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The Role of Genre-Based 
Institutions in Developing 

Speaking Skills: Perspectives 
of EFL Students 

A B S T R A C T   
 

   This study aims to develop speaking skills through the use 

of genre-based instructions.  GBI is a teaching method that 

can help learners to understand language through different 

spoken genres such as debate, seminars, discussions, formal 

and informal conversations, storytelling, etc. It aims to 

improve EFL students’ speaking abilities through the use of 

GBI stages. It offers a framework that enhances students' 

speaking skills by following GBI’s stages as well. Each stage 

consists of several strategies that facilitate learning speaking 

skills in the classroom. Since speaking skills are considered 

crucial skills and are highly required in the field of English 

language and Applied Linguistics. Therefore, GBI can be an 

effective method for teachers to follow in the speaking 

classes. A mixed research method was applied to conduct 

this study. The data were collected from English departments 

of the College of Basic Education, the College of Education, 

and the College of Languages at Salahaddin University-Erbil 

for the academic year 2024-2025. The findings of the study 

indicate that GBI has a positive influence on enhancing the 

speaking skills of university EFL students. The questionnaire 

consists of 25 items as a research tool, and the sample 

included 150 undergraduate students of English as a foreign 

language at the academic stage who were chosen selectively. 

The study results indicate that genre-based instruction (GBI) 

has a positive impact on enhancing the speaking skills of 

undergraduate English language students. 

© 2025 JTUH, College of Education for Human Sciences, Tikrit 
University 
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السحادثات، مثل )السشاظخات، الشجوات، السشاقذات، السحادثات الخسسية وغيخ الخسسية، وسَخد القرص... 
مخاحل إلخ(، ىجف ىحه الطخيقة ىؽ تطؽيخ قجرات التحجث لجى طلاب المغة الإنجميدية مؼ خلال استخجام 

"التعميػ القائػ عمى الشؽع". تقجم طخيقة "التعميػ عمى أساس الشؽع" إطارًا يعسل عمى تعديد وتحديؼ ميارة 
التحجث لجى الطلاب مؼ خلال اتباع مخاحل ىحه الطخيقة أيزاً. كل مخحمة تذتسل عمى مجسؽعة مؼ 

الجراسي، وذلغ  لكؽن ميارات الإستخاتيجيات التي تعسل عمى تدييل تعمّػ ميارات السحادثة في الفرل 
التحجّث تعتبخ أساسية ومطمؽبة بذجّة  في مجال المغة الإنجميدية والتطبيقات المغؽية. بشاءاً عمى ذلغ، 
طخيقة "التعميػ القائػ عمى الشؽع" مسكؼ أن تكؽن فعّالة بذكل كبيخ يُشرح بيا السجرّسيؼ في حرص 

اء ىحه الجراسة، والبيانات الخاصّة بيحه الجراسة تػ جسعيا السحادثة. لقج تػ تطبيق مشيجيّة مختمطة لإجخ 
مؼ قدػ المغة الإنجميدية في كمية التخبية الأساس، كمية التخبية وكمية المغات في جامعة صلاح الجيؼ في 

. نتائج الجراسة أشارت إلى إنّ "التعميػ القائػ عمى أساس ٠٢٠٢ -٠٢٠٢محافعة أربيل لمدشة الأكاديسية 
و تأثيخ إيجابي في تعديد ميارات التحجث لجى طلاب الجامعة الجارسيؼ لمغة الإنجميدية كمغة الشؽع" ل
طالباً أكاديسياً في مجال دراسة "  ٠٢٢بشجاً كأدوات لمبحث، وشسمت العيشة  ٠٢يتزسؼ الاستبيان  أجشبية.

ة برؽرة انتقائية. تذيخ نتائج المغة الانجميدية لغة اجشبية" في السخحمة الجامعية، ولقج تػ اختيار ىحه العيش
لو تأثيخ إيجابي في تعديد ميارات التحجّث لجى طلاب  (GBI) الاستبيان إلى إنّ التعميػ القائػ عمى الأنؽاع

 .المغة الانجميدية في السخحمة الجامعية
المغة , الشؽعالتعميػ القائػ عمى الشؽع, ميارات التحجث, مخاحل التعميػ القائػ عمى الشؽع, : مفتاحيةكممات 

 أجشبيةلغة الإنكميدية 

والتقجيخ لسجمة جامعة تكخيت لسا تقجمو مؼ إسيامات معخفية متسيدة في إثخاء البحث أتقجم بجديل الذكخ 

 .العمسي

1. Introduction 

1.1 Problem Statement 

Speaking skills are considered difficult skills for EFL learners, especially for 

university students, due to many factors such as limited exposure to the English 

language, lack of communication, anxiety, not having enough prior knowledge, 

etc. Despite having several teaching methods for developing speaking skills, 

EFL learners still find it difficult to communicate in English outside the class or 

in real-life situations. Regardless of the importance of GBI in enhancing EFL 

students’ speaking skills, that focuses on using real-world language use within 



  2026لعام  الاولالجزء  ⦃1⦄العدد ⦃33⦄مجلة جامعة تكريت للعلوم الانسانية المجلد  

 3 

specific genres, but it has not been well studied how it has impact on improving 

speaking ability.  

Rokhmawati (2011) states that speaking is essential in teaching and learning for 

EFL learners because, through speaking, learners can express their thoughts and 

opinions. Brown (1993) argues that language teaching methodology must 

develop not only accuracy but also fluency.  Harmer (2001) argues that free 

discussions in the classroom enable students to communicate outside the class. 

Despite the importance of speaking skills, EFL learners still struggle with 

speaking. Hence, this study aims to identify the most effective pedagogical tools 

and assessment methods in measuring the impact of GBI on speaking 

proficiency. Furthermore, the study explores students’ perceptions of GBI in 

developing their speaking proficiency.  

GBI classroom practice consists of some stages, including several strategies that 

teachers can utilize for teaching speaking skills (Kojima, 2020). These steps are 

building knowledge of the field where the teacher introduces the topic, context, 

and new vocabulary. Presenting and analyzing the example text involves 

modelling and deconstruction of the text. Getting students to work in groups 

with a teacher’s guide is called joint construction, and the last stage is called 

independent construction, where the students create spoken genres on their own 

without a teacher’s guide or help. Finally, this paper is extracted from the 

researcher’s MA thesis. 

1.2 Aim of the Study 

This study aims to answer the following questions: (1) What are EFL university 

students’ perceptions of genre-based instructions in developing their speaking 

ability? And (2) What pedagogical tools and assessment methods are most 

effective in measuring the influence of genre-based literary instructions on 

speaking proficiency and perceptions? 

1.3 Scopes of the Study 

This study was conducted between January and April 2025. It is limited to 

third-year students from Salahaddin University and was carried out at the 

College of Basic Education, the College of Education, and the College of 

Language. The emphasis of this paper is on genre-based instructions and their 

impact on developing speaking skills.  
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1.4 Definition of Basic Terms 

1.4.1 Genre 

(Endah, 2009) defines genre as a term usually used to describe a variety of 

processes, for example, describing, arguing, clarifying, and so on; these 

processes are used to manufacture texts to reflect the aim and the audience. 

1.4.2 Genre-Based Approach 

Genre-based approach is a teaching framework that emphasizes the 

understanding and production of texts that refer to specific genres with their 

own communicative purpose, structure, and language features. (Richards & 

Schmidt, 2010).  

1.4.3 Genre-Based Instructions 

According to Erlinda (2008), Genre-based instructions is a teaching method that 

uses genre analysis outcomes and examines the social function (communicative 

purpose), generic structure (text organization), and lexico-grammatical features 

of texts.  

1.4.4 Speaking Skills 

Harmer (2001) defines speaking skills as the capacity to express ideas in the 

target language fluently and properly. 

1.4.5 EFL  

EFL refers to those students who live in non-English-speaking countries and 

attempt to learn English.  (Mustafa, Kawther, & Rashid, 2020)  

2. Literature Review 

2.1 What is Genre-Based Approach (GBA)?  

The genre-based approach emerged in Australia in the mid-1980s to develop 

students’ academic writing (Wibowo & Lengkanawati, 2024). The genre-based 

approach (GBI), was put emphasis on different text types and showed how these 

texts relate to social texts. Basically, GBI is considered a way of teaching 
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literacy (Hyon, 1996). According to Herawaty (2009), this approach is 

dependent on three assumptions. First, the learning process is considered a 

social activity, as it is cited by Halliday (1992), and as a learning process means 

students learn from each other to gain information and knowledge through 

contact and communication. Besides, learning a language, according to him, 

results from collaboration among the teacher/students and student/students. 

Through interaction with people in influential social activities, learners will 

acquire the comprehension to utilize the target language for making meaning 

(Herawaty, 2009). Hyland (2004) identifies several key characteristics of GBA; 

it’s known for its explicit teaching since it facilitates students' acquisition of 

skills. Also, it’s systematic due to its clear construction on language and context. 

GBA is supportive because teachers are given a key role to encourage learners’ 

learning and creativity. It’s critical because through GBA, students understand 

valued discourses.   

2.2 Genre and Genre-Based Instructions (GBI) 

Etymologically, the origin of the term genre derived from the French word, 

which means kind or type (Erlinda, 2008). She also states that the word genre is 

usually used in the area of literature, media, theory, and later in the area of 

linguistics. Genre-based instructions can be called (GBI) is mainly used within 

the English language classroom for writing instruction. It builds on two key 

teaching approaches: the process approach, in which teachers assist students in 

developing and polishing their writing skills via multiple activities (Morgana, 

2017), and the product approach, which emphasizes the production of clear, 

understandable writing from the viewpoint of the reader. Although genre-based 

instructions are mostly used in teaching writing skills, it can be used for 

teaching speaking skills effectively. Some researches testify that GBI is useful 

for teaching speaking skills and enhancing EFL learners’ speaking skills. 

Kojima (2020) advocates that the increase of GBI in language education was 

along by the growth of genre analysis and genre study. The significance of GBI 

for enhancing communicative skills of language is that communication doesn’t 

only mean speaking fluently, but it means understanding language in different 

social contexts where the speakers understand each other appropriately (Kojima, 

2020). Genre-based instructions aims to teach language explicitly, improve 

understanding, and facilitate teacher development (Morgana, 2017).  
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2.3 Stages of GBI in Teaching  

Generally, genre-based teaching centers around four main stages. These stages 

include: building knowledge of the field, modeling and deconstruction of the 

text, joint construction of text, and independent construction of text. In building 

knowledge of the field, numerous activities can be done, for example, 

discussing cultural context, sharing personal experience, searching for related 

vocabulary, and practicing grammatical patterns. Based on this stage, students 

can make observations, conduct interviews, or read the references to obtain 

more related information needed. The teacher starts by reading a text or making 

the students listen to a text using an audio recorder (Nabilah, 2023). Also, 

students retell what they learned or read, and answer questions about the text 

orally; they may ask questions to a friend with classmates. In the second stage, 

which is called the modeling stage, models of texts that learners follow are 

shown to learners by the teacher. Explicit instructions are extremely crucial in 

the modeling stage, which allows students to observe linguistic and rhetorical 

features in the target genre easily (Kojima, 2020). Activities may involve such 

as the introduction of some models of text to the class, and discussion of the 

language features (Nabilah & Emilia, 2023). Joint construction is a 

collaborative model of GBI where both the teacher and students work together 

collaboratively or have students work in groups (Nabilah & Emilia, 2023). 

Henceforward, Novianti (2015) states that through peer working and with the 

guidance of the teacher and scaffolding, students are assisted to create spoken 

genres. Moreover, teacher and students’ collaboration under the teacher’s 

support and scaffolding enables students to deconstruct a spoken or written text 

(Kojima, 2020).  This stage aims to build confidence and indicate speaking and 

writing abilities (Endah, 2009). The last stage is independent construction, 

where students are expected to create their own text based on what they have 

learned in the earlier stages (Kojima, 2020). The purpose of this stage is to 

enable students to apply what they have learned independently while the teacher 

observes and gives advice from the sidelines (Novianti, 2015).  

To understand the GBI in teaching speaking skills, the researcher highlights 

some of the previous research. A study was conducted by Shuji Kojima in 2020. 

It’s entitled “The Effect of Genre-Based Instruction on Academic Speech,” 

and it was conducted at a private Christian high school in western Japan. This 

study aims to develop spoken English proficiency in Japanese EFL contexts 

using GBI. Mixed methods research design was used to conduct this study, and 
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the participants of the study are 63 Japanese high school students aged between 

17 and 18 years old. The findings in the study displayed significant 

improvement in the performance in the procedure of the experimental group and 

causation micro-genres. A study entitled “Developing Students’ Speaking 

Ability Through Genre-Based Teaching” was conducted by Rully Raslina 

Novianti in 2015 at a state senior high school in Subang, West Java, Indonesia. 

The aims of the study are to examine whether GBA can enhance students' 

speaking skills and understand students’ responses to GBA in a speaking class. 

The methodology in this study is Action Research using the “Look-Think-Act” 

cycle. The number of participants is 38 first-year students from a high school in 

Subang, West Java. The researcher used three tools: oral pretest and posttest, 

classroom observation, and student questionnaires. According to the findings in 

the study, GBA significantly enhances students’ speaking skills and makes the 

class encouraging and cheering. In “Teaching Speaking Skills through Genre-

Based Approach,” conducted by Budi Purnomo in 2008, the researcher 

explores teaching speaking skills via GBA. It was conducted at Muhammadiyah 

University of Surakarta. The study used descriptive-qualitative research 

methods, and the tools were used for data collection d give recommendations 

for developing teaching methods and improving future programs. The 

participants in the study included three teachers who taught speaking skills 

subjects and fifteen students from different faculties, such as Medical, 

Economics, and Psychology, at Muhammadiyah University of Surakarta. 

Curriculum designers and course book authors, some of whom were also the 

lecturers were also partook as participants in the study. Based on the findings of 

this study, the researcher recommends that the Language Center policy makers 

hold a workshop on the quality development of teaching speaking skills using a 

genre-based approach for the lecturers. 

2.3 Speaking skills 

Speaking is considered one of the three most significant skills for learning a 

second language (Rao, 2019). Participants convey the meaning of ideas, 

feelings, and information through speaking (Brwon, 2004). Harmer (2007) 

argues that teaching speaking skills is concerned with some components, 

including grammar, vocabulary, pronunciation, fluency, and comprehension. 

Grammar is a set of rules that enable speakers to speak accurately and use the 

correct form of language. Hence, grammar enables students to arrange precise 

sentences. Vocabulary is also a crucial component of speaking. Lack of 
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vocabulary hinders good communication and self-expression. Pronunciation is 

another speaking component that plays an important role in producing explicit 

language while speaking. Pronunciation has two features, phonemes and 

suprasegmental features. It’s hard for a speaker from another language to 

understand when a speaker mispronounces phonemes. Another significant 

component of speaking is fluency. It means speaking fluently and accurately. 

It’s also speaking confidently without or less pauses like (ums, or ers). A fluent 

person is capable of speaking without thinking of possible language items to 

express their ideas and opinions. Comprehension is understanding exercises and 

activities in the class.  

Consequently, Suitable teaching methods and techniques must be applied for 

teaching speaking. Nunan (2003) indicates five principles for teaching speaking. 

First, teachers must be aware of the differences between second and foreign 

language learning contexts. Second, learners must practice with fluency and 

accuracy. Third, give students the chance to speak using group or pair work, and 

the teacher must talk less. Fourth, giving students tasks that enable them to 

check whether they understand what other people say. The fifth and last one is 

providing activities to practice in transactional and interactional speaking. 

Interactional speaking involves communicating with people for social purposes, 

while transactional speech is communicating to achieve something. Harmer 

(2001) suggests several activities which make the speaking class more attractive 

and interactive, including role-play, acting from a script, communication games, 

discussion, prepared talks, simulation and role-play, and questionnaires. 

Speaking skills require a positive environment and active classes. Teachers must 

use interactive activities to facilitate learning and bring motivation. As Mousa 

and Ayad (2022) mention that activities in the classroom assist and accelerate 

the enhancement of speaking skills.  

3. Methodology 

3.1 Research Design and Instrument 

The study employs a quantitative questionnaire research design. It aims to 

explore EFL students’ perceptions of how effective GBI is at enhancing their 

speaking skills. The questionnaire was handed to the students, and it consisted 

of 25 items constructed by the researcher herself and piloted. It was divided into 

three sections. The first section was a brief introduction about the GBI and 
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spoken genres. The second section consisted of (11) closed-ended items 

focusing on GBI, while the third section consisted of (14) closed-ended items 

focusing on the effect of GBI on speaking skills. The statements in the 

questionnaire were adopted from some sources and adapted to the context and 

subjective of the current research. Through the questionnaire, the researcher 

could realize how the GBI has an impact on EFL university students. 

3.2 Validity and Reliability 

Twenty-eight students were chosen to pilot the questionnaire. The purpose of 

piloting was to check how clear, suitable, and practical the questionnaire was for 

the students. The reliability and validity were also checked. Cronbach's alpha 

was used to assess the reliability, which gave a score of 0.803. To ensure its 

validity, the questionnaire was sent to expert judges. They reviewed the content 

to see if the questions actually measure what they are supposed to measure. 

They confirmed the questionnaire’s validity.  Five Likert Scales were given: 

strongly agree, agree, uncertain, disagree, and strongly disagree. The process of 

data analysis was accomplished via the SPSS program.  

Table 1. Reliability and Validity Statistics 

Measure Value / Description 

Number of Items 24 

Number of Cases (Total) 28 (100%) 

Valid Cases 28 (100%) 

Excluded Cases 0 (0%) 

Cronbach’s Alpha 0.802 

Reliability Level Acceptable to Good (≥ 0.8 is generally 

considered good reliability) 

3.1 Participants of the Study  

The current study was conducted at Salahaddin University, College of Basic 

Education, College of Education, and College of Language for the academic 

year (2024-2025). After completing the piloting procedure, a group of 150 EFL 

junior students out of 273 were selected non randomly to participate in this 

study. The sample selection method was purposive. It was based on certain 

criteria like the class and module study, the research questions, and experience 
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to ensure that they are relevant to the aims of the study. The questionnaire was 

given to 150 third-year students.  

Table 2. Participation of Students Info 

 

 

 

4. Data Analysis and Results 

This section introduces the findings and results of the study. The findings are 

based on the data that are collected through a questionnaire. The researcher 

divided the participants into three groups and demonstrated the results through 

three tables.  

4.1 Analysis of Highest Mean Scores 

Table (3) demonstrates the descriptive statistics for each item (5,11,3,24,6), 

which indicate high mean scores and demonstrate a positive agreement 

tendency; student believed that GBI enhances their speaking skills. 

Table (3) shows that item 5 indicates the highest mean score, which is (≥4.22). 

This means that students strongly agree and find it more effective when the 

teacher teaches explicitly by presenting relevant words, phrases, and structures 

needed for the genre. The standard deviation is (0.863) indicates that most 

respondents agreed. Item 11 also received the highest mean score, which is 

(≥4.22). According to item 11, most of the students believe that through 

communicative activities like storytelling, debates, presentations, interviews, 

etc, they can develop their speaking proficiency. The standard deviation of the 

item is (0.892). It means that most of the participants responded similarly; 

however, few of them believed spoken genres may not be beneficial because of 

anxiety or little exposure to spoken genres.  

Item 3 demonstrates a high mean score of (≥4.21). Students find authentic 

materials and role play are helpful in understanding how language is used in 

different contexts. The standard deviation is (0.860), it means the responses are 

consistent, but role-play and authentic materials are less effective or challenging 

Population 273 

Sample 150  

Grade 3
rd
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for some students. The mean score of item 24 shows (≥4.15), and the standard 

deviation is (0.846). The mean score indicates that participants strongly agree 

that autonomous practice improves speaking skills. The standard deviation 

shows that students' responses were consistent. Most of the respondents agree 

on the importance of independent practice. In addition, the mean score of item 

number 6 is (≥4.10), and the standard deviation is (0.947). Based on the mean 

score, students strongly agree that teachers providing examples facilitate 

understanding of the purpose, structure, and language. Most of the participants 

found the examples helpful. The respondents in item 18 don’t strongly believe 

or reject the idea that practicing with peers can build their confidence, and the 

mean score received (4.06). 

Besides, the item (8,15,25) indicates a mean score of (4.05), which 

demonstrates students believe that group work and collaborative activities in 

GBI have benefits and are effective in enhancing speaking skills.  The standard 

deviation of item 11 is (1.032) which is moderately high. It indicates that most 

of the students responded positively, but some of them were uncertain. Item 18 

recorded a standard deviation of (0.874), which means students agreed with 

collaborative activities, and most of them may find it helpful. The standard 

deviation of item 15 is (0.987), which means the majority of students found 

group work beneficial; however, some participants didn’t agree and may prefer 

individual work. The standard deviation of (1.077), which is recorded in item 

25, reflects students’ different opinions about feedback. Some students may 

believe the feedback is unambiguous and prefer feedback from colleagues or 

self-assessment.  

Finally, the mean score of item number 23 is (4.03) which displays that 

respondents agree that GBI influences their speaking skills in terms of 

vocabulary and fluency. Besides, the (SD=0.914) indicates that respondents 

have different feelings. Many of them found GBI effective, while a few of them 

may have noticed little improvement while implementing GBI. The statement of 

item 16 is that collaboration between the teacher and students enhances 

speaking skills. According to the result of the mean, which is (4.01), students 

agree with the idea of collaboration. The standard deviation of (0.936) elaborate 

participants had somewhat different views. It means most of them had a good 

experience, whereas some didn’t feel that working closely with the teacher was 

encouraging and helpful.  
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Table 3. Descriptive Statistics for Highest Mean Scores 

Item Mean 
Standard 

Deviation 
Summary 

Item5 4.22 0.863 I can learn better when teachers introduce relevant words, 

phrases, and structures needed for the genre. 

Item11 4.22 0.892 Telling stories, debates, presentations, interviews enable 

me to learn about language and speak in various 

situations. 

Item3 4.21 0.860 Using authentic materials and role play help me 

understand how language works in contexts. 

Item24 4.15 0.846 Practicing speaking tasks on my own improves my skills. 

Item6 4.10 0.947 
Examples of texts that the teacher gives help me 

understand their purpose, structure, and language. 

Item18 4.06 1.032 
I feel more confident speaking after practicing with my 

peers. 

Item8 4.05 0.874 
Collaborative activities help me understand the texts 

better. 

Item15 4.05 0.987 
Group activities helped me learn how to organize my 

thoughts before speaking. 

Item25 4.05 1.077 
Feedback from my teacher helps me improve during 

independent speaking tasks. 

Item23 4.03 0.914 
Genre-based instructions have greatly influenced my 

speaking skills (e.g., vocabulary, fluency). 

Item16 4.01 0.936 
Collaborating with the teacher to create spoken texts 

enhances my learning skills. 

4.2 Analysis of Lowest Mean Scores 

Table (4) shows the lowest mean scores of items (9,17,22,10,20), which 

demonstrates the results where students disagree or strongly disagree and feel 

less supported. Items 9 and 17 show the lowest mean scores of (≤ 3.66). The 

reason item 9 received a low mean score is that students might not have enough 

information about teaching methods and course content. The standard deviation 

is (0.993), which means that some students found GBI supportive, and some 

others are uncertain or disagree. Item 17 also received the lowest mean score, 

and the reason is that students might tick the choices haphazardly without care. 

It received a high standard deviation (1.038). It means respondents have 
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different opinions. Item 22 received a low mean score of (≤ 3.70), which means 

that students feel GBI doesn’t help them for academic or professional speaking 

situations. The high standard deviation (1.069) shows variations in responses. 

Some students found that GBI prepares them for academic speaking, though 

some others may not agree due to a lack of confidence in speaking.  

Moreover, item 10 elaborates on students’ less interest in GBI since they believe 

GBI doesn’t help them to learn. The reason behind this result is that students 

might not have information about GBI, and they answered carelessly. The 

standard deviation of (0.955) shows some different responses. Many students 

agreed; however, others may be uncertain due to a lack of knowledge about the 

GBI application.  Likewise, item 20 indicates a low mean score, which is (≤ 

3.78). It means students have less confidence practicing tasks of spoken genres 

on their own. It received a high standard deviation of (1.056), and it indicates 

that many participants feel confident with independent practice, but some 

students may face difficulty due to a lack of knowledge about genre, little or 

limited exposure to autonomous practice, and anxiety. 

 Table 4.  Descriptive Statistics for the lowest mean scores 

Item Mean 
Standard 

Deviation 
Summary 

Item9 3.66 0.993 

The structure and format of Genre-Based 

Instructions (e.g., teaching methods, course 

content) encourages me to participate in the 

class discussion. 

Item17 3.66 1.038 
Teacher’s providing temporary support 

improves my speaking proficiency. 

Item22 3.70 1.069 

Genre-based instructions prepare me very well 

for academic or professional speaking 

situations. 

Item10 3.76 0.955 
Through Genre-based instruction, I can apply 

what I have learnt. 

Item20 3.78 1.056 
I feel confident when independently practicing 

spoken genre’s tasks. 
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4.3 Moderate Mean Scores 

Table (5) illustrates the middle group mean scores from (3.97 to 3.82). This 

group doesn’t strongly agree nor disagree with the statements mentioned in the 

questionnaire. The item (2,12,4,21) indicates a mean score from (3.97 to 3.90). 

These results indicate that participants are not completely satisfied with the 

initial discussions or pre-task conversations to understand the purpose of the 

genre. Also, to some extent, GBI motivates students to participate in the 

speaking tasks and understand the genre’s culture and purpose.  

Item 2 has the standard deviation of (0.787), which is moderately low. A score 

mean in item 13, which is (3.85), reveals that participants moderately agree that 

GBI facilitates understanding communication in different contexts. The standard 

deviation is (0.924), which means some students agree, while others are 

uncertain.  

The mean score of item number 19 is (3.84) which means students believe that 

the teacher’s support is present, but it’s not fully effective. The standard 

deviation is (1.025). Some students agree with the idea of teachers’ support, 

while others are uncertain. Item 7 received a mean score of (3.84), and it 

suggests that respondents are neutral to moderately positive. It elaborates that 

students know the importance of analyzing model texts, but it doesn’t have an 

impact on learners. The standard deviation of (0.947) suggests that many 

participants find it useful, while others may struggle analyzing model texts.  

Item 14 received a mean score of (3.83), which demonstrates that participants 

moderately agree that providing examples by teachers is helpful. According to 

the mean score, examples are helpful, but they are not fully supportive and 

effective. The standard deviation is (0.966), showing that some participants find 

it helpful, but others believe they need more explanation. To be added, item 1 

has a score mean of (3.82), showing respondents moderately agree that GBI 

enables students to analyze texts critically. The standard deviation is (0.676) 

means participants’ views are similar. 
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Table 5.  Descriptive Statistics for moderate mean scores 

Item Mean 
Standard 

Deviation 
Summary 

Item2 3.97 0.787 
The initial discussion help me understand the context and purpose of 

different genres. 

Item12 3.96 0.866 
Genre-based instruction is highly effective in improving my speaking 

proficiency. 

Item4 3.95 0.947 
Introducing the genre's social context helps me understand its culture, 

purpose, and situation. 

Item21 3.90 0.979 
Genre-based instruction is highly effective in motivating me to participate 

in speaking activities. 

Item13 3.85 0.924 
Genre-based instruction helps me understand different contexts and 

purposes of communication. 

Item19 3.84 1.025 I feel supported by my teacher while creating spoken texts with classmates. 

Item7 3.84 0.947 
I understand better through breaking down the model text to analyze its 

parts. 

Item14 3.83 0.966 
The examples given by the teacher help me learn how to speak in different 

types of genres. 

Item1 3.82 0.676 Genre-based instruction enhances my ability to analyze texts critically. 

5. Conclusions 

This study investigated how GBI develops EFL students’ speaking skills. The 

findings suggest that genre-based instructions significantly enhance EFL 

learners’ speaking skills among university students at the English departments 

of Salahaddin University. Although in a few items participants disagree with 

GBI, which shows significant disagreement, the majority of students agree that 

GBI helps them to communicate in English in the classroom or real-life 

situations. 

By dividing students into certain groups, the researcher found out that the 

majority of students are familiar with GBI. Whereas some students are uncertain 

about GBI, they somehow still see it as an effective method for developing 

speaking skills. According to the questionnaire’s results and students’ perception 

toward GBI, it is an effective way of teaching speaking skills. Finally, future 

studies and research could investigate genre-based instructions by utilizing 

longitudinal or larger sample size research designs in different language skills, 

such as listening skills. 
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