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Abstract:
This study aims to analyze conceptual metaphor in Henry’s
short story “The Service of Love.” It seeks to: clarify the role of
conceptual metaphor in shaping our understanding of certain
concepts within the short story “The Service of Love,” and iden—
tify the types of conceptual metaphors employed. Furthermore,
the study examines how first—year English students understand
specific figurative expressions in the short story and how they
utilize conceptual metaphor to construct meaning. This study
employs a qualitative approach to analyzing the short story
texts. Students’ understanding of the intended figurative mean-—
ings is assessed by examining their interpretation of specific fig—
urative phrases. The study concludes that the use of conceptual
metaphors in “The Service of Love” helps the writer to articulate
certain life concepts that cannot be fully expressed and under-
stood through the literal use of words. Thus, it clarifies specific
ideas such as “love,” “family,” and “happiness” that cannot be ful-
ly grasped if the writer uses their alternative literal meaning. It
is demonstrated that the author utilizes certain concepts in ap-
propriate, acceptable, and powerful ways to depict the intended
meaning . These findings may help first—year English students
better understand metaphor and provide valuable insights into
how to evaluate literary texts.
Keywords :Metaphor , Cognitive Semantics, Semantics, meaning, cognition
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Chapter One:
Introduction:
This paper aims to analyze conceptual metaphor in O. Henry’s short

story “The Service of Love.” In certain literary contexts, authors tend
to use conceptual metaphor to convey specific messages, empha-
size particular ideas, and arrive at specific meanings that cannot be
achieved using the literal meaning of words.

1.1 Research Questions

1. How does conceptual metaphor help shape our understanding of
certain concepts in the short story “The Service of Love”?

2. What types of conceptual metaphors did O. Henry use in his short
story?

3. How would first-year English students interpret the conceptual
metaphors used in O. Henry’s short story “The Service of Love”?

1.2 the aim of the study:

This study aims to:

1. Clarify the role of conceptual metaphor in shaping our understand-
ing of certain concepts in the short story “The Service of Love.”

2. Identify the types of conceptual metaphors used in Henry’s short
story.

3. Examine how first-year English students understand some concep-
tual metaphors in the short story “The Service of Love.”

1.3 Study Hypotheses

The study hypothesizes the following:

1. The use of conceptual metaphor in literary texts in general, and in
Henry’s short story “The Service of Love” in particular, helps shape
our understanding of certain life concepts.

Thus, it clarifies specific ideas that cannot be fully expressed and un—
derstood if the writer uses the literal meaning,

2. The author used structural, existential, and... directive metaphors in
“The Service of Love” to powerfully convey specific ideas.

Vee
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students varies depending on their ability to identify figurative mean—
ings that go beyond the literal meaning.

1.4 Study Procedures

1. Present a theoretical background on the literature related to cogni—
tive semantics and conceptual metaphor.

2. Analyze the study data qualitatively according to the study model. 3.
Collecting and analyzing the interpretations of first—year English stu—
dents regarding specific figurative expressions taken from the story.
1.5 Scope of the Study

The analysis of conceptual metaphor in O. Henry’s short story “The
Service of Love” and the interpretations of specific figurative terms
by first—year English students are the only two topics covered in this
study.

1.6 Value of the Study

This study is intended to be of value to linguists interested in cognitive
analysis and semantics in relation to metaphors. By revealing insights
into the interpretation and understanding of figurative meanings in
literary texts, it may also be useful to teachers and students studying
semantics and literature.

Chapter Two

2. Literature Review

2.1 Cognitive Linguistics

In the 1970s, the study of metaphors marked the beginning of cogni—
tive linguistics. The seminal work of Lakoft and Johnson, “Metaphors
We Live By,” was published in 1980. According to cognitive linguis—
tics, metaphors are patterns of conceptual associations not merely
verbal rules, meaning that we understand something through some—
thing else. The International Association for Cognitive Linguistics
(1992, pp. 125-126) explains the following common foundations of
cognitive linguistics:

The idea that language is an integral part of cognition reflecting the

interaction of cultural, psychological, communicative, and functional
considerations; that language can only be understood within the con—
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text of a realistic view of perception and cognitive processing; and that
any theoretical conception of language must be consistent with what
is known about neural organization and function. The cognitive lin—
guistics movement is thought to encompass cognitive semantics. Se—
mantics is the study of linguistic meaning.

Cognitive semantics views language as part of a universal human cog-
nitive capacity, capable of interpreting the world as people perceive
it. It concludes that different cultures have diverse conceptions of the
fundamental processes and objects of the universe (Croft & Crouse,
2004).

On the other hand, meaning is conceptual, according to cognitive
semantic theories. In other words, meaning does not always refer to
a real-world entity or relationship. Rather, it corresponds to an idea
retained in the mind as a result of individual understanding. Thus, the
term “cognitive semantics” describes a branch of linguistics that stud-
ies how the mind interprets language in light ofits conceptual mean-—
ing or content within a given context. In contrast to traditional ap-
proaches, cognitive semantics considers all areas of linguistics, such
as phonetics and grammar, as related to meaning. Consequently, it
is impossible to isolate language processing from other mental func-
tions (Desaucer, 1916).

A scientific linguistic theory called cognitive semantics seeks to define
meaning and understand how it is perceived mentally. It also seeks to
describe the world as humans perceive it and to study human cogni-
tive abilities (Crystal, 2008).

According to Evans (2009: 26), cognitive semantics is the field that
studies the relationship between conceptual systems, experience, and
the semantic structure encoded by language.

More precisely, computer scientists study conceptualization (the con—
struction of meaning) and conceptual structure (the representation of
knowledge).

2.2 Conceptual Metaphor

When a concept is understood through another concept, it is called a

conceptual metaphor. According to cognitive semantics, the source
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sions are extracted to understand another conceptual domain. The
target domain is the conceptual domain that is interpreted in this way
(Lakoft and Johnson, 1980: 34).

Conceptual metaphors can be classified as either traditional or non—
traditional. Because they are so deeply ingrained in everyday language,
most people don’t even think of traditional metaphors as metaphors.
Directive, existential, and structural metaphors are the three catego-
ries under which traditional metaphors fall (Lakoff and Turner, 1989:
62). In a unique and unconventional way, unconventional metaphors
connect different themes. This type of metaphor focuses on mental
images rather than the words themselves; it is a conceptual (cognitive)
metaphor.

The idea behind a conceptual metaphor revolves around the problem
of connection. Connection is the term used to describe the relation—
ship between two domains (the source domain and the target domain).
The former is usually more concrete and can include people, animals,
plants, or food supplies. The latter, being more abstract, can include
time, human relationships, emotion, or consciousness. To understand
the meaning of the abstract domain (time), for example, people pro-
ject their knowledge and experience onto the source domain (money).
In other words, phrases like “saving time,” “spending time,” “investing
time,” and “wasting time” are used as if they were referring to money
(Lakov and Johnson, 1980).

According to Kovicis (2005), conceptual metaphors are typically in—
terpreted from the perspective of shared experiences. While they may
attract attention, they are often unconscious. The use of metaphors in
language has become very common. As noted above, this indicates
that a large number of colloquial words and expressions in languages
rely on conceptual metaphors to convey their meanings (Lakov and
Johnson, 1980a: 56).

Lakov and Johnson (1980: 7) illustrate a range of figurative uses, using

terms like “time is money” to explain the following:
i. Container Metaphors
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Container metaphors are existential metaphors where a concept is
portrayed as capable of containing something else, as well as possess—
ing both internal and external aspects.

In other words, metaphors that see anything as a container with an in—
ternal and an external dimension are known as container metaphors.
Events, actions, activities, and situations are also considered contain—
ers; for example, getting into trouble, competing in a race, and find-
ing satisfaction in a particular activity. For clarification, consider this
example: I worked hard to clean the windows.

ii. Essence and Being

In contrast, metaphors are also existential metaphors in which real,
physical objects are used to represent an abstract concept. According
to this definition, a metaphor occurs when people relate their experi—
ences to physical objects, which influences their perception of things
such as events, feelings, behaviors, and concepts. People can refer to
anything by seeing it as a physical object. Consider this example:
Time is money.

iii. Personification.

Personification, on the other hand, is an existential metaphor that
personifies an abstract idea or thing. For example:

His religion forbids him from drinking alcohol.

2.3.3 Directional Metaphor.

Directional metaphors, such as up—down, inside—out, front-back, etc.,
refer to how human experiences are directed. (Kovicis, 2010). Hu-
man physical experience in controlling direction and daily activities
leads to spatial orientation. According to Lakoff and Johnson (2008),
directional metaphors introduce concepts related to spatial orienta—
tion. Kovicis (2010) asserts that a concept is another type of metaphor
in a different context, and that this type does not organize concepts
in other ways, but rather governs the system so that they respect one
another.

According to Kovicis (2010), this type of metaphor can be called a “co-
hesive metaphor” because it best reflects its cognitive function. The

term “cohesiveness” is used to refer to the tendency of certain concepts
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to be understood consistently. For example, the following concepts
are characterized by an “ascending” orientation, while their “opposites”
are given a “descending” orientation.

— More up

—Less down

— Please speak up.

— Please speak down.

This type of metaphor exists in many countries and is deeply rooted
in our cultural and material interactions. It is used to convey abstract
concepts by linking them to concrete spatial orientations. One can
witness the application of this type of metaphor in various situations
(Mohammed, p. 2024).

4. Conceptual Schemas

Conceptual schemas are abstract ideas that arise from the way we
move and use our senses to interact with the physical and material en—
vironment. These schemas enable us to bring coherence and order to
the things, events, circumstances, and topics we encounter daily.

In many fields, including logical reasoning, literary analysis, under—
standing mental illness, and political discourse, conceptual schemas
are crucial. Conceptual schemas are closely linked to our ability to
frame our knowledge, identify patterns, and understand the world
within the context of logical reasoning (Stefano, 2022: 1).

2.5 Interpreting Metaphors and Constructing Meaning

Interpreting metaphorical terms is a fundamental element of lan—
guage comprehension. Cognitive semantic theories assert that readers
actively contribute to meaning construction by connecting verbal ex—
pressions to their conceptual knowledge and experiences, rather than
simply deciphering the literal meanings of words. Thus, metaphorical
interpretation involves mental processes that help us understand ab-
stract ideas by relating them to concrete experiences.

Readers’ understanding of metaphors in literary texts may vary de—
pending on their linguistic competence, literary awareness, and fa—

miliarity with concept maps. Relying primarily on literary interpreta—
tion may make it difficult for university students, especially first—year
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students, to grasp metaphorical meanings. Therefore, examining how
students understand metaphorical terms can offer valuable insights
into how meaning is constructed in literary discourse.

Chapter Three

3. Methodology and Data Analysis

3.1 Methodology

This study aims to explore the conceptual metaphors used in O. Hen—
ry’s story “The Service of Love” and analyze their function in con-
structing meaning, using a qualitative descriptive approach. Because
the study focuses on interpreting figurative language within its literary
context, rather than examining numerical data, a qualitative approach
was deemed appropriate.

The study is based on the cognitive-semantic framework of con-
ceptual metaphor theory, developed by Lakoff and Johnson (1980).
This framework has been further supported by additions from Ko-
vacs (2010) and other experts in cognitive linguistics. To identify the
figurative terms that reveal underlying conceptual connections, the
researcher carefully examined the story. The main categories of con—
ceptual metaphors—structural, existential and directional—were
then applied to these metaphors.

... This study identifies the source and target domains for each figu-
rative expression and explains the conceptual relationship between
them. This study demonstrates how conceptual metaphors contrib—
ute to the portrayal of abstract ideas such as love, happiness, and fam-
ily. The analysis also shows how these conceptual maps can enhance

first-year English students’ understanding of meanings beyond the
literal sense and help them interpret literary texts.

The study aims to demonstrate that metaphor is a fundamental cog-
nitive mechanism used by people to conceptualize and understand
experiences, rather than simply a stylistic device, using a cognitive se—
mantic approach.

The conceptual metaphor theory of Lakoff and Johnson (1980), which
explains metaphor through systematic maps between the source and
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target domains, forms the basis of the study’s analytical methodology.
By identifying these categories and clarifying their conceptual rela—
tionships, each metaphorical expression is examined.

The next steps in the analysis process involve selecting figurative terms
from the short story, classifying them according to the type of met—
aphor, and analyzing their cognitive significance within the literary

context.

3.2 Data Analysis

This section is dedicated to analyzing and identifying the various types
of conceptual metaphors used in O. Henry’s short story “The Service
of Love.” The analysis model is based on the conceptual metaphors
presented by Lakoff and Johnson (1980), Kovicis (2010), and Lew (2013).
Text 1

The Service of Love

The title of the story is itself a conceptual metaphor. It has two do-
mains. The source domain is “service,” while the target domain is
“9ove.” Thus, love is understood metaphorically, and defined through
acts of service. In romantic relationships, partners treat each other
altruistically, meaning they serve one another selflessly. This type of
metaphor is structural, as love is equated with the act of serving one’s
partners.

First—-year English students may find it easier to grasp the concept of
love through familiar examples of this metaphor, such as sacrifice,
service, and mutual support.

Text 2: “If a house is happy, it can’t be too cramped.”

This text contains a structural metaphor: aslong as one is content with
what one has, one will be happy. The source domain is “contentment,”
and the target domain is “happiness.” Happiness is metaphorically
framed as a feeling of gratitude and contentment. Students can better
grasp the implied meaning, going beyond the literal interpretation,
thanks to the metaphorical connection between happiness and con—
tentment.

Text3

“They were very happy as long as they had enough money.”

Ve
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The above text is classified as an existential metaphor, where the ab-
stract concept of “happiness” is presented using the concrete concept
of “money.” The source domain is “money,” and the target domain
is “happiness.” In these lines, it is shown that happiness is contingent
upon having money, meaning that each entity, whether “money” or
“happiness,” represents the other. Rather than relying solely on the lit—
eral interpretation, students should recognize the mental connection
between money and happiness to understand this metaphor.

Text 4

“But the best, in my opinion, was home life in a small apartment—the
warm conversations and chatter after a long school day; the cozy din-
ners and fresh, light breakfasts; and the sharing of aspirations.”

In these few lines, the writer presents the concept of “family” meta—
phorically through acts of kindness. Therefore, for a family to be co-
hesive, partners must treat each other kindly, sacrifice for each other,
and encourage each other to be their best selves. Thus, the above textis
classified as a structural metaphor involving two domains: the source
domain is “acts of kindness” and the target domain is “family”.
Students may find it easier to understand the idea of family as a net—
work of compassion and emotional support thanks to this conceptual
mapping.

Text5

“And we can live as happily as millionaires on $15 a week”

Within these few words, the author metaphorically depicts happi-
ness as one of the privileges of money. Money is a tool to have your

needs and when you fulfill your needs, you will be happy. happy. Thus
money contains happiness within its layers. Consequently, this text is
an example of container ontology metaphor. The source domain is
“money” and the target domain is “happiness”.

Instead of using direct lexical meanings, these metaphorical terms al-
low pupils to create meaning through mental associations.

3.3 Interpretation of Conceptual Metaphors by First-Year English
Department Students

The conceptual metaphors included in O. Henry’s short tale “A Ser—
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vice of Love” offer a helpful foundation for analyzing how first-year
English Department students interpret literary materials. Students
must recognize the conceptual mappings between source and desti—
nation domains and go beyond the literal meanings of words in order
to interpret metaphorical utterances.

The analysis shows that students’ comprehension of metaphors like
FAMILY IS KINDNESS, HAPPINESS IS MONEY, and LOVE IS
SERVICE depends on their ability to recognize the underlying con-
ceptual frameworks. Students can connect abstract ideas to more tan—
gible experiences by using the cognitive semantic perspective, which
makes meaning production and literary interpretation easier. Ad-
ditionally, first—year students may have varied degrees of difficulties
interpreting the identified conceptual metaphors. While ontological
metaphors necessitate a higher level of abstraction, structural meta—
phors are typically easier to understand since they offer systematic
mappings between concepts. As a result, cognitive semantic analysis
can help students better understand literary texts and become more
aware of metaphorical meaning.

The results show that conceptual metaphor is crucial for both literary
representation and helping first-year English Department students
understand abstract ideas in literary texts.

Chapter Four

Discussion & Conclusions

4.1 Discussion

The study’s conclusions show that O. Henry’s short narrative A Ser—
vice of Love relies heavily on conceptual metaphor to create meaning.
Through conceptual mappings between source and target domains,
abstract concepts like love, pleasure, and family are methodically
structured, as shown by the study of a few chosen samples. Together,
structural, ontological, and orientational metaphors give abstract ex—
periences more tangible, understandable shapes.

The study also demonstrates that metaphors like “LOVE IS SER-
VICE,” “‘HAPPINESS IS MONEY,” and “FAMILY IS KINDNESS”

are components of a cohesive cognitive framework that structures
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human experience rather than being discrete verbal utterances. By
connecting abstract concepts to well-known realms like service,
money, and emotional support, these metaphors help readers un—
derstand abstract concepts.

Furthermore, first-year English Department students can find it
helpful to understand these conceptual mappings, according to

the cognitive semantic analysis. Their capacity to see the underly-
ing conceptual links and go beyond literal meanings is what deter—
mines how they understand metaphorical terms. Because they are
systematic, structural metaphors are typically simpler for students
to understand, whereas ontological metaphors may call for more
complex cognitive processing.

Overall, the results demonstrate that metaphor is a basic cognitive
process that aids in meaning production and literary interpretation
rather than just a stylistic element.

4.2 Conclusions

This Study has reached the following conclusions:

1.The use of conceptual metaphors in the short story “A service of
love” assist the author to shape some concepts in life that can’t be
fully expressed and understood by the Literal use of words. Thus, it
clarifies specific ideas as “love”, “family”, and “happiness” that can’t
be fully understood if the writer use the alternative literal. Thus,
leads to the verification of the first hypothesis which states “The use
of conceptual metaphor in literary texts in general and in Henry’s
short story “A Service of Love” helps to formulate our understand-

ing of some concepts in life. Thus, it clarifies specific ideas that can’t
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be fully expressed and understood if the writer uses the alternative
literal ”

2 It has been provided that the author exploits two types of concep—
tual metaphor; structural and ontological; to depicts certain con—
cepts in appropriate, acceptable, and powerful way. This shows that
the second hypothesis “ author has used structural, ontological, and

orientational metaphor in the story “A Service of Love” to commu-—
nicate Specific ideas powerfully.” is confirmed.
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meaning in literary works and offer first—year English Department
students a framework for understanding abstract ideas like happi-
ness, love, and family.

4. The significance of metaphor awareness in supporting literary
interpretation and improving students’ comprehension of mean-—

ings that go beyond the literal level is demonstrated by the cogni-
tive semantic analysis of conceptual metaphors.
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