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ABSTRACT:

There is ample consensus among many English scholars that pronunciation is a fundamental component
of communicative competence. This research sought to investigate the relationship between EFL
students’ self-efficacy in pronunciation and their emotional engagement in classroom conversations, and
to measure their levels of self-efficacy and emotional engagement. A mixed-method cross-sectional
design was employed to accomplish the aims of the current study, encompassing both quantitative and
qualitative research instruments, particularly a survey complemented by focus-group interviews. Using
a purposive sampling technique, 86 Iragi university EFL students were involved in this research.
Quantitatively, the findings showed that the participants (n = 86) reported a score in the upper-middle
range, moderately high levels, self-efficacy in pronunciation was (mean = 28.755; SD = 4.437), and
emotional engagement in conversation was (mean = 29.034; SD = 4.134). Besides, the quantitative
results reported a significant positive correlation between self-efficacy in pronunciation and emotional
engagement in class conversations, r (84)= .705, p < .001, suggesting that boosting EFL students’
confidence in pronunciation may foster their positive emotions and willingness to participate in
classroom conversations and discussions. Qualitatively, findings uncovered that increased confidence
among participants correlates with a heightened interest in engaging in conversations with enjoyment,
disregarding the potential negative emotions associated with making pronunciation errors. The findings
of this study implied that increasing students’ level of self-efficacy will positively impact their emotional
engagement during conversations, suggesting that improving EFL students’ confidence in pronunciation
may boost their positive emotions and willingness to engage in classroom conversations and discussions.
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Introduction:

As English has become the dominant language in different aspects of life and is now spoken
all around the world, the phenomenon of Second Language Acquisition (SLA) has become
vital and fundamental to meeting the globalized world’s demands. Millions of individuals have
recognized the need to acquire a high level of English proficiency, mainly in speaking.
Therefore, learning English has become a must across many countries, as well as a necessity
to develop English proficiency in general and master pronunciation skills in particular. It is
unanimous among many English scholars that pronunciation is a central component of
communicative competence (Cakir & Baytar, 2014; Farhat Jahara & Hussein Abdelrady, 2021;
Srakaew, 2021). In the context of English as a foreign language (EFL), a number of previous
studies highlighted that several EFL students were found to be hesitant and reluctant to
participate in classroom conversations because they experience difficulties in pronouncing
English words correctly (Al-Rubaat & Ali Alshammari, 2019). Levis (2022, p. 44) argued that
pronouncing words incorrectly is a main source to students’ embarrassment and frustration,
confirming the central role of pronunciation “speaking another language is power, and
pronunciation is the face of that power.” This phenomenon of pronouncing English words
incorrectly can be attributed to instructional, psychological, social, and personal factors.

Firstly, pronunciation instruction hasn’t been given sufficient attention like other
language skills (Murphy & Baker, 2015). Additionally, many EFL students believe that
language aspects, such as vocabulary and grammar are more vital than pronunciation,
underestimating the importance of mastering pronunciation skills (Srakaew, 2021). Secondly,
the repetition of pronunciation words incorrectly negatively impacts EFL students’ self-
confidence, making them feel embarrassed and hesitant when they are asked to be involved in
classroom discussions (Shak et al., 2016). Thirdly, EFL students lack sufficient opportunities
to practice pronunciation both inside and outside the classroom due to the limited time and
number of classes, the scarcity of interactions with native speakers, and the absence of
authentic materials and tasks that promote the engagement of classroom conversations (Naser
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& Hamzah, 2022). Fourthly, the development of pronunciation skills is also hindered due to
some socio-psycho variables, such as attitudes, emotions, culture, personal traits, motivation,
and overall well-being (Abdullah, 2011; Bashori et al., 2024; Derwing & Rossiter, 2002;
Kang, 2009; Nguyen et al., 2021). Although several previous studies investigated various
factors that contribute to establishing the phenomenon of the effects of making frequent errors
in pronunciation on EFL students’ willingness to participate in classroom conversations, it is
noted that further investigation is necessary to cover other factors so that a deeper
understanding of the phenomenon can be obtained. Accordingly, this study aims to investigate
the relationship between EFL students’ self-efficacy in pronunciation and their emotional
engagement in classroom conversations.

Study Rationale:

In the EFL context, there is an ample consensus about the significance of developing students’
pronunciation skills. In line with consensus, the researcher who has a long experience of
teaching the courses of pronunciation and communication believes that EFL students’ attitudes
and emotions about their pronunciation abilities may affect their behaviors, mainly their
tendency to participate in classroom conversations and discussions. Likewise, Gilakjani and
Sabouri (2016) postulated that students’ pronunciation competency has a remarkable impact
on their level of self-confidence while they are engaged in classroom discussions or
conversations. In this respect, Gilakjani and Sabouri confirmed the necessity of increasing
students’ awareness towards the crucial role of English pronunciation proficiency, claiming
that students’ pronunciation competency has a direct influence on the overall sense of their
language proficiency level. This is also consistent with a finding highlighted by past studies
indicating that accurate pronunciation of English words enables students to mitigate their
anxiety and boost their confidence level. Its positive impact on students’ attitudes and emotions
has constructive subsequences on their communication performance (Bakar & Abdullah, 2015;
Prashant, 2018). Recently, Adnan and Nadeem (2023) revealed that positive emotions tend to
influence willingness to communicate, expressing express themselves spontaneously,
engaging enthusiastically in conversations and discussions, and fostering a safe, encouraging,
comfortable and supportive learning environment. Therefore, fostering EFL students’ beliefs
in their abilities, self-efficacy, can contribute significantly to improve their pronunciation
competency. A key aspect of a solid sense of self-efficacy is to encourage students to take risks
and engage effectively in any opportunity to practice and improve their English
communication competency.

Psychologically speaking, self-efficacy and emotional are related bidirectionally as
students who convey positive emotion during interactions may view themselves as highly
confident and capable of being competent speakers. To this end, it is necessary to gain an
inclusive and deep understanding of this relationship to foster these psychological variables,
which are vital to improve students' competency in both pronunciation and communication.

Despite a considerable amount of literature highlighting various pronunciation issues,
no previous study has examined how the relationship between certain psychological factors in
pronunciation and EFL students’ engagement in classroom conversations. Additionally, based
on the researcher’s long experience of teaching different English language courses, including
pronunciation and communication courses, it is believed that EFL learners' perceptions,
attitudes, and emotions and regarding their pronunciation may affect their willingness to
participate in classroom conversations. Therefore, the main aim for undertaking this study is
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to investigate the relationship between EFL students’ self-efficacy in pronunciation and their
emotional engagement in classroom conversations. In order to achieve this purpose, this study
addressed the following questions:

1. What are the self-efficacy levels of EFL students in pronunciation and their
emotional engagement levels in classroom conversations?

2. How is EFL students’ self-efficacy in pronunciation related to their emotional
engagement in classroom conversations?

Literature Review:

In EFL classrooms, a numerous scholarly previous investigations have demonstrated that
students’ inclination to participate in conversations and discussions is influenced by several
linguistic and psychological factors, including their English language proficiency levels,
emotional states, self-efficacy, motivation, learning environment, and others (Alberth, 2022;
Al-Saidat et al., 2023; Eldow, et al., 2018; Jin et al., 2024). Nevertheless, it is noted that no
previous study has examined how the relationship between certain psychological factors, such
as self-efficacy in pronunciation and EFL students’ engagement in classroom conversations.
Therefore, it is necessary to examine the relationship between two factors to a deeper
understanding of how EFL students’ emotional states and personal traits can impact their
willingness to be engaged in classroom conversations and discussions.

Self-efficacy

In the language learning domain, self-efficacy refers to learners’ fundamental beliefs in their
abilities to accomplish certain language tasks and actions, significantly affecting their
perceptions, attitudes, behaviours, motivation, and performance outputs(Badawy, 2022; Jin et
al., 2024; Liu et al., 2024). In their quantitative correlational research, Shehzad et al. (2022)
employed self-efficacy in pronunciation as a mediating variable to examine the correlation
between Saudi EFL learners’ grit dimensions (perseverance of effort and consistency of
interest) and their pronunciation performance. The findings revealed that both grit dimensions
demonstrated significant and positive correlation with Saudi EFL students’ self-efficacy in
pronunciation performance, associating between grit dimensions and overall pronunciation
performance. In a study which sought to find out factors influencing the English pronunciation
self-efficacy of Chinese EFL students while adopting mobile learning instructional approach.
Yang (2023) recognized that personal, behavioral, and environmental factors had directly
impacted learners’ pronunciation self-efficacy. Yang also contended that implementing mobile
teaching approach could improve their pronunciation self-efficacy levels. In earlier previous
studies, self-efficacy had been also proved as a significant predictor of overall language
proficiency, particularly pronunciation performance (Sardegna et al., 2018; Shehzad et al.,
2019; Yang, 2017).

Emotional engagement

EFL students’ emotional states play a crucial role in their overall language learning process,
and speaking performance in particular. Fernandez-Garcia and Fonseca-Mora (2022)
attributed the development in EFL students’ oral production is significantly correlated with
their states of emotions, empathy, motivation, self-esteem, and overall attitudes. They also
highlighted the vital role of students’ personal and contextual influences on their classroom
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engagement and willingness to communication. In the domain of classroom engagement,
Khajavy et al. (2018) observed that a positive classroom environment and by the mediating
role of students’ emotions, has been associated with students’ tendency to participate
effectively in classroom discussions and conversations using the English language. In the same
sense, Shakki (2023) traced the relationship between Iranian EFL learners’ emotions and
engagement. Shakki, in her major study, pointed out that EFL learners’ emotions of
achievement could significantly predict their engagement in the EFL classroom setting.

Research Methods:
Research Design

In this research, a mixed method cross-sectional design was employed to answer the two
research questions developed from the primary aim of the study. This research design
encompasses collecting both quantitative and qualitative data, particularly survey
complemented by focus-group interviews, from a group of EFL students at a certain point in
time to gain a deep understanding of the experiences of the population as a whole (So et al.,
2019; Zheng, 2015). According to Creswell (2015), this design is advantageous to investigate
current attitudes, behaviors, opinions, beliefs, or practices of individuals in a short amount of
time, obtaining comprehensive insights and generalizable findings.

Participants

Based on the primary aim of the study, a purposeful sampling technique was adopted to select
the participants who could provide proper data for the current research (Calik, 2023).
Accordingly, the sampling of this study exclusively encompassed the EFL students who had
completed courses of pronunciation and communication skills at the English Department,
College of Arts, University of Anbar. As shown in Table 1, the participants for the present
study were 86 Iraqi EFL students of which 54 female students (62.8%) and 32 male students
(37.2%), 42 students (48.8%) were within the age range 19-21, 31 students (36.0%) were
within the age range 22-24, and 13 students (15.1%) were within the age range 25 years old -
above. In addition, 25 students enrolled in the second stage (29.1%), 19 students enrolled in
third stage (22.1%), and 42 students enrolled in fourth stage (48.8%).

Table 1 Frequencies and percentages of participants’ information

Group Frequency Percentage Pie Chart
Gender
Male 32 37.2%
Female 54 62.8%
Emale ®female
Age
19-21 years old 42 48.8%
22-24 years old 31 36.0%
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25 years old -above 13 15.1% 155
49%
36%

Stage of the study 29%
Second stage 25 29.1% 29% -

Third stage 19 22.1% w

Fourth stage 42 48.8% 22%

B Second stage M Third stage M Fourth stage

Data Collection Procedures

In this research, a mixed method cross-sectional design was employed to answer the two
research questions developed from the primary aim of the study. This research design
encompasses collecting both quantitative and qualitative data, particularly a questionnaire
complemented by focus-group interviews, from a group of EFL students at a certain point in
time to gain a deep understanding of the experiences of the population as a whole (So et al.,
2019; Zheng, 2015; Abdullah, 2011). According to Creswell (2015), this design is
advantageous to investigate current attitudes, behaviors, opinions, beliefs, or practices of
individuals in a short amount of time, obtaining comprehensive insights and generalizable
findings.

The designed questionnaire consisted of three parts, including demographic
information, eight closed-ended questions evaluating self-efficacy in pronunciation, and eight
closed-ended questions measuring emotional engagement in classroom conversations. The
part of demographic information comprised questions regarding gender, age, stage of the
study, and the English proficiency level. The other two parts encompassed closed-ended
questions rated by Likert scale measurement: Strongly Disagree, Disagree, Neutral, Agree,
and Strongly Agree. Moreover, the interview questions were developed to probe participants’
beliefs and experiences towards the problem under investigation.

To ensure the validity and reliability of the research instruments used in this study,
the researcher has performed the necessary methodological procedures. First, the researcher
invited two experts who have long experience in teaching various linguistic courses at the
English department to evaluate the designed questionnaire and interview questions. They were
also requested to determine the effectiveness of the two research instruments, and detect any
irrelevant questions, redundancy, and grammatical errors. In response to their feedback, few
necessary amendments were made. Second, the researcher conducted a pilot study on 20
nonparticipants questionnaires to ensure the validity and reliability of the gathered data. The
reliability analysis recorded a high level of Cronbach alpha (o = 0.85).

In an essential procedure to assure the ethics and integrity of the current study, the
researcher obtained formal consents from the institutions and the participants associated with
the study. Thereafter, the researcher started executing the collection of data using the two
research instruments. In this regard, the questionnaire was transformed into Google Forms to
allow participants to fill them out online easily and conveniently, and also facilitate the process
of data collection and analysis. Afterwards, three groups of participants volunteered to attend
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the focus-group interviews. Each group involved 4 students according to their study stage:
Group (1) 4 second stage students, Group (2) 4 third stage students, and Group (3) 4 fourth
stage students. The three focus group interviews took place in a private discussion room in the
main library at College of Arts, University of Anbar. All interviews were audio-recorded. It
worth noting that the researcher informed the participants that they are free to answer the
questions in English or Arabic. Therefore, the obtained data from the three groups were
translated from Arabic to English.

Finally, the quantitative and qualitative data collected form the questionnaires and
focus-group interviews were prepared and organized to be ready for the data analysis
procedures.

Data Analysis Procedures

To address the research questions of this study, the quantitative data collected from the
guestionnaires (n = 86) were analyzed using the Statistical Packages for the Social Sciences
(SPSS, version 27). The descriptive statistics, including means, percentages, and frequencies,
were used to answer the first question, while the test of Pearson correlation was run to answer
the second research question.

On the other hand, the overall data gathered from the focus-group interviews were
analyzed thematically following the qualitative analysis framework suggested Braun and
Clarke (2006). Accordingly, the data is processed through six steps, including familiarization,
coding, generating initial themes, reviewing the themes, defining and naming the themes, and
finally, producing the reports.

Findings and Discussion:

The current study sought to investigate the relationship between EFL students’ self-efficacy in
pronunciation and their emotional engagement during classroom conversations, while also
evaluating their levels of self-efficacy and emotional engagement. To achieve these purposes,
this study addressed the following questions:

1. What are the self-efficacy levels of EFL students in pronunciation and their
emotional engagement levels in classroom conversations?

2. How is EFL students’ self-efficacy in pronunciation related to their emotional
engagement in the classroom conversations?

It worth mention that quantitative and qualitative data were collected through a questionnaire
as the primary research instrument and focus group interviews as the secondary instrument to
answer these two research questions.

Research question 1

To answer the first research question, the data gathered from the distributed questionnaire were
analyzed statistically performing descriptive analysis, as shown in Table 2. The results
revealed that on average, the total mean of EFL students’ level of self- efficacy (SE) in
pronunciation was (mean = 28.755; SD = 4.437), and the total mean of their level of emotional
engagement (EE) was (mean = 29.034; SD = 4.134). The results demonstrated that the
participants of this study (n=86) reported a score in the upper-middle range, moderately high
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levels, indicating positive or strong emotions and attitudes of both self-efficacy in
pronunciation and emotional engagement in classroom conversations. Interestingly, this
significant result uncovers that practical teaching practices in English pronunciation
instruction are required to increase EFL student’s self-efficacy in their pronunciation levels
and create a positive learning environment to maintain their emotional engagement.

Table 2 Descriptive results of participants’ self-efficacy and emotional engagement levels

Gender Self-efficacy = Emotional
Engagement
male Mean 30.5625 30.4688
N 32 32
Std. 5.12387 4.43581
Deviation
female Mean 27.6852 28.1852
N 54 54
Std. 3.61769 3.73193
Deviation
Age Self-efficacy = Emotional
Engagement
19-21 years old Mean 28.9524 29.5476
N 42 42
Std. 4.26530 3.97678
Deviation
22-24 years old Mean 28.8710 28.9032
N 31 31
Std. 4.58070 4.31551
Deviation
25 years old - Mean 27.8462 27.6923
above N 13 13
Std. 4.87931 4.19095
Deviation
Stage of the Study Self-efficacy = Emotional
Engagement
Second stage Mean 28.2000 28.9600
N 25 25
Std. 3.22749 2.89367
Deviation
Third stage Mean 31.2105 30.1105
N 19 19
Std. 4.30218 4.87145
Deviation
Fourth stage Mean 27.9762 28.0952
N 42 42
Std. 4.79577 4.12494
Deviation
Total Mean 28.7558 29.0349
N 86 86
Std. 4.43764 4.13435
Deviation
www.uoajournal.com 532 2026 4l - 1 2l - 37 alad


http://www.uoajournal.com/

Investigating the Relationship between Self-Efficacy in Pronunciation and Emotional
dadall ool 1S Alae Engagement in EFL Classroom Conversations
Mohamad Yahya Abdullah

Furthermore, the descriptive analysis presented in Table 2 provided detailed results
about participants’ levels of SE and EE in accordance with their gender, age, and stage of the
study, in which an inclusive comprehension of the phenomenon under investigation could be
drawn. In terms of gender, it is apparent from this table that male students (n= 32) recorded
higher mean scores in SE (mean = 30.562; SD = 5.123) and EE (mean = 30.468; SD = 4.435)
compared with the female students (n= 54) who reported a mean score (mean = 27.685; SD =
3.617) in SE, and (mean = 28.185; SD = 3.731) in EE. This significant result suggests that
male students are more confident to participate in classroom conversation regardless their
actual levels of pronunciation. This finding differs from the results indicated by Bensalem
(2018) who contended that female students were significantly higher than male students.

In terms of students’ age, the age range 19-21 years old (h= 42) showed the higher
levels in SE with a mean score (mean = 28.952; SD = 4.265), and in EE (mean = 29.547; SD
= 3.976), then the age range 22-24 years old (n= 31) reported the mean scores (mean = 28.871;
SD =4.580) and (mean = 28.903; SD = 4.315) in SE and EE respectively. Besides, the students
whose age range is 25 years old — above (n= 13) showed the lowest levels in SE (mean =
27.846; SD = 4.879) and EE (mean = 27.692; SD = 4.190).

Concerning the stage of the study, the results illustrated in Table 2 showed that the
students of the third stage (n=19) scored higher mean values in both SE (mean = 31.210; SD
= 4.302) and EE (mean = 30.110; SD = 4.871) compared to the other students of the second
and fourth stages. Despite the fourth stage students had longer experience of learning English
language, they approximately scored the lowest levels of SE and EE compared to the students
of third stage and second stage. Despite the fourth stage students having longer experience of
learning the English language, they approximately scored the lowest levels of SE and EE
compared to the students of the third stage and the second stage. It is difficult to explain this
result, but it might be attributed to the language learning experiences and the actual levels of
the sampling who responded to the questionnaire regardless their stage of the study.

Research question 2

To answer the second research question, the researcher analyzed the quantitative and
qualitative data gathered from the questionnaires and focus-group interviews using statistical
and thematical techniques.

Quantitatively, Pearson correlation (two-tailed test) was run to measure the strength
and direction of a linear relationship between students’ mean scores on self-efficacy in
pronunciation and emotional engagement in class conversations. The result is a value ranges
from -1to +1, indicating strong positive linear relationship when its value is near, and a strong
negative linear relationship when its value is near -1 (Abu-Bader, 2021). The results of the
correlation analysis, as shown in Table 3, indicate a significant positive correlation between
the two measured variables, r(84)=.705, p < .001. This result implies that when students’ level
of self-efficacy rises, so does their emotional engagement during conversations, suggesting
that improving EFL students’ confidence in pronunciation may boost their positive emotions
and willingness to engage in classroom conversations and discussions.

Table 3 Pearson Correlation Analysis

Correlations
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Self-efficacy Emotional
Engagement

Self-efficacy Pearson Correlation 1 .705™

Sig. (2-tailed) .003

N 86 86
Emotional Engagement Pearson Correlation 0.705** 1

Sig. (2-tailed) .000

N 86 86

**_ Correlation is significant at the 0.01 level (2-tailed).

To picturize the connection occurred between the self-efficacy in pronunciation and
emotional engagement in class conversations, a scatterplot with a regression line was
performed (Ali & Younas, 2021). Figure 1 shows the positive slope of the regression line that
points out the positive correlation between the two psychological assessed factors. This
visualization significantly supports the above-mentioned results of Pearson correlation, r (84)=
.705, p <.001), and illustrates the reliable and meaningful relationship between these factors
among EFL students.

Figure 1 Scatterplot with Regression Line: Self-Efficacy vs. Emotional Engagement

Correlation Between Self-Efficacy and Emotional Engagement
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Qualitatively, the thematic analysis of the data obtained from the three focus-group
interviews revealed that qualitative results remarkably and substantially reinforced the
guantitative ones. In response to the question “How do you rate your pronunciation
proficiency level, and how do you think it influences your willingness to take part in classroom
conversations?”, a number of interviewed students (FG3S1, FG3S2, FG2S4, and FG1S4)
viewed pronunciation as one of the most challenging aspects of the English language. They
mentioned that despite studying the English language for more than ten years through the
primary and secondary schools, in addition to the years of majoring in English at the university
level, they still lack the confidence to participate in classroom conversations and discussions,
as they fear making mistakes in pronouncing some English words incorrectly. The extracts
below are taken from students’ responses to the question above.
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FG3S1: My pronunciation level is so and so. | still face many difficulties to
pronounce many English words in correct way, that is why I avoid talking in English
in front of my classmates. (Translated)

FG2S4: My pronunciation level is still not good. I tried a lot since | was in school to
be like natives in pronunciations but unfortunately, 1 still face problems when | talk
in English. (Translated)

On the other hand, the majority of respondents rated their pronunciation proficiency
at the satisfactory level, and they feel confident to be involved in any classroom conversations,
considering it a great opportunity to develop their language proficiency. The analyzed data
uncovered that increased confidence among participants correlates with a heightened interest
in engaging in conversations with enjoyment, disregarding the potential negative emotions
associated with making pronunciation errors. For example, FG3S4 mentioned “I don 't care to
making pronunciation mistakes while I am speaking English because | am not a native speaker
and I am still English learner.” Similarly, FG1S2 commented “I know [ have many
pronunciation mistakes, but still feel highly confident in my pronunciation because anyone in
the classroom also has mistakes. For me, participation in any conversation is very important
opportunity and I must not ignore.” These responses and others given by different participants
demonstrated the positive relationship between students’ self-efficacy and emotional
engagement in classroom conversations.

Furthermore, the qualitative findings highlighted the key role of the positive
classroom environment in enhancing participants’ levels of self-confidence and promoting
them to participate actively conversations and discussions via the implementation of various
supportive actions, such as frequent attempts until the moment of success. These attempts
should be built on the concept of providing positive and constructive feedback to students
given by the teacher and skilled peers, fostering students’ positive beliefs in their own abilities
to develop their English pronunciation proficiency, and subsequently making them feel more
interested and confident about their pronunciation abilities.

In this regard, FG3S4 explicitly mentioned “I think my teacher’s immediate
constructive feedback to correct my pronunciation errors during conversations and giving me
frequent attempts helped me to develop my pronunciation and made me feel confident to
continue speaking” (Translated). Similarly, FG1S3 commented “I think the overall positive
environment in the class was really encouraging to participate in conversations even if | make
mistakes in pronunciation” (Translated).

It is apparent from both quantitative and qualitative results that EFL students’ level
of self-efficacy in pronunciation has significant effect on their emotional engagement in
classroom conversations. This result is consistent with previous studies conducted by Sardegna
et al. (2018), Shehzad et al. (2019), and Yang (2017) that proved self-efficacy as a significant
predictor of overall language proficiency, particularly pronunciation performance. This result
also partially agrees with a previous study conducted by Shehzad et al. (2022) in which the
researchers found that Saudi EFL students’ self-efficacy in pronunciation as a mediating
variable is significantly correlated to students’ grit dimensions and their pronunciation
performance. Moreover, the results also indicated that creating safe, encouraging, positive
classroom environment affected positively on their beliefs about their language abilities which
in turn positively impacted their emotions. These results support the findings of the previous
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researches performed by Khajavy et al. (2018) and Shakki (2023). Khajavy et al. (2018)
suggested that a positive classroom environment and by the mediating role of students’
emotions, is associated with students’ tendency to participate effectively in classroom
discussions and conversations using the English language. Likewise, Shakki (2023) pointed
out that EFL learners’ emotions of achievement could significantly predict their engagement
in the EFL classroom setting.

Conclusion:

No doubt, psychological factors play vital role in EFL students learning process. This study
aimed at to investigate the relationship between EFL students’ self-efficacy in pronunciation
and their emotional engagement during classroom conversations, while also evaluating their
levels of self-efficacy and emotional engagement. The results of this study indicated that the
participants (n = 86) reported a score in the upper-middle range, moderately high levels, SE in
pronunciation was (mean = 28.755; SD = 4.437) and EE in conversation was (mean = 29.034;
SD =4.134). These results demonstrated positive or strong emotions and attitudes of both self-
efficacy in pronunciation and emotional engagement in classroom conversations. Besides, the
guantitative results reported a significant correlation between self-efficacy in pronunciation
and emotional engagement in class conversations, r (84)= .705, p < .001, suggesting that
boosting EFL students’ confidence in pronunciation may foster their positive emotions and
willingness to participate in classroom conversations and discussions. Likewise, the qualitative
findings revealed that increased confidence among participants correlates with a heightened
interest in engaging in conversations with enjoyment, disregarding the potential negative
emotions associated with making pronunciation errors.

The major limitation of this study is the sample size, which was merely made up of EFL
students in the English Department, College of Arts, University of Anbar. Future studies
maybe associated with a large population to include EFL students from different universities.
This would make it possible to generalize the results.
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