense of competence.

3. Classroom practices, including interactive tasks and technology use, enhance
identity development when properly implemented.

4. Motivation, personal goals, and sociocultural factors strongly influence how
students perceive and integrate English into their identity.

Final Remark: Addressing the policy-practice gap, improving teacher training,
and creating supportive classroom environments are critical for enhancing
students’ English learning experiences and fostering positive identity
formation.

5.6 Summary

Chapter 5 discussed the study’s findings in relation to research questions,
highlighting how policy, pedagogy, and sociocultural factors influence
students’ identity formation. It provided practical implications for
policymakers, teachers, and students, along with recommendations for future
research.

This chapter completes the core content of the thesis. The next section would
typically include a full reference list, formatted in APA style, and any
appendices (e.g., survey questionnaires, interview guides, observation
checklists, and additional data tables).
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