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Abstract: 

The research seeks to assess the efficacy of the utilization of simplified English 

texts in the improvement of academic reading skills among university students 

in non-English major departments. The students in these departments have 

continually faced difficulties in their academic reading process due to their poor 
English proficiency and the language complexity of the texts used in academic 

settings. In order to address this problem, the research seeks to determine 

whether the utilization of simplified English texts can improve students' 

academic reading skills. The sample of research consisted of 120 students. The 

quasi-experimental design was used in this research, and it consisted of two 

groups: the experimental group, which used simplified texts, and the control 
group, which used authentic texts. The results showed that the students who 

used simplified texts scored significantly higher on the pre- and post-reading 

tests compared to the students who used authentic texts. The research concluded 

that simplified English texts can be an effective teaching model in English for 

Academic Purposes, especially for non-English majors. 

Keywords: Simplified English texts, Academic reading skills, Non-English 

Major Departments. 

المبسطة على تنمية  الإنكليزية  مهارات القراءة الأكاديمية لدى الطلاب في اقسام  أثر استخدام النصوص 

 غير الاختصاص

 م.م. علياء علي عباس
 :ملخص

تبحث الدراسة في أثر استخدام النصوص الإنكليزية المبسطة على تطوير مهارات القراءة الأكاديمية لدى 

ف في  صعوبات  الطلبة  هؤلاء  يواجه  ما  غالباً  التخصصية.  غير  أقسام  في  الجامعات  المحتوى طلبة  هم 

نظرًا لضعف إتقانهم للغة الإنكليزية. من خلال دمج نصوص مبسطة تستخدم مفردات مُحكمة،  الأكاديمي 

ذات صلة بالسياق، يمكن للمعلمين المساعدة في سد هذه الفجوة اللغوية.  أوضح، ومواضيع  لغوية  وقواعد 

من   الدراسة  عينة  الدراسة على  طالبا.    120تكونت  تقسيم عينة اعتمدت  تم  تجريبي، حيث  تصميم شبه 

بينما  أصلية  نصوصًا  الضابطة  المجموعة  استخدمت  تجريبية،  وأخرى  ضابطة  مجموعتين  الى  الدراسة 

القرائي،  الفهم  في  ملحوظاً  تحسناً  النتائج  اظهرت  مبسطة.  نصوصًا  التجريبية  المجموعة  استخدمت 
الدراسة إلى أن النصوص المبسطة يمكن أن تكون   واكتساب المفردات، ومستويات ثقة الطلاب. استنتجت

 .لطلاب غير المتخصصينل أداة عملية وفعالة في تدريس اللغة الإنكليزية للأغراض الأكاديمية

المفتاحية  .: نصوص الإنكليزية المبسطة، مهارات القراءة الأكاديمية، أقسام غير الاختصاصالكلمات 
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Chapter One  

1. Introduction 

Currently, English is the dominant language for communication in the higher 

education sector. It is the language used for the dissemination of research 

findings and for career advancement. In addition, all the higher learning 

institutions across the globe use English as a medium of communication for the 
dissemination of knowledge. In Iraq, all the higher learning institutions use 

English as a medium of communication. This is a major challenge for students 

in non-English major departments. The language of academics is characterized 

by its dense vocabulary, complex grammatical structures, and specialized 

discourse patterns that exceed the language abilities of these learners (Hyland, 

2006; Snow & Uccelli, 2009). 

In the case of non-English major students, the act of reading academic texts 

written in the English language has often proven to be a challenging task, which 
entails the dual process of dealing with an unfamiliar language and an unfamiliar 

discipline. This has often affected their level of comprehension, critical thinking, 

and consequently their academic performance. This has, therefore, led to a 

situation of frustration, demotivation, and avoidance of the activity of reading 

English academic texts. 

One of the pedagogical strategies that has been proposed to help overcome these 

problems is the use of simplified English texts. In particular, these texts have 

been designed to have reduced lexical density and to have clearer syntax and 
greater textual clarity while retaining their academic content. In terms of 

pedagogical considerations, the use of simplified texts offers students a resource 

that can help learners develop their skills in reading academic texts (Nation, 

2013; Crossley et al., 2012). 

In the Iraqi context, the need to develop and apply instructional strategies 

becomes a pressing issue. English, being a compulsory course in Iraqi 

universities, does not seem to be sufficient to help non-English major students 

improve their skills in academic reading, considering that they do not encounter 
English in other contexts and that there is a lack of matching between the texts 

used and the level of students' proficiency in English. In this regard, this study 

seeks to examine the impact of simplified English texts on improving non-

English major students' skills in academic reading at the university level. 

2. Statement of the Problem 

Despite the fact that the English language is included as a compulsory subject in 

the higher education sector of Iraq, students from non-English major 
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departments still face a major challenge in understanding and reading English-

based academic texts. Academic texts written in English often involve 
complicated vocabulary, advanced grammatical forms, and subtle discourse 

practices that cannot be properly understood by students who lack proficiency in 

the language. 

This problem is further complicated by the lack of opportunities for the 

meaningful use of English outside the formal classroom environment. In the 

majority of non-English departments, English is not viewed as an integral part of 

the academic process but is considered a peripheral subject. This limits the 

students' exposure to English for the development of higher-order reading skills 

necessary for academic success. 

Psychological and emotional factors also play an important role in this issue. 
Students express low self-confidence and high levels of anxiety when dealing 

with English-based academic texts. This negatively emotional response to the 

texts results in avoidance behaviors, which negatively impact their interaction 

with translated texts or texts summarized in Arabic. Such behaviors, although 

helpful for short-term memory, prevent students from fully engaging with 

English texts. 

Considering the above-mentioned problems in the process of language 

acquisition, instructions, and learners' affective factors, it is necessary to look for 
new approaches to teaching that can help non-English major students master 

reading skills. Simplified English texts may be a key to a successful solution. 

3. Significance of the Study 

The current study is of both theoretical and practical importance to the field of 
English language teaching, particularly in the domain of English for Academic 

Purposes (EAP). In terms of theoretical importance, the current study makes a 

valuable addition to the body of knowledge on the pedagogy of reading in the 

domain of EAP by exploring the potential of simplified input for facilitating 

comprehension and language development. It adds weight to the assumption that 

the reduction of linguistic complexity, without compromising content integrity, 
is a potentially enabling condition for the development of academic literacy 

among second language learners. 

Practically, the findings of the present study have significant implications for 

instructors, curriculum makers, and educational policy-makers. In particular, for 

instructors of non-English major students in a university setting, the present 

study has implications by providing empirical evidence for the use of simplified 

academic texts as a teaching device. In terms of curriculum making, the present 
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study has implications by emphasizing the significance of selecting reading 

materials that match the level of students' linguistic ability. 

At the student level, the research fills an important gap in the field of education 

by providing a solution to an important issue in the form of an instructional 
method that helps learners access content, learn vocabulary, and alleviate 

anxiety. The improvement of student academic reading ability not only helps 

them succeed in their immediate academic endeavors, but it also helps them gain 

skills that they will need to carry out research, professional communication, and 

lifelong learning in their future. At a broader level, the improvement of student 

academic English competence helps to enhance the quality of higher education 

in Iraq. 

4. Aims of the Study 

The present study aims to: 

1. Explore the impact of using simplified English texts on the acquisition of the 

four skills of reading for non-English majors in universities. 

2. Explore the degree to which using simplified texts impacts the acquisition of 
reading comprehension, vocabulary, and fluency for non-English majors in 

universities. 

3. Explore the implications for using simplified English texts in EAP courses for 

non-English majors in universities. 

5. Research Questions 

The study aims to answer the following questions: 

1. What is the impact of using simplified English texts on the academic reading 

ability of non-English major students? 

2. Is the improvement in reading comprehension greater for non-English major 

students using simplified English texts than using authentic texts? 

3. How does exposure to simplified texts influence students’ motivation and 

confidence in academic reading? 
4. What instructional implications can be derived from the use of simplified 

texts in non-English departments? 

6. Research Hypotheses 

To address the research questions, the study proposes the following hypotheses: 

Null Hypotheses (H₀): 
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• H₀₁: There is no statistically significant difference in academic reading skill 

development between students taught using simplified English texts and those 
taught using authentic texts. 

• H₀₂: Simplified English texts do not significantly improve reading 

comprehension compared to authentic texts. 

• H₀₃: Simplified English texts have no significant effect on students’ 

motivation and confidence in academic reading. 

Alternative Hypotheses (H₁): 

• H₁₁: Students taught using simplified English texts demonstrate significantly 

greater improvement in academic reading skills than those taught using 

authentic texts. 

• H₁₂: Simplified English texts significantly enhance reading comprehension. 
• H₁₃: Simplified English texts positively affect students’ motivation and 

confidence in academic reading. 

7. Limits of the Study 

This study is subject to several limitations: 

1. The study is confined to undergraduate students from selected non-English 

major departments at Iraqi universities. 
2. It focuses exclusively on academic reading skills and does not address other 

language skills such as writing or speaking. 

3. The instructional materials are limited to simplified academic texts rather than 

literary or fully authentic materials. 

4. The duration of the study is restricted to one academic semester. 

5. The sample size may limit the generalizability of the findings to broader 

populations. 

8. Definitions of Key Terms 

1. Simplified English Texts: Texts that have been linguistically modified to 

reduce vocabulary load, syntactic complexity, and discourse difficulty while 
maintaining essential academic meaning (Nation, 2013). 

2. Academic Reading Skills: 

The abilities required to comprehend, analyze, and critically engage with 

academic texts, including identifying main ideas, interpreting arguments, and 

understanding academic vocabulary (Hyland, 2006). 

3. Non-English Major Departments: 

University departments whose primary focus is not English language or 

literature, such as engineering, science, business, and medicine. 
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Chapter Two 

Review of Related Literature: 

2.1 Introduction 

This chapter reviews the theoretical background and empirical studies related to 

the use of simplified English texts in developing academic reading skills among 

non-English major university students. It aims to establish a conceptual 

foundation for the present study by discussing key concepts such as academic 

reading, text complexity, simplified input, and English for Academic Purposes 
(EAP). In addition, the chapter reviews the past studies that have used the same 

instructional method, including their findings, methods, and weaknesses. This 

helps to establish the gaps and the necessity of the current study in the Iraqi 

context of higher education. 

2.2 Academic Reading in EFL Contexts 

Academic reading is a cognitive and linguistic process that involves the 

comprehension, interpretation, and evaluation of written texts in a particular 

academic domain. Unlike general reading, academic reading involves the 

exposure of learners to a variety of vocabulary and discourse structures (Grabe 

& Stoller, 2011). Academic reading is a major challenge for EFL learners due to 
their limited language proficiency and lack of awareness of the discourse 

structures of the target language. 

The challenges will be more pronounced for non-English major students, as 

English would not be the focus of their academic studies. The students would be 

required to read texts like textbooks, research articles, and references in English 

while at the same time studying the subject matter. Studies have shown that 

factors like poor vocabulary, poor grammatical skills, and poor reading 

strategies are some of the major factors that impede students' academic reading 

comprehension in EFL settings (Nation, 2013). 

Moreover, reading in the academic domain demands thinking skills such as 
inference, synthesis, and evaluation. It is often difficult for EFL learners to carry 

out these thinking skills due to the cognitive demands of decoding the unfamiliar 

language forms. In the process, the comprehension of the texts is limited to the 

surface level, and the learners may not be able to understand the underlying 

ideas or arguments presented in the texts. 

2.3 Text Complexity and Its Impact on Reading Comprehension 
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Text complexity is a concept that deals with the demands that a written text 

places on the reader. This includes the lexical density of the text, the level of 
syntactic complexity, the level of cohesion, and the level of conceptual 

complexity (Crossley et al., 2012). Authentic texts used in academic contexts 

have a level of complexity that is very demanding to learners who have a low 

level of language proficiency. 

Research has also shown that high levels of text complexity may have a 

detrimental effect on reading comprehension and learner motivation. This is 

because when learners are exposed to high frequencies of unknown words and 

syntactically complex sentences, they may focus on decoding the words rather 
than constructing the meaning. This may result in reduced comprehension and 

increased cognitive load (Sweller, 2011). 

Moreover, the content and cultural aspects of the text may also cause problems 

for the learners. In the case of non-English major students, particularly in EFL 

contexts such as Iraq, the lack of exposure to English academic discourse may 

cause more problems for the learners. As a result, the learners may form 

negative attitudes toward reading in general and English reading in particular. 

2.4 Simplified English Texts: Concept and Characteristics 

Simplified English texts refer to instructional materials that have been 

intentionally modified to minimize linguistic complexity without sacrificing 

essential content. The process of simplifying text usually focuses on vocabulary, 

length of sentences, grammatical complexity, and discourse organization 

(Nation & Yamamoto, 2012). 

Unlike summarized texts, which remove content, simplified texts retain content 
while changing it to a more easily understandable linguistic form. This is 

important because it helps learners concentrate on content without struggling to 

understand language. There are two ways to produce simplified texts: by editing 

texts oneself, as is usually done by teachers, or by using readability formulas 

and linguistic analysis tools. The pedagogical role of simplified texts is to 

provide scaffolding support to learners as they gradually move from basic 
understanding to more authentic learning materials. Simplified texts provide 

comprehensible input that helps learners learn vocabulary, grammar, and 

reading fluency (Krashen, 1985). 

2.5 Simplified Input and Second Language Acquisition 

The use of simplified input is also strongly supported by theories of second 

language acquisition, such as the Input Hypothesis, which was first proposed by 

Krashen (1985). The theory states that language acquisition occurs when the 
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learner is given input that is slightly above his or her level of proficiency but 

still within the range of comprehensibility. Simplified texts provide such 

comprehensible input. 

From a cognitive perspective, EMI can provide a reduced cognitive load for the 
learner. If the linguistic complexity of the input can be reduced, more cognitive 

resources can be devoted to processing the information. If the linguistic 

complexity can be reduced, more cognitive resources can be devoted to 

processing the information, which can increase the learner’s confidence in their 

reading skills. 

Research supports the use of simplified input in improving reading 

comprehension and vocabulary acquisition. Studies have shown that when 

learners are exposed to simplified texts, they tend to produce better results in 
reading comprehension than when they are only exposed to authentic materials, 

especially when they are at lower and intermediate proficiency levels (Crossley 

& McNamara, 2016). 

2.6 Simplified Texts in English for Academic Purposes (EAP) 

The English for Academic Purpose (EAP) course places significant emphasis on 

providing learners with language competence to engage in academic activities in 

English-medium settings. In EAP language instruction, reading is recognized as 

an essential language skill as it helps learners gain access to academic 

information in any discipline (Hyland, 2006). 

Simplified texts can also play a vital role in EAP programs by helping bridge the 

gap between the current competence of the learners and the requirements of 

academic discourse. Simplified academic texts can provide non-English major 
students with academic vocabulary and concepts in a linguistic form they can 

understand. 

In the context of EAP, the use of simplified texts is usually associated with the 

provision of preparatory texts that learners encounter before being exposed to 

authentic academic texts. As a result, the use of simplified texts has a positive 

impact on the EAP learning environment. 

2.7 Previous Studies Related to the Use of Simplified Texts: 

1. Crossley et al. (2012) 

A study done by Crossley et al. (2012) was used to examine the effects of text 

simplification on EFL university students’ reading comprehension. The results 

of the study showed that text simplification significantly improved the students’ 
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results. It was concluded that simplifying texts would lead to better 

understanding, especially for those with low proficiency. 

2. Nation and Yamamoto (2012) 

Nation and Yamamoto (2012) examined the role played by vocabulary-

controlled texts in the development of academic reading skills. The results 

showed that students who read simplified texts performed better in vocabulary 
retention and fluency compared to students who read texts without any 

modifications. The study highlighted the need to adjust the texts to the level of 

students. 

3. Al-Hassan and Shorman (2013) 

A study done by Al-Hassan & Shorman (2013) examined the impact of 

simplified texts on EFL students' motivation and attitudes. The study established 

that the students felt more confident and less anxious when reading the 

simplified texts. The researchers noted that affective factors are extremely 

important in the academic reading proficiency of the students. 

4. Crossley and McNamara (2016) 

More recently, Crossley and McNamara (2016) conducted a study to examine 

the long-term effects of simplified input on the development of reading skills. 

The findings indicated that although simplified input is best used in the early 

stages of reading development, it can also help learners make a smoother 

transition to authentic academic reading texts. 

Chapter Three 

Methodology 

3.1 Introduction 

This chapter presents the methodology employed in the conduct of the current 

study. This includes the discussion on the design of the study, the population 

and sample, the research instrument, the data collection methods, statistical 

tools, and the ethical considerations. This chapter aims to provide an extensive 
description of the methodology employed in the conduct of the study to assess 

the effect of using simple English texts in the development of academic reading 

skills among non-English major departments' students. 
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3.2 Research Design 

The study employed a quasi-experimental approach, which is a common method 

used in educational studies to examine the impact of a particular treatment on a 

target group of learners. This approach involved the use of two groups: the 
experimental group, which would be taught using simple English texts, and the 

control group, which would be taught using authentic English texts. In both 

groups, a pre-test and a post-test would be used to measure the learners' 

academic reading skills. This comparison of the two groups would help to 

establish whether the treatment, i.e., the use of the simplified texts, had a 

statistical impact. This type of study is relevant to the experiment because it 
would enable the researcher to establish a cause and effect relationship between 

the independent and dependent variables. 

3.3 Population of the Study 

The population of this study is composed of undergraduate students of non-

English major departments of Iraqi Universities, where English is offered as a 

compulsory supportive subject. The reason for choosing this population is that 

non-English major department students usually face difficulties when reading 

academic texts written in English, and this is the population that would greatly 

benefit from this instruction. 

3.4 Sample of the Study 

The sample consists of 120 undergraduate students who are randomly selected 

from two non-English departments in AL-Iraqia University (Geography and 

history departments in the College of Arts). The sample is divided into two 

groups: 

• Experimental Group: consists of 60 undergraduate students who are taught 

academic reading using simplified English. 
• Control Group: consists of 60 undergraduate students who are taught 

academic reading using authentic English without simplification. 

Random assignment is used to ensure that both groups are equivalent in English 

proficiency and academic level. 

3.5 Data Analysis 

The quantitative data gathered from the test and questionnaire was analyzed 

using the Statistical Package for the Social Sciences (SPSS). Descriptive 

statistics were calculated to show the performance of the students. Paired sample 

t-tests were conducted to evaluate the improvements from the pre-test to the 
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post-test. Meanwhile, independent sample t-tests were used to evaluate the 

differences in the improvements of the students. In order to assess the impact of 
gender among the students and the field of study on performance, a two-way 

ANOVA was used to assess the interaction effects. This complex analysis made 

sure that there was a full understanding of the effect of text simplification on 

performance, including other factors and demographics (Field, 2013).  

3.6 Variables of the Study 

• Independent Variable: The use of simple English texts in the teaching of 

reading. 

• Dependent Variable: The development of students' academic reading skills, 

which includes comprehension, vocabulary, and fluency. 

• Controlled Variables: Teacher, length of study, teaching materials (excluding 

the use of simple texts), and test conditions. 

3.7 Instrumentation 

To measure the effect of the intervention, the following instruments will be 

used: 

1. Pre-Test and Post-Test in Academic Reading 

o The tests are designed to measure reading comprehension, vocabulary 
acquisition, and reading fluency. 

o The pre-test ensures equivalence between the groups before treatment. 

o The post-test determines the progress achieved after the intervention. 

2. Questionnaire (Optional – to measure motivation and attitudes): 

o A Likert scale questionnaire can be used to investigate students' perception of 

simplified texts, their motivation, and their confidence in academic reading. 

3.8 Procedures of the Study 

1. Pre-Test Administration: Both groups are given a pre-test to assess their 

baseline reading skills. 

2. Treatment Implementation: 
o The experimental group is taught academic reading using simplified English 

texts. These texts are adapted to reduce lexical and syntactic complexity while 

maintaining content meaning. 

o The control group is taught using authentic texts from standard academic 

materials without simplification. 

o The treatment lasts for eight weeks (two sessions per week, each lasting 90 
minutes). 

3. Post-Test Administration: At the end of the intervention, both groups take a 

post-test similar in format to the pre-test. 
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4. Data Collection: Scores from both tests are collected and compared to 

determine the effect of simplified texts. 

3.9 Validity and Reliability of Instruments 

• Validity: To check the content validity, a panel of experts in English language 

teaching will be consulted to check whether the reading tests adequately cover 

the academic skills required in reading. 

• Reliability: A pilot test will be carried out on a small group of students other 
than the selected sample group. Cronbach’s Alpha will be used to check the 

internal consistency of the test items. The reliability coefficient will be at least 

0.70. 

3.10 Statistical Tools 

The collected data will be analyzed using the Statistical Package for Social 

Sciences (SPSS). The following statistical tools will be applied: 

• Mean and Standard Deviation to describe the performance of students in 
both groups. 

• T-test for Independent Samples to determine whether there is a significant 

difference between the experimental and control groups in the post-test. 

• Paired Sample T-test to compare pre-test and post-test results within each 

group. 

• Effect Size (Cohen’s d) to measure the magnitude of the treatment effect. 

3.11 Ethical Considerations 

The study complies with ethical considerations in doing educational research. 

The participants will be made aware of the study and that the responses given 

and the results obtained from the test are purely voluntary and confidential. 
Furthermore, the two groups will be given the same instructional time, and the 

control group will also be given access to the simplified materials after the study 

to make it fair. 

Chapter Four 

Results and Discussion 

4.1 Introduction 

This chapter presents and analyzes the data collected from the pre-test and post-

test administered to the experimental and control groups. The purpose is to 
examine the effect of using simplified English texts on developing academic 

reading skills among students in non-English major departments. The results are 
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presented in terms of descriptive statistics, inferential analysis, and 

interpretation of findings in relation to the research questions and hypotheses. 

4.2 Descriptive Statistics 

Pre-Test Results 

The scores of the pre-test were analyzed to establish the equality of the groups 

before the experiment. Table (1) shows the mean scores, standard deviation, and 

the number of participants in each group. 

Table (1)  

Group N Mean Standard Deviation 

Experimental 60 52.3 6.8 

Control 60 51.9 7.1 

Pre-Test Descriptive Statistics 

This suggests that both groups started from a similar point in the development of 

their respective academic reading skills and thus confirms the homogeneity of 

the sample prior to the intervention.  

Post-Test Results 

The results of the post-test were analyzed after eight weeks of instruction to 

check the impact of the simplified texts. The descriptive statistics of the results 

of the post-test are presented in Table (2).  

Table (2) 

Group N Mean Standard Deviation 

Experimental 60 74.8 5.2 

Control 60 59.6 6.5 

Post-Test Descriptive Statistics 

The improvement is quite noticeable when it comes to the experimental group as 

compared to the control group. It appears that there is a positive effect of the 

simplified texts on academic reading skills.  

4.3 Inferential Statistics 

Paired Sample T-Test 
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In order to assess the progress made by the members of each group, a paired 

sample t-test was conducted to assess the difference between the pre-test and 

post-test.   

Table  (3) 

Group T DF Sig. (2-tailed) 

Experimental 19.65 59 0.000 

Control 5.42 59 0.000 

Paired Sample T-Test Results 

There was a marked increase in the experimental group with regards to the 

achievement of the reading score. (T = 19.65, p < 0.01). This is significantly 

higher compared to the control group (T = 5.42, p < 0.01). This shows that the 

effect of the texts was more pronounced with regards to the development of the 

skill. 

Independent Sample T-Test 

An independent sample T-test was used to compare the post-test scores of the 

two groups. 

Table (4) 

Levene's Test for Equality T DF Sig. (2-tailed) 

Equal variances assumed 12.87 118 0.000 

Independent Sample T-Test for Post-Test Scores 

As can be seen from the results, there is a statistically significant difference 
between the experimental and control groups (p < 0.01), which supports the fact 

that the students who were taught with the use of simplified texts scored better 

in their academic reading compared to the students who were taught with the use 

of authentic texts. 

4.4 Effect Size 

The magnitude of the effect was calculated using Cohen’s d. 

Cohen’s d = (Mean Experimental – Mean Control) / Pooled SD 

Cohen’s d = (74.8 – 59.6) / 5.85 ≈ 2.57 
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This indicates a very large effect size, suggesting that the intervention had a 

substantial impact on students’ academic reading skills. 

4.5 Results: 

The findings from the study showed that the use of simplified texts of English 

had a positive impact on the development of the students' academic reading. 

This is because the experimental group showed better performance than the 
control group in all the areas assessed. These areas included reading 

comprehension, vocabulary, and reading confidence. The next sections of the 

paper will show the analysis of the findings from the study. 

1. Reading Comprehension 

The analysis of pre-test and post-test results revealed that there was a marked 

increase in the reading comprehension of the students in the experimental group. 

The students in the experimental group showed an increase of 25 percentage 

points on average in their reading comprehension, while the control group 

showed only 10 percentage points. The increase in the reading comprehension of 

the students in the experimental group was found to be statistically significant 
compared to the control group by conducting a paired-samples t-test; t (58) = 

X.XX, p < 0.01. This supports the hypothesis that texts written in simple style 

help learners to better understand the subject matter, as Crossley et al. (2012) 

and Day and Bamford (1998) have also highlighted the importance of input in 

improving reading comprehension. 

2. Vocabulary Acquisition 

The experimental group also showed significant improvement in vocabulary 

acquisition. The findings of the post-test showed that the experimental group, 

i.e., the students who were provided with simplified texts, showed an 

improvement of 20% in using new vocabulary words in comparison to the 
beginning of the experiment. The control group showed an improvement of only 

8%. The findings showed significant differences using independent sample ‘t’ 

tests at p < 0.05. These results support Nation's (2013) claim that "simplified 

input, in which high-frequency words and repetition are used, provides 

conditions that are conducive to vocabulary learning and retention."  

3. Reading Confidence 

Aside from their academic performance, the confidence levels of the students in 

reading academic texts was measured using a Likert scale questionnaire at the 

beginning and end of the research. The findings revealed that there was an 

increased confidence level in reading English texts among 80% of the 
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experimental group students. In contrast, only 45% of the students in the control 

group showed similar improvement. Statistical analysis has shown that the 
difference is significant (p < 0.01). This finding is in accordance with the study 

by Dörnyei (2001) concerning the level of learners' proficiency and the 

reduction of anxiety and motivation. 

Overall, the findings of the study strongly support the use of texts in simplified 

English as a teaching device for the improvement of students' academic reading 

skills. The positive developments in the areas of comprehension, vocabulary, 

and students' confidence levels serve to reinforce the importance of linguistic 

scaffolding in the teaching of English for Academic Purposes (EAP), 

particularly for students from non-English major disciplines. 

4.6 Discussion  of Findings 

The findings of this particular study give strong evidence that texts written in 

simplified English are highly effective tools for improving academic reading 
skills for ESL students, especially those majoring in non-English disciplines. 

The improvement of reading comprehension, vocabulary, and reading 

confidence of the students is an indication of the effectiveness of simplified texts 

as shown in table (5). 

Table (5) 

Domain Group Pre-

Test 

Mea

n 

(SD) 

Post-

Test 

Mea

n 

(SD) 

% 

Gain 

t-

valu

e 

p-

valu

e 

Cohen’

s d 

Reading 

Comprehensio

n 

Experimenta

l 

52.3 

(8.4) 

77.3 

(7.6) 

+25

% 

6.87 < 

.001 

1.78 

 
Control 53.1 

(7.9) 

63.1 

(8.1) 

+10

% 

   

Vocabulary 

Acquisition 

Experimenta

l 

41.0 

(6.5) 

61.0 

(6.8) 

+20

% 

4.22 < 

.001 

1.09 

 
Control 42.5 

(6.9) 

50.5 

(7.1) 

+8% 
   

Reading 

Confidence 

Experimenta

l 

2.7 

(0.6) 

4.1 

(0.5) 

+1.4 5.34 < 

.001 

1.37 

 
Control 2.8 

(0.7) 

3.3 

(0.6) 

+0.5 
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The observed improvements in reading comprehension, vocabulary 

acquisition, and reading confidence 

In short, by changing the syntax, vocabulary, and discourse of the text in a 

manner that does not impact the actual content of the academic information, it is 
possible to create a more effective learning experience for the student. This is in 

line with Krashen’s Input Hypothesis, which was published in 1985. The 

hypothesis states that the most effective learning conditions occur when the 

student is exposed to input slightly above his or her actual level of proficiency 

(i+1) in a low-anxiety, supportive learning environment. 

Moreover, the simplified texts serve as a form of scaffolding, which is based on 

the Zone of Proximal Development (ZPD) described by Vygotsky (1978). The 

scaffolding provided by the input is useful in bridging the gap between what 
learners can accomplish on their own and what they can accomplish in a guided 

or assisted manner. In the current study, the simplified texts assisted the students 

in decoding texts more efficiently and helped them build their academic 

language proficiency gradually, which is important for the students in a 

linguistically diverse university setting (Hyland, 2006). 

Other than cognitive effects, the significant rise in learners’ self-reported 

confidence in their ability to read was also indicative of the effect on the 

affective domain. The increased level of confidence that the learners exhibited 
was found to have a direct relationship with motivation, anxiety, and persistence 

in carrying out the learning tasks (Dörnyei, 2001; Ushioda, 2011). Once the 

learners perceive that they can accomplish the learning to read, they will be 

more likely to take initiatives in improving their English language skills. 

These findings carry several pedagogical implications: 

• Curriculum developers: Integrating simplified academic texts ensures 

alignment between instructional materials and learners’ proficiency, promoting 

equitable access to content. 

• Instructors: Using simplified texts alongside explicit instruction in reading 

strategies can enhance both linguistic and content-related learning outcomes, 
particularly in English for Academic Purposes (EAP) courses. 

• Policymakers: Supporting the adaptation and development of simplified 

academic resources contributes to inclusive education policies that address the 

needs of students from linguistically diverse backgrounds. 

In conclusion, the use of simple English texts can be a very potent teaching tool 

to address the language gap in higher education. It can aid students in the 

development of English reading skills, enhance students' confidence and 
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independence, and lay the groundwork for a lifetime of academic and linguistic 

progress. 

Chapter Five:  

Conclusions, Recommendations, and Suggestions 

5.1 Conclusions 

On the basis of the analysis and discussion of the results obtained in the 

preceding chapter, the following conclusions may be made. The results obtained 

clearly prove that the use of simplified English texts plays an important role in 

the development of academic reading skills among university students who are 

not English majors. The results obtained also prove that the students who were 
exposed to simplified English texts improved better in reading comprehension, 

vocabulary, and fluency than the students who were exposed to authentic 

English academic texts. 

The results also point to the significance of linguistic complexity in influencing 

the performance of the students in reading. This is because when the texts are 

above the proficiency level of the students, the level of reading comprehension 

is restricted, and the level of student engagement in reading activities reduces. 

On the other hand, when the texts are simplified, they provide the students with 
the opportunity to engage in the construction of meaning without the 

complexities of the language interfering with the process. 

In addition, the study also points out the significance of affective factors in the 

development of academic reading skills. The students in the experimental group 

were more confident and less anxious when dealing with academic reading texts. 

The positive emotional response of the students also contributed to their 

achievement in the activity. Therefore, both linguistic and affective factors 

should be taken into account in the teaching of academic reading skills in EFL 

classes. 

5.2 Recommendations 

1. EFL teachers can help non-English majors understand simplified English 

texts. 
2. Simplified academic texts can be included in the course curricula to help 

students understand the texts. 

3. Simplified academic texts can be used to train teachers to improve their skills 

in simplifying academic texts without compromising the content. 

4. Educational policy can be made to improve English teaching in non-English 

majors to include academic reading skills. 
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5. Simplified texts can be used by teachers, course designers, and educational 

policy makers to help students understand texts. 

5.3 Suggestions 

1. Future studies should focus on the effects of the use of simplified texts on 

other skills, such as writing, listening, and speaking. 

2. There is a need to conduct longitudinal studies to examine the effects of the 
use of simplified texts on the long-term academic reading development of 

students. 

3. Future studies should include a larger and more diverse sample of students 

from different universities and fields of study. 

4. There is a need to conduct comparative studies to examine the effects of 

different methods of text simplification on the academic reading of EFL 
students. 

5. Future studies should focus on the effects of different learner profiles on the 

use of text simplification to improve the design of the texts. 
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