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Abstract

The study aimed to determine the effectiveness of using storytelling as a
literary tool in developing listening skills among first-grade primary school
children. This study used a quasi-experimental design and two pre- and
post-tests to investigate the effectiveness of storytelling as a literary tool in
developing listening skills among first-grade primary school children. Fifty
children were selected from government kindergartens in Diyala
Governorate. The primary school children were randomly selected from the
total number of public primary school children in the governorate. They
were divided into two groups: an experimental group, which received
instruction using storytelling for six weeks (two sessions, each lasting 40
minutes). Children in the control group did not receive such a program. The
results showed that children in the experimental group outperformed their
peers in the control group in listening skills and overall score. The study
recommended the need to select story content and ensure that words are
appropriate for the child's mindset and age group, as children's stories have
a positive and clear impact on children's language acquisition, making them
more accurate and proficient in language skills.

Keywords (stories, literature, first-grade primary school children - listening
skill)
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Introduction

Storytelling has served as an essential pedagogical medium for
centuries, providing an early scaffold for learners preparing to engage more
formally with academic curricula. Its enduring efficacy lies in the capacity
to communicate complex messages—whether moral, religious, social, or
behavioral—through an accessible, immersive form. Young listeners are
naturally drawn to narrative; the art form captures and holds their attention
while embedding values and principles that shape their sensory, cognitive,
and affective development. As children hear or read stories that resonate
with their lived experience, they are invited to envision themselves as
protagonists, an impulse that deepens when the plot territory feels
plausible. Such imaginative participation ignites a broader curiosity about
the world, expands their verbal repertoire, and deepens historical and
contemporary awareness. In the Iragi educational system, the term Primary
School refers to formal compulsory education that starts from Grade One
and does not include kindergarten or pre-school education. Therefore, the
pupils involved in this study are primary school learners, not kindergarten
children.

Loved by audiences of all ages, the genre of narrative interweaves
motives, sequences of action, personae, stylistic choices, temporal and
spatial settings into a coherent artistic frame. Through this frame, children
negotiate their self-concept while also negotiating their surroundings;
curiosity is awakened and the impulse to explore is both honored and
guided. The most effective stories center on subjects that genuinely intrigue
their listeners and are structured with tight artistic coherence, allowing no
peripheral notions to distract from the principal theme.

Stories hold particular significance for children in the realm of
children’s literature because they shape the very fabric of early experience.
They expand the imaginative landscape, awaken moral sensibilities, and
cultivate the inventive and creative faculties. In the contemporary moment,
they stand among the most prevalent literary forms, effectively enriching
multiple strands of activity across the primary education curriculum,
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Research Problem

Children’s literature plays a vital role in education by transmitting ethical
values through Qur’anic narratives and by modeling appropriate social
conduct. It fosters cognitive, emotional, and linguistic development across
early childhood. Yet, primary school curricula frequently encounter
difficulties in strengthening linguistic and cognitive capacities, and they
often deploy instructional methods misaligned with children’s
developmental readiness. This investigation seeks to evaluate the
effectiveness of storytelling as a pedagogical practice in enhancing
listening proficiency among first-grade students in the Diyala Governorate.

Research Objectives:

e To investigate the effectiveness of storytelling as a literary tool in
developing some language skills among kindergarten children.
e To present a set of tools for measuring kindergarten children's
language skills.
e To develop a proposed program based on storytelling as an approach
to developing kindergarten children's language skills.
Research Hypotheses:

There is a statistically significant difference at the 0.05 level between the
average scores of the experimental group on the pre- and post-tests of the
listening skills test at the total score and sub-scales, in favor of the post-
test.

Research Design:

A quasi-experimental design, with pre- and post-tests, was used to
investigate the effectiveness of storytelling as a literary tool in developing
listening skills among primary school children.

Research Sample:

A random sampling method was used. 25 children participated in each
treatment and control group. Accordingly, 50 primary school children in
Diyala Governorate were selected. Primary school children were randomly
selected from the total number of primary school children in Diyala
Governorate. They were divided into two groups: an experimental group,
which received instruction in storytelling for six weeks (two sessions, each
lasting 40 minutes). Children in the control group did not receive this
instruction

The study sample consisted of first-grade primary school students enrolled
in a public primary school in Diyala Governorate during the academic year.
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The chronological age of the pupils ranged between 6 and 7 years, which
corresponds to the official age specified by the Iragi Ministry of Education
for enrollment in the first grade of primary education.

This educational stage was deliberately selected because it represents a
critical period for the development of listening skills in a foreign language,
as learners at this age are highly receptive to auditory input and benefit
significantly from oral-based instructional strategies such as storytelling.

All participants were enrolled in the same grade level, followed the same
English language curriculum, and shared similar social, cultural, and
educational backgrounds, ensuring homogeneity of the sample with respect
to age and educational stage.

Study Terminology:

- Storytelling: In the current study, it can be defined as: A teacher
telling a prescribed story to primary school children in a manner that
helps develop their listening skills through appropriate activities.

- Listening Skills: Listening skills are defined procedurally in this
study as: A set of higher mental processes that require primary school
children to comprehend and understand what the speaker is saying,
and to be able to interpret, analyze, and express an opinion on it,
while connecting information and experiences together. This is
expressed through a score for primary school children on a listening
test.

Previous Studies

1. Study by Al-Anzi, 2017, titled " The effect of using storytelling in
improving listening skills among third-grade primary school
students in the State of Kuwait.

This investigation assessed how storytelling enhances listening proficiency
among third-grade girls attending primary schools in Kuwait. A sample of
60 students was randomly partitioned into experimental and control
cohorts. Findings indicated statistically significant gains in both collective
and discrete listening competencies for participants in the storytelling
condition. Consequently, the study advises the integration of narrative texts
within Arabic language pedagogy manuals and the incorporation of
storytelling, reading aloud, and narrative techniques into pre-service and in-
service teacher preparation programs. Subsequent inquiries should extend
the examination of narrative strategies to additional domains of the Arabic
language curriculum.

PRV

|| ver |

Sl




pily Jled) 2 Cpig e
2. Study by Al-Jalba, 2024, titled “The Effectiveness of Storytelling
in Developing Kindergarten Children's Listening Skills Through
Developed 2.0 Curricula”
The investigation explored the impact of storytelling on the enhancement of
listening competencies in kindergarten learners, framed within the 2.0
curricular context. Employing a descriptive methodology, the researchers
constructed assessment instruments and pedagogical resources comprising
a hierarchical inventory of listening abilities and a formal listening
proficiency examination. An experimental design enabled the evaluation of
storytelling as an instructional intervention. Results demonstrated a
significant progression in listening skills, evident in both individual sub-
component measures and the aggregated performance indices.

3. Study by Barakat, 2023, titled “The Effectiveness of a Program
Based on Using the Storytelling Method to Develop Some
Language Skills among Kindergarten Children”

This research assessed the contribution of storytelling as a pedagogical
instrument to the advancement of language competencies in kindergarten
learners. One hundred five-year-old children from Fayoum City were
organized into two cohorts: a treatment group that participated in
storytelling sessions over a six-week period, and a comparison group that
received no intended literary intervention. Quantitative analyses revealed
that the treatment group exhibited statistically significant gains relative to
the comparison group across measures of listening, speaking, reading, and
emergent writing. The findings underscore the necessity of curating
narrative selections that align with the cognitive and affective
developmental stages of the intended age group.

4. Study by Zwayed, 2019, titled The Effect of Using a Story Telling
Strategy on Developing Students Vocabulary and Speaking Skills
at Jordan Academy for Maritime Studies

This investigation explored how storytelling influences the speaking and
listening competencies of first-year students at the Jordan Academy for
Maritime Studies. Employing a quasi-experimental design, the research
sample comprised 75 randomly assigned learners. Findings indicated that
the storytelling intervention markedly enhanced both vocabulary
acquisition and speaking proficiency. Additionally, comparison of the
experimental and control cohorts vyielded statistically significant
divergence, thereby invalidating both null hypotheses. The authors urge
curriculum developers and language educators to integrate storytelling
systematically within pedagogical practice and recommend that subsequent
experimental research extend this inquiry to encompass listening abilities
and other dimensions of the English language curriculum in Jordan.

Theoretical Framework
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Listening Skills for primary School Children

Listening constitutes a fundamental linguistic competency that occurs
through direct engagement with interlocutors, and its significance
transcends formal pedagogical contexts. Educators must therefore cultivate
Iin students a habitual attentiveness to spoken discourse as well as an
awareness of communicative protocol. Systematic exposure to a diverse
array of auditory texts, combined with practice tailored to a spectrum of
pragmatic goals, can strengthen the constituent processes of listening. Such
preparedness proves indispensable not only in routine interpersonal
exchanges but also in the interpretation of audiovisual and digital media.

Primary School Pupils: Learners who are officially enrolled in Grade One
of primary schools in the Iraqi educational system, typically aged between
6 and 7 years. Listening Skill: The ability of learners to understand spoken
English through audio input, including recognizing sounds, words, and
basic meanings.

In this study, written tests were not used as a primary tool for assessing
pupils’ English language skills. The main focus of assessment was on
listening skills, which were measured through an oral listening skills test
administered aurally.

However, when written tasks were used during classroom activities or
regular school assessment, they were limited to simple vocabulary items
only, such as recognizing or recalling familiar words. These written
vocabulary items were part of the regular instructional process and were
not included in the data analysis of the study, nor were they used to
evaluate pupils’ listening performance.

This procedure ensured that the results of the study reflected the pupils’
listening abilities exclusively, without being influenced by their reading or
writing skills, which are still developing at the first-grade primary school
level.

As for listening skills, Richard identifies them as follows:

1. Retaining parts of the material heard in short-term memory.
2. Distinguishing between sounds.
3. ldentifying key or homophone words in the subject matter heard.
4. Guessing the meaning of words using context.
Others have presented a wide range of listening skills, including:

The text outlines five skills for reading comprehension: auditory
discrimination, classification, deductive reasoning, veracity judgment, and
evaluation. Auditory discrimination involves recognizing sounds,
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identifying sources, and describing characters. Classification skills involve
linking sounds to images, summarizing spoken words, and discussing
important ideas. Deductive reasoning involves extracting main ideas,
predicting outcomes, and solving open-ended stories. Judging the veracity
of content involves recognizing contradictions, explaining preferences, and
evaluating content through listening and discerning between fictional and
real stories.

Some educators have divided listening skills into several main categories,
namely:

« Comprehension abilities: readiness to listen attentively, sustained
focus, identification of principal concepts, incorporation of non-
verbal cues, and interpretation of incomplete information.

» Recall capacities: identification of novel data, integration with
existing knowledge, and retention of relevant content.

» Interactive competencies: active listening, emotional resonance,
recognition of conversational strengths and weaknesses, evaluation
of message appropriateness, and anticipation of dialogue closure.

« Main-idea identification abilities: devising suitable titles, condensing
narratives, articulating central concepts, structuring chronological
sequences, and pinpointing key assertions.

« Deductive inference capacities: deriving significance from
intonation, verbal content, situational context, unfinished narratives,
communicative intent, verbal riddles, and syntactic formulation.

Early childhood education prioritizes foundational capabilities in language,
mathematics, and expressive practices, encompassing both receptive and
productive dimensions like listening and speaking. Nevertheless, attention
to listening as a distinct pedagogical goal generally remains marginal,
resulting in a relative absence of targeted professional preparation.
Prevailing instructional formats, particularly teacher-directed read-aloud
practices, frequently dominate, yet their emphasis on explication and model
performance may inadvertently suppress the kind of reciprocal
communication that young children need to cultivate robust listening and
speaking competencies.

Training primary School Children to Listen Well:

Many attempts have been made to develop the skills of primary school
children, especially their listening skills. One example is Chang (1989),
who provided a framework for planning listening and speaking activities
inside and outside the classroom. This framework consists of three stages:

Grasping an audio text requires listeners to draw on both linguistic
competence and contextual experience. Structured pre-listening
activities activate this prior knowledge and set listeners up to engage
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with the incoming message. Such preparatory phases also create
space for children to observe and absorb the insights of peers who
are simultaneously grappling with the same audio events.

The subsequent phase centers on methodical text presentation, pinpointing
the overarching themes, the micro-focus, and the linguistic choices at
the sentence level. Through directed listening exercises, children
learn to sift salient details from the speaker’s discourse. Once pupils
have articulated the principal theme, educators should pivot to open-
ended comprehension questions that deepen their analytical
engagement.

Finally, the judicious selection of listening materials that correspond to
children’s developmental needs and personal interests—news reports,
for example—stands as an imperative for sustained auditory
engagement. By attending systematically to these progressive stages,
educators can significantly enhance children’s overall understanding
and retention of audio content.

Children’s developmental activities must be carefully evaluated for their
quality, relevance, appropriateness to cognitive and linguistic growth, and
mode of delivery. Deliberate educational frameworks can be employed to
cultivate listening competencies systematically.

The Teacher's Role in Developing Listening Skills

The teacher plays a significant role in developing listening skills. The
teacher observes that children communicate with each other visually or
aurally, and can then schedule or adjust listening time to suit the child. The
teacher is also able to identify children's attention and listening deficits, and
must organize the classroom and minimize auditory and visual distractions
as much as possible.

For the teacher to successfully train listening, they must first understand the
requirements for listening. There are two requirements for listening:

- The child must be able to distinguish between sounds.
- The child must be able to listen with purpose.
Assessment of Listening Skills in primary School Children

Listening can be assessed through tests that involve children listening to
passages or stories told to them. These often contain auditory stimuli,
which may be live or recorded on tapes, etc., and they are asked to answer
questions related to listening skills and select the correct answer from
multiple choices. Axis Two: Retelling and Developing Listening Skills in
Primary School Children:
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There is a close relationship between stories and language
development in children. Some believe that stories help children
develop a language barrier, increase their vocabulary, and foster a
strong desire to speak, read, and explore. Stories also play an
important role in children's acquisition of correct vocabulary and
correct pronunciation, enabling them to better control and master
their pronunciation.

After storytelling, one of the methods through which stories can be
presented is: "Recounting the events of a story from beginning to
end, paying attention to its context, examining its characters, events,
and situations, and analyzing its psychological, social, educational,
and political implications.

The importance of storytelling lies in the following:

It contributes to developing students' linguistic wealth and enhances
their speaking, dialogue, listening, and oral and written expression.
Storytelling is an important gateway to understanding, clarification,
and motivating students to learn the language. It is an effective factor
in shaping attitudes, modifying behavior, and calling for reform and
good morals. Stories also develop students' inclination to read by
fostering positive attitudes toward books and reading. They also help
students engage with the world of books. Thus, stories become a
source of enjoyment, with their attractive elements that are not found
in ordinary books. Over time, students become familiar with books
and develop a tendency toward reading in general.

Conditions for Using Storytelling to Develop Children's Language
Skills:

Some believe there are a set of conditions that teachers must consider when
teaching using the narrative approach, namely:

There must be a connection between the story and the lesson topic.
The story must be appropriate for the students' age and level of
mental maturity.

The story must be presented in a simple and engaging style that
attracts the students' attention and motivates them to listen and pay
attention.

It must highlight the moral and lesson points, and be connected to
reality.

The story must revolve around ideas, information, and facts that
achieve objectives.

The teacher must focus on the set of information and events that
serve these objectives, so that the student's mind is not distracted by
unimportant details and stray from achieving the specific purpose of
the story.
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- The ideas, points, and information included in the story must be
limited so that their abundance does not lead to distraction and lack
of focus.

- The teacher must use the method of representing the situation as
much as possible and utilize various educational methods that help
them achieve their objectives from this story.

Second - The Applied Aspect

Developing Study Tools and Instructional Materials

First - Defining a List of Listening Skills Appropriate for Kindergarten
Children:

(a) Defining the Objective of the List: The objective of preparing the list
was to identify some listening skills appropriate for kindergarten
children, which should be developed at this stage.

(b) Defining the Sources for Developing the List: The list was
constructed from the following sources:

- The Developed English Language Curriculum for Kindergarten.

- The Teacher's Guide for Teaching English at the Primary Level in

Egypt.
From the above, a preliminary list of listening skills was developed:

Refining the List: To refine the list of skills and ensure its validity, it was
developed in the form of a questionnaire, then presented to a group of 13
specialized judges in English language curricula and teaching methods. To
determine the accuracy of the linguistic formulation of the skill and the
extent to which these skills are appropriate for primary school children, the
researcher deleted some skills and modified the wording of the skills to be
modified in light of the opinions of the judges. After making the previous
amendments suggested by the judges to the list, the list in its final form
included four axes:

Remembering and listening comprehension skills and their accuracy,
which included the following skills:

- Readiness to listen.

- Focus while listening.

- Recognizing the main ideas of the conversation.

- Using vehicle signals for comprehension.

- Recognizing the partial ideas that comprise each paragraph.

- The learner's recognition of new information heard.

- The ability to connect new information to previous experiences.

- Recognizing the relationship between ideas heard and previous
experiences.

- The ability to select the correct ideas to retain in memory.

T
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- Interaction skills, which included the following skills:

- Student listening effectively.

- Interacting with the speaker.

- The ability to emotionally engage the speaker.

- The ability to identify strengths and weaknesses in a conversation.
Judging the conversation in light of previous experiences in terms of
acceptance or rejection. Predicting the end of the conversation.

Comprehension skills, which include the following:

- The ability to summarize what is heard.
- Distinguish between fact and fiction in what is said.
- The ability to perceive relationships between the ideas presented.
- The ability to categorize the ideas presented.
Deductive Reasoning Skills: These skills include the following:

The listener extracts meaning from the tone of voice.

Infers meaning from spoken words.

Extracts the meaning of a word from the context of a sentence.
Completes an open-ended story.

Second: Preparing a Teacher's Guide Based on Storytelling to Develop
Listening Skills in Primary School Children

The basic components of this guide include defining the educational
objectives (general and specific), the curriculum content presented, the
steps for progressing through the guide using storytelling, educational tools
and activities, and the assessment methods used. These components are
presented below:

- Defining the goal of the guide: Developing listening and speaking
skills based on storytelling among kindergarten children. As for the
specific objectives of the program, the guide aims to achieve a set of
specific objectives that children are expected to achieve after
studying the stories they will listen to. These objectives were
formulated behaviorally at the beginning of each lesson.

- Content of the guide: To achieve the study objectives, the researcher
relied on some of the directed and shared stories prescribed for
children from the Arabic Communication Book, which was approved
by the Ministry by educational experts. These experts, in turn,
ensured that it was appropriate for the children's chronological age,
consistent with their mental and linguistic developmental
characteristics, and appropriate for that age group. Thus, the impact
lies in the stories, their presentation, and the accompanying
activities, exercises, and assessment, rather than the type of story
presented to the children. The researcher relied on the greatest
possible number of events. The basics of the stories were focused on.
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Each story also included a number of listening skills appropriate for
kindergarten children, as identified in the list prepared for this
purpose. A number of narrative activities were also included to
intentionally develop these skills, making the content distinct from
those in the Ministry's textbook. Therefore, each lesson in the guide
included the following:

- Procedural objectives for each lesson.

- Listening skills intended to be developed in the lesson.

- Stories to be narrated and heard by the child.

- Steps to progress through the guide according to the storytelling
strategy.

- Educational activities appropriate for developing listening skills in
primary school children.

- Appropriate assessment methods for each listening skill in primary
school children.

Third - Preparing a Listening Skills Test for Kindergarten Children

- Defining the objective of the test: The test aims to measure the extent
of listening skills in kindergarten children through pre- and post-
tests.

- Sources for constructing the test: In the current study, the researcher
relied on the following sources to develop the test questions:

- Opinions of experts and educators specializing in measurement,
evaluation, and teaching the Arabic language.

- A final list of listening skills, which was previously prepared to
ensure that all skills to be measured were included without omission.

The researcher measured the pupils’ listening skill by means of a listening
skills test specifically designed for first-grade primary school pupils. The
test was administered in two phases: a pre-test before the implementation
of the storytelling method and a post-test after the completion of the
instructional program.

The listening skills test was constructed based on a finalized list of listening
skills appropriate for pupils at this educational stage, in addition to relevant
literature and the opinions of specialists in measurement and evaluation,
English language teaching methods, and educational supervision. All test
items were presented orally, and pupils were required to respond based
solely on what they heard, ensuring that the test measured listening skill
only, without involving reading or writing abilities.

The validity of the test was established through face validity by presenting
it to a panel of experts, while the reliability of the test was verified using
Cronbach’s Alpha coefficient, which yielded acceptable reliability values.
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The pupils’ scores in the pre- and post-tests were statistically analyzed

using the Paired-Samples T-test via the SPSS program to determine the
effectiveness of the storytelling method in improving listening skills.

Not all pupils in the study were assessed through written English tests. The
assessment focused specifically on listening skills, and therefore, the
researcher relied on a listening skills test administered orally.

All test items were presented aurally, and pupils were required to respond
based solely on what they heard. No reading or writing tasks were included
in the listening skills test, in order to avoid interference from pupils’
literacy abilities and to ensure that the measurement accurately reflected
their listening performance only. This procedure was adopted in
consideration of the pupils’ age and educational stage (first-grade primary
school), as written English tests are not a reliable indicator of language
ability at this early stage of learning.

In the current study, written tests were not used as a research instrument to
assess pupils’ English language skills. The primary focus of assessment was
on listening skills, which were measured through an oral listening skills test
administered aurally.

Nevertheless, any written activities conducted during regular classroom
instruction were limited to simple vocabulary items only, such as
identifying or recalling familiar words. These vocabulary-based written
tasks were part of routine classroom practice and were not included in the

research data analysis, nor were they used to evaluate pupils’ listening
skills.

This approach ensured that the findings of the study reflected pupils’
listening abilities exclusively, without the influence of reading or writing
skills, which are still developing among first-grade primary school pupils.

Validity of the Initial Form of the Test: The initial form of the test was
presented to a group of judges specialized in measurement, evaluation,
English language teaching methods, and educational supervisors to provide
their opinions on:

- The extent to which the test measures listening skills.

- The extent to which the test is appropriate for primary school
children.

- The linguistic accuracy of the test questions.

- Modifying questions that require modification.

- Deleting and adding questions as deemed appropriate.

- Exploratory Test: After fine-tuning the test, it was piloted on a group
of (30) kindergarten children to verify the test time, test reliability,
and test validity.
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Test Reliability: The test reliability was calculated using Cronbach's
alpha method. The following table shows the results:
Table No. 1

Listening Skills Test Reliability Coefficient

Test Alpha reliability coefficient
Listening Comprehension Skills and 0.842
Accuracy
Interaction Skills 0.911
Comprehension Skills 0.860
Deductive Reasoning Skills 0.798
Overall Test Skills 0.829

Table (1) shows that the reliability coefficient values for the listening skills
test are educationally acceptable values, which reassure the researcher
regarding the results of the listening skills test application from the primary
experiment.

Calculating the Test's Validity: To verify the test's validity, the
researcher relied on the following:

Apparent Validity of the Test: The researcher presented the test to a
group of eight judges specializing in curricula, Arabic language
teaching methods, and measurement and evaluation. This was done
to ensure that the test measured what it was designed for.
Appropriate modifications were made in light of the judges'
suggestions.

Internal Consistency Validity of the Test Items: This is the extent to
which each item in the test corresponds to the skill to which the item
belongs. This is achieved by calculating the correlation coefficient
between the score of each item in the test and the total score for the
skill to which that item belongs, and calculating the skill score with
the total test score. The judges provided the researcher with a set of
suggestions for formulating some test instructions and deleting some
items. These suggestions were taken into consideration and modified
based on their guidance, resulting in the test being finalized. -
Selecting observers and calculating the percentage of agreement
between them and the researcher: The method required the assistance
of two observers to collaborate with the first researcher in
conducting and implementing the experiment. The percentage of
agreement between them and the researcher was calculated on a pilot
sample of children. The Chi-square coefficient was calculated, and
all of the observations were found to be significant at the 0.05 level.
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The final version of the test: The researcher made the required

suggestions and modifications until the test appeared in its final,
applicable form.

Fourth - Field Study Procedures

This section aimed to define the steps of the field study, which include the
following:

Fifth:

The experimental design used in the study. The experimental design
relied on a single experimental group, using pre-test tools, followed
by teaching stories using the narrative strategy, and then re-
administering a listening skills test to primary school children.
Selection of the study sample. The study sample was selected from
among second-grade primary school children in Diyala Governorate
due to:

The availability of modern facilities and equipment in the
kindergarten, including computer screens.

The primary school children belong to similar social, economic, and
cultural backgrounds. Most of the children's parents work in
agriculture or related professions such as trade, factories, or other
companies. A small number of them work in government jobs, and
most of their mothers are housewives. All children are exposed to
similar cultural influences, especially the media, particularly radio
and television.

Availability of the necessary number of children to conduct the study
experiment.

The researcher enjoyed a good relationship with the school
administration and teachers, as it is one of the schools she supervises,
and it is also the closest school to the researcher's place of residence.
Which made the application task easier for her, and provided the
opportunity to follow up the implementation of the collection of
stories included in the curriculum seriously and regularly. The
number of sample members reached (31) boys and girls, who are
members of the experimental group of primary school children.
Pre-test of Listening Skills for Primary School Children:

The test was administered to a pilot sample and to children in the
experimental group at an primary school in Diyala Governorate.

The scores of the control and experimental groups were recorded and
statistically processed using an independent samples t-test. The means and
standard deviations of the children's scores in the pre-test of the listening
and speaking skills test were calculated, as shown in the following table:
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Table No. 2

Mean, standard deviation, median, and skewness coefficient for pre-
tests of listening skills tests

Test Number | Average | standard | Median | Coefficient | Coefficient
deviation of of
Skewness | Flattening
Listening 31 20.22 1.99 20.00 0.04 0.52
skills

The previous table shows the arithmetic mean, standard deviation, median,
and skewness coefficient for the listening skills tests, where the skewness
and flattening coefficients ranged between (-3) and (3). This gave a direct
indication that the data followed a normal distribution.

To verify the validity of the study's hypothesis, which states: "There is a
statistically significant difference at the 0.05 level between the mean scores
of the children in the research group in the pre- and post-tests of the
listening skills test at the total score and subscales level, in favor of the
post-test."

To verify the validity of this hypothesis, the mean scores of the children in
the research group in the pre- and post-tests of the listening skills test were
compared. The researcher used the Paired-Samples T-test to detect the
significance of the difference between the means using the SPSS 21v
program. The following table illustrates these results:

Table No. 3

Means, standard deviations, and t-values for the scores of the children
in the research group in the pre- and post-tests of the listening skills
test and subscales

Degrees o
Axis Measure | Number | Average Star_lda}rd of T- Significa
Deviation Value | nce Level
Freedom
Listening Pre ¥ 5.64 0.75
comprehension 30 47.07 0.01
skills and accuracy Post A 11.96 0.17
Interaction skills Pre ) 4.90 0.53
Post ) 34.54 1.65 30 91.74 0.01
Comprehension )
Sk'llp Pre 4.87 1.20 30 69.12 0.01
IHis Post ) 23.67 0.94
Deductive Pre ) 4.81 0.47
Reasoning Skills Post ™) 17.54 0.76 30 7351 0.01
Total Score Pre ) 20.22 1.99 105.6
Post ) 87.74 2.81 30 5 0.01
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*Table t-value at 30 degrees of freedom and a significance level of 0.05 -

2.04

**Table t-value at 30 degrees of freedom and a significance level of 0.01 -

2.76

The previous table shows the following:

Comparing the mean scores of the children in the research group for
the pre- and post-tests of the listening skills test, the post-test mean
was higher than the pre-test mean. These results may be attributed to
the use of storytelling and the accompanying activities designed to
intentionally develop listening skills.

Statistically significant t-test values were found at a significance
level of 0.01 between the mean scores of the experimental group for
the pre- and post-tests on the listening skills test and its sub-scales
(the intellectual aspect, the linguistic aspect, the phonological aspect,
and the critical aspect). Therefore, the study hypothesis was
accepted, i.e., there is a statistically significant difference at a
significance level of 0.01 between the scores of the children in the
experimental group on the pre- and post-tests of the listening skills
test and its sub-scales, in favor of the post-test.

The above results can be explained as follows:

Storytelling helps develop students' linguistic wealth and enhances
their listening skills. Stories can also foster positive attitudes toward
language learning and continued learning.

Stories develop students' intelligence and mental abilities, as
children's stories are of utmost importance in building students'
intelligence. Some stories are designed to stimulate children's
imaginations in order to raise their intelligence. Some stories, for
example, present a simplified natural law in an imaginative tale.
Stories develop students' inclination to read by fostering positive
attitudes toward books and reading. They also help students engage
with the content.

Storytelling is an important gateway to understanding, clarification,
and stimulating students' motivation to learn the language. It is an
effective factor in shaping attitudes, modifying behavior, and
promoting reform and good morals. Stories refine children's
character and develop their spirits. Stories implicitly help students
see the benefits of ethical behavior by presenting tangible
manifestations of good and evil. This enables children to discover the
dimensions and meanings of these behaviors, enabling them to
engage in correct behavior and avoid bad behavior.
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Stories contribute to the sound social upbringing of students and aid
their social development, as stories play a significant role in
introducing students to their community, its components, goals,
institutions, values, and other social characteristics.

Study Recommendations and suggestions:

In light of the study's findings, the researcher recommends the following:

The results of the current study revealed a list of listening skills
appropriate for primary school children. Therefore, the study
recommends adopting and developing these skills in children.

Using the listening skills included in the list, which was prepared to
guide teachers at the relevant stage, to adopt and develop them in
children.

Utilizing the listening test and utilizing it to measure and evaluate
listening and speaking skills.

Training courses and workshops should be held for primary school
teachers.

New curricula should consider listening skills and focus on activities,
exercises, and open-ended questions that develop listening skills.
Expanding the use of modern programs, strategies, and methods in
teaching English, which will increase children's attachment to, love
of, and mastery of the language.

Primary school programs and curricula should be reconsidered to be
presented in a more attractive manner for children, and every
kindergarten should provide a variety of games, storyboards, toys,
and tangible tools for children.

Develop enrichment programs for children who excel in the
linguistic field and encourage them to develop their abilities and
talents by regularly involving them in parties and competitions.
Provide primary school teachers with adequate English language
training during their studies.

Study recommendations

The current study raised a number of questions that still require further
study and research, especially since storytelling is a modern learning
strategy that remains a fertile field requiring further research and study.
Therefore, in light of the findings, the researcher proposes the following
research:

The effectiveness of storytelling in developing listening skills among
children at various educational levels: primary, middle, secondary,
and university.
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The effectiveness of storytelling in developing language skills and
moral, social, and spiritual values at all educational levels, from
Kindergarten to university.
Evaluating the extent to which kindergarten teachers possess
listening skills and their command of the Arabic language.
Evaluating the listening skills of kindergarten children and other
educational levels.
The impact of using digital stories and multimedia on developing
Arabic language concepts among children in kindergarten and other
educational levels.
The impact of using Quranic texts in early childhood education on
improving listening, speaking, and linguistic enrichment.
Suggested programs based on storytelling and digital stories to
develop literary appreciation and reading comprehension among
children in kindergarten and other stages of education.
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