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Abstract:

The metaphor is an inherent part of human thought, and it determines
how people perceive, organize and express themselves about their expe—
riences. In second language use metaphoric expression has been identi—
fied as an important marker of both linguistic and conceptual compe—

tence particularly in genres that require the use of expressive language
like descriptive writing. This paper examines metaphoric creativity in the
descriptive essays of the EFL Iraqi students in the University of Babylon
through the use of cognitive stylistic framework based on Conceptual
Metaphor Theory (Lakoft and Johnson, 2003) and the Creative Metaphor
Framework (Kovecses, 2015). Four fourth—year learners, namely Sahar,
Ali, Fatimah, and Omar, created descriptive texts to answer a narrative—
imagistic writing question. MIPVU metaphor identification and CMT
conceptual categorization were then used to make these texts followed
by the evaluation of creativity according to CMF criteria of contextual
novelty, experiential motivation, and conceptual innovation.
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The results indicate that the learners resort to various conceptual domains
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especially emotions, memory, nature and personal spaces. Although
metaphors were used by all participants, their creativity was quite differ—
ent. Fatimah showed the greatest degree of metaphoric innovation; tend-
ing to mix conceptual areas in novel ways, and Omar was more depen-
dent on the traditional metaphoric patterns. In a summary, the research
finds that metaphoric creativity in EFL descriptive writing depends on
linguistic competence, availability of concepts, and emotional involve-
ment of the writer in the subject being written. The pedagogical implica—
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tions are related to the requirements of metaphor-based teaching in uni-
versity up to writing courses and encourages the application of cognitive
stylistic awareness in expressive writing teaching. The research adds to the
increasing body of work on the use of metaphors by the Arab EFL learn—
ers and points to the applicability of cognitive stylistics as one of the most
effective instruments in the study of learner innovativeness.
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Chapter One
Introduction

Metaphor is a vital attribute of the way human beings formulate
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the reality, organize cognition, and represent feelings. Although

commonly taken as a mere literary device, metaphor is a men-

tal process by which abstract experiences are made meaningful
(Gibbs, 2017; Lakoff and Johnson, 2003). Under second-language,
a metaphoric expression is a particularly fruitful prism through
which to view the processes of meanings negotiation, conceptual
resources mobilization, and stylistic identity formation by learn-

—

ers. Creating metaphors, in particular, creative ones, is not only
a marker of linguistic skills but also cognitive flexibility and con-
fidence in expression in the case of EFL learners (Littlemore and
Turner, 2019).

Metaphoric expression thrives upon descriptive writing. The

3

3l (¢ & &

learners will tend to use imagery and figurative conceptualization
to vividly describe a place, emotion or a memory. This brings de-

8

scriptive writing a perfect genre to research metaphoric creativ—
ity. However, the study of metaphor in Arab EFL has been biased
towards comprehension compared to production, where there is

fayeey

a severe gap on the topic of creative use of metaphor by learners

in written communication.

L

This gap is filled in the current study where the metaphors gener—
ated by the Iraqi EFL learners of the University of Babylon are an-
alyzed. Based on a cognitive stylistic interpretation, the research
will rely on the Conceptual Metaphor Theory (Lakoff and John-
son, 2003) to identify conceptual mappings, but Kovecses Cre-
ative Metaphor Framework will be adopted as an evaluation of
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creativity. Integrating these frameworks allows the analysis to go
beyond the process of metaphor identification to the restructur—

ing and expansion of conceptual areas in stylistically meaningful
manner by learners.

The study, through examining four fourth-year essays by four
students (Sahar, Ali, Fatimah and Omar) that are of descriptive
character, addresses the nature and level of metaphorical creativ-
ity among high-level EFL Iraqi students. It attempts to respond
to three main questions:

What are some examples of conceptual metaphors that learners
apply when writing descriptively?

VyY
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How metaphoric creatively do learners perform?

What is the difference in metaphoric creativity among individual
learners?

The study provides an understanding of the conceptual skill and
tendencies in style used by Iraqi EFL students, which can be pre-

sented through the lens of an integrated approach based on cog-
nitive stylistic analysis and can add to the overall knowledge of

|

creative language use in a second-language writing.

.-
3
Chapter Two =3
2. Literature Review "\5,
2.1 Metaphor in Cognitive Linguistics =
The concept of metaphor has experienced a remarkable theoreti—
cal change, as it is no longer considered an ornament of the lan— ;
guage, it is actually a key tool of thinking in humans. Lakoff and A
Johnson (1980, 2003) developed the basis of the conceptual meta— ‘:
phor theory (CMT), stating that the principle of metaphor takes )f
place on the conceptual level. CMT holds that abstract ideas like =
emotion, time or morality are cognitively manageable in terms of >
mappings of more concrete, embodied experiences. Indicatively, ):
the idea of warmth in personality and coldness in attitude is con— >
tained in such expressions like warm personality or cold attitude, —
which is based on embodied experience. .%
Later researchers contributed to the development of CMT, fo- —
cusing on cultural diversity (Kovecses, 2005), discourse situation -

(Cameron and Maslen, 2010) and dynamism of using metaphors

(Gibbs, 2017). In this model, metaphors are not mere linguistic
fictions but mirrors of highly organized trends in the cognition of
a human being.

2.2 Metaphoric Creativity

Although CMT gives an explanation of how metaphor is sys—
tematic, it also forms a reason to explain creativity. Metaphoric
creativity Metaphoric creativity is the capacity to generate met—
aphors beyond the orthodox linguistic utterances in extending,
merging, or reworking conceptual realms. According to Kovec—
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ses (2015), creativity in speakers occurs when it is possible to al-
ter standard conceptual intonations, which in many cases is made

possible by cognitive processes including metaphorical extension
and domain blending in addition to conceptual integration.
Recent studies have shown that cultural experience, linguistic ex—
posure, and cognitive flexibility have an effect on metaphor cre-
ativity (Littlemore, 2019). Creative metaphors may also be used as
a pointer of conceptual complexity and expressiveness in learners
in L2. But creativity is not just novelty as well but should be con-
textually suitable and experience motivated (Fludernik, 2018).

2.3 Metaphor in L2 Writing

The available literature on metaphor in L2 writing has demon-

$
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strated that metaphoric competence among learners depends on
proficiency, genre and awareness, as well as exposure to literary

8

discourse (Perez-Sobrino, 2017). The learners are likely to make

>

w0 use of traditional metaphors because of deficiency in linguistic
e .

— resources but the learners who are superior are able to express
] new metaphoric expressions.

)3% Studies carried out in the Arab EFL setting have pointed out the
~ issue of dependency on literacy, a lack of conceptual repertoire,
» and cultural interference (Al-Shaibani, 2020). Nevertheless, other
L 4

> studies indicate that Arab students are capable of delivering very
— expressive metaphors in assignment when they are provided with

3 a task that involves imaginative work, including narrative and de—
A . L. .- . .

—~ scriptive writing (Al-Jaberi and Littlemore, 2021).

—

- 2.4 Learner Writing and Cognitive Stylistics

Cognitive stylistics is a combination of cognitive linguistics and

literary stylistics, which examine how linguistic decisions can
bring mental imagery, emotions, and reader reactions (Stockwell,
2020). It is specially applicable to the analysis of L2 writing since it
brings to the fore the idea of the way learners conceptualize and
organize meaning. In this theory, metaphoric creativity is con—
sidered as a cognitive process and a source of style.

Using cognitive stylistics to analyze EFL writing would give an
overview to the ways learners use figurative language to create
interesting description and personal stories. It also has pedagogi-

Vye
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cal advantages, where increasing the awareness of learners of
conceptual metaphor can be seen to increase the expressive and
conceptual writing,.

Chapter Three

Methodology

The research paper takes the qualitative descriptive methodol-
ogy, which aims to understand the metaphoric creativity in de—

—

scriptive writing among EFL learners in the University of Baby-
lon. The structure of the methodology is deliberately narrative,
which can be used to provide a supple and contextually rich de-
scription of how metaphors originate, grow, and interrelate in the
texts of learners.

3.1. Participants and Setting

A ¢ W &

Research was carried out at the department of English, college of

8

education of humanities, university of Babylon. Fourth-year stu—
dents were sampled purposely to have diversity in language ca-
pabilities but have similar academic experience. The respondents
were known as Sahar, Ali, Fatimah, and Omar who had attended

LT aygsy

g

advanced writing classes and their levels of expressive ability var—
ied.

They were engaged voluntarily and all information about the
study and its purpose were explained to them by the researcher
before any data was collected. To ensure that the research com-
plied with the ethical standards, the names of the participants
were not disclosed, although their first name pseudonyms were

I\
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>
L 4
>
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used to ensure a balance between first-name anonymity and the
need to preserve research transparency. Institutional details were
left intact to offer research transparency.

3.2. Data Collection

The primary data were four descriptive essays, which were writ—
ten based on the following prompt:

Write about some place that means something to you, in an ef-
fusive manner, using imagery and vivid description.

This prompt was selected both deliberately and to provoke met—
aphorical and emotionally-charged language. The participants
were asked to compose their essays in a 45-minute supervised

‘AR
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session, with no access to dictionaries or electronic materials, so
that the figurative expressions they produce were spontaneous
and stemmed not only out of their conceptual resources but also
out of the influence.

All the essays were transcribed and placed in one digital format
where they were to be analyzed systematically.

3.3 Analytic Framework

The model used in the analysis was a three stage model:
1-Identifying Metaphor Vrije Universities (MIPVU)

Relied on to detect metaphoric expressions at the lexical level us—
ing contextual and basic meanings.

2-The Conceptual Metaphor Theory (Lakoff and Johnson, 2003)
Previously used to classify metaphoric phrases in more general

3

B
3
:3
.
Y)
f

conceptual pairing, to indicate cognitive frameworks.

‘; 3—Creative Metaphor Framework (Kovecses, 2015)
- Applied to measure metaphoric creativity on:
‘: Conceptual novelty
] Domain blending
'3,; Situational appropriateness.
>~ Experiential grounding
» Latitude of extension and elaboration.
): This mixed model does not contradict the principles of cognitive
B stylistic analysis and allows structural and interpretive analysis.
3 3.4 Data Analysis Procedures
/:\ The analysis was done in a narrative manner and not in a me-—
- chanical manner. All the essays were read as a whole to form

an original impression of its tone, imagery, and the conceptual

terrain. The researcher followed line by line listing metaphoric
phrases based on MIPVU standards. The evaluations of metapho-
ricity were made in each of the expressions, and metaphoric units
were found and sent to an analytic log.

Subsequently, the conceptual mappings were established with
source and target domains that were implicit in any given meta—
phor. As an example, the description of her home given by Sahar
as a lantern that helped her weary heart highlighted a mapping of
HOUSE and LIGHT, or COMFORT and GUIDance.
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Lastly, there was assessment of creativity. Metaphors that showed
novel conceptual combinations as in the quote of Fatimah, The
sky stitched itself into my memories, were identified as creative,
whereas conservative metaphors, like the ones used by Omar, riv-
er of wisdom, etc were labeled as standard conceptual metaphors.
Chapter Four

Data Analysis and Findings

The analysis of the data will be given in form of a learner, after
which a cross—participant synthesis will be carried out.

4.1 Sahar’s Descriptive Writing

The essay by Sahar depicted her childhood house as the place full
of warmth and emotional undertones. She constantly turned to

-

A\ 3 B L

the realms of light, warmth and direction in her metaphors, which
were indicative of an emotional attachment to the place she was

8

writing about.

>
Examples include: A
A home torch to light my weary heart. ‘:
Breathing walls with old known tales. )f
The conceptual metaphors found were felt to be behind the fol- =
lowing: COMFORT IS LIGHT, HOUSE IS A LIVING BEING >~
and MEMORY IS A NARRATIVE SPACE. The metaphors used ):
by Sahar are fairly innovative, but they do not stray far out of the >
ordinary mappings. Her creativity is more emotional than con- —
ceptual experimentation. .%
4.2 Ali’s Descriptive Writing —
The essay by Ali portrayed the quietness and sanctuary of his fam- -

ily courtyard. Most of his metaphors were usually based on human
body motions and feelings which he embodied in his description.
Key examples include:

The yard was lying into my sweet silence.

The air was murmuring its olden secrets.

These are conceptual metaphors like PLACE IS A PERSON, SI-
LENCE Is An embrace and Nature is a speaker. The style of Ali
is between convention and some creative framing especially with

anthropomorphic representations of non-human things.
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4.3 Fatimah’s Descriptive Writing
Fatimah became the most poetically figurative author. The essay
was a combination of conceptual fields, both creative and pro-

vocative, as she viewed the landscape, memory and emotional
experience through complex interlacing images.

Examples:

The sky over my village sewed itself into my mind.

My tears made little rivers over the horizon of my thoughts.

The metaphors of her work had domain blending with the area of
TEXTILES, LANDSCAPE, Emotional States and Geographical
space. These conceptual amalgamations were not only new—fan—
gled, but pragmatic, which exhibited great metaphoric ingenuity.
4.4 Omar’s Descriptive Writing

3

g
3
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The essay by Omar was based on standard metaphors that he has
encountered in his daily use of the English language. His literature

o

>
- was effective in their meaning but limited with respect to creative
‘: manipulation of conceptual realms.
{ Examples:
I:n:; My grandfather had a river of wisdom.
~ The mountains were as silent watchmen.
> These metaphors correlate to KNOWLEDGE IS A FLOWING
> SUBSTANCE and MOUNTAINS are Protectors that are widely
— witnessed conceptual patterns in English.
3 4.5 Cross—Participant Patterns
a .. .
- Three significant results were obtained:
- Conceptual areas were dominated by emotion and memory that

represented the personal connections to the places that were de—
scribed by the participants.

Metaphoric creativity was significantly different among them, and
Fatimah portrayed the greatest creativity with novelty, where—
as Sahar and Ali showed moderate creativity and Omar used it
mostly in a conventional manner.

Anthropomorphism was also common, which implies that the
learners used embodied cognition to organize the descriptive
writing.

Chapter Five
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5.1. Discussion

The results expose the ample conceptual and stylistic potentials
of the Iraqi EFL students, especially when they participate affec—
tively in a writing task. The prevalence of metaphors concerning
light, warmness, silence, memory, and nature indicate that when

learners write in the second language, they use universal embod-

ied experiences, which align with the arguments by Lakoff and

—

Johnson (2003) on the grounding of metaphors on bodily interac—

tion with the world. =
The high level of creativity difference is consistent with the claims :é
by Kovecses (2015), who claims the process of generating meta-— N
phors depends on the personal cognitive and experience-related _‘?’
factors. The personal affective investment and malleable concep- !
tual mixture can take L2 writing to a stylistically innovative level 1o
as well, a writing style as is described by Fatimah in her writing. i
The anthropomorphism rate is also in line with the literature that :'
learners tend to use embodied schemas in developing expressive ]
language (Littlemore, 2019). This implies that cognitive stylistics ):3:;
can prove fruitful in helping to understand how L2 writers can >
conceptualize and conceptualize experience. ):
5.2. Pedagogical Implications >
The research has a number of implications to the university-level =
EFL teaching in Iraq: ‘%
Metaphor-awareness training can also be used to improve ex-— ~
pressive writing by teaching learners how to identify and control N

conceptual mappings.

Cognitive stylistic activities like conceptual blending exercises
can prompt the learners to come up with creative metaphors.
The descriptive writing prompts frequency needs to be increased
in order to develop imaginative interest and the ability to express

oneself.

The feedback practices must emphasize the use of creative meta—
phors to encourage the learners to acquire stylistic identity.
5.3.Conclusion:

VY.
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As has been shown in this paper, the EFL students of the University
of Babylon in Iraq can generate a broad spectrum of metaphoric
compositions to include imaginative combinations, which repre—
sent advanced conceptual processing. Creativity variation implies
that the metaphoric competence is linguistically and cognitively
developed, and some factors that determine it are the experience
of the learner, his or her competence, and the emotional interest.
Using the cognitive stylistic analysis, the study can be included in
the comprehension of the metaphor application in the Arab EFL
settings and highlight the necessity to incorporate metaphor-ori-
ented teaching into the higher-level writing programs.

3
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