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11.1. Conclusion

This study investigated the impact of
teacher assessment literacy on classroom
assessment practices within the context of
English Language Teaching (ELT) in Iragq.
Using a mixed-methods approach, both
quantitative and qualitative data were col-
lected to examine the relationship between
teachers’ assessment literacy and their
classroom practices, as well as the chal-
lenges and strategies they employ in imple-
menting assessments.

The study’s findings indicate that teachers
with higher levels of assessment literacy
are more likely to implement diverse and
effective formative assessment strategies,
adapt their instruction based on student
feedback, and promote learner autono-
my. Conversely, teachers with limited as-
sessment literacy tend to rely heavily on
summative assessments, which may limit
opportunities for meaningful learning and
skill development. Quantitative analyses
demonstrated a significant positive correla-
tion between assessment literacy and the
frequency and quality of formative assess-
ment practices. Qualitative findings fur-
ther revealed that teachers face challenges
such as lack of professional development,
time constraints, and resource limitations,
which hinder the effective implementation
of assessment strategies.

Overall, the study confirms that teacher
assessment literacy is a key determinant
of classroom assessment effectiveness.

However, improving literacy alone is in-

sufficient; institutional support, targeted
professional development, and policy in-
terventions are essential to enable teachers
to translate their knowledge into effective
classroom practices.

11. 2.Final Remarks

In conclusion, this study underscores the
critical role of teacher assessment literacy
in shaping effective classroom assessment
practices. By addressing gaps in literacy
through professional development, insti-
tutional support, and policy interventions,
Iraq can improve the quality of English lan-
guage teaching, enhance student learning
outcomes, and foster a culture of contin-
uous assessment improvement. Teachers,
institutions, and policymakers must collab-
orate to ensure that assessment literacy is
not only understood but effectively applied

in everyday teaching practice.
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tickets to monitor understanding.
These strategies indicate that teachers with
higher assessment literacy tend to integrate
formative practices creatively, even under
resource constraints.

4. Integration of Quantitative and Qualita-
tive Findings

The combined findings highlight a strong
link between assessment literacy and effec-
tive classroom practices:

Quantitative data confirmed that higher
assessment literacy predicts greater use of
formative assessment strategies.Qualitative
insights explained why some teachers fail
to implement formative assessment, point-
ing to structural and institutional barriers.
This integration underscores that improv-
ing assessment literacy alone is not suffi-
cient; institutional support and profession-
al development are essential for sustainable
improvements in classroom assessment

practices.

10. Discussion

The findings are consistent with previous
studies:

Black & Wiliam (1998) emphasize that for-
mative assessment improves student learn-
ing, yet teachers often struggle to imple-
ment it without adequate literacy.
Popham (2009) and Brookhart (2011) high-
light the link between teachers’ assessment
knowledge and classroom practices, sup-
porting the significant correlation found in
this study.The Iraqi context demonstrates

additional barriers, including limited train-

ing and resource constraints, highlighting
the need for context-specific professional
development programs.The study’s results
suggest that enhancing teacher assessment
literacy can:

1. Promote diverse and effective formative
assessment strategies.

2. Improve instructional decision-making
based on assessment data.

3. Encourage learner autonomy and en-
gagement in ELT classrooms.

The combination of quantitative and qual-
itative evidence demonstrates that improv-
ing assessment literacy is not merely a mat-
ter of knowledge acquisition but requires
holistic support, including training, policy
implementation, and resource provision.
The results of this study confirm that teach-
er assessment literacy significantly influ-
ences classroom assessment practices in
ELT settings. Teachers with higher literacy
levels implement diverse and effective for-
mative assessment strategies, while those
with limited literacy rely heavily on sum-
mative assessments. Qualitative insights
further reveal the challenges teachers face
in applying assessment knowledge, empha-
sizing the need for targeted professional
development and institutional support.
Overall, the study highlights that improv-
ing teacher assessment literacy is critical
for fostering effective teaching practices,
enhancing student learning, and promot-
ing a culture of continuous assessment im-

provement in Iraqi ELT contexts.
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In-service teachers generally scored higher
(M =3.85,SD = 0.52) compared to pre-ser-
vice teachers (M = 3.42, SD = 0.60), indi-
cating that professional experience contrib-
utes to higher assessment competence.
Teachers demonstrated stronger knowledge
of summative assessment principles than
formative assessment strategies, reflecting a
common trend identified in previous stud-
ies (Brookhart, 2011; Popham, 2009).

2.2 Classroom Assessment Practices

The classroom assessment practices scale
revealed that teachers frequently employed
summative assessments, such as end-of-
unit tests, but formative assessment strat-
egies (e.g., peer feedback, self-assessment,
and continuous monitoring) were used less
consistently.

The mean score for formative assessment
practices was 3.21 (SD = 0.63), whereas for
summative assessment it was 4.01 (SD =
0.49).

Teachers with higher assessment literacy
scores were more likely to implement di-
verse formative assessment strategies, such
as group work evaluation, written reflec-
tions, and exit tickets.

2.3 Relationship Between Assessment Lit-
eracy and Classroom Practices

Pearson correlation analysis demonstrated
a significant positive relationship between
teacher assessment literacy and the use of
formative assessment practices (r = 0.62, p
< 0.01). Multiple regression analysis further
indicated that assessment literacy signifi-

cantly predicted the frequency and quali-

ty of classroom assessment practices (B =
0.58, p < 0.001), supporting the hypothesis
that higher literacy leads to more effective

and varied assessment practices.

3. Qualitative Findings

3.1 Teachers’ Perceptions of Assessment
Literacy

Interview data revealed that teachers rec-
ognize the importance of assessment liter-
acy but often feel insufficiently prepared to
implement effective formative assessments:
> “I know formative assessment is import-
ant, but I was never trained to use it prop-
erly in the classroom.” - Teacher A

3.2 Challenges in Implementing Assess-
ment Practices

Teachers reported several challenges, in-
cluding:

Lack of professional development: Most
participants had not received structured
training in assessment literacy.

Time constraints: Implementing diverse
formative assessments is time-consuming
and often impractical due to heavy curric-
ula.

Resource limitations: Limited teaching ma-
terials and large class sizes hinder individ-
ualized feedback.

3.3 Effective Practices and Strategies
Despite challenges, teachers demonstrated
innovative approaches:

Adapting peer assessment to evaluate
speaking and writing activities.Using
self-assessment rubrics to encourage learn-

er autonomy.Incorporating informal exit
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ing initial codes.

3. Categorizing codes into themes relat-
ed to assessment literacy, challenges, and
classroom practices.

4. Reviewing and refining themes to ensure
they accurately represent participants’ ex-
periences.

Integration of quantitative and qualitative
findings will occur in the discussion phase,
providing a holistic understanding of the
study’s results.

6. Reliability and Validity

To ensure reliability, the survey instrument
will undergo a pilot test with 20 teachers,
and Cronbach’s alpha coefficients will be
calculated for each scale. Values above 0.70
will be considered acceptable (Nunnally,
1978).

For validity, the survey and interview pro-
tocols will be reviewed by three assessment
experts for content validity. Construct
validity will also be assessed using factor
analysis to confirm that survey items accu-
rately measure the intended constructs.
7. Ethical Considerations

Ethical considerations are paramount. Par-
ticipants’ confidentiality and anonymity
will be strictly maintained. All data will
be securely stored, and only aggregate re-
sults will be reported. Additionally, partic-
ipation is voluntary, and participants can
withdraw at any time without penalty. The
study will adhere to the ethical guidelines
of the American Educational Research As-
sociation (AERA, 2011).

8. Limitations

Potential limitations of the study include:
Self-report bias: Participants may overesti-
mate their assessment literacy or classroom
practices.

Regional representation: Although strat-
ified sampling is used, some regions may
have limited participation.

Time constraints: Limited time for con-
ducting interviews may restrict depth in
qualitative insights.

These limitations will be addressed by tri-
angulating survey data with interviews and
ensuring diverse representation in the sam-
ple.

9. Results

1.Introduction

This section presents the results of the
study investigating the impact of teach-
er assessment literacy on classroom as-
sessment practices in English Language
Teaching (ELT) in Iraq. Data were collect-
ed through surveys and semi-structured
interviews, integrating quantitative and
qualitative findings to provide a compre-
hensive understanding of the relationship
between teachers’ assessment literacy and
their classroom practices.

2. Quantitative Findings

2.1 Participants’ Assessment Literacy Lev-
els

Survey results indicated that teachers™ as-
sessment literacy levels varied considerably.
The mean score on the assessment literacy
scale was 3.68 (SD = 0.57) on a five-point
scale, suggesting a moderate level of assess-

ment literacy among participants.

Ur Journal for Humanity Sciences

No. 6 December / 2025

[u—y
S




The Impact of Teacher Assessment Literacy on Classroom Assessment Practices in English Language Teaching in Iraq

Ur Journal for Humanity Sciences

[u—
H! No. 6 December / 2025

in interpreting assessment data.

3. Classroom Assessment Practices Scale:
Items assessing the frequency and quality
of assessment practices in the classroom,
including formative strategies, feedback
provision, and adaptation of instruction
based on assessment results.

A five-point Likert scale (1 = strongly dis-
agree, 5 = strongly agree) will be used for
all items, allowing for quantitative analysis
of the relationship between assessment lit-
eracy and classroom practices.

3.2 Qualitative Instrument: Semi-Struc-
tured Interviews

The

semi-structured interviews with selected

qualitative phase will involve
participants. The interviews aim to explore:
Teachers’ perceptions of their own assess-
ment literacy.

Challenges encountered in implementing
assessment strategies.

Strategies used to enhance student learning
through assessment.

Professional development experiences re-
lated to assessment.

Interviews will last approximately 45-60
minutes and will be audio-recorded with
participants’ consent. An interview proto-
col will guide the discussion while allowing
flexibility for participants to elaborate on
their experiences.

4. Data Collection Procedures

Data collection will follow these steps:

1. Ethical Approval: Approval will be ob-
tained from the relevant institutional re-

view boards and school administrations.

2. Informed Consent: Participants will
be provided with a detailed consent form
explaining the study’s purpose, voluntary
participation, confidentiality, and their
right to withdraw at any time.

3. Survey Administration: The assessment
literacy survey will be distributed online
and in print to ensure accessibility across
different regions. Participants will have two
weeks to complete the survey.

4. Interview Scheduling: Based on survey
results, participants will be selected for in-
terviews. Appointments will be scheduled
at mutually convenient times.

5. Data Management: All collected data
will be anonymized, stored securely, and
used solely for research purposes.

5. Data Analysis

5.1 Quantitative Analysis

Quantitative data from the surveys will be
analyzed using SPSS software. Descriptive
statistics (mean, standard deviation) will
summarize participants’ assessment litera-
cy levels and classroom practices. Inferen-
tial analyses, including Pearson correlation
and multiple regression, will examine the
relationship between assessment literacy
and classroom assessment practices. Statis-

tical significance will be set at p < 0.05.

5.2 Qualitative Analysis

Qualitative data from interviews will be
analyzed using thematic analysis (Braun &
Clarke, 2006). The process will involve:
1. Transcribing interviews verbatim.

2. Familiarizing with the data and identify-
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would provide valuable insights into the
benefits of investing in teacher assessment

literacy.

Research Methodology

1. Research Design

This study adopts a mixed-methods se-
quential explanatory design (Creswell &
Plano Clark, 2018) to investigate the impact
of teacher assessment literacy on classroom
assessment practices in English Language
Teaching (ELT) in Iraq. The mixed-meth-
ods approach combines quantitative and
qualitative methods, allowing for a com-
prehensive examination of both measur-
able outcomes and contextual factors. Ini-
tially, quantitative data will be collected
through structured surveys to measure the
level of teachers’ assessment literacy and its
relationship with their classroom practices.
Subsequently, qualitative data will be gath-
ered through semi-structured interviews
to provide in-depth insights into teachers’
perceptions, challenges, and experiences
regarding assessment implementation.
The sequential explanatory design is par-
ticularly suitable for this study because it
allows the quantitative results to guide the
qualitative exploration. By integrating both
types of data, the study provides a richer
understanding of how assessment literacy
influences instructional practices and deci-
sion-making in Iraqi ELT classrooms.

2. Participants and Sampling

The target population for this study con-

sists of in-service and pre-service English

language teachers working in secondary
schools and teacher education programs
across Iraq. Inclusion criteria require that
participants have at least one year of teach-
ing experience or be enrolled in a teacher
education program specializing in English
language instruction.

A stratified purposive sampling technique
will be employed to ensure representation
from different regions and school types, in-
cluding public and private institutions. It is
anticipated that approximately 150 teachers
will participate in the quantitative survey,
which provides sufficient statistical pow-
er for correlation and regression analyses
(Cohen, 1992). For the qualitative phase, a
smaller subset of 15-20 teachers will be se-
lected for semi-structured interviews based
on their survey responses, ensuring diversi-
ty in assessment literacy levels and teaching

experience.

3. Instruments

3.1. Quantitative Instrument: Assessment
Literacy Survey

The quantitative data will be collected us-
ing a structured survey adapted from Stig-
gins (2008) and Popham (2009). The sur-
vey consists of three main sections:

1. Demographic Information: Age, gender,
teaching experience, and type of school or
program.

2. Assessment Literacy Scale: Items mea-
suring teachers’ knowledge of assessment
principles, familiarity with formative and

summative assessments, and competence
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The Iraqi ELT context presents unique
challenges and opportunities regarding as-
sessment literacy. Research indicates that
many Iraqi English as a Foreign Language
(EFL) teachers possess limited assessment
literacy, often due to inadequate profes-
sional development and training (Al-Has-
san, 2016). This limitation affects their
ability to implement effective assessment
practices, potentially impacting student
learning outcomes.

However, initiatives aimed at enhancing as-
sessment literacy among Iraqi EFL teachers
have shown promise in improving assess-
ment practices and student achievement.
For example, Al-Khaddar and Al-Mah-
mood (2018) conducted a study that
demonstrated the positive effects of tar-
geted professional development programs
on teachers’ assessment literacy and subse-
quent classroom practices.

These findings underscore the importance
of investing in professional development to
enhance assessment literacy, particularly in
contexts where teachers may have limited
training in this area.

6.Professional Development and Policy
Implications
Enhancing assessment literacy among

teachers requires targeted professional
development programs. These programs
should focus on building teachers’ knowl-
edge and skills in assessment design, imple-
mentation, and interpretation. Addition-
ally, educational policies should support

the integration of assessment literacy into

teacher education curricula and provide
ongoing professional development oppor-
tunities (Guskey, 2002).

Such initiatives can lead to improved as-
sessment practices and, consequently,
better student learning outcomes. For in-
stance, professional development programs
that include workshops, collaborative plan-
ning sessions, and mentoring have been
shown to increase teachers’ assessment lit-
eracy and positively impact their classroom
practices (Guskey, 2002).

Moreover, policy support is crucial for sus-
taining these efforts. Policies that mandate
ongoing professional development and
provide resources for assessment training
can create an environment conducive to
enhancing assessment literacy.

In conclusion, assessment literacy is a criti-
cal factor influencing classroom assessment
practices in ELT. Teachers with strong as-
sessment literacy are better equipped to
implement effective assessment strategies
that enhance student learning. In the Iraqi
ELT context, addressing gaps in assessment
literacy through professional development
and policy support can lead to significant
improvements in assessment practices and
student achievement.

Future research should explore the effec-
tiveness of specific professional develop-
ment programs and policy interventions in
enhancing assessment literacy among Iraqi
EFL teachers. Additionally, studies exam-
ining the long-term impact of improved

assessment literacy on student outcomes
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the importance of involving students in the
assessment process to enhance their learn-
ing experience.

Another significant contribution is the As-
sessment for Learning Framework by Black
and Wiliam (1998), which emphasizes the
role of formative assessment in improving
student learning. This framework posits
that assessment should be used to inform
teaching and learning, rather than merely
to measure student achievement.

These frameworks provide a foundation for
examining the impact of assessment litera-
cy on classroom practices. They highlight
the need for teachers to possess a deep un-
derstanding of assessment principles and
to apply this knowledge effectively in their
teaching.

3.Assessment Practices in ELT

In ELT, assessment practices play a pivot-
al role in shaping teaching and learning
experiences. Assessment can be broadly
categorized into formative and summative
types. Formative assessment involves ongo-
ing evaluations that inform instructional
adjustments, while summative assessment
evaluates student learning at the end of
an instructional period (Black & Wiliam,
1998).

Research indicates that formative assess-
ment, when implemented effectively, can
lead to significant improvements in student
achievement. For instance, Hattie and Tim-
perley (2007) found that feedback, a key
component of formative assessment, has

a substantial impact on student learning.

Additionally, formative assessment encour-
ages student engagement and promotes a
deeper understanding of the material.
However, the effectiveness of formative as-
sessment depends on its implementation.
Teachers must be trained to design and use
formative assessments that provide action-
able feedback and align with learning ob-
jectives.

4. Impact of Assessment Literacy on Class-
room Practices

Studies have demonstrated a positive cor-
relation between teachers assessment
literacy and their classroom assessment
practices. Teachers with higher levels of
assessment literacy are more likely to em-
ploy diverse assessment strategies, provide
timely and constructive feedback, and uti-
lize assessment data to inform instructional
decisions (Popham, 2009).

Conversely, limited assessment literacy
can result in ineffective assessment prac-
tices, such as over-reliance on summative
assessments and lack of alignment be-
tween assessment and learning objectives
(Brookhart, 2011). These practices may
not provide the necessary information to
support student learning and can lead to
disengagement.

Furthermore, teachers’ assessment literacy
influences their ability to interpret assess-
ment data accurately. Misinterpretation can
lead to misguided instructional decisions,
potentially affecting student outcomes.
5.Assessment Literacy in the Iraqi ELT

Context
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provement and professional development.

Research Questions

1. What is the level of assessment literacy
among Iraqi EFL teachers?

2. How do different levels of assessment lit-
eracy influence teachers’ classroom assess-
ment practices?

3. What challenges do teachers face in im-
plementing effective classroom assessment
strategies in Iraqi ELT contexts?

4. What are the implications of enhancing
assessment literacy for improving English

language teaching in Iraq?

Significance of the Study

This study contributes to the growing body
of research on assessment literacy by fo-
cusing on a context that remains underex-
plored—the Iraqi ELT classroom. It pro-
vides empirical evidence on the relationship
between teachers’ assessment literacy and
their classroom practices, offering insights
for teacher education and professional de-
velopment programs (Deneen et al., 2016;
Mellati & Khademi, 2018). The findings
also have practical implications for policy-
makers, curriculum developers, and teach-
er educators who aim to improve the qual-
ity of English language education in Iraq
(Ofem et al., 2024; Clark & Nash, 2022).
By highlighting the need for systematic
training in assessment literacy, this study
underscores the importance of equipping
teachers with the skills required to adopt

diverse, learner-centered, and contextually

appropriate assessment strategies.

Literature Review

1. Introduction to Assessment Literacy
Assessment literacy refers to the under-
standing and skills that educators possess
regarding the design, implementation, and
interpretation of assessments. It encom-
passes knowledge of various assessment
types, purposes, and the ability to use as-
sessment data to inform teaching practices
(Stiggins, 2008). In the context of English
Language Teaching (ELT), assessment lit-
eracy is crucial for fostering effective teach-
ing practices and enhancing student learn-
ing outcomes.

Research indicates that teachers with high
assessment literacy are better equipped to
design assessments that align with learning
objectives, provide meaningful feedback,
and adjust instruction based on assessment
data (Popham, 2009). Conversely, teachers
with limited assessment literacy may strug-
gle to implement effective assessment prac-
tices, potentially hindering student learn-
ing.

2. Theoretical Frameworks of Assessment
Literacy

Several theoretical frameworks have been
proposed to understand assessment lit-
eracy. One prominent model is the As-
sessment Literacy Framework by Stiggins
(2008), which outlines the essential com-
ponents of assessment literacy, including
assessment design, implementation, and

interpretation. This framework emphasizes
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inate educational culture (Alrabai, 2014).
Consequently, teachers’ ability to employ
diverse and effective assessment strategies
remains limited, raising concerns about the
overall quality of English language teaching
and learning (Clark & Nash, 2022).

The issue becomes even more critical when
considering the rapidly changing demands
of ELT classrooms. The integration of com-
municative teaching approaches, the use of
technology in education, and the emphasis
on learner-centered instruction all require
teachers to adopt more dynamic and flexi-
ble assessment practices (Ofem et al., 2024;
Rodriguez, 2019). However, such innova-
tions cannot be implemented successfully
without a solid foundation in assessment
literacy. Teachers with limited training and
exposure to modern assessment techniques
may struggle to align their assessment
practices with curricular goals and learn-
ers needs (Schildkamp et al., 2020). This
gap highlights the pressing need to investi-
gate how assessment literacy impacts class-
room practices among English teachers in
Iraq.

Furthermore, assessment literacy is not
only a matter of technical knowledge but
also of professional identity and reflective
practice. Teachers’ beliefs, cultural con-
texts, and prior experiences influence how
they perceive and apply assessments (Xu &
Brown, 2016; Pastore & Andrade, 2019).
In Iraq, cultural expectations surrounding
examinations, institutional pressures, and

large class sizes pose significant challenges

to the adoption of formative and innovative
assessment methods (Mellati & Khademi,
2018; Latif & Wasim, 2024). Addressing
these challenges requires a comprehensive
understanding of how teachers’ levels of
assessment literacy shape their classroom
practices and, by extension, their students’
learning outcomes.

Based on this background, the present
study aims to explore the relationship be-
tween teacher assessment literacy and
classroom assessment practices in English
Language Teaching in Iraq. Specifically,
it seeks to identify whether higher levels
of assessment literacy are associated with
more effective and varied classroom prac-
tices, and how teachers’ perceptions and
experiences influence their use of assess-
ments. By employing a mixed-methods
approach, this study integrates quantitative
and qualitative data to provide a holistic

understanding of the issue.

Research Problem

Although assessment is widely recognized
as a cornerstone of effective ELT, there re-
mains limited research on how Iraqi EFL
teachers understand and implement assess-
ment literacy in their classrooms. The gap
between theoretical knowledge and prac-
tical application poses a serious challenge
to the quality of English language teaching
in Iraq (Al-Jubouri, 2019). This study ad-
dresses this gap by examining the impact of
assessment literacy on classroom practices,

with a focus on identifying areas for im-
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Introduction

Assessment plays a pivotal role in shaping
teaching and learning processes in educa-
tional contexts worldwide. In the field of
English Language Teaching (ELT), assess-
ment is not merely a tool for measuring
student achievement but also a mechanism
for guiding instruction, supporting learn-
er engagement, and fostering academic
growth (Black & Wiliam, 1998; Brown,
2019). Teachers’ ability to design, imple-
ment, and interpret assessments effectively
is closely tied to their level of assessment
literacy, which encompasses the knowl-
edge, skills, and dispositions required to
evaluate learning in meaningful ways (Pa-
store, 2023; DeLuca et al., 2019). As ed-
ucation systems continue to emphasize
accountability and quality, teacher assess-
ment literacy has become a central concern
for both practitioners and policymakers

(Xu & Brown, 2016).

In recent decades, scholars such as Black
and Wiliam (1998) and Stiggins (1991)
have argued that effective assessment prac-
tices—particularly formative assessments—
can significantly improve student learning
outcomes. However, such practices require
teachers to possess adequate assessment
literacy, which includes understanding dif-
ferent types of assessments, recognizing
their purposes, and applying them ap-
propriately in diverse classroom contexts
(Deneen et al., 2016; Mellati & Khademi,
2018). For teachers of English as a Foreign
Language (EFL), this is particularly critical,
as assessment influences not only students’
academic performance but also their mo-
tivation, confidence, and language devel-
opment (Latif & Wasim, 2024). Within the
Iraqi context, where English holds a vital
role in education, employment, and global
communication, strengthening assessment
literacy among EFL teachers is an urgent
priority (Al-Jubouri, 2019).

Despite the importance of assessment lit-
eracy, many teachers continue to face chal-
lenges in applying effective assessment
strategies. Studies suggest that teachers
often rely heavily on summative assess-
ments—such as midterm and final exam-
inations—while underutilizing formative
approaches that provide continuous feed-
back and encourage learner autonomy
(Mellati & Khademi, 2018; Ozan & Kincal,
2018). This reliance on summative testing
is particularly evident in Iraq, where tradi-

tional examination-driven practices dom-
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English teachers from diverse educational
institutions across Iraq, ensuring a com-
prehensive understanding of the local ELT
context.

Findings indicate that teachers with higher
levels of assessment literacy are more like-
ly to implement diverse formative assess-
ment strategies, adapt instruction based
on student feedback, and promote learner
autonomy. Conversely, limited assessment
literacy often results in an overreliance
on summative testing, restricting oppor-
tunities for meaningful learning and skill
development. These results highlight the
strong link between teacher assessment lit-
eracy and classroom assessment effective-
ness in the Iraqi ELT setting.

The study concludes that professional de-
velopment programs focused on enhanc-
ing assessment literacy are essential for
improving the quality of English language
teaching in Iraq. It further emphasizes the
need for institutional and policy support to
integrate assessment literacy training into
teacher education programs.

Keywords: Teacher Assessment Literacy,
Classroom Assessment Practices, English
Language Teaching (ELT), English as a
Foreign Language (EFL), Iraq

caslll
258ty olell d8ym0 31 dulyull ods Jslus
Bl & Gl dbls emysttll Slulon s
potde By Bl § dojulosyl dslll olss
a5l maly Blla s o208l olubl 430

0—81: 1859 ouillaes polsbl d8yme Joio
(omsd] Olgal ywdly 3y emonal §
sl LI 5325 & Gwlo Sals usy
pmsid] Sluslos pzsy Wl ol gl
Gl Logassy cdall Jsls 45l
cadsil] &)l 33w dyyg po Ay eSl
3Ll dzsis g5V vasl G wsis
Boas dwlydl Gzl doadsall Slyl, 3l
e illy &SI S o pase Ualise
sty olebl A8,z oy BBV BLESEY
Ll alme gud et Olanlews
Cosod 3=l § dinl 4215 Ly yleny)
Lalate Sblaiwl D e S UL
Laddaty oodd! (golub (alebl 0g8 (Lol
SULI s Jgmasdl 03 oty ciall S5l
3y Cndtd dalio dd CNLle (o doys sl
Olsedly el Olygal Jgo Fssl
Clods . dgll ppilalimly Lgisaeley -l
Cilise s a2y wles palee Lzl
lgd 5ot Lo (3Ll § dpaddd)! Oluud
(el Ay sdeol d sl ot Bl Uals
Os—Sdxg ol galell Of J] bl yas
oo AT aygal] d8p20 30 dglle Glogtue
s gite (3353 emsdl Clixsliwl F—pdad
Ml Glasde ] Sliwl sl o oS5
O Bl Josg fpelmill dIMEL W] 5559
dl Lk ool 4820 ddgdome $33 el
lo—s cdolisd] ShLasY s by 3kl slas]
OlLabl yshis JLsdll o ledll (0,8 Wiy
L0 s eod)l bl oda bl uds
dJleds ool ool d 820 Gy A58l
el Bl & Cimall Jols aysall Glasles

Ur Journal for Humanity Sciences

No. 6 December / 2025




The Impact of Teacher Assessment Literacy
on Classroom Assessment Practices in English

Language Teaching in Iraq
! e oy (A g (B hal Bolasa S
Blpnl g B 24 ik 3

Sahar Sabbar Zamil AL- Yasir
Thi-Qar University/ College of Education

m.sahersabarz@utq.edu.iq

oW oly sleo o o0
a8l do 1 &S /)6 g3 dmol

Abstract

This study examines the impact of teach-
er assessment literacy on classroom as-
sessment practices within the context
of English Language Teaching (ELT) in
Iraq. Teacher assessment literacy, broad-
ly defined as teachers’ knowledge, skills,
and competencies in designing, imple-
menting, and interpreting assessments,
is a critical factor in shaping instruc-
tional effectiveness and student learning
outcomes. Effective classroom assess-
ment practices, particularly formative
approaches, are widely recognized as es-
sential for fostering learner engagement,

improving academic achievement, and

guiding instructional decision-making.
Employing a mixed-methods design,
this research integrates quantitative and
qualitative data to explore the relation-
ship between assessment literacy and
assessment practices among Iraqi EFL
teachers. Quantitative data were collect-
ed through structured surveys measur-
ing teachers’ understanding of assess-
ment principles and their classroom
application, while qualitative data were
obtained from semi-structured inter-
views that provided deeper insights into
teachers’ perceptions, challenges, and
professional needs. The participants in-

cluded both in-service and pre-service




