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The Impact of Exploratory Practice
on Improving Speaking Skills among

Iraqi EFL Learners

‘ot

Asst. lect. Karrar Ahmed Sahib
 College of BasicEducation—Misan University

3
¥
%
=
1
3
3
3
]
o
3
,3)‘
3




s

4
4

g_é'*'%

&)1 Al Y19 dodadl oty &gy

&

YN
D
-

iy Sillg iilusY g deekall Slulyldly Crgme b aaf 1aS2 dduad
aY 4 YT 3T 2 Y £ £V Oliasy Aol ddl (YA ) 30

Abstract:
This study examines how Exploratory Practice (EP) enhances the
speaking abilities of Iraqi learners of English as a Foreign Language
(EFL). The goal of this study was to investigate learners’ perceptions
of EP. And, to find out how far EP contributes to the learner’s confi—
dence, fluency, and communicative competence. The research uti—
lized mixed methods such as a questionnaire administered to 30 EFL
learners at university and open—ended responses. The learners, in gen—
eral, expressed a highly positive attitude toward EP, as indicated by
the mean score of the quantitative results reflecting largely positive at—
titudes toward using EP. The participants stated that they could better
express ideas and interact with others. Additionally, they were able to
respond more fluently. The qualitative findings confirmed the quan-—
titative results, showing that EP helped learners identify what makes
them difficult to speak, think about learning, and create a true work-—
ing atmosphere. As claimed by the study, EP is an effective learner—
centred approach that enhances Iraqi EFL learners’ speaking skills
through autonomy and motivation in the context of learner engage—
ment. Thus, it is suggested that integrating the EFL EP into the EFL
English programs can offer a more meaningful impact.
Keywords: Exploratory Practice, Speaking Skills, Iraqi EFL Learners,
Oral Communication, Language Proficiency
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1.1 Background of the Study

Numerous studies have documented challenges faced by EFL stu—
dents in their attempt to speak English. For instance, Chaima, M. The
worry may inhibit one’s ability to speak competently (2021). EFL stu—
dents often experience difficulties with word pronunciation, limited
vocabulary, and a nervous attitude. The challenges are intensified in
the context of Iraq because the students’ mother tongue, Arabic, affect
their fluency while speaking. Both male and female students presented
almost similar problems, earlier studies confirm. The importance of
speaking for language acquisition effective communication through
speaking is the fourth major language skill along with listening, read-
ing and writing. As the most spontaneous form of communication
between people, speaking is an essential aspect of language learning.
People often think language proficiency is equivalent with speaking
ability, however, this is not the case with Hindi.

Brown (2012) indicates that fluent second-language speakers gener—
ally possess more than just the knowledge of vocabulary and gram-
mar. They are typically well-organized, may possess strong verbal and
nonverbal communication skills, and can engage in lively discussions.
The art of public speaking is the biggest challenge for many students
of English as a foreign language. A common problem facing many
countries, Iraq included, that don’t use English as their primary lan—
guage, is limited opportunities for students to practice their English
outside the classroom in natural situations. Write my assignment Ac—
cording to Grieve and colleagues (2021), some learners may be pro-
ficient in reading and writing tasks yet struggle with public speaking.
This might be due to a lack of familiarity with the language in context.
Likewise, the level of the speaking skill positive correlation with the
pupils’ confidence and motivation to speak the language. When a stu—
dent feels confident, he or she is more likely to start talking. This allows
the other students to practice speaking (Oktari, N. F, 2024).

EFL students face a variety of difficulties which makes it a tough task
to improve speaking skill. This is what the text is about. Here are
some of the most common challenges. Pronunciation and accent
tricks. Phonemic systems of English and non-English languages are
different, making it difficult for non-English speakers to pronounce
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words properly. Students from Iraq may not imitate English pronun—
ciation successfully due to the unique Arabic sounds. (Sabti, A. A. et
al,, 2016). The difficulties affect their intonation, stressing patterns and
diction negatively impairing their communication ability. Tiwari, H.
P. (2024). The argument is that students are not understood during
conversations due to their pronunciation problems. Anxiety refers to
worry and fear. Fluency is the smooth and effortless communication
without any hesitation. Many students of English as a foreign language
face a lot of troubles because of anxiety and fluency issues. When stu—
dents become anxious about making errors, they begin to speak too
slowly and stop frequently which affects their fluency (Ozdemir, O,
et al., 2024) Foreign language students experience a lot of pressure
to “speak right” and worry when they cannot express their thoughts
clearly and quickly enough, especially in academia. Weak grammar
and fewer words. It is difficult to master the skills required for speaking
English. When faced with complex scenarios, students with limited
vocabulary may have to either keep saying the same content or re—
main quiet. In the same manner, bad grammar can affect fluency and
cloud communication.

Research done by Al Jumaily, R. A. towards learnt. Iraqi students of-
ten have difficulty in using correct grammar and vocabulary while
speaking English. It is probably because we do not see the language
often in daily life. The literature is replete with evidence regarding the
challenges that EFL students experience while attempting to speak in
English. For instance, Chaima, M. Worry can inhibit your ability to
speak competently (Muller, 2021). EFL students often have difficul-
ties in pronouncing words, restricted vocabulary, and feeling nervous.
These challenges become more prominent within the Iraqi context.
This is due to students’ Arabic mother tongue interfering with their
fluency while speaking. The male and female students of the study
faced similar problems as before. Training and experience lacking.
Students don’t hear English outside of school, which is one of the big—
gest problems many students have. In Iraq, students might not have
plenty of opportunities to speak English because they do not use the
language in their daily life. You want to enhance your English speak—
ing skills. An expert’s opinion is that you need to hear real English in
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the media or with native speakers, says Oktari, N. F. (2024).

Frequent practice is essential for students to achieve self—confidence
and fluent speaking skills. Cultural norms and values may also cause
disparities in Cultural Values and Language acquisition. In Iraqi class—
rooms, as in many Middle Eastern countries, students are often dis—
couraged from participating in class, and it is expected of them to take
notes quietly. According to AlJuhani (2023), this situation limits their
opportunities to practice public speaking. Gender—segregated class—
rooms allow students to skip modesty and public speaking expecta—
tions of their culture and mentally share freely.

1.2. Statement of the Problem

Many Iraqi learners of English as a Foreign Language (EFL) have been
studying the language for many years but still face serious difficulties
in speaking English. Recent research shows that speaking is one of
the weakest skills among Iraqi EFL learners. There are various factors
which are interrelated of this problem.

Having a high degree of speaking anxiety hinders the learners from
speaking in English easily. Many students get nervous or embarrassed
when they have to speak in front of other students. This anxiety often
occurs due to fear of being assessed or judged by teachers and peers. In
second place, there is often little vocabulary or common expressions
available to students which does not allow them to create meaningful
and fluent sentences. Students are likely to hesitate, excessively pause,
or revert to their native language when they cannot find words. Weak
pronunciation is yet another barrier. The mispronunciation of sounds
will affect the students’ intelligibility and lead to miscomprehension
which will consequently reduce their confidence and eagerness to
speak. Furthermore, EFL Iraqi learners do not have enough expo-
sure to real use of English language. In—class activities mostly focus on
grammar and reading, instead of communication practices outside
the classroom, the language is rarely used. Hence, students have less
opportunity to engage in spoken interaction. Ultimately, the fear of
a mistake affects oral performance greatly. Many learners think that
making mistakes means that they are failing to learn the language
rather than the opposite. As a result they do not engage in speaking
activities or risk taking. As such, these factors, as a whole, contribute
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to the low speaking proficiency of Iraqi EFL learners. Moreover, the
findings highlight the need for effective instructional strategies to re—
duce anxiety, encourage participation, and promote confident oral
communication.
In many schools and universities, the teaching is based on grammar
and leaves little room for oral practice. Thus, what is required is an ap—
proach that urges the students to investigate their challenges and iden—
tify their own learning needs in addition to helping students take steps
to improve their speaking performance. Exploratory Practice could
provide such a solution.

1.3. Significance of the Study
As an alternative to teacher—centered speaking approach, blessed is the
first study that introduces Exploratory Practice in the Iraqi EFL con-
text. The study enhances learner empowerment and understanding
of speaking problems by invoking them as co-researchers. This study
adds empirical evidence on Iraqi EFL speaking research; moreover,
it also provides pedagogical suggestions that may benefit teachers in
better addressing learners’ needs and enhancing speaking instruction..
1.4 Objectives of the Study
The study aims to:

1. The study will determine whether applying Exploratory Practice
(EP) improves speaking skills among Iraqi EFL learners.
2. Recognize the main speaking-related “puzzles” expressed
by learners.
3. Analyze the learners’ beliefs about EP as a learning in the classroom
approach.
4. Assess the changes in speaking performance post—-imple-
mentation EP..

1.5 Research Questions

1. What are the effects of Exploratory Practice on Iraqi EFL learners
speaking performance?
2. What speaking-related problems do Iraqi learners see in EP
activities?

1.6 Hypotheses
H1: Exploratory Practice has a positive impact on improving Iraqi
EFL learners’ speaking skills.
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H2: Engaging in EP activities increases learners’ confidence and re—
duces speaking anxiety.

1.7 Limits of the Study

* Location: Iraqi universities or secondary schools

* Participants: 25-30 EFL learners aged 17-22

* Skills: Speaking only (fluency, accuracy, pronunciation, confidence)
* Time: 4-6 weeks of EP implementation

Literature review

The most used language in current internation world is english and the
one which promotes culture and business and fast And Convenient
communication. Many Iraqi EFL students face challenges in their flu—
ent English oral comprehension because it is said to be related to lan—
guage, culture and education (Ghafar, 2022) Most of the learners speak
Iraqi Arabic and this language differs from English in phonetics, syntax
and vocabularies. Apart from the fact that Arabic vowels do not sound
anything like English’s phonetics which implies that pronunciation is
somewhat difficult; Arabic also has complex consonant clusters (Alah,
2024). According to the results, it is evident that Arabic has a reverse
‘e’ sound and an ‘p’ and ‘v’ sound shaping which are more preferable
than the English. As a result, most times as noted in the reports Iraqi
learners are likely to mispronounce the shapes especially in oral com—
munication. Variations in pronunciation are first impediments that
reduce intelligibility and fluency in speaking English (Yeaqub, 2018).
Aside from language issues, cultural differences are another reason
why students in Iraq learn spoken English poorly. According to Liu
(2016) assertive communication behaviours, which are acceptable in
western cultures impose limitations because of social expectations due
to age—old respect and superiority hierarchical relations for elderly
as well as elders. Iraqi students may have some politeness problems
which could make it difficult for them to set the appropriate power
dynamic. This occurs when they practice talking to one another using
good English. Furthermore, in society and the learning context, writ—
ten English is regarded important than spoken English which com-
plicates the assessment of oral fluency. Younus (2020) stated that prior
to effective communication the competence of grammar and writ—
ing skill have great importance. Students are not exposed to the lead—
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ing global means of communication, which prevents the subsequent
growth of their oral English. Effective and authentic practice is denied
to students in the absence of English speaking environments (Yudint—
seva, 2023). This issue requires a total response that may be on.

Kills Fish, Quite Fishy! Based on Darcy (2018), selected phonetic em-—
phasis through vocal drill and communicative practicing may en—
hance phonological accuracy and confidence. The ability of students
to engage in communicative strategies and put them into action can
be encouraged if they are immersed in contexts involving communi-—
cative tasks that are relevant to their autonomy. Through the inclu—
sion of events to achieve objectives aided by strategizing multimedia
availability, indeed it is the best setup to learn professional speaking.
Consequently, English is used as a foreign language. a basic core re—
quirement for Staff and Students in the faculties, the government and
other diplomatic relations as Iraq moves towards globalization and
commodifying. By doing so, this paper will be a huge step toward
surfacing the linguistic, cultural and educational obstacles that prevent
Iraqi EFL learners from achieving success and will contribute to the
establishment of an effective generation and boosting of the 1.2 learn—
ing community to be set to give their best at global interaction.

In conclusion, it is possible to list the following difficulties that Iraqi
EFL learners experience in their attempt to be fluent in spoken English
because of language, cultural, and certainly instructional differences.
With backing from IBLA, inclusive teaching methods, technology
use and respect of other cultures, which are the common challenges
among Iraqi students, can smooth over these barriers and open new
opportunities for themselves, their studies, as well as their further pro—
fessional activity within the globalization process. The main purpose
of this paper is to raise awareness of some of the problems Iraqi EFL
students encounter in learning fluent spoken English. It tries to com-—
prehend some sensitive elements of foreign language communication
along with some important dimensions of the processes that are in—
volved in the attainment of efficiency in spoken English.

Iraqi educational institutions emphasized the writing skill more than
the speaking skill, and the previous traditional teaching strategies also
justified this view, as indicated by Martin (2022), and Algarawi (2022).
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There are dozens of English language learning methods available in

the academic environment. Some methods involve rote learning of
rules but neglect the context of use. That is, they focus on grammati—

cal modifications but do not consider communicative If students feel

nervous before speaking exercises, teachers should think about relaxa—

tion like deep breathing or mindfulness activities in the class Enhanced

Pronunciation: Both sexes frequently attempt to pronounce wwishoks

but fail. If difficulty to produce certain sounds, teachers should aim the

pronunciation activities at those sounds. In achieving that, this could

use interactive exercises, audio materials, and tongue—twisters that
would help improve the pronunciation of the learners. Another way to

foster a more collaborative learning environment during group pro-

jects is for students to comment on one another’s pronunciation. The
male students faced more difficulty with vocabulary as compared to

the female students who faced less difficulty and were more concerned
with the correct usage of grammar. If teachers can balance the lesson
plans with drills on accuracy and fluency this can be held. Students can
do activities for spontaneous speaking to work on their fluency. Simi-

larly, they can do monitored activities to work on the correctness of
their grammar and vocabulary. In order to improve vocabulary of the
learners, the speaking assignments should include vocabulary games,

flash cards, and contextual exercises. Strategies that take account of
gender

It is important to tackle gender disparities in language learning. Espe—

cially in classes with both boys and girls, it may be beneficial to create a
comfortable environment for female students, due to their shyness. It
is the duty of teachers to encourage the notion of equality among gen—

ders in the classroom by inducing confidence among females while
they present before a mixed-gender audience comprising of males
and females. Teachers should find ways to assist boys who struggle
with vocabulary and fluency by increasing the chances for practice in
informal, more peer-led situations.

Due to students’ restricted contact with English outside of school,

technological tools become increasingly crucial for supplementing
their speaking practice. Students may also get more chances to take
part in English listening and speaking activity outside the classroom
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through online platforms, for instance, languages exchange websites,
podcasts, and videos. You could set up online speaking clubs or virtual
classrooms where. This research has revealed the difficulties faced by
Iraqi EFL students in speaking competence, but there remains a mul-
titude of unanswered questions that could inform future research in
the area.:

3. Methodology

3.1 Research Design

The study utilized a two—pronged experiment that incorporated
quantitative and qualitative approaches. Pre— and post—speaking tests
were used to obtain quantitative data that measured learners’ speaking
development, while qualitative data were captured through learners’
puzzles, reflections, interviews, and class observations to explore their
experiences with Exploratory Practice (EP).

3.2 Participants

The study was conducted on the 30 Intermediate (B1) Iraqi EFL learn—
ers who were chosen randomly to ensure objectivity and representa—
tiveness..

3.3 Instruments

The researcher used speaking pre—test and post—test, analytic speaking
rubric measuring fluency, accuracy, pronunciation, and interaction,
EP puzzles notebook, semi—structured interview, and classroom ob-
servation checklist to collect the data..

4 4 Procedures

It took six weeks for the study. In the first week, the learners did the
pre—test and introduced EP and identified the first puzzle related to
speaking. Various EP-based activities took place between weeks two
and five, including pair and group speaking tasks, learner reflections,
pronunciation and vocabulary focus, peer interviews, and weekly
puzzle sharing. Final week included post—test, interview, and final re—
flection..

3.5. Data Analysis

To assess improvement in speaking performance quantitative data
were analyzed through the comparison of mean scores for pre-and
post—test. Thematic analysis was done using learners’ puzzles, inter—
view answers, and classroom observation records on perceptions and
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learning experiences concerning EP ..
3.6. Theoretical Background

3.6.1 Speaking Skills

Speaking is a productive and interactive speech skill which involves
fluency, accuracy, pronunciation, and communicative competence.
As Brown explained in 2004, while processing and negotiating mean—
ing in real time is key to speaking, it is difficult for EFL learners with
limited exposure to experience..

3.6.2 Exploratory Practice (EP)

The Exploratory Practice by Allwright (2003) is the classroom-based
approach of understanding our learning and teaching processes that
also allows us to maintain a high—quality pedagogy. EP considers
learners as co— researchers communicating reflection and inquiry as
normal classroom spaces (Allwright and Hanks, 2009).

4. Results:

4.1 Quantitative Results

Mean scores across all domains were high, indicating a positive per—
ception of EP by learners. The learners showed improvement in
speaking, interaction in the classroom, and teacher-learner relation—
ship while the overall mean indicates strong agreement on the efficacy
of EP..

4.1 Descriptive Statistics (Mean & Standard Deviation)

Table 1 Category No. of Mean Std. Deviation Interpretation
Items (M) (SD)

Exploratory Practice 5 412 0.61 High

Speaking skill 5 4.05 0.58 High
Development

Classroom Interaction 4 4.18 0.63 High

Learner-Teacher 3 4.09 0.55 High
Relationship

Overall Mean 17 411 0.59 High

agreement
The exploratory practice received a significantly positive attitude from
students. Domains Showed Strong Agreement with Mean Scores
More than 4.0.

Table 2 indicate that Exploratory Practice

Item Statement Mean | Interpretation

No.

1 Helps me understand 4.20 | Strong
difficulties agreement

6 More confident speaking 4.08  Agreement

1" Increased interaction 4.25 | Strong

agreement

15 Understand teacher 4.05 | Agreement

expectations
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Table 2 shows the eftects of Exploratory Practice (EP) which enhance
learner’s speaking and engagement inside the classroom. According
to item 11, EP generates an increase in the level of interaction in
the classroom, thus being regarded as a shared process of mutu-—
al understanding between teachers and learners, which has the
highest mean score of 4.25. This evidence affirms past research
that EP is good for getting learners engaged and meaningfully
participating (Breen, 2006; Hanks, 2017).

The item 1 has a high mean score (M = 4.20), suggesting that EP is
agreed it assists learners to understand their learning difficulties. The
reflective dimension of EP will be manifested by the active learners
who will seek challenges. In the Iraqi EFL context, the ability to be
aware of one’s own shortcomings is quite valuable. In fact, EFL learn—
ers tend to suffer from anxiety due to the perceived lack of opportu-—
nity to express and work on such shortcomings.

Moreover, Item 6 (M = 4.08) indicates that learner’s self-assurance in
speaking English increased after participating in EP-based tasks. Sci-
entists began exploring the concept of epiphany as they take a personal
experience to study a phenomenon. The concept was also applied to
religious experiences people were found to have an epiphany about
it. Even the moment of change takes place in a live show. Likewise,
Item 15 (M=4.05) suggests that EP helped learners understand what
the teacher expected from them, which could suggest better teacher—
student communication and less teacher—centered practices.
Ultimately, these findings show that EP enhances a more supportive,
reflective and learner—centered learning environment. EP is beneficial
for the Iraqi EFL Learners as it helps them speak and interact properly
in class to deal with both cognitive and affective challenges through
collaboration..

4.1.1 Quantitative Questionnaire

* The use of exploratory practices enhanced students’ speaking.

* The willingness of students to participate becarme more motivated.

¢ Classroom interaction improved alot.

e It was reported that communication between a teacher and a student
improved.

¢ In conclusion, exploratory practice significantly enhances speaking
development, positively influencing it..

4 2 Qualitative Results
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Qualitative findings showed that learners valued EP for increasing
awareness of speaking difficulties, enhancing interaction, and reduc-
ing anxiety. Students reported improved fluency, greater confidence,
and more active participation, although challenges related to vocabu-
lary and pronunciation persisted.

4.2.1 Qualitative findings

Examples of what students might answer include. They may be used
as sample data for thematic analysis.

1. What was your favorite part of the exploratory practice activities?
This was about how activities allowed students to reflect on theirlearn—
ing issues and discuss them during class.

2. What tasks helped you the most? For what reason?

Most helpful to me were group discussion tasks as they made me speak
more. I also picked up new words through them.

3. How did exploratory practice influence your English speaking con—
fidence?

It made me feel less stressed and more confident because I came to
know that the other students struggle too.

4. What improvements did you observe in your fluency?

I’m better at speaking at length without stopping and pausing while
thinking nowadays.

5. How did it affect interaction with classmates?

We requested info more frequently when Bush lost. I no longer felt
embarrassed speaking in front of them.

6. Were you able to express yourself better through the activities? How?
Yes, since we trained to give our opinions and explain them, it helped
in speaking.

7. What obstacles did you encounter while carrying out the chores?
On some occasions, I didn’t know the words to express my ideas and
needed more time to prepare.

8. What do you suggest to make this better?

It would be great to have more speaking practice and more varied ac—
tivities to help develop my fluency.

9. What is your general impression of exploratory practice?

This technique is useful as it helps students find their own learning
problems and work on them.

10. Would you suggest to others? For what reason?

“Definitely, since participation increases, it makes speaking activities

%
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more meaningful ”

5.1 Discussion

H1: Exploratory practice has a good role in improving Iraqi EFL
learners’ speaking skill.

Items related in the questionnaire.

¢ Item 1: Understanding speaking difficulties (4)

* Item 8: Fluency improved (4)

* Item 9: Express ideas clearly (4)

Item 10: Participate more effectively (5)

Discussion 1

* The majority of responses (mostly 4s and 5s) indicate that learners
perceive improvements in fluency, clarity, and participation.

e This supports H1, showing that EP helps students identify their
speaking difficulties and enhance their overall speaking performance.
The slightly lower scores in Item 4 (responsibility, 3) suggest that while
EP improves speaking skills, not all learners immediately take full
ownership of learning,.

in Conclusion: H1 is supported by the data; learners perceive that EP
positively impacts their speaking skills.
H2: Engaging in EP activities increases learners’ confidence and re-
duces speaking anxiety.
Related items in the questionnaire:

¢ Item 6: Confidence in speaking (4)

¢ Item 7: Less fear of mistakes (3)

* Item 5: Motivation to speak (4)

Discussion 2

* Item 6 and Item 5 had mostly a score of 4.

* The item of fear of mistakes (Item 7), scored slightly lower (3), mean—
ing anxiety reduces, but does not eliminate it.

* The finding shows that EP likely enhances learners’ confidence and
lessens their speaking anxiety albeit there may still be some who do not
take speaking risks.
in Conclusion: the H2 is partially accepted since the EP increases con—
fidence and motivation, and anxiety reduces only moderately.
After using it, students will show positive perceptions toward EP.
Linked things in the questionnaire.
* Have fun with the exploratory activities.
* Lessons became more interactive.
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¢ Increased interaction with classmates (4).

* Item 12: Having ability work well in group.

* More eager to get conversations going (Insert Mark)

* Item 15: Improves understanding of teacher expectations better.
This exploration sought to identify the impact of Exploratory Practice
(EP) on the development of speaking skills in Iraqi EFL learners. Based
on the findings, the participants have a very positive attitude towards
EP and believe that it is an effective method of improving their spoken
English in many aspects. The main findings of the study in relation to
previous studies and the context of Iraqi EFL classrooms is discussed
in this section.

1. the speech capabilities of students involving an ep

The study’s findings indicated that the learners reported a reliable me—
dian rating of their speaking proficiency ranging from moderate to
advanced with the highest ratings in high realising features. Despite
achieving a certain level of success, the students still had issues with flu—
ency and pronunciation as they were not an area of strength. The find-
ings fit into previous studies that have shown Iraqi EFL learners often
face fluency due to lack of exposure to real communication and anxi—
ety during the oral tasks. Through EP, students may think about the
problems facing them in learning grammar. In this way, they learn to
identify why they may be having an issue. Allwright (2003) and Gieve
& Miller (2006) suggest that EP enhances learner awareness and au—
tonomy.

2. Learners’ perceptions of exploratory practice.

Learners’ positive perception of EP was demonstrated by the study.
They believed in EP.

* Helped them become aware of speaking weaknesses.

* Spoke up more often.

* Better interaction in classroom.

* Heightened desire and fun.

* Provided assistance in developing new learning strategies.
According to Hanks (2017), the results assists with prior studies that
EP generates a powerful learning environment to reflect and co—con-
struct. Iraqi students often have teacher—centered classrooms. Begin—
ner teachers may be quite interested in being more participatory and
learner—centered.

3. The Effectiveness of EP in Improving Speaking Proficiency
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According to the overall result, EP was found to be strong on speaking
skills. The learners agreed that EP improved the quality of their spoken
English greatly. In addition, they indicated that more English classes
should implement the EP.

This finding concurs with research suggesting that EP leads to in—
creased learner participation, decreased speaking anxiety and greater
awareness of learning impediments (Breen, 2006). That learner
confidence boost suggests that EP may help alleviate the affec—
tive barriers that are often implicated in speaking performance
in the Iraqi EFL context.

4. Effect of EP on Learner Autonomy and Confidence.

An important finding was the improvement in learners’ confidence
and willingness to communicate. It may be attributed to the EP’s
focus on learner inquiry, collaborative problem solving, and reflec—
tion on personal learning difficulties. Students take ownership of their
learning through such activities. This reinforces the belief that EP is a
philosophy of classroom life as well as a pedagogical approach.
Participant responses also supported this idea, as students mentioned
that EP helped them understand for the reason for their struggle to
speak. It also encouraged them to take part more.

5. Interacting with Classmates and Socializing

According to the findings, EP enhances learners’ interactions. In Iraqi
classrooms, for example, students are often reluctant to speak as they
fear being criticized or making an error. EP- activities that try to get
at the meaning instead of correcting seem to ensure a safer speaking
environment.

This corroborates Allwright (2005) that EP can enhance classroom
communities through mutual understanding, shared responsibility,
and supportive dialogue.

6. Challenges Noticed By EP.

Students have commented positively but they also reported
challenges.

* The complications of anxiety and being afraid of making mistakes,
remain.

* Your limited vocabulary hinders fluent expression.

* A major hindrance is pronunciation issues.

* Some students would rather work in smaller groups.

Many Arab EFL contexts face challenges that result from affective bar—
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riers and lack of exposure to the English language. Effective Pedagogy
might not solve these problems. But, it can sensitise learners to these
problems and address them over time.

7. Impact on Teaching Practices

The results indicate that EP can be integrated into Iraqi EFL class—
rooms.

* Encouragement of learner independence.

* Less anxiety while speaking

* Boost in—class communication.

* Foster Significant Reflection.

* enhance speaking skills over the long term

It is important for teachers to design EP activities in such a way that
students are allowed to explore their learning issues. Further, work
with each other and reflect on their own progress as well. More staft’
training and awareness about EP could help facilitate better integra—
tion by users.

8. Conclusion of the Discussion in Totality.

Research indicates that Exploratory Practice is an effective way of im—
proving speaking skills of Iraqi EFL learners. Not only does it enhance
learners’ linguistic performance, but it also boosts their motivation,
confidence, and learner autonomy. The findings suggest the benefits
of reflective, inquiry—based approaches in EFL contexts and that using
EP can be a strong alternative to teacher—centred approaches.

5.2. Conclusion

The study explored the potential of Exploratory Practice in develop—
ing the speaking skills of Iraqi EFL learners. Findings from the quanti—
tative and qualitative data analysis show that EP plays a significant and
positive role in improving the confidence, fluency and interactivity of
learners’ speaking ability in English. The learners’ attitudes towards EP
were highly positive, and they considered it a purposeful and motivat—
ing strategy which caters to their linguistic and psychological needs.
The results revealed that EP stimulates more profound learner aware—
ness of speaking difficulties; it drives engagement and facilitates better
interaction in classrooms. The process of engaging students in reflec—
tive questioning, collaborative discussions and challenges helps the
learners to investigate what prevents them from learning and what
they could do about it. These advantages, both cognitive and social
in nature, positively affect performance in speaking. Specifically, they
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enhance the expression of ideas, confidence and communication.
Furthermore, this study shows that EP provides learner autonomy for
the students when they take charge of their learning. In the context
of Iraqi EFL where teacher—centered methods are still number one
choice, the move towards collaboratively and reflectively is particular—
ly valued. According to students, EP makes the learning process more
enjoyable, meaningful and less stressful, which in turn motivates them
to practice speaking with their peers in and outside the classroom.

In sum, this work confirms Exploratory Practice is an effective learn—
er—centred approach which significantly improves the speaking skills
of the Iraqi EFL learners. EP develops not only the linguistic ability but
also the learner’s confidence, motivation and problem-solving skills.
The study results suggest that EP can enhance the English language
teaching program in a way that promotes participatory, interactive,
engaging, and reflective learning; long after the end of the program.
This is in line with the modern practice of communicative language
teaching..
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Exploratory Practice Questionnaire
Quantitative Questionnaire Tables
Table 1: Exploratory Practice
Table 2: Speaking Skill Development

s

Item Statement 1.2 3 4 5
No.

B
4

Exploratory practice helped me understand my speaking
difficulties.

o8

2 I enjoy participating in exploratory activities during
speaking lessons.

3 Exploratory practice makes the lesson more interactive
and engaging.

4 Exploratory tasks encourage me to take responsibility for
my own learning.

5 | feel more motivated to speak English after engaging in
exploratory tasks.

Table 3: Classroom Interaction

&)1 Al Y19 dodadl oluslylll g &gy

Item Statement 12 3 4 5
No.
15 Exploratory practice helped me understand my
27 teacher’s expectations.
16 | feel more connected to my teacher during speaking
lessons.
Item Statement 12 3 4 5
No.
6 | feel more confident when speaking
English.
7 Exploratory practice reduced my fear of
making mistakes.
8 My speaking fluency has improved.
9 I can express my ideas more clearly in
English now.
10 | participate more effectively in speaking
activities.
0.9
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Table 4: Learner—Teacher Relationship

Item Statement 1/2(3 4|5
No.
1" Exploratory practice increased my interaction

with classmates.
12 | feel more comfortable working in pairs or

groups.
13 I collaborate better with my classmates during

speaking tasks.
14 I am more willing to initiate conversations in

English.

|

17 | receive more support from the teacher when

practicing speaking.

Table5: Qualitative Questionnaire

Item Question Student
No. Response
1 What did you like most about the exploratory practice
activities?
2 Which exploratory tasks were most helpful for improving your
speaking skills? Why? .
3 How did exploratory practice affect your confidence in speaking
English? N
4 What changes did you notice in your speaking fluency after the ,\z
activities? N
3
5 How did exploratory practice influence your communication
with classmates? +

-3
6 Did the activities help you express yourself better in English? 39
How? .
7 What challenges did you face during the exploratory practice =
tasks? °
8 What suggestions do you have for improving the activities in

the future?

<

9 What is your overall opinion about using exploratory practice to
improve speaking skills?

10 Would you recommend this approach to other EFL learners?
Why or why not?

CJL.»\).U\}

Responses for Quantitative Questionnaire:
The table 6 below shows one student’s responses using the Likert scale
(1=Strongly Disagree, 5=Strongly Agree).

daodal!

)

Item Statement (Short) Response ?‘u
No. }
1 Explotator)_/ _prac_tice helped me understand my 4 ;3:

speaking difficulties. "oy
2 I enjoy exploratory activities. 5 .
3 Lessons became more interactive. 4 N
4 I take more responsibility for my learning. 3 2
5 | feel more motivated to speak. 4
6 | feel more confident speaking English. 4
7 Less fear of mistakes. 3
8 My fluency improved. 4
9 I express ideas more clearly. 4
10 | participate more effectively. 5
1" More interaction with classmates. 4
12 Comfortable working in groups. 5
13 Better collaboration. 4
14 More willing to initiate conversations. 3
15 I understand teacher expectations better. 4
16 | feel more connected to the teacher. 3
17 I receive more support from the teacher. 4 v

AR



iy Sl dilud¥lg Arakall Solulylly gl sof 50S2 dluad
aY ¢ YU I3T.2 ) €€V Olizey dusald Lecdi (VA ) il

Student Responses to Exploratory Practice Questionnaire
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Fiugure 1
The chart illustrates that students’ responses generally tend toward
a positive direction, with most values ranging between 4 and 5.
This indicates a notable impact of exploratory practices in enhanc—

4

ing engagement, confidence, and oral participation. Some aspects,

L_é”'f’;

however, remain at a relatively neutral level—around 3—such as

'j.
g' responsibility—taking and initiative in speaking, which warrant
l deeper analytical discussion.
3 Likert Scale Responses Table 7
3 [Strongly . Neutral Strongly
;) em No./Statement (Short) Disagree Disagree |\ iher (ADree Agree
= 1 tor)_( !)racglce helped me understa4 3 5 4 4
g difficulties
- 2 | enjoy exploratory activities 5 4 5 5 4
0\
;;.u 3 Lessons became more interactive |4 3 4 4 3
-} 4 : tak(::- more responsibility for my|, 3 4 3 4
.32 earning
: o 5 | feel more motivated to speak 4 4 5 4 3
- | feel more confident speaking
6 English 4 3 5 4 4
27 7 Less fear of mistakes 3 2 4 3 3
8 My fluency improved 4 3 5 4 4
9 | express ideas more clearly 4 3 4 4 4
10 | participate more effectively 5 4 5 5 4
i 11 More interaction with classmates |4 3 5 4 4
12 IComfortable working in groups 5 4 5 5 4
13 Better collaboration 4 3 5 4 4
14 More yvilling to initiate3 3 " 3 3
iconversations
15 Ibunderstand teacher expectatlons4 3 5 4 4
etter
16 | feel more connected to the teacher3 2 4 3 3
17 | receive more support from the4 3 5 4 4
teacher
Average 3.94 3.35 4.65 4.0 3.71
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