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Abstract

Even though Communicative Langnage Teaching is generally
adopted by ministry of education in Iraq as one of the most ef-
fective approaches in English language teaching, there are still a
number of ambiguities about it. The present study examined the
EFL teachers and students’ attitudes towards the use of CLT de-
merits on nsing the E-leamming in the context of Iraq. Therefore,
in a mixed-methods study design, the researcher, in the quantita-
tive phase, conducted a survey by distribution and in the gualita-
tive phase of the study, the researcher conducted an interview in
order to ask the Iraqi EFL teachers and students® attitudes towards
the use of CLT as a teaching method inE-learning. Moreover,
the participants of the present study included 60 EFL Iraqi males
and female teachers and Iraqgi males and female students. The
findings, revealed that both stndents and teachers think that CLT
are useful devices for enhancing teaching and learning processes
and both groups expressed their positive opinions about the con-
tribution of this technology, as well as its demerits in upholding
the E-learning as an up-to-date tools of langnage learning. Ac-
cordingly, although 36% of the teachers in this study report that
they feel comfortable in using CLT without any training, 48% of
the respondents said that familiarity with CLT makes them feel
uncomfortable. All in all. these results indicate that a fairly large
group of the participating teachers seems to have found CLT not
difficult to use in teaching and learning process. It can be implied
that CLT should be involved in the teaching process as much as
possible, it depends on the level of those in charge to handle it.
Keywords: Cormmmmicative Language Teaching, Electronic [eaming,
Iraqi EFL Smdents , Iraqi
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Chapter One: Introduction: ‘
1.1. Background of the study
With the advent of globalization, the “ideal local speaker’ thought
has been on fast decrease English dialect is assumed to serve the
reason of non-native English speakers who presently dwarf lo-
cal speakers. Since its imitiation, the defenders of CLT have been
blowing truompets to demonstrate its adequacy in ELT . In spite of
the tact that the matter is for the most part in favor of applving the
CLT approach in an EFL classroom. a few feedback has been laid
against it, which is, for the foremost portion, defended when we
assess its nsage in such nations as Korea, China, Japan. Bangladesh
and Vietnam where EFL instructing confronted a parcel of obsta—
cles caused by neighborhood conditions. Chowdhry (2010) com-
posed “when CLT was presented, the English as a ontside dialect
(EFL) setting in which it would unavoidably be connected was not
considered”. As Ramanathan (1999} moreover attested “the much
declared and well known theories (1.e. CLT) concocted within the
inner—circle of nations may or may not be congruous with the
educating conditions .
In spite of the fact that educating ought to never be stagnant, a
paradigmatic move in instructing technique can cause a add up to
collapse in dialect instructing. ESL EFL essentially takes a cross-
national and multi-cultural perspective, which needs to consid-
er neighborhood Needs and Socio-economic conditions. There
must be a sort of interaction between the instructor and his un-
derstudies and this association ought to be coordinate and physi-
cal. So that we need to demonstrate that online instructions made
a few deficiency in utilizing this strategy.
In addition, interactive media alludes to computer-mediated
data that’s displayed concurrently in more than one medium [t
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comprises of a few, but not fundamentally all, of the taking after
components: content: still realistic pictures: movement design:
livelinesss; hypermedia: photos; video; sound (i e. sounds, music
and portraval). Mixed media can bolster different representations
of the same piece of data in a assortiment of groups. This has a few
suggestions for learning (Ke, 2008) Besides, multimedia and Edu-
cation as another concept, needs the advancement of technol-
ogy has made a significant impact on the evolvement of teaching
methods from traditional face-to-face teaching to computer-
based learning (CBL) or e-learning systems at all levels of educa-
tion Modern education and commmunication environments can
offer alternative ways in the learning process.

However, as the next dependent variable of the study, E-learn-
ing is the provision of educational content in various fields to
the learner electronically via a computer or the Internet, so that
he can interact with this content and with the teacher and with
his peers synchronously or asynchronously, as well as learning in
a time, place and speed that suits his circumstances and abilities,
with the possibility of managing this learning In the same elec-
tronic ways in which it was introduced It can be defined by sev-
eral definitions, -including an educational system to provide edu-
cational or training programs to learners or trainees at anytime
and anywhere using interactive information and communication
technologies such as (internet, intranet, radio, local or satellite TV
channels, CDs, telephone, email, computers, teleconferencing to
provide a multi-resource interactive teaching/learning environ-
ment in a synchronous or asynchronous way in the classroom or
remotely without committing to a specific place based on self-
learning and interaction between learner and teacher.

Therefore, the present study in tends to open new horizons on
the concept of cormrmmunicative method and its disadvantages in
implementing the E-learning among the Iraqi EFL learning.
1.2. Statement of the Problem
Iraq may be a mmltilingual country with about two living dia-
lects. English. in show disdain toward of the truth that not talked
as to begin with dialect, is the basic assistant lingo to memeorize
for instruction, exchange, traveling abroad or other needs. Eng-
lish is teaching as a compulsory subject from grades one to twelve
£7 Y in Iraq. English is educating as a exterior lingo. English in Iraq

V£ £V Suadl (o3 R Ly

Ll 2

P (V)i aY e ¥

1
T




S Mol (1 1)3usdl dplamr Y1g LY Sollyully Sigomdly oo dolusd
aY YR LT A £ EY sdadll o3 B L

need to be teaching from a conmnected historical nnderpinnings
point of see (Jilani, 2004). There need to be a interface in what
the understudies learn inside the classroom and in their honest to
goodness life circumstances.

Besides, English is considered as a outside dialect in Iraq. Be tha
as it may a few misinterpretations moreover win approximately
its status as a rermmote or moment dialect. CLT approach is pres-
ently being connected in numerous non-native nations where
English contains a remote langnage (FL) introduction. For a clear
understanding of the circumstance of English langunage Instruct—
ing (ELT) in an EFL setting, we ought to take a careless see at a
few of the nations where it is being actualized

Finally, the diagnosed problem is that CLT implementation
sounds to be difficult to be implemented in the targeted and the
demerits of this approach for handling E- leamning-based ap-
proach is the pivotal concern of this study.

]
T}
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1.3. Significant of the study i
The findings of the present study can be helpful since as it was :
stressed by Larsen-Freeman (2000), “methods should not be un- “q
derstood as prescriptions for classroom behavior and imposed e
. |
on teachers as a strict set of procedures to follow. Rather. they -
should be used to help “expand a teacher’s repertoire of tech- >
niques” and “provide an avenue for professional growth” (p. 10). ;_
Therefore, the overview of CLT, including the related aspects, b
obstacles in implementation, the attitude of teachers and learners _j:
towards it, aims to presents its demerits for implementation of E- n
learning by providing a general overview as well as encouraging =
English teachers to adapt this method in the teaching context —
Each method has its strengths and weaknesses. and the real ap- %
plication may lead to issues in a particular context. With its goals, _§ /"“"\
main characteristics. and principles, CLT is a good way to foste m '

university students’ conmmmumnicative competence. Effective im-
plementation of CLT can bring a lot of benefits to teachers and
students because this method exploits many different aspects of
language knowledge and general knowledge to enhance sociolin-
guistic and strategic competence.

Consequently. the current research and its results can pave the
way for effective implantation of CLT approach in E- learning

iy
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context by presenting its disadvantages and demerits for teach-
ers, students and those who administer this method in the teach-
ing context of Iraq. In addition, the findings of the current study
can open new horizons for readers. teachers, learners and syllabus
designers to become farmliar enough with demerits of CLT and
peculiarly its implementation in E-learning context.

1 4 Research Questions

The main objective of the present study is to answer the following
guestions:

Q.1. What are disadvantages of the communicative method
through teaching online from the viewpoints of the Iraqi EFL

teachers and students?

Q.2. What are the disadvantages of the e-learning implementa-
tion at high schools in the viewpoints of Iraqi EFL teachers and
students?

Chapter Two: Review of the Literature

2.1 Commmunicative Language Teaching

CLT or communicative language teaching refers to process and
the purpose in learning process. Commnunicative competence as
the introduced in the early seventies in the area of discussion and
learning of foreign langnages and also become central theoretical
in langnage teaching

The purpose theoretical of the commmmumicative method is to make
students have communicate competence in the learning process.

VetV B-L-.-’-‘J'léb aiel i

Ll 2

However. Brown also said “to teach foreign language by com-
municative techniques which focus on public speaking and lis-
tening attainment. it has been the philosophy in cormmunicative
language teaching On writing for specific cormmunicative intent.
and on authentic textual text ~

Historically, CLT appear as response to the andio lingual meth-
od (ALM), which is deemed inappropriate in language learning.
This method begins by understanding that language is a tool to
communmnicate not just a set of rules. Therefore, language teaching
should focus on the point of understanding about learning lan-
guage is using the language. not learn about the language.
Besides, Communicative language Teaching began in Britain
in the 1960s as a replacement to the earlier structural approach,
called Situational Language Teaching This was partly in re-
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sponse to Chomsky’s criticisins of structural theories of langnage
and partly based on the theories of British functional linguistics,
such as Firth and Halliday, as well as American sociolinguists,
such as Hymes , Gumperz and Labov and the writings of Austin
and Searle on speech acts. Cormmmumnicative Langnage Teaching i
a one of the English language approach that is a developing from
previous approach like sitnational langnage teaching and aundio
lingual approach, in this there is a combine between Enplish as-
pects as structural and functional As stouctural CLT emphasize
in granmmar versions of Communicative Langnage Teaching and
Howatt {1984 makes a distinction between these two but as fimc-
tional it emphasizes in using that langnage.

In the application of the conmmumnicative language teaching (CLT)
approach in the classroom. there are still several misconceptions
about what it involves (Thompson, 1996). Since the main goal of
CLT is commmunicative competence and its emphasis is on com-
mmunication, several theorists and teachers state that CLT does not
involve teaching granmmmar at all These ideas have been argued by
Thompson (1996) who claims that learners will learn better if they

themselves are involved in what they learn and see the relevancy
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in their learning. In other words, the approach has moved from
.,teacher covering grammmar to the learners discovering granumar.
The other misconception is CLT only teaches speaking skills As
CLT emphasizes conmmmunication skill, it seemns that CLT ignores
the other three important skills in language learning which are
listening, reading and writing. Again, Thompson (1996) points
out that communication does not only take place through speech,
but it also involves both writing and reading. Thompson s view
is a concrete statement because when we write. we are actually
cormrmumicating with our reader and when we read, we are having
conununication with the text as well as the writer of that particu-
lar text. That is why when we read. we can argue with what the

g); (11)s4a1 Y

author writes in the paper.
The third misconception abount CLT is the narrow scope of using
other techniques besides pair work which means role play in most
of the activities conducted in the classroom Thompson (1996)
once again, opposes the view by stating that we should look at
pair work from another angle such as it can actnally work as ..a
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preliminary stage to any contribution from the learners .

The last misconception about CLT is the demand on the teacher
is practically greater. It means that the non—native teachers should
have a high degree of proficiency in the target language since the

esson in the classroom tends to be less predictable In my point of
view, this is not a misconception about CLT. instead a challenge
to the non-native teachers to re—evaluate and re—develop their
skills in the target language. He concludes that these misconcep—
tions could arise from teachers who do not wish to change their
old way of teaching (Thompson, 1996).

22 Basic Principals of CLT Implementation

In CLT method many exposures and possibilities to use language
is very important for the student to improve their speaking skills.
There is some activity in communicative language teaching to
improve their speaking. The point of communicate is more im-—
portant than accuracy, such as: pair work, information—gap, in—
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terviews, interviews, role play, games, dialog. and discussion In
its application the classroom, the cormmunicative language teach—
ing use activity that involves authentic interaction the teacher
and students. Littlewood (1981 divides activity become two type.
such as: Functional communication activity which are defined as

VYT T AYEEY S

activities aimed at developing specific language skills and func-

tion. but still cormmumnicative. Social interaction activity is also

Activities are emphasizing the used of the language._ In those ac—
tivities students need to have to communicate or they ought to

Shall aY

have reason for communicating. In inforrmation gap. students
have to make conversation and communicate to each other to
complete the task.

2.3 Related Studies on advantages and disadvantages of CLT
Anderson (19%93) conducted a research on difficulties relating to
CLT in China and found the following challenges: Insufficient
number of teachers practicing CLT. mismatch between CLT’s
goals and the students” expectations, and difficulties in evaluat—
ing students’ performance. Valdes and Jhones (1991) pointed out
teachers’ low proficiency in English and difficulties in designing

P
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courses to meet the students” real needs as major challenges in im-—
plementing CLT in Cuaba. In the Greek context, Karavas—Doukas

({1996) conducted a research on teachers’ atttudes towards CLT
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and concluded that the teachers were inclined towards traditional
methods besides having a CLT based curricalum He opined that
either the teachers didn’t understand the basic principles of the
CLT or they didn’t want to implement CLT in their classrooms.
Li (1998) conducted a research on South Korean teachers’ to find
out their perception of CLT in EFL environments. Ii found sirmi-
lar student-related difficulties such as: (a) low English proficiency.
(b) little motivation for communicative competence, and (c) re—
sistance to class participation. Similarly, Chei (1999) mentioned
discrepancies in the Korean context between teachers’ perception
about CLT and their teachers’ practices. Yang and Cheung (2003)
conducted a study on secondary school English langnage teach-
ers in Hong Kong and found that the teachers face challenges in
using CLT due to the constraints like large classroom size, lack of
training in cormmumnicative techniques, and mistaking any group
work for communicative teaching.

Therefore, unlike traditional approaches, Hu (2002, p.95-96) sug-
gests that CLT project student centeredness and create more in-
teractive enviromment in the classroom. In this regard. Lin (2005)
conducted a research on the issue of CLT in Taiwan and con-
cluded that the teachers face problems in practicing CLT in their
classroom due to granmmar based examination Incecay and In-
cecay (2009) conducted a research on the effectiveness of CLT in
Turkey and found that aligning the CLT activities with the tradi-
tional approach had a positive effect on the learning of EFL learn-
ers. As such. much research conducted on the implementation of
CLT EFL settings mostly focused on teacher-related challenges
while conducting CLT activities in the classroom At the same
time. it demonstrates a disparity in teachers’ beliefs regarding
CLT concepts and their practices in the classroom Such miscon-
ceptions are based on lack of cormmunicative competence, large
classes, and traditional grammatical knowledge and its teaching.
{Richards 2006; Sakui. 2004: Sato & Eleinsasser, 1999; Thompson.
1996: Burnaby & Sun, 1989).

2.4 Electronic Learning (E-learning)

When the World Wide Web was launched im 1991, there was a
surge of interest in the possibilities of learning through the web
or e-Learning. Bowles (2012, p_J) indicated that “the use of Web
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as an educational medium was hailed as a harbinger of profound
changes for comumunities, organizations and markets "
Therefore, there is still a lack of consensus about what e-Learning
represents. “For all the publicity it has received in recent years, e-
Learning remains something of an enigma, and its boundaries are
far from clear” Bowles (2004, p. 3). According to Gerhard Casper.
outgoing president of Stanford University, “how Internet learning
will shake out, I really do not know. But I am utterly convinced
that over the next ten years we will see shifts from in-residence
learning to online learning” (as cited in Muller, 2002, p. 284).

In July 2003, the Department for Education and Skills in the UK
stated in its consultative document “Towards a Unified E-Learn-
ing Strategy,” ‘If someone is learning in a way that uses Informa-
tion and Commmumnication Technologies (ICT), they are using e-
Learning® (as cited in Clark & Mayer, 2003, p. 4).

The term e-Learning applies to a broad range of ways comput-
ing and cormmunication technologies can be used for teaching
and learning. Some uses are effective — magnificently so, others
are not” (Allen 2006). Allen further explained that e-Learning is
the delivery of carefully constructed instructional events through
computing technologies. Horton (2006. p. 1) described e-Learn-
ing as the “use of information and computer technologies to cre—
ate learning experiences. " These definitions seem very open-end-
ed allowing complete freedom as to how these experiences are
formulated, organized and created.

Several definitions of e-Learning appear similar. Some people
hold that e-Learning is limited to what takes place entirely within
a Web browser without the need for other software or learning
resources. Such a pure definition leaves out many of the truly ef-
fective uses of related technologies for learning. “With commmn-
nication technologies in a state of flux. it is important to adopt
an inclusive definition of e-Learning that can accommodate the
widest possible range of technologies” (Bowles, 2004, p_ 16).
Similarly, E-learning is one of the educational outcomes that
has surfaced from the development of ICT. Its general concept
is essentially learning which involves the nusage of any electronic
device. from computers to mobile phones. and which might. or
might not, involve the usage of the internet.
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E-learning could be presented through several resources, for ex—
ample: computer software and internet websites. Moreover, other
applications have been developed specifically for e-learning. such
as Virtual I earning Environments (VLEs), which provide the user
or the learner with numerous facilities like comfortable access to
learning materials, communication with lecturers or trainers and
the other peers. The VLE provides flexible access to learning. as
it can be accessed anywhere and anytime (Adam & Healy. 2000).

There are many authors who have a positive view of e—learning. —]
Omne such example is Ruttenbur et al, who describe e-learning as =
“the use of networked technology that will make the revolution =
possible (p.21)". Ruttenbur et al further argue that e-learning will ‘_;;:
play a critical role in changing the way we work and live. Rutten— V)
bur et al (2000 =
However, some other studies provided the following declarations —3
to describe and identify the idea of e-learning. The European ;
Conmumnission (2001) describes e-learning as: “The usage of new g
multitmedia technologies and the Internet to develop the quality :__'
of learning and teaching by easing access to facilities and services 1
in addition to remote exchanges and collaboration” (The Euro- '3.;
pean Cormmission. 2001, p.75). The Joint Information Systems -
Commmittee (JISC) offered a parallel definition in (2003. defining >

e—learning as ‘learning facilitated and supported through using the s
information and cormmmunications techmology (ICT)"(JISC, 2003). a
Likewise, Clark & Mayer (2003) have indicated that e—learning is '3

the instruction delivered on a computer by way of CD-ROM, in— n
ternet or intranet with the next qualities: containing content rele— 54
vant to the learning objective: using instructional methods which —

include the examples and practice to support learning: using the
media elements for example words and pictures to transport and
deliver the contents and methods also, building fresh knowledge
and skills linked to individual learning goals or to improved or—
ganizational performance. Clark & Mayer (2003).

Stockley (2005, p.20) has defined e-learning as “the delivery
method of a learning. training or education program by elec-
tronic means. e—learning is involving the usage of a computer
or electronic device (e.g. a mobile phone) to provide training, or
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learning material.” Also, Oblinger and Hawkins (2003) suggest
that e-learning has transformed from being a completely online
course to use technology to deliver selected parts or all of course,
independent of a fixed place or time. This means that students
can be domestic, traveling or can learn at any distance (Oblinger
and Hawkins, 2005). Nevertheless, there are differences of view
regarding the definition of e-learning from other professionals
working in this field. such as Dublin & Cross (2003) and Oblinger
and Hawkins (2005) who demand that there is no definition ac-
cepted by all researchers. In the opinion of Oblinger and Hawk-
ins, “everybody knows what you mean when you talk about e-
Learning: however, the term e-learning means different things to
different people’ (Oblinger & Hawkins. 2005).
In brief. new technologies, including computer networks, inter—
active-media, digital technologies. and the internet significantly
increase the reach of e-learning provision. It enables and allow
students to conmect and interact with each other, and with their
teachers. at any time. and it has opened up a universal market.
Thus, many institutions have been attracted to e-learning systems
and the e-learning market has grown continnously (Harun. 2001).
Carayannis (2015) described the advantages of using e-learning
systems in modern educational institutions. E-Learning, in com-
parison with traditional learning. significantly reduces the time
needed to locate information. It also offers access to online re-
sources, databases, periodicals. journals and other material If a
student has trouble understanding part of the coursework, find-
ing tips on the matter couldn’t be easier than having immedi-
ate access to supplementary, unlimited and mostly free material
online. Those characteristics can potentially maximize the time
spent actually learning rather than looking for information: this
is the first benefit from the e-learning. Also. there are numerous
benefits such as the cost of training; the speed to use the educa-
tion packages faster without waiting for a training representative.
Also, can provide feedback on training immediately.

Concerning the aforementioned explanations and definitions, it
is suggested that e—learning provides a wide range of opportuni-

ties that need exploring and thus the proposition is that e—learning
can be defined through three broad domains.
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E-learning is a distance education method: Most of the authors
working in this field have accepted that the conceptual idea of the
term e-learning indicates distance education or education deliv—-
ered online.

E-learning is transactions facility on the web: Some writers have
highlighted that the facilities offered via the Learning Manage-
ment Systems (LMS) exemplify a second e-learning big success.
The LMS proposal is an extensive set from the options and com-
numnication tools to service the lecturers and their students® in-
teractions and implement daily activities that help improve the
learning process.

E-learning is electromically facilitated learning:-

The domain relates to the material of e-learning courses itself.
rather than the electromic system. whereas it focuses on the ma-
terial design of the e-books, CD-ROMs and Web sites, to as—
sessment and electronic tests. Even though there are natural dif-
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ferences in all of those tools, they are all mediated electronically i
(Zemnsky & Massy, 2004). -
Piskurich (2003) explains that another problem is that e-Learn- 4
ing is a still-evolving discipline, and what rmmight be considered a *3_’_5\
good definition today may not even be in the ballpark tomorrow. -
While there is still debate about what e-Learning is, the growth >
of the industry is unquestionable and its emergence as a force ;_
for transformation has become inexorable Call it e-Learning, o
I Learning, online trainming. web-based training. or just another '3
tool — whatever we call it. it’s still here and it’s here to stay. The i
question isn’t what to call it but how to make it work and put it to -
use.” For nations. industry sectors and major geographic regions, <
e-Learning has become a significant vehicle for collaborating, &
building knowledge and increasing organization’s ability to adapt _§ /"‘""\
to change” (Bowles, 2004, p. 21). m

Chapter Three: Methodology
Participants

In the current study since teachers and students are directly in-
volved in learning process were selected as participants of the
present study. To this end using the Convenience Sampling
Method, 22 Iraqi EFL teachers and 100 students who are acquir-
ing the language were selected from Iraq’ Dhi-Qar Further-

tt-
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more, an electronic version of the study questionnaires was also
created by the use of Google forms, and was sent through email to
participant teachers who were far away. The questionnaires were
administered through two successive sessions. In order to find a
possible response to this inquiry, the researcher also resorted to
an interview with some Iraqi EFL teachers as the participants of

the study.
= Table 3.1
:I Demographical report of the participants in the current study
'ﬁ Participant| The mean|Males Females
=3 No. of the age
e 132 16 19 (59. %) 13(41.%) |[E F L
:l} 1-60 37 55. %) 25(45.%))35 |[E F L
3
-
~-§
3
:; 3.3 Instrumentations
= These instruments were used in this study.
. 3.3.1. Questionnaire for teachers
: In order to achieve the aim of this study and to verify the hypoth-
- esis as well as to know the teachers’ personal viewpoints about
-~ the probable problems and constraints they might encounter in
-'3 using (CLT). a questionnaire was constructed by the researcher.
a The type of questionnaire that is used in this research is the rating
- scales questionnaire. In this scale. people can show how strongly
= they agree or disagree with the items of the questionnaire, 1e.,
there is a graduation in attitudes. This questionnaire included
_ /.i"i‘.',; both open— ended guestions and questions with fixed alternatives,
ﬁ‘ \ as shown in Appendixes (I) and (II). Besides, the demerits of the

cormmunicative method on application of the E-learning is also
added. Besides, Cronbach’s alpha was estimated and piloted to
test the reliability of the scale, and its value ranged between 0.84
and 0.89 in the case of domains and was 0.91 for the whole scale.
This showed that there was a high reliability of the guestionnaire
(George & Mallery. 2003)

3.3.1. Questionnaire for students: The researcher developed a
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questionnaire. validated it to give it to Iraqi learners through in-
terview and ask their opinmions about the demerits of the commu-
nicative method on application of the E-learning is also added.
3.3.2. Interview

In order to collect the required data from the target popula-
tion, the researcher created a semi structured interview asked the
EFL Iraqi students attitudes about the Communicative Langnage
Teaching as means for teaching language. Therefore, in order
to validate. the interview items. the researcher showed them to
soIme experts in order to make the data collection more reliable.

3.4 Design

Selecting an appropriate research method is one of the most im-
portant dimensions in conducting any research. becanse ques—
tions and hypotheses of the research should be investigated and
tested through an appropriate method According to Farhady
(1993), three major classification of research methods are: histori-
cal method. experimental method. and descriptive method His-
torical method deals with investigating past events, experimental
method involves making predictions on the basis of the existing
relationships among the variables, and descriptive method inves—
tigated the relationship between variables at the present timme, and
it can be grouped into survey, inter-relational, and developmen-
tal research which each one also has its own subgroups. One of the
subgroups of the inter-relational research is correlational method
which is applied to discover, measure, or determining the degree
of relationship between two or more variables.

There was not any control over the selection and manipulation
of the participants based on the current independent variables in
this study. Since both questionnaire and interview were taken in
the present study, the design is called mixed method design nsed
when both gualitative and quantitative data were utilized (Hatch
and Farhady, 1981).

3.5. Data Collection Procedure
The following procedures were taken in order to collect data of
this study. In the current study. the data collection was accom-
plished in two phases: In order to collect the required data, af-
ter considering the ethical considerations, the data collection was

started. The present study comprises of two groups of the par-
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ticipants who are Iraqi EFL teachers and students. Kramsch(1993)
proposes that when education tools are supposed to be utilized
by a large group of students and teachers it sounds practical since
teachers and students are directly invelved in this process How-
ever, in the present study, to answer the proposed questions, in-
terview and questionnaires were utilized. For teachers. a specific
guestionnaire was used to infer their responses concerning the
demerits of CLT in implementation of the E-learning. To this
end, the teachers’ questionnaire| Appendixes (I) } was nsed along
with interview in which they provided both open answers and al-
ternative answers to the open ended and “True”, “False* questions
respectively. Then, to hear their personal views, the researcher
asked each one to have a J minute interview with him For stu-
dents, the researcher also developed a guestionnaire which the
demerits of CLT and implementation of the E-learning was also
included and also the remarks were asked using the using the oral
interview. Then it was distributed among the students both from
the written questionnaires and the oral interviews were carefully
analyzed Since data analysis is not a simple description of the
data collected but a process by which the researcher can bring in-
terpretation to the data, the themes and coding categories in this
study emerged from an examination of the data rather than been
determined beforehand and imposed on the data.
J3.6. Data Analysis
After the administration of the procedure and data collection. the
responses were codified by numerical values that manifested the
frequency of the subject’s strategy awareness and strategy use on
a five-point Likert scale. The items of each scale which included
Licker Scale were inserted to SP5S5 program and were codified.
The codified information was entered into the database (SP5S) to
arry out the data analysis.
Descriptive statistic (means, standard deviations) was computed
using SPS5 version 22 to compile information about participants
and also their remarks were described using the related figures
and graphs.

Chapter Four: Resnlts
41. Overview
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This study explored the Disadvantages of Communicative Meth-
ods in applying E-Learning in the public schools of Iraq. There-
fore. as it was stressed by as stressed by Kramsch (1993). teachers
and learners are appropriate resources for data collecion Com-
municative Methods since they are directly dealing with educa-
tion, teaching and learning. Therefore. to collect the required
data. 60 Iraqi EFL teachers and 32 language learners were se-
lected from among teachers and learmers of EFL public schools
Iraq’' Dhi-Qar. The study aimed to provide inforrmation about
how students and EFL teachers think about the disadvantages of
Communicative Methods Therefore, interviews and question-
naires were utilized to both teachers and stndents in order to elicit
their answers and provided the appropriate answer to the follow-
ing guestions:
Q.1. What are disadvantages of the conmmunicative method
through teaching online from the viewpoints of the Iraqi EFL
teachers and students?
Q.2 What are the disadvantages of the e-learning implementa-
tion at high schools in Iraq viewpoints of the Iraqi EFL teachers
and students?
4.2 Descriptive Statistics
421 Section one

The participants of this study are teachers and students: the
teachers are 60 people, 35 of whom are men and 25 are women.
Besides, 21 male teachers have B A degrees and 14th of them have
M_A. Also, the female instructors with B A degree are 15 and 10th
of them have M A degree, which have been shown in the follow-
ing two diagrams Besides, the second group of the participants
are 32 EFL students 19 of them are fermale and 13 are male.
Figure 4.1 demographic information regarding the participants’
education and gender distribution
Figure 4 2 Pie chart depicting the number of participants
Figure 4 3. The pie chart depicting the gender distribution among
students
4.3_ Section Two: Data Analysis
With the exception of section three. in which there were two
open-ended response items. all sections in the guestionnaires

were analyzed statistically. With the special case of area three, in
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which there were two open-ended reaction things, all segments
within the surveys were analyzed measurably. The Statistical
Packages for Social Sciences (SPSS) (SPS5) program 22 was uti-
lized to compute frequencies and rates of each Likert—scale ad-
dress. All the Likert-scale things comprised of a 5-point organize:
emphatically concur, concur, no thought, oppose this idea, and
emphatically oppose this idea. Whereas calculating implies and
standard deviations, the alternative “No idea” was avoided from
the factors in arrange to see as it were the degree of real under-
standing and contradiction among the members. ANOVA tests
were too calcnlated to see whether there was a significant rela-
tionship between demeanors and different member variables. In
expansion, reactions from the two open-ended questions were
assembled concurring to the comparable questions within the
moment segment of the survey and were examined after each
measurable examination The interview transcript information
were analyzed . The analyst inspected all the reactions for each
address in arrange to discover similitndes and contrasts between
the demeanors of the directors. At last, the perception inforrma-
tion were analyzed in arrange to reflect the genuine utilize of

2
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Communicative Strategies in English lessons and to what degree
the potential of CMs is exploited. The resnits obtained from the
analysis of the questionnaires are presented in four parts below.
In the first part, the analysis of questions in the student question-
naire is presented according to six categories: learning, technical
issues, affective factors, motivation. time organization, and dif-
ferences between CMs and traditional whiteboards. In the second
section, the reactions given to the questions within the teacher’s
survey are appeared agreeing to four categories: educating. at-
titudes, motivation, and preparing. Within the third portion. the
information assembled from the interviews are displayed agree-
ing to the six questions inquired. and the likenesses and contrasts
between the interviewees’ reactions for each address tending to
attitudes towards the use of CMs are analyzed The ultimate por-
tion of this chapter is conumnitted to a introduction of the different
ways of genuine CMs utilize in English classes as seen amid the
course observations.

Part 1: the attitudes of the Iraqi EFL teachers about CMs as a
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teaching and testing frammework in easing the teaching and learn-
ing tasks

The guestions in this section of the questionnaire aimed to in-
vestigate students’ attitudes towards the use of CMs in terms of
their perceived effect on learning. This section was comprised o
six questions in add up to, for all of which the understudies seem
appear their degree of understanding or difference by circling
choices from 1 (emphatically oppose this idea) to 5 (emphatically
concur}. The primary address pointed to discover ont by and large
whether the understudies felt that they learn more when CLTs is
utilized in English classes. The moment address tended to wheth—
er lessons in which CLTs are utilized are less demanding to get it.
The remaining questions were aiming to memorize whether the
understudies felt CMs made their teachers® drawings less demand-
ing and clearer to see, whether utilizing sound and visual ma—
terials with CMs helped their understanding., whether CMs per—

F
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-
mit them to memeorize from a more extensive extend of sources, we
and in commmon, whether CMs make learning more interesting. r
Section 1: Students® Attitudes Related to Learning 4
Table 4.1 =

sSD D NI A SA -
Q1 F 24 40 78 199 17 |3.03 >
Yo 5.24 |8.73 17.03 |43.45 |25.55 -'3
Q2 F 17 43 62 188 148 |3.12 a
Yo 3.71 |9.3%8 13.54 [41.056 |32.31 =
Q3 F 19 87 74 160 148 |3.03 .
Yo 415 |12.45 |16.16 |34.93 |32.31

Note: f: Frequency SD: Strong

ly disagree D: Disagree NI- No idea A: Agree SA:

Strongly agree STD: Standard Deviation

Mean®: Means calculated without the NI responses

Q1: I learn more when my teacher uses the google classroom
Q2- It is easier to understand the lesson when my teacher nusesav.
Q3: CMs make the teachers® drawings and diagrams easier to see.
By considering the mean scores, ready to getit that the understud-
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ies concurred with all of the explanations in this category. With
respect to the reactions for the fourth address, which has the most
noteworthy mean score, it is seen that most of the participants
ink that utilizing sound and visual materials makes a difference
them to get it the lessons way better. Appearing these materials
is less demanding with CMs and the understudies can advantage
from seeing them on a enormous screen, which appears to pull in
their consideration. In commeon, a expansive lion’s share (79%) of
the members concurred that CMs utilize in English classes makes
the lessons more curiously and energizing (Q14) For the fifth
address, a lion’s share (69%1) of the understudies concurred that
CMs make it conceivable to bring in and advantage from mate-
rials from distinctive sources such as the Web, students’ possess
work. and other program programs. Table 3 moreover appears
that the Cruel scores of both Q1 and Q3 are the same (M=3.03)
Two thirds of the participants either concurred or unequivocally
concurred that they le This may well be since drawing and ap-
pearing charts is more predominant in math and science classes.
and this opportunity may not be connected so much in English
lessons. By looking at the open-ended reactions, thirty-seven
members composed comments that may be important to this
category These cornments were categorized as positive or nega-
tive. In terms of general positive responses. ten students simply
requested the installment of CLTs into every classroom: using
statermnents such as: I want all the classrooms equipped with CMs
(Student 27} Other students made more specific comments re—
lated to CMs use and learning Three students pointed out that
colors and visuals atiract their attention so they learn a topic
quickly. Four respondents also declared that CLTs help them
learn better and CMs ease learning. Moreover, one student stated
hat they have got rid of chalk dust and also have started to access
the Internet during the lesson, which provides an opportunity to
learn something from many other sources. In terms of negative
comments, ten of the respondents complained about the shortage
of CMs -based lessons due to the fact that there is only one smart
class at their schools, which is a negative comment, but with ul-
timately a positive implication for the use of CMs. One stndent
stated that not everyone could learn better when a CLTs is used
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during the lesson. The student did not elaborate on this state-
ment, but clearly felt strongly enough about it to write it down
in the open-ended section. 5ix respondents took the opportunity
to write in a general comment that they prefer traditional boards
because they learn better with them Interestingly, two of the
students wrote only that they wanted CMs to be removed from
the classrooms.

Section 2- Students’ Attitudes Related to E-learning Disadvan-
tages in CMs

There were two questionnaire iterns aim

ing to explore the students’ attitudes

towards the use of CMs specifical

ly in terms of technical issues (see Table 4). The

first question asked whether problems with

the screen and sunlight make it hard for
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the students to see the texts or imag ;
es on the CMs. The second guestion was about -
the problem of technical breakdowns and :__‘
the resulting issue of wasting time for 4
recalibration. '_'é_:
Table 42 e
Student’s attitudes related to Disadvantageons in CMs e
sD D NI A SA e
__Mean* -
F.Q6 60 69 45 o) K
2 85 a
| % | | | | | _27.95 | =
— ] L T g
2.31 o
Note: £ Frequency SD: Strongly disagree D: Disagree NI: No ides el

A:- Agree SA: Strongly agree STD: Standard Deviation

Mean": Means calculated without the NI responses

Q6: Sometimes deficiencies of the CMs screen and sunlight in the
classroom muake it difficult to see the things on the CMs.

Q7: CMs often break down and recalibration causes a waste of time.
The findings on this section indicates that the larger part of par-
ticipants concurred that the sunlight issue is an vital one, though
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they oppose this idea with the idea that CMs break down excep-
tionally frequently. As can be seen in Table 4, 62% of the stu-
dents agreed that issues with sunlight and screens now and then
avoid them from seeing the pictures and writings on CMs._ For the
eventh thing, the students’ thoughts are a bit blended Whereas
a sornewhat majourity disagreed this idea with the thought that
visit specialized breakdowns eventually make CMs a squander of
time, a impressive number of students still agreed Nearly About
a quarter of the forty students who composed specialized related
comments within the open-ended segment complained around
the daylight impact and asked that window ornaments be intro-
duced on the windows. One of the respondents indicated that it
isn’t simple to utilize the CMs pencil and some of the time it does
not work appropriately. Three members complained approxi-
mately the caution that shows up on the board saying that the
channel needs cleaning, including that this cantion aggravates
them amid the lesson. One understudy complained around the
little estimate of the CLTs screen, clarifying that it is tronblesome
for her to see.

Section 3: Students’ Attitudes Related to MS’s Problems in E-
learning Implementing

This section was composed of four questions related to the stu-
dents’ by and large sentiments and conclusions around the use
of CMs in dialect classes (see Table 3). The primary address was
inquired in arrange to investigate their feelings about using CMs
before their classmates. The moment address aiming to explore
the students’ suppositions on the ease or trouble of utilizing CMs.
The following thing straightforwardly tended to the students’ in-
clination for CMs -based lessons and the final address in this cat-
egory pointed to memorize whether the understudies feel awk-
ward when their work is appeared on a CLTs Table 4.3

Student’s attitudes related to CMs °s Problems
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Q9 85 | 36 39
pa— 1.78
I 764

Q10 | 27 | 42 | 84 WA
N 321
Yoo 3821

Q11 95 | 82 ”
. 1.87
% 7.42

Note: f Frequency SD- Strongly disagree [r[)isagree NI: No idea
A: Agree SA: Strongly agree STD: Standard Deviation

Mean”- Means calculated without the NI responses

Q8: I like going to the front of the class to use the CMs. Q9: It
seemns difficult for me to use CMs.

Q10: I prefer lessons that are tanght with a CMs.

Q11: It makes me uncomifortable when my work is shown to the
whole class on the CMs.

Looking at the findings in Table 3. there’s as it were a slight con-
trast between the cruel scores of the two “megative” questions (Q9,
Q11), uncovering that the understudies oppose this idea with the
thoughts that CMs are troublesome to utilize or that they feel
awkward having their work shown to the full course. On the other
hand, the understudies agreed with the explanation approximate-
Iy enjoving to utilize the CMs before the lesson (Q8) conjointly
concurred in their by and large inclination for CMs -based lessons
(Q10). With respect to the reactions for the tenth address. a lion’s
share of the understudies detailed that they favor the lessons in
which CMs are utilized (M=3 11). Be that as it mayv, a significant
number of the understudies (18%) detailed having no thought,
which may demonstrate that they felt they did not have sufficient
encounter in CMs -based classes to precise a beyvond any doubt
opinion Even in show disdain toward of the truth that to some
degree more than half of the understudies commmmicated the
conclusion that they like ntilizing CMs some time recently the
lesson, a noteworthy number of the understudies (25%) as well
had n In one of the English lessons watched, the understudies
came to the CMs and utilized it for distinctive purposes such as
looking on the Web, composing, and sparing their work, but in
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numerous other teach, both within the perceptions and in talking
with the instructors, it was learmed that as it were the instructors
utilize this inmovation This appears terrible, as I learned from the
instructor in whose lesson I watched coordinate understudy uti-
ize of the CMs, that the understudies enjoyed utilizing it and they
did not discover it troublesome to utilize  Her report is bolstered
by the students’ reactions to Address 9, on which two thirds either
oppose this idea or emphatically oppose this idea with the expla-
nation that it was troublesome for them to utilize CMs.

Part 2: Teachers’ Attitudes towards the Disadvantages of Com-
municative Methods in E-learning implementation

Section 1: Teachers® Attitudes Related to CMs and the resolution
The nine guestions in this section of the teacher’s guestionnaire
investigated teachers’ attitudes towards the use of CMs as teach-
ing tools. Generally, the proclaimed benefits of CMs such as sav-
ing time, enabling teachers to reach different sources, saving and
printing students’ work or examples, easing review, and allowing
the opportunity to interact with the class face to face were includ-

=
3
3
-
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}f ed in the questionnaire statements to learn the teachers’ feelings
= about these features of CMs. The researcher also wanted to learn
- whether the teachers feel that they are more effective, efficient,
= and better managers of their classes when using CMs Table 4 4
;_ Teacher’s attitudes in Disadvantageous of Conumunicative Meth-
e ods in E-learning implementation
3 D N A SA
- a1 4 7 7 36 »
e 3.17
£, | & 34.15
@\ F Q2 8 40 |8 18 :
(oY 2.35
' B 9.76
T Q3 1 4 8 30 =
3.45
Y. 47.56
Q4 1 7 14 34 %
3.25
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% 31.71
. Q5 |1 9 13 _ 35 4
319
%o 2827
Q6 2 8. 13 37 =
3.14
g 26.83
T Q7 0 1 7 33 - e
3.53 ]
% _ 5000 =
F 24 -
Qs D 9 16 28 |
o 308 o
% 29.27 9
T Q9 0 6 6 32 8 i
3.42 3
% 4634 e
Note: £ Frequency SD: Strongly disagree I): Disagree NI: No idea :
A: Agree SA: Strongly agree STD: Standard Deviation s
Mean": Means calculated without the NI responses 4
Q1: Using the CMs resources reduces the time I spend writing on ':5_)_:
the board. -~
Q2: When using CLTs in the classroom. I spend more time for the >
preparation of the lesson. ;_
Q3: I think using CMs makes it easier to reach different sources S
and display them to the whole class immmediately. -_?‘
Q4: CMs are beneficial for saving and printing the materials gen- n
erated during the lesson. :
Q5:I can give explanations more effectively with the use of CLT's. ——
Q6: With the help of using the CMs. I can easily control the whole Y
class. Q7: I think CMs can be a good supplement to support teach- ﬁ
ing. et

Q8: Using CMs makes me a more efficient teacher.
Q9: Using CMs makes it easier for a teacher to review. re-explain.
and surmmarize the subject.

According to the mean scores in this table, except for the state—
ment that nsing CLT's requires more preparation time, the teach-
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ers agreed with all staterments in this category. The highest mean
score belongs to question seven, which indicates that nearly all of
the teachers (90%) agree or strongly agree that CMs can be a good
supplement for the langnage teaching process. The guestions in
his section can be categorized into two subcategories: questions

related to the benefits of CMs and questions related directly to the
opinions of teachers. Q7 and Q8 can be included in the catego-
ry of teachers’ opimions about CLTs and the rest could be men-
tioned in the category of benefits and drawbacks of CLTs. Of the
second group, the results of the third item show that a majority
of the teachers responded positively that CMs make it easier for
them to reach different sources and show them to the whole class
at the same time. Regarding the responses related to the minth
guestion in this section, it can be seen that a majority of the teach-
ers believe that CMs enable them to review. summarize. and re-
explain a subject in an easy way. If we look at the results of the
fourth question. we see that 73% of the teachers agreed that CMs

are useful for saving and printing out their students’ work Nearly
two thirds of the teachers believe that they can give explanations

more effectively by using CMs. The results of the first guestion
reveal that 78% of the teachers agreed or strongly agreed that us-
ing CMs -based resources reduces time spent in writing on the
board during the lessons. Looking at the responses given for the

sixth question, 72% of the teachers agreed that they could easily

control the whole class from the front of the class.

For the second gquestion, which has the lowest mean score in this

category. 39% of the teachers disagreed with the idea that pre-

paring for CLT -based lessons takes more time than for a regular

lesson. This may indicate that these teachers use special software

programs designed for certain textbooks becaunse these programs

provide a lot of different activities, exercises. and tests for the
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teachers, which eases the teachers’ job in preparing extra mate-
rials. On the other hand. the results also reveal that 32% of the
teachers agree with this idea, which suggests that these

teachers try to prepare their materials by themselves, so they have

to look for special materials and create appropriate materials for
CMs.
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In terms of the results of the two guestions related to teachers’
opinions, nearly two thirds of the teachers agreed with the no-
tion that using CMs makes them more efficient teachers in the
classroom. It is also seen that 90% of the respondents believe that
CLTs can be used for supplementing the lessons, resulting in the
highest mean score for any guestion.

Section 2: Teachers’ General Attitudes toward the Use of CMs
and its demirits

These seven questions aimed to investigate teachers’ gemeral at—
titudes towards the use of CMs. The questions can be divided into
subcategories of positive attitudes feelings and negative attitudes,
feelings. Q10 and Q12 may be thought of as positive attitudes be—
canse they directly looked at whether the teachers like using this
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technology and whether they have positive attitudes towards it. :;
On the other hand Q11, Q13, Q14, and Q16 can be considered -
as negative attitudes since thev explored the negative feelings of :__‘
the teachers while nsing CMs, their negative attitudes towards q
this technology. their concerns about their students® readiness to S
use this technology, and doubts about their own readiness to use :
CMs. Q135 is directly related to the preference of a traditional way
of teaching over CLTs technology, so it can be included in the ;_

negative category as well. "
Table 4.5 3
Teacher’s attitudes towards Teacher’s attitudes in Disadvanta— o
geous of Communicative Methods in E-learning itnplementation :
B,

sD D NI A SA 7
Mean* .0

T Q10 2 5 1 31 3
3.37
Yo 4512
Q1 33 26 |9 8 .
1.82
% 7.32
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Q12 1 5 11 38 &
3.28
3293
Q13 37 27 i3 |4 !
1.55
1.22
Q14 41 25 |6 8 2
= 1.62
1 (= 244
e Q15 20 | 31 10 17 J
3 207
= % 4.88
e S [T a5 | 27 [4 |4 2
g 1.53
o " 2.44
> Note: f Frequency SD: Strongly disagree D: Disagree N: No idea
: A- Apree SA- Strongly agree STD: Standard Deviation
— Mean™: Means calculated without the NI responses Q10: I like us-

ing CMs technology in my lessons.

Q11: I feel uncomfortable using CMs in front of my students.
Q12: T have positive attitudes towards the use of CMs in language
instruction. Q13: [ have negative attitudes towards the use of CMs
in langunage instruction. Q14: [ do not think my students are ready
for this technology.

Q13: What I do in class with traditional methods is sufficient for
teaching English Q16: I am not the type to do well with CMs
-based applications.

In terms of mean scores calculated, the teachers strongly agreed
with questions ten and twelve, whereas they disagreed or strongly
disagreed with the rest of the questions in this category. Asisseen
in Table 11, these remaining questions were actually expressing
negative opinions shows an overall positive attitude, and thus a
consistency among the participants’ responses is evident

. 50 the teachers’ disagreement with themThe results show that
the majority of the teachers agreed that they like nsing CMs in
their lessons, and that they have positive attitudes towards them
Supporting this finding, only 6% of the teachers responded that
they have negative attitudes.
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There is a more mixed response when it comes to the guestion
of whether there is a need for CLTs. Although 61% disagree that
their traditional methods are sufficient to teach English, 25%
apreed with this statement, which indicates that some teachers do
not see the necessity of introducing this new technology into the
teaching process.

By disagreeing with question 11, the majority of teachers made it
clear that using CLTs does not make them uncomfortable in front
of their students, and most teachers (72 of the 82 surveyed) were
confident that they themselves were suited to using this new tech-
nology. Finally, in terms of what the teachers’ attitudes towards
their students’ readiness for CMs nse, more than two thirds of the
teachers (79%) agreed that their students are ‘ready’ for this kind
of technology.

Section 3: Teachers’ Teacher’s attitudes in Disadvantageous of
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Cormmunicative Methods in E-learning implementation
The guestions in this section intended to investigate teachers’

LWiayésys
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attitudes in regarding the E-learning and its demerits in Com-
municative Methods. This section consisted of four questions in
total. The guestions aimed to gather information about teach-
ers’ opinions whether they think that using of CMs makes lessons
more enjoyvable and interesting, helps keep the students’ attention
longer. and increases interaction. motivation, and participation
of the students during the lessons Table 4.6

Teacher’s attitudes in Disadvantageous of Communicative

Methods in E-learning implementation
D NI A SA
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MNote: f- Frequency 5D: Strongly disagree D: Disagree N: No idea
A:- Apree SA: Strongly agree STD: Standard Deviation

Mean": Means calculated without the CMs responses

Q17: I think CMs make learning more enjoyable and more inter-
esting.

Q20: T can keep my students’ attention longer with the help of
CMs.

Q21: I think CMs increase the interaction and participation of the
students.

Q22: I think my students are more motivated when I use a CMs

in my lessons_

VEEV odadl) (o3 A At

The mean scores and low standard deviations calculated show that
the teachers agreed or strongly agreed with all the statements in

Ll »

this category. The mean score of question seventeen is the high-
est (M=3.46), which indicates that nearly all of the teachers (almost
88%) agreed that CMs make lessons more enjoyable and interest—
ing. Nearly 80% of the participating teachers agreed that the use
of CMs increases the interaction and participation of the students.
and nearly two thirds of the teachers believe that their students
are more motivated when a CMs is used in the classtoom. The
responses given for the 22nd guestion in this category show that
78% of the EFL teachers agreed that they can keep their students’
attention longer when they use CMs during the lessons.
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Two of the participants wrote in positive extra cormments, stating
that CMs principals helps learners motivated s attract the stu-
dents’ attention and increase student participation On the other
hand, two other teachers observed that when the classroom lights
are dimmed. some of the students lose attention:When the class-
room is a bit dark. my students start to sleep and lose their con-
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centration. [ think only the curtains near the should be closed and
the back of the classroom might get light from outside so that
students do not tend to sleep (Teacher 19).

In order to avoid loss of attention when the lights are dinmmed.
the curtains at the back of the classroom can be opened or the
lights could be switched on at the back of the classroom so that
darkness of the classroom does not affect the students negatively.

Section 4: Teachers’ Attitudes Related E-learning

The last category of the teacher’s questionnaire contained two
quesfions addressing the specific issue of training for the use of
CLTs: whether it is necessary and whether without it, they stll
feel cornfortable using CLTs (see Table 12).
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Table 4.7 :“;
Teacher’s attitudes in Disadvantageous of Commmumicative Meth- :
ods in E-learning implementation "q"
FE‘
D NI A SA 19
_ Mean* T
F Q18 1 12 17 34 = b
3.06 -~
|% | | | | 2195 | 3
f Q19 ‘5 ‘23 |12 ‘30 ] 21 A
2.70 =
% 14.63 =¥
Note: f: Frequency SD- Strongly disagree D: Disagree N: No idea
A: Agree SA: Strongly agree STD: Standard Deviation f"&'\
Mean": Means calculated without the NI responses 'I m: .

Q15: I believe that training is required to teach with CLTs tech-
nology.

Q19: If I do not get sufficient training. | do not feel comfortable
with using CLTs in the classroom.

The mean scores reveal that the teachers believe in the need for

training, but are mmch more divided over whether such training

Lo
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is absolutely necessary in order for them to feel comfortable us-

ing CLTs. According to the responses given for the 18th guestion,

63% of the participants agreed that training is necessary for the
use of this technology. For guestion 19 however, there is a more
ixed response Although34% of the EFL teachers report that
they feel comfortable without any training while using a CLTs,
51% of the respondents agreed that they do feel uncomfortable,
if they do not get sufficient training. Since the agreement score is
higher than the disagreement rate, it can be said that the need for
training is accepted as an important issue.

One of the teachers made the point that teachers themselves have
arole to play in getting ready to use CMs:

1 agreed with the training requirement, but this is a skill that teach-
ers must develop themselves, make time to explore this technol-
ogy and its potential If they do not make time, they will not use
it effectively (Teacher 16).

This opinion indicates that it is the teachers’ responsibility in part
to learn to nse these Methods, but the administrators should also
encourage teachers and learners plan training sessions for them
The cornmment may suggest that if' a teacher does not have positive
attitudes towards CMs or they are unfarmiliar with that. it might
be difficult for him her to become accustomed to using it.

3.3. Conclusion

The findings of this study revealed that both students and teach-
ers have positive attitudes towards CMs in nsing English language
classes. Therefore, E-learning -based lessons are perceived as
more interesting and enjoyable by both the students and teachers
put the CMs- based principals. In CLTs -based lessons, students
are more motivated and participate in the activities more while.
the methods since, has concentrated on the communicative parts
of teaching the language could only provide the E-learning which
deals with videos and electronic teaching. While, the reported
contributions of CLTs may be significant for the increase of the
guality of education, it has also some drawbacks, this technol-
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ogy seems to be welcomed and appreciated by both students and
teachers. What mmust be done for the effective nse of this technol-
ogy is that the teachers should have access to adequate training
and should be provided with techmical and material-based sup-
port. Besides, in the history of CMs, this method canses several
difficulties due to the conflicis of contexi, teacher and student’s
belief, lack of CMs training and also its concentration on com-—
municative competence which underestimate the E-learning-
based principals.

3.4. Implications

The results of this study suggest that simply providing CMs in
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some or all classrooms does not guarantee their use in language

-

instruction as it was found out during the research. The students
in the institutions where there is only one CMs - equipped class-
room complain that they have experienced this technology only
once or twice a semester. This lack of exposure may come from

concrete problems such as lack of time or inability to schedule

P Y% LTaYEEV S

access to the CMs classroom, or it may come from the teach-
ers’ unwillingness to try this new techmology and therefore re-
luctance to bring his her studenits to the CMs classroom. In es-
pecially crowded schools with one CMs classroom. it will be very
difficult to schedule who will use it when The solution to this
problem can be installing CMs into more classrooms or admin-
istrators’ planning equal schedules to make it possible for every
class to benefit from this technology. In addition. teachers may
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not only tace some first-order barriers such as lack of equipment
and time, but also second-order barriers such as lack of confi—
dence (Ertiner, Addison. Lane, Ross and Woods, 1999). Through

professional gunidance and assistance, these second-order barriers

can be overcome and teachers may feel more confident and eager
to benefit from this technology.

Thus. administrators should arrange focus meetings with experi-
enced teachers in using CMs, establish a kind of sharing network

among teachers in terms of materials, resources. and advice on
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CMs use. and encourage teachers to exploit this technology on
their own with the help of experienced colleague.  Another im-

portant and related issue is the need for training. As Hall and Hig-
rins (2003) stated in their study, training sessions should be regu-
ar and should be viewed as a continnous process so that teachers
can improve their ICT skills in order to use CMs efficiently. This
issue is also mentioned in Smith et al (2003), where they note that

j in order to use CMs to their full potential. there is a need for ade-
__ guate training because inexperienced manipulations of CMs fea-
% tures decrease the value of this technology. Additional coaching
= personnel and time could be beneficial on a one to one basis and
9 administrators can arrange training sessions that could be helpful
? for teachers to overcome their barriers and be more confident in
0 using CMs-based learnizg. However, my research findings indi-
i cate that more than one third of the teachers responded that they
3 can teach with CMs without special training. This may show that
E the teachers who are interested and good at ICT skills can easily
S adapt themselves to CMs technology Therefore, training could
: be provided by administrators according to the individuals® tech-
> nological knowledge, experience, and their individual needs to
;— exploit this technology in education
= Since most of the teachers in this study agreed that CMs tech-
-'2 nology is a good supplement for teaching, and both students and
=y teachers have positive attitndes towards this technology, it can be
= argned that CLTs shounld be involved in the teaching process as
) much as possible. Although it depends on the institutions’ budg-

T

ets, once the decision is made to use CLTSs. ideally it is advisable
o install them in every classroom so that students do not have to
change classrooms for CMs -based lessons. If this is not finan-
cially possible, there can be at least two or three classrooms that
are equipped with CMs._ In this case, it should be ensured that stu-
dents be able to find the opportunity to go to those classrooms
as much as possible. Students in this study complained that they
can only rarely go to the “smart class”, which prevents them from
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experiencing and benefiting from this technology.
It should also be reminded that some publishers prepare CMs
-based materials and there are a wide variety of free resources on
the Internet suitable for CMs use Teachers and administrators
may wish to contact the publishers for CMs -based materials, on
the condition that they choose certain course books whose ma-
terials are ready for CMs use, or search the Internet to find extra k-
materials. On a cantionary note, since in most cases a COIIMIt— 3
tee, not individual teachers, decides on the books to be nsed in S
an institution, a teacher who wants to use this technology with %
ready- made materials may not find this opportunity. Another P
potential problem with using ready-made materials is that not :_']
many books are prepared with software programs, which would g
limit the teachers’ choice if they want to benefit from these soft- 1o
ware programs. If they find the opportunity to choose course i
books provided with CLT-based plans, teachers may get help in ::
the exhausting process of preparing extra materials for the class q
and save time by using these materials. ':5_)_‘
As a last point, educators and administrators should not simply -
rush to buy CMs before purchasing one. They should search for ":
and be informed about the different features of each CMs. Al- -
though most CMs share similar features, some of them have =
distinctive functions and allow more interactive opportunities -,.%
during the lessons, a particularly important aspect for language -
teaching. After the comparison of different trademarks, the cost —
of this technology should also be considered. If more classrooms
are intended to be equipped with CMs, low cost CMs could be
appropriate, whereas if this technology is going to be installed in

just a few classrooms, more functionally active CMs can be cho-
sen. It should also be noted that the size of the CMs is also impor-
tant, for instance, in large classrooms, bigger sizes would be more
appropriate.
1.5.3. Limitations of the stundy

The limitations of this study can be discussed through the fol-
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lowing aspects. The study samples were just 60 persons and were
collected just from Dhi-Qar, Iraq. And the next likely imitation
is that it was discussed about English teachers; it means that here
in this research, the researcher just stndy on the English learning
and the sample. participants and the students all are in the educa-
tional context oflearning English Language and ones cannot gen-
eralize it to the other fields of study easily and, for example, ex-
perimentally claim that The Disadvantageous of Cormmumnicative
Methods in Using E-learning: A Case Study ofIraqi Schools de-
velopment cannot be generalized to all other learners. too. Also.

the researcher encountered problems in finding the appropriate
scales in order to infere the required data

3.5. Suggestions for Further Research

This study investigated the attitudes of students, administrators.
and teachers towards the use of CMs. factors affecting their at-
titudes, and the ways that EFL teachers use CMs. Althongh this

study includes some qualitative data, more classroom observa-
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tions can be carried out to investigate to what extent teachers
benefit from the potential of this technology as claimed in the
literature. Such a study. if conducted in a longitudinal manner.
could attempt to confirm the finding in this study that greater use
correlates to more positive attitudes. As one administrator in this
study pointed out, CLTs may help improve classroom interac-
tion because the teachers do not need to turn their backs on the
class. Given the importance of interaction in language learning
settings, it could be the particular focus of a classroom-based re-
search study to look at whether or how CLTs use contributes to

5 () V)l a4 Y1

T

classroom interaction specifically.

The effectiveness of this Method in language instruction settings
should also be examined Although CMs are claimed to have an
impact on learning in the short term. this has not yet been con-
firmed. It should be checked and seen whether they are exactly
the real contributions of CMs through experimental studies in
language learning settings or not. If not much contribution to
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learning is found, shedding more lights on this conld be ques-
tioned and investors might rethink before trying this method
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