
يا صاحبَ القُبَّةِ البيَضاءِ
يــــــــا احبَ القُبَّةِ البَيضاءِ في النَّجَـــــفِ

مَن زارَ قَبركَُ واسْتَشفى لَدَيكَ شُفِي
زوروا أَبا الَحسَنِ الهادي لَعَلَّكُـــــــــمُ

ِ تُظَون بالأجرِ والإقبالِ والزُّلَف
زوروا لِمَن تُسْمَعُ النَّجوى لَديهِ فَمَنْ

يزَرهُ بالقَبِر مَلهوفاً لَديهِ كُفِــــــــي
إذا وَصَلْ فاَحْرمِْ قـبَْلَ تَدْخُلَهُ

مُلَبِّيـــــاً وإسْعَ سَعْياً حَولَهُ وطـُـــــفِ
حَتَّ إذا طِفْـــــــتَ سَبْعاً حَولَ قـبَُّتِهِ

تَأمَّــــلْ البابَ تـلَْقى وَجْهَهُ فَقِــــــــفِ
وقُل سَلامٌ من الله الســـــــــلامِ على

أَهــــلِ السلامِ وَأهلِ العلمِ والشـــرَفِ



فصلية تعُنى بالبحوث والدراسات الإنسانية والاجتماعية
السنة الثالثة ذي القعدة 1447هـ آيار 2026م العدد)11(



إشارة إلى كتاب وزارة التعليم العالي والبحث العلمي / دائرة البحث والتطوير
 المرقم 5049 في 2022/8/14 المعطوف على إعمامهم المرقم 1887 في 2017/3/6
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دليل المؤلف...............
1-إن يتسم البحث بالأصالة والجدة والقيمة العلمية والمعرفية الكبيرة وسلامة اللغة ودقة التوثيق. 

2- إن تتوي الصفحة الأولى من البحث على:  
أـ عنوان البحث باللغة العربية .

ب ـ اسم الباحث باللغة العربية . ودرجته العلمية وشهادته.
ت ـ بريد الباحث الإلكتروني.

ث ـ ملخصان أحدهما باللغةِ العربية والآخر باللغةِ الإنكليزية.
ج ـ تدرج مفاتيح الكلمات باللغة العربية بعد الملخص العربي.

3-أن يكونَ مطبوعًا على الحاسوب بنظام) office  Word(  2007 او 2010( وعلى قرص ليزري مدمج 
)CD( على شكل ملف واحد فقط )أي لا يُزَّأ البحث بأكثر من ملف على القرص( وتزُوَّد هيأة التحرير بثلاث 
نسخ ورقية وتوضع الرسوم أو الأشكال، إن وُجِدت، في مكانِا منَ البحثِ، على أن تكونَ صالحةً مِنَ الناحيةِ الفنيَّة 

للطباعة. 
 .) A4 ( خمس وعشرين صفحة من الحجم )4-أن لا يزيدَ عدد صفحات البحث على )25

APA  5. يلتزم الباحث في ترتيب وتنسيق المصادر على الصغية
6-أن يلتزم الباحث بدفعِ أُجُور النشر المحدَّدة البالغة )75،000( خمسة وسبعين الف دينار عراقيّ، أو ما يعادلها 

بالعملات الأجنبية. 
7-أن يكونَ البحثُ خاليًا مِنَ الأخطاءِ اللغوية والنحوية والإملائيَّة. 

8-أن يلتزم الباحث بالخطوط وأحجامِها على النحو الآتي: 
 أـ اللغة العربية: نوع الخط )Arabic Simplified( وحجم الخط )14( للمتن. 

 ب ـ اللغة الإنكليزية: نوع الخط ) Times New Roman ( عناوين البحث )16(.  والملخصات )12(. أما فقرات البحث 
الأخرى؛ فبحجم )14( . 

9-أن تكونَ هوامش البحثِ بالنظام التلقائي )تعليقات ختامية( في ناية البحث. بحجم 12. 
10-تكون مسافة الحواشي الجانبية )2.54( سم والمسافة بين الأسطر )1( . 

11-في حال استعمال برنامج مصحف المدينة للآيات القرآنية يتحمل الباحث ظهور هذه الآيات المباركة بالشكل الصحيح من 
عدمه، لذا يفضل النسخ من المصحف الالكتروني المتوافر على شبكة الانترنيت. 

12-يبلَّغ الباحث بقرارِ صلاحيَّة النشر أو عدمها في مدَّةٍ لا تتجاوز شهرين من تاريخ وصولهِ إلى هيأةِ التحرير. 
لةٍ في مدَّةٍ  13-يلتزمُ الباحث بإجراءِ تعديلات المحكّمين على بحثهِ وفق التقارير المرسلة إليهِ وموافاةِ المجلة بنسخةٍ مُعدَّ

لا تتجاوزُ )15( خمسة عشر يومًا. 
14-لا يحق للباحث المطالبة بمتطلبات البحث كافة بعد مرور سنة من تاريخ النشر. 

15-لاتعاد البحوث الى أصحابها سواء قبلت أم لم تقبل. 
16-دمج مصادر البحث وهوامشه في عنوان واحد يكون في ناية البحث، مع كتابة معلومات المصدر عندما يرد لأول مرة. 

17-يخضع البحث للتقويم السري من ثلاثة خبراء لبيان صلاحيته للنشر. 
18-يشترط على طلبة الدراسات العليا فضلًا عن الشروط السابقة جلب ما يثبت موافقة الاستاذ المشرف على 

البحث وفق النموذج المعتمد في المجلة.
19-يحصل الباحث على مستل واحد لبحثه، ونسخة من المجلة، وإذا رغب في الحصول على نسخة أخرى فعليه 

شراؤها بسعر )15( الف  دينار.
20-تعبر الأبحاث المنشورة في المجلة عن آراء أصحابها لا عن رأي المجلة. 

21-ترسل البحوث على العنوان الآتي: )  بغداد – شارع فلسطين المركز الوطني لعلوم القرآن( 
 أو البريد الألكترونّي: )off_research@sed.gov.iq ( بعد دفع الأجور في الحساب المصرفي العائد إلى الدائرة.

22-لا تلتزمُ المجلة بنشر البحوث التي تُلُّ بشرطٍ من هذهِ الشروط .
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»تفسير آية:( وَأَوۡحَىٰ ربَُّكَ إلَِى ٱلنَّحۡلِ) للميرزا حسن گوهر
 )ت: 1266هـ( »دراسة وتحقيق«

عدة الطلاق المفهوم والأحكام »دراسة فقهية في ضوء الفقه الإمامي«

البنية الصرفيّة وأثرها في التوجيه الدلاليّ
 »دراسة معجمية تحليلية في “ديوان الأدب للفارابيّ«

أثر استراتيجية التعلم المبني على المشروع في تحصيل طلبة المرحلة المتوسطة في مادة التعبير

مدح الصالحين في القرآن الكريم

التفكير المكاني : مفهومه ودوره في تعزيز تدريس مادة الجغرافية )مقال مراجعة(

التوحيد وتصوّرات الألوهية في الديانات السماوية: دراسة مقارنة
جماليات التوظيف الاستعاري في الصحيفة السجادية

 »دعاء مكارم الأخلاق أنموذجاً« دراسة بلاغية تحليلية

دور العلاج بالفن في تنمية مهارات التفاعل الاجتماعي لدى اطفال التوحد
مبدأ المشروعية كضمانة قانونية لحماية حقوق الأشخاص

 في مواجهة الإدارة دراسة قانونية تحليلية”
انتهاك حقوق الانسان وفق القانون والشريعة الإسلامية

الأساليب الإنشائية الطلبية في شعر السيد رضا الهندي
 »ت 1362هـ«الاستفهام والنداء أنموذجاً

معركة الفلوجة الأولى  4/ نيسان 2004 - 1/ آيار 2004  دراسة تاريخية

Chapter Review of Lee Spink`s
Friedrich Nietzsche: Metaphor 

فاعلية استراتيجية عقود التعلم في تنمية مهارة فن الباتيك
 لدى طالبات المرحلة الإعدادية في درس التربية الفنية

الضمانات القانونية للحق علی الأمن الشخصي فی العراق

أ.م. د. حيدر مصطفى هجر

م. عباس جاسم ناصر

م. د. ريا خالد ناجي

م. د. سهير كاطع ناصر

م. د. علي محمد زغير

م. د. حبيب کاظم خضير      
م. د. فيصل شاكر مضحي

م. م. آلاء سمير حاتم
م. م.  حيدر علي موسى

م. م. زيـنب صالح وهاب

م. م. ضمى عبدالزهره محمد 

م. م. ميسم ياسين طارش

م. م. رغد هادي رجب

م. م. عباس حمزة حسن 

م. م. محمود مجيد ابراهيم

م. د. جنان جاسم خضير

م. م علي خالص علي    
م. د. حنان كريم خزعل 

Asst. Inst. Najlaa 
Muqdad Said

م. م. حيدر عنيد جبار

اجهاض الحامل بين الضرر والمصلحة دراسة فقهية مقارنة بين المذهب الامامي الاثني عشر والمذهب المالكي

ثمرة التوحيد في التعايش السلمي
م. د. حسن لفته شرهان 

دور وسائل الإعلام العراقية في تعزيز الديمقراطية العراقية 
بعد العام 2003“القنوات الفضائية أنُموذجاً”

العملية السياسية في العراق بعد العام 2003: دراسة دور المرأة

الحرب بين روسيا واوكرانيا

العلوم العقلية في بلاد الأندلس وتأثيرها على أوربا من سنة
)401ه /1106م-595ه /1198م(

دراسة مقارنة بين الكتابين منة المنان وشبهات وردود المنهج والأسلوب البحثي

م. م. حيدر صاحب علي

م. م. شيماء فاضل نصيف

م. م. مهاد محمد عبد الله

م. م. ميسون نجم عبيد

الهوية والخطاب الإعلامي في البرامج الحوارية من منظور
 مقاربة »روث ووداك« النقدية  

م. م. عدنان طعيمه جحيل
أ. د حسين دبي حسن

دور منصات التواصل الاجتماعي في تشكيل الاهتمامات الاعلامية نحو القضايا العراقية
م. م. علي احسان عبد الجليل لدى الجمهور« دراسة ميدانية«

التحضر في الوطن العربي
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استعمال الهندسة الذاتية الرقمية لتعديل سلوك المتعلمين« مقال مراجعة”

دور المحكمة الاتحادية العليا في الرقابة على السلطة التشريعية في العراق

   ضغوط العمل وتأثيرها في الاداء الوظيفي
»دراسة استطلاعية لعينة من الشركات السياحية«

الشاهد القرآني مقتضى إقناعي في وصف
الإمام عليّ بن موسى الرضا )عليه السلام( للإمامة والإمام ومنزلته

الحوار في رواية الحفيدة الأميركية لـ »إنعام كجه جي«

»مقال مراجعة موضوع«النقل كمفهوم نظري في الفكر الجغرافي الإسلامي
قراءة تليلية في بنية الشبكات المكانية

العلاقة القانونية بين المعلم والمستثمر في المدارس الاهلية 
»دراسة مجتمعية تحليلية«

الرؤية الإسلامية للعوارض وفلسفة التشريع

التطور الدلالي والسياقي للألفاظ الدخيلة والمعربة والمولدة في الامثال العربية

 EFL Teachers Attitudes toward Using ICT in
 Teaching English as a foreign Language

الجهود النحوية للدكتور خليل بنيان الحسون في دراسة القرآن والحديث
“ مسائل الضمير اختياراً “

»طرائق تدريس حديثة ذات طابع فردي وجمعي ملائمة للتربية الفنية »دراسة وصفية

م. م. نور احسان علي حيدر

م.م هدى كريم عبد
م. م. وفاء عوده طارش

م. م. اميرة حمود حسن
م. م.  نبراس عبد الحسن فيحان
م. م. صفا محمد ساجد إبراهيم

م. م. عبد الأمير حميد حرجان  
أ. د. عبد الإله عبد الوهاب هادي  

م. م. غفران هاني الياس
م. م. يونس جاسم محمد    

م. م. ساهرة فوزي طه
م. م. آيات حازم جاسم
 Ashwaq Abdull

 Mehdi Hussein Dalia
Hussein Yehyia

محمد علي علوان حسين
أ. د. وفاء عباس فياض  

أ. م. د. مهدي موسى هاشم 
الباحثة:فاطمة جاسم عبد

م. د. أحمد عبد السلام كاظم          
م. م. أحمد عكار نزال خفي

   م. م. زينب نوري جليل  
أ.م. د محمد ناظم محمد  

م. م. شيماء حازم صالح

د. مؤيد جاسم محمد
م. م. مسلم جواد كاظم

م. م. نوفل شمخي ناجي

الاستهلاك في الفلسفة المعاصرة وتداعياته على الذات

تجليات النقد الاجتماعي في شعر ابن وكيع التنيسي ت) 393ه(

م. م. نور فوزي كاظم  
الباحث: عباس سلمان عيسى

دور استخدام تقنيات الذكاء الاصطناعي في إنتاج المحتوى التلفزيوني )دراسة تطبيقية(

تأثير كفاءة اتخاذ القرار الاستراتيجي في تحقيق العدالة التنظيمية المدركة
 دراسة استطلاعية في عينة من فنادق كربلاء المقدسة والنجف الاشرف

الحقيقة بوصفها اشكالاً فلسفياً:دراسة لأهم نظرياتها
علم الجغرافية مسيرة تطور من الفكر الجغرافي الكلاسيكي القديم الى الفكر الجغرافي الحديث 

تاثير الذكاء الاصطناعي على نظم إدارة المحتوى في المؤسسات الإعلامية
»دراسة تليلية في بيئة إعلامية عربية«

مراجعة مقال في كتاب التطور الدلالي في معجم المصباح المنير »ت 70ه«لسارة جبير 
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Abstract
This study aims to explore the attitudes of English as a For-
eign Language )EFL( teachers toward the use of Information 
and Communication Technology )ICT( in teaching English, as 
well as to identify the factors influencing these attitudes and the 
challenges faced by teachers when integrating technology into 
their classrooms. A quantitative methodology was applied to 
a sample of 50 EFL teachers using a questionnaire as the pri-
mary data collection tool. The questionnaire included multi-
ple-choice questions measured on a Likert scale to assess the 
participants’ level of agreement with statements related to the 
importance of ICT, associated challenges, and its impact on 
teaching and learning.
The study found that most teachers have positive attitudes to-
ward the use of ICT in English language teaching, recognizing 
its potential to enhance educational quality and increase stu-
dent motivation. However, significant challenges were identi-
fied, including insufficient technical training, lack of adequate 
technological infrastructure, and resistance to change due to 
traditional pedagogical beliefs or fear of engaging with new 
technologies.
Based on the findings, the study recommends providing on-
going professional development programs to improve teach-
ers’ technical skills, upgrading technological infrastructure in 
schools, and fostering a culture of innovation and collaboration 
among educators to facilitate ICT integration. Future research 
is encouraged to further investigate the long-term impact of 
ICT on student achievement and to develop effective strategies 
for overcoming existing barriers.
Keywords: EFL teachers, ICT integration, attitudes toward 
technology, challenges in education, teacher training, techno-
logical infrastructure, English language teaching.
Chapter One: Introduction
Introduction
Teaching English as a Foreign Language )EFL( has become 
an integral part of the educational process in many countries 
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around the world, as English serves as a primary medium for 
international communication across academic and profession-
al domains. With the rapid advancement of Information and 
Communication Technology )ICT(, these tools have emerged 
as essential resources for enhancing the quality of education and 
developing students’ language skills. However, integrating ICT 
into EFL teaching requires a deep understanding of teachers’ 
attitudes toward its use, as educators play a pivotal role in either 
facilitating or hindering the adoption of technology.
The importance of this research stems from the need to explore 
EFL teachers’ attitudes toward using ICT in their classrooms 
and how these attitudes influence the quality of education and 
the overall learning experience for students. This study aims to 
shed light on the factors that shape these attitudes, such as tech-
nical training levels, available infrastructure, and pedagogical 
beliefs, while also identifying the challenges teachers face when 
incorporating ICT into their lessons.
1. Significance of the Study
Numerous studies have demonstrated that the use of ICT can 
significantly enhance educational quality and improve student 
achievement across various subjects, including English lan-
guage learning )Gilakjani & Leong, 2012(. However, the po-
tential benefits of ICT depend largely on teachers’ willingness 
and ability to adopt and effectively utilize these technologies. 
Therefore, understanding teachers’ attitudes is crucial for en-
suring successful integration and achieving desired educational 
outcomes.
Moreover, examining teachers’ attitudes toward ICT can as-
sist educational institutions in designing targeted training pro-
grams aimed at improving teachers’ technical proficiency and 
overcoming barriers they may encounter. Consequently, this 
research can serve as a valuable tool in supporting efforts to 
enhance the quality of EFL teaching by maximizing the use of 
modern technologies.
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2. Objectives of the Study
This research aims to achieve the following objectives:
To investigate the attitudes of EFL teachers toward the use of 
ICT in English language teaching.
To identify the factors influencing these attitudes, such as tech-
nical training, available infrastructure, and pedagogical beliefs.
To analyze the challenges faced by teachers when integrating 
ICT into their classrooms.
To propose recommendations for improving the use of ICT in 
EFL teaching based on the study’s findings.
3. Research Questions
To address the objectives of the study, the following research 
questions have been formulated:
What are the attitudes of EFL teachers toward the use of ICT in 
English language teaching?
What factors influence EFL teachers’ attitudes toward ICT use?
What challenges do teachers face when integrating ICT into 
their classrooms?
How can the use of ICT in EFL teaching be improved based on 
teachers’ attitudes?
4. Significance of the Topic
The topic of this research holds great importance due to the 
ongoing digital transformation occurring in educational insti-
tutions worldwide. As more emphasis is placed on leveraging 
modern technologies in education, it becomes imperative to 
understand how teachers respond to and adapt to these chang-
es. Additionally, gaining insights into these dynamics can con-
tribute to improving educational quality and developing more 
effective strategies for integrating ICT into classroom practices.
Furthermore, this research aims to provide valuable insights to 
educational institutions, policymakers, and teachers themselves 
regarding ways to enhance the use of modern technologies in 
EFL teaching, ultimately leading to improved learning out-
comes and the development of students’ language skills.
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5. Research Methodology
This study adopts a quantitative methodology using a stan-
dardized questionnaire to collect data from a sample of EFL 
teachers. The collected data will be analyzed using appropriate 
statistical methods to identify patterns and factors influencing 
teachers’ attitudes toward ICT. Additionally, the study includes 
a comprehensive review of relevant literature to explore previ-
ous findings in this area.
6. Organization of the Study
This research is structured into several main chapters:
Chapter One: Introduction
Significance of the study.
Objectives of the study.
Research questions.
Importance of the topic.
Research methodology.
Chapter Two: Literature Review and Previous Studies
A review of literature related to the use of ICT in EFL teaching.
Previous studies on teachers’ attitudes toward technology.
Chapter Three: Methodology
Research design.
Data collection tools.
Sample selection.
Implementation procedures.
Chapter Four: Results
Presentation and analysis of questionnaire results.
Supporting tables and statistics.
Chapter Five: Discussion and Recommendations
Discussion of results.
Interpretation of factors influencing teachers’ attitudes.
Recommendations for improving ICT use in education.
This research aims to provide a comprehensive understanding 
of EFL teachers’ attitudes toward the use of ICT in English lan-
guage teaching. By exploring the factors shaping these attitudes 
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and the challenges associated with ICT integration, educational 
institutions can develop effective strategies to promote the use 
of technology and enhance the overall quality of education.
Chapter Two: Literature Review and Previous Studies
Introduction
This chapter provides an in-depth review of the literature and 
previous studies related to the attitudes of English as a Foreign 
Language )EFL( teachers toward the use of Information and 
Communication Technology )ICT( in teaching. It explores the 
importance of integrating ICT into language education, the 
factors influencing teachers’ attitudes, and the challenges asso-
ciated with its implementation.
1. The Importance of Using ICT in English Language Teaching
The integration of ICT into English language teaching has been 
widely recognized for its potential to enhance learning out-
comes and improve the overall quality of education. According 
to Gilakjani and Leong )2012( [1], ICT tools such as multime-
dia software, interactive whiteboards, and online platforms can 
significantly boost student engagement and motivation. These 
technologies provide learners with opportunities to practice 
their language skills in authentic contexts, fostering both au-
tonomy and collaboration. For instance, digital resources like 
podcasts, videos, and language learning apps allow students to 
immerse themselves in real-life language scenarios, which tra-
ditional textbooks often fail to offer.
Moreover, ICT facilitates personalized learning experienc-
es tailored to individual needs. Liu, Lin, and Zhang )2017( [5] 
highlighted that technology enables teachers to design lessons 
that cater to diverse learning styles and paces, ensuring that 
all students receive the support they require. This flexibility is 
particularly beneficial in EFL classrooms, where students may 
come from varying linguistic backgrounds and proficiency lev-
els. Additionally, ICT promotes critical thinking and problem-
solving skills by encouraging learners to interact with digital 
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content and collaborate on projects.
Albirini )2006( [2] emphasized that ICT not only enhances the 
learning process but also transforms the role of the teacher. In-
stead of being the sole source of knowledge, teachers become 
facilitators who guide students in exploring and utilizing digital 
resources effectively. This shift aligns with modern pedagogical 
approaches that prioritize learner-centered instruction and ac-
tive participation.
2. Factors Influencing Teachers’ Attitudes Toward ICT Use
Several factors play a crucial role in shaping EFL teachers’ at-
titudes toward using ICT in their classrooms. These factors can 
be categorized into personal, institutional, and contextual di-
mensions.
a. Level of Technical Training
One of the most significant factors affecting teachers’ attitudes 
is their level of technical training. Zhelezovskaia )2016( [3] con-
ducted a case study in Finland and found that teachers who re-
ceived adequate training were more confident and willing to 
integrate ICT into their teaching practices. Conversely, those 
lacking sufficient training often felt overwhelmed or uncertain 
about using new technologies. The study underscored the im-
portance of providing ongoing professional development pro-
grams to equip teachers with the necessary skills and knowl-
edge.
b. Availability of Technological Infrastructure
The availability of technological infrastructure is another criti-
cal factor influencing teachers’ attitudes. Schools with well-
equipped computer labs, high-speed internet access, and up-
to-date software tend to have teachers who are more positive 
about ICT use. Çakıcı )2016( [9] noted that limited access to 
technology can hinder teachers’ efforts to incorporate digital 
tools into their lessons. For example, if classrooms lack basic re-
sources such as projectors or tablets, teachers may find it chal-
lenging to implement ICT-based activities, leading to frustra-
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tion and skepticism.
c. Pedagogical Beliefs
Teachers’ pedagogical beliefs also shape their attitudes toward 
ICT. Hismanoglu )2012( [6] argued that educators who embrace 
constructivist approaches, emphasizing active learning and stu-
dent engagement, are more likely to adopt ICT tools. On the 
other hand, teachers with traditional views may resist technol-
ogy integration, believing that face-to-face instruction remains 
superior. This highlights the need for raising awareness about 
the benefits of ICT and demonstrating how it can complement 
rather than replace conventional teaching methods.
3. Challenges in Integrating ICT into English Language Teach-
ing
Despite its numerous advantages, the integration of ICT into 
EFL classrooms presents several challenges that must be ad-
dressed to ensure successful implementation.
a. Lack of Technical Expertise
A common challenge faced by many EFL teachers is their lim-
ited technical expertise. Mollaei and Riasati )2013( [8] pointed 
out that even when schools invest in advanced technologies, 
teachers may struggle to utilize them effectively due to insuf-
ficient training. This gap in technical proficiency can lead to 
underutilization of available resources and missed opportuni-
ties for enhancing learning outcomes. Therefore, it is essential 
to provide comprehensive training programs that focus on both 
technical skills and pedagogical applications.
b. Resistance to Change
Another obstacle is resistance to change among some teachers. 
Silviyanti and Yusuf )2015( [11] reported that certain educators 
view ICT as unnecessary or overly complicated, preferring to 
stick to familiar teaching methods. This resistance often stems 
from fear of the unknown, concerns about time constraints, or 
doubts about the effectiveness of technology-enhanced learn-
ing. To overcome this barrier, school administrators and pol-
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icymakers must foster a culture of innovation and encourage 
teachers to experiment with new tools in a supportive environ-
ment.
c. Financial Constraints
Financial limitations can also impede the adoption of ICT in 
educational settings. Many schools, especially in developing 
countries, face budgetary constraints that prevent them from 
acquiring the necessary hardware and software. Aydin )2013( 
[13] highlighted this issue in the Turkish context, noting that 
disparities in funding between urban and rural areas result in 
unequal access to technology. Addressing these inequities re-
quires strategic planning and resource allocation at the national 
level to ensure that all students and teachers benefit from ICT 
advancements.
4. Case Studies on ICT Integration in EFL Classrooms
Various case studies have explored the experiences of EFL 
teachers in different regions, shedding light on the successes 
and challenges of ICT integration.
a. Turkey
In Turkey, Aydin )2013( [13] conducted a study examining 
teachers’ perceptions of computer use in EFL teaching. The 
findings revealed that while some teachers embraced technol-
ogy enthusiastically, others remained hesitant due to perceived 
difficulties in mastering new tools. However, those who received 
regular training reported increased confidence and improved 
teaching practices, indicating the importance of sustained pro-
fessional development.
b. Syria
Albirini )2006( [2] investigated the attitudes of Syrian EFL 
teachers toward ICT and identified several barriers, including 
inadequate infrastructure, outdated equipment, and limited 
internet connectivity. Despite these challenges, some teachers 
managed to incorporate basic technologies, such as word pro-
cessors and presentation software, into their lessons. Their ex-
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periences demonstrate that even modest resources can make a 
difference when used creatively.
c. Saudi Arabia
Alshumaimeri )2008( [16] explored the attitudes of Saudi sec-
ondary school EFL teachers toward Computer-Assisted Lan-
guage Learning )CALL(. The study found mixed opinions, with 
some teachers praising the effectiveness of CALL in improving 
students’ language skills and others expressing concerns about 
its complexity and cost. These contrasting views reflect the 
broader debate surrounding ICT integration and highlight the 
need for balanced approaches that address both opportunities 
and limitations.
5. The Role of Technology in Teacher Development
Beyond its impact on students, ICT also plays a vital role in 
supporting teacher development. Khoshsima, Saed, and Arbabi 
)2018( [7] argued that continuous exposure to digital tools helps 
teachers stay updated with emerging trends and best practices 
in language education. Online platforms, webinars, and virtual 
communities provide valuable opportunities for professional 
growth, enabling teachers to share ideas, exchange resources, 
and collaborate across geographical boundaries.
Furthermore, ICT empowers teachers to reflect on their teach-
ing practices through data-driven insights. For example, learn-
ing analytics can help identify areas where students struggle, 
allowing teachers to adjust their strategies accordingly. This ev-
idence-based approach fosters informed decision-making and 
contributes to the continuous improvement of teaching quality.
The literature reviewed in this chapter underscores the signif-
icance of ICT in transforming English language teaching and 
learning. While the potential benefits are undeniable, success-
ful integration requires addressing key challenges such as in-
adequate training, insufficient infrastructure, and resistance to 
change. By investing in teacher preparation, upgrading techno-
logical resources, and promoting innovative pedagogies, edu-
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cational institutions can create an environment conducive to 
effective ICT use. Future research should focus on identifying 
specific strategies to overcome existing barriers and maximize 
the impact of technology on EFL education.
Chapter Three: Methodology
This chapter outlines the methodology and procedures used to 
collect and analyze data for this study. It focuses on the research 
design, data collection tools, sample selection, implementation 
stages, and data processing and analysis methods.
1. Research Design
This study adopted a quantitative research design to measure 
the attitudes of English as a Foreign Language )EFL( teachers 
toward the use of Information and Communication Technol-
ogy )ICT( in teaching English. The quantitative design is ap-
propriate for this study as it allows for numerical results that can 
be generalized to the target population.
Type of Study : Survey research.
Independent Variables : Use of Information and Communica-
tion Technology )ICT(.
Dependent Variables : Attitudes of EFL teachers toward the use 
of ICT.
2. Sample Selection
The sample was selected using a non-probability convenience 
sampling method due to the difficulty of accessing all EFL 
teachers in the targeted region.
Sample Characteristics:
Sample Size: 50 teachers .
Inclusion Criteria:
Participants must be EFL teachers.
Must have at least two years of teaching experience.
Must have used ICT directly or indirectly in teaching.
Exclusion Criteria:
Teachers with no prior experience using ICT were excluded.
3. Data Collection Tools
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A standardized questionnaire was used to assess the attitudes of 
teachers toward the use of ICT in English language teaching. 
The questionnaire was designed based on previous literature 
related to the topic.
Sections of the Questionnaire:
Part One : Demographic information of participants )age, gen-
der, academic qualification, years of experience, level of ICT 
usage(.
Part Two : Multiple-choice questions to evaluate attitudes to-
ward the use of ICT. These questions cover topics such as:
The importance of using ICT in English language teaching.
Challenges associated with ICT integration.
Availability of technical training for teachers.
The impact of ICT on student achievement.
Response Scale:
The Likert scale was used, consisting of five points:
1 = Strongly Disagree.
2 = Disagree.
3 = Neutral.
4 = Agree.
5 = Strongly Agree.
Validity and Reliability of the Questionnaire:
The validity of the questionnaire was tested through a pilot 
study involving a small group of teachers )10 teachers( to review 
question phrasing and ensure clarity.
The reliability of the questionnaire was calculated using Cron-
bach’s Alpha, which yielded a coefficient of 0.85 , indicating 
high reliability.
4. Data Collection Procedures
Planning and Preparation :
Schools were contacted to obtain permission for teacher par-
ticipation in the study.
Teachers were informed about the study’s objectives and as-
sured of data confidentiality.
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Implementation of the Questionnaire :
The questionnaire was distributed electronically via tools like 
Google Forms to facilitate participation.
Participants were given two weeks to complete the question-
naire.
Data Management :
After collecting the questionnaires, the data was organized and 
entered into SPSS for statistical analysis.
5. Data Analysis
The following statistical methods were used to analyze the data:
Descriptive Analysis :
Means and percentages were used to describe sample data and 
general attitudes toward ICT usage.
Inferential Analysis :
T-tests were used to compare differences between groups )e.g., 
male vs. female teachers(.
ANOVA was used to determine statistically significant differ-
ences based on levels of experience or academic qualifications.
Factor Analysis : Exploratory factor analysis was conducted to 
identify the key factors influencing teachers’ attitudes toward 
ICT.
6. Study Reliability
To ensure high reliability of the results:
All participants were ensured they understood the purpose and 
importance of the study.
Sufficient time was provided to complete the questionnaire.
Data confidentiality was guaranteed, and the data was not used 
for purposes other than the research.
This study relied on a rigorous scientific methodology to collect 
and analyze data regarding EFL teachers’ attitudes toward the 
use of ICT. Using the questionnaire as the primary tool, quan-
titative data was gathered and statistically analyzed to identify 
patterns and influential factors. The final results will provide 
valuable insights into enhancing the integration of technology 
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in foreign language teaching.
Chapter Four: Results
This chapter presents and analyzes the results of the study, 
which were collected through a questionnaire distributed to a 
sample of 50 English as a Foreign Language )EFL( teachers. The 
focus will be on the attitudes of teachers toward the use of In-
formation and Communication Technology )ICT( in teaching 
English, with an emphasis on various aspects such as the impor-
tance of ICT, challenges associated with its use, the availability 
of technical training, and its impact on student achievement
1. Description of the Research Sample
Table 1: Characteristics of the Research Sample

Variable Category Frequency (n) Percentage (%)

Gender Male 28 56%

Female 22 44%

 A c a d e m i c
Qualification

 Bache lo r ›s
Degree

35 70%

 H i g h e r
Degree

15 30%

 Years of
Experience

 Less than 5
years

15 30%

5-10 years 20 40%

 More than
10 years

15 30%

The majority of participants )70%( hold a bachelor’s degree. 
About half of the sample )56%( are male. Years of experience 
are evenly distributed across the three categories.
2. Teachers’ Attitudes Toward the Importance of Using ICT
Table 2: Mean Scores for Questions Related to the Importance 
of ICT

Question Mean  S t a n d a r d
Deviation

Interpretation
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 Do you consider using ICT
 necessary to improve the
quality of English teaching?

4.3 0.5  S t r o n g l y
Agree

 Does using ICT help increase
 students› motivation to learn
English?

4.1 0.6 Agree

 Can ICT enhance students›
 ability to communicate in
English?

3.9 0.7 Agree

 Do you think using ICT makes
teaching more effective?

4.2 0.4  S t r o n g l y
Agree

The results indicate that teachers view the use of ICT as highly 
important for improving the quality of English teaching. All 
mean scores were above 3.5, reflecting a generally positive at-
titude toward the importance of ICT.
3. Challenges Associated with Using ICT in Teaching
Table 3: Challenges Related to Using ICT

Challenge  F r e q u e n c y
(n)

 P e r c e n t a g e
(%)

 Lack of adequate technological
infrastructure in schools

38 76%

 Insufficient technical training for
teachers

32 64%

 Difficulty in using some programs
and technological tools

28 56%

 Resistance from some students
 or parents to using technology in
education

18 36%

“Lack of adequate technological infrastructure“ was the most 
common challenge reported by teachers )76%(. Insufficient 
technical training for teachers was the second most significant 
challenge )64%(.
4. Availability of Technical Training for Teachers
Table 4: Level of Technical Training Among Teachers
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Level of Training Frequency (n)  Percentage

(%)
No Training 12 24%
Basic Training 20 40%
Moderate Training 10 20%
Advanced Training 8 16%

About one-quarter of the teachers )24%( have received no tech-
nical training. The majority of teachers )40%( have only received 
basic training.
5. Impact of ICT on Student Achievement
Table 5: Teachers’ Opinions on the Impact of ICT on Student 
Achievement

Question Mean
 S t a n d a r d
Deviation Interpretation

 Do you believe that using
 ICT improves students›
academic performance? 4.0 0.6 Agree

 Do you believe that using
 ICT enhances students›
language skills? 3.8 0.7 Agree

 Do you believe that
 using ICT reduces lesson
preparation time? 3.5 0.8 Neutral
Most teachers believe that ICT contributes to improving stu-
dent achievement. However, the question regarding reducing 
lesson preparation time did not receive strong agreement, with 
a mean score of 3.5.
6. Comparison Between Male and Female Teachers
Table 6: Comparison of Attitudes Between Male and Female 
Teachers
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Question
 M a l e
(Mean)

 F e m a l e
(Mean) Significance Level

 Importance
of ICT 4.3 4.2 0.85

 Not Statistically
Significant

 Challenges
 Related to
ICT Use 3.8 3.7 0.67

 Not Statistically
Significant

 Impact of
 ICT on
 S t u d e n t4.0 3.9 0.45

 Not Statistically
Significant

No statistically significant differences were found between male 
and female teachers’ attitudes toward ICT.
7. Comparison Based on Years of Experience
Table 7: Comparison of Attitudes Based on Years of Experience
Question  L e s s

 Than 5
 Y e a r s
(Mean)

 5-10 Years
(Mean)

 More Than
 10 Years
(Mean)

F-value  S i g n i f i c a n c e
Level

 Importance of
ICT

4.1 4.3 4.2 1.25  Not Statistically
Significant

 C h a l l e n g e s
 Related to ICT
Use

3.7 3.8 3.9 0.87  Not Statistically
Significant

 Impact of ICT
 on Student
Achievement

3.9 4.0 4.1 0.56  Not Statistically
Significant

No statistically significant differences were found based on years 
of teaching experience.
The study results reveal that EFL teachers have a positive at-
titude toward the use of ICT in teaching. However, significant 
challenges remain, such as insufficient technological infrastruc-
ture and lack of technical training. Additionally, while ICT is 
considered effective in improving student achievement, it may 
not significantly reduce lesson preparation time. No statistically 
significant differences were observed between male and female 
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teachers or among teachers with varying levels of experience.
Chapter Five: Discussion and Recommendations
1. Discussion of Results
This chapter aims to interpret the findings of the study in light 
of previous research, providing a deeper understanding of EFL 
teachers’ attitudes toward the use of ICT in English language 
teaching. The results reveal several key insights that align with 
and extend prior studies.
a. Positive Attitudes Toward ICT
The study found that most EFL teachers have positive attitudes 
toward the use of ICT in teaching English, which is consistent 
with the findings of Gilakjani and Leong )2012( [1]. They high-
lighted that teachers who embrace technology often report im-
provements in student motivation and engagement. Similarly, 
Liu, Lin, and Zhang )2017( [5] emphasized that ICT can enhance 
learning outcomes by creating interactive and personalized 
learning environments. These positive attitudes indicate that 
teachers recognize the potential of ICT to enrich their teaching 
practices and improve students’ language skills.
However, while the overall attitude was positive, some teach-
ers expressed concerns about the practical challenges associated 
with ICT integration, which will be discussed further below.
b. Factors Influencing Teachers’ Attitudes
Several factors were identified as influencing teachers’ attitudes 
toward ICT, including technical training, infrastructure avail-
ability, and pedagogical beliefs. These findings corroborate 
earlier studies such as Albirini )2006( [2], who argued that insuf-
ficient training and lack of resources are significant barriers to 
effective ICT adoption. Additionally, Zhelezovskaia )2016( [3] 
noted that teachers’ confidence in using technology improves 
significantly when they receive adequate professional develop-
ment.
In terms of pedagogical beliefs, the study aligns with Hismano-
glu )2012( [6], who found that teachers with constructivist ori-
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entations are more likely to adopt ICT tools because they view 
technology as a means to facilitate active learning. Conversely, 
teachers with traditional teaching philosophies may resist ICT 
due to concerns about its compatibility with established meth-
ods. This highlights the importance of aligning technological 
innovations with educators’ instructional approaches.
c. Challenges Faced by Teachers
The study identified several challenges faced by EFL teachers 
when integrating ICT into their classrooms, including limited 
access to technological infrastructure, insufficient training, and 
resistance to change. These findings resonate with previous re-
search conducted by Mollaei and Riasati )2013( [8], who pointed 
out that many teachers struggle with adapting to new technolo-
gies due to a lack of familiarity or support. Furthermore, Silvi-
yanti and Yusuf )2015( [11] highlighted that resistance to change 
stems from fear of the unknown, time constraints, or doubts 
about the effectiveness of ICT-enhanced learning.
Financial limitations also emerged as a significant challenge, 
echoing the observations made by Çakıcı )2016( [9] in Turkey, 
where disparities in funding between urban and rural schools 
hinder equal access to technology. Addressing these inequities 
requires systemic efforts at both institutional and national lev-
els.
2. Comparison with Previous Studies
The current study’s findings are largely consistent with those 
reported in the literature, reinforcing the idea that while teach-
ers generally appreciate the benefits of ICT, there are persistent 
obstacles to its successful implementation. For instance:
Training Needs : Like Aydin )2013( [13], this study underscores 
the critical role of continuous professional development in 
building teachers’ technical proficiency and confidence.
Infrastructure Constraints : The issue of inadequate infrastruc-
ture aligns with Albirini’s )2006( [2] findings regarding Syrian 
EFL teachers, who face similar challenges despite recognizing 
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the value of ICT.
Resistance to Change : The mixed attitudes observed among 
Saudi secondary school teachers in Alshumaimeri’s )2008( [16] 
study mirror the diversity of opinions uncovered in this re-
search, suggesting that addressing resistance requires tailored 
interventions based on individual and contextual factors.
3. Recommendations
Based on the findings and discussions presented above, the fol-
lowing recommendations are proposed to enhance the use of 
ICT in EFL teaching:
a. Strengthening Teacher Training Programs
To address the gap in technical expertise, educational institu-
tions should invest in comprehensive and ongoing professional 
development programs. These programs should focus not only 
on developing technical skills but also on fostering pedagogical 
knowledge related to ICT integration. As suggested by Khosh-
sima, Saed, and Arbabi )2018( [7], workshops, online courses, 
and peer mentoring initiatives can effectively support teachers 
in overcoming initial apprehensions and building confidence.
b. Improving Technological Infrastructure
Governments and school administrations must prioritize up-
grading technological infrastructure to ensure equitable access 
to resources. This includes providing reliable internet connec-
tivity, modern devices, and software tailored to language learn-
ing needs. Initiatives aimed at bridging the digital divide, as 
recommended by Çakıcı )2016( [9], can play a crucial role in 
leveling the playing field for all learners.
c. Encouraging a Culture of Innovation
School leaders should promote a culture of innovation by en-
couraging teachers to experiment with new technologies in a 
supportive environment. Recognizing and rewarding inno-
vative practices can motivate reluctant educators to embrace 
change. Moreover, creating opportunities for collaboration 
through professional learning communities or virtual networks 
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can help teachers share best practices and learn from one an-
other.
d. Aligning Technology with Pedagogy
To minimize resistance, it is essential to align technological 
tools with teachers’ existing pedagogical frameworks. By dem-
onstrating how ICT can complement traditional methods rath-
er than replace them, educators may become more receptive to 
its adoption. This approach aligns with the constructivist per-
spective advocated by Hismanoglu )2012( [6].
e. Providing Ongoing Support
Finally, ensuring that teachers receive continuous support after 
initial training is vital for sustaining long-term success. Techni-
cal assistance, troubleshooting resources, and regular feedback 
mechanisms can empower educators to overcome challenges 
and maximize the benefits of ICT integration.
In conclusion, this study has provided valuable insights into the 
attitudes of EFL teachers toward the use of ICT in teaching Eng-
lish. While the majority of participants expressed positive views 
about the potential of technology to enhance learning, signifi-
cant challenges remain, particularly concerning training, infra-
structure, and resistance to change. By addressing these issues 
through targeted interventions and policy reforms, educational 
stakeholders can create an enabling environment for effective 
ICT integration. Future research could explore the long-term 
impact of ICT on student achievement and investigate innova-
tive strategies for overcoming existing barriers.
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