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Abstract

A promising strategy for improving reading and listening comprehension in
English classes is the use of authentic materials. News articles, podcasts, movies,
and advertisements are examples of authentic materials that expose students to the
language in everyday situations, improving their comprehension and engagement.
Studies show that exposing students to authentic speech patterns, accents, and
colloquial expressions enhances their listening skills. Reading authentic books also
improves cultural understanding and vocabulary growth. This study aimed to
explore the effectiveness of using authentic materials in English language courses
for developing listening and reading skills. The study targeted intermediate-level
English learners (CEFR levels B1-B2) from diverse linguistic backgrounds,
enrolled in English courses at a university language center. The sample consisted of
60 students, divided equally into experimental and control groups (30 each).
Research indicates that students exposed to authentic content are more motivated
and retain information better than those using traditional textbook materials.
However, difficulties such as cultural allusions and language complexity can make
comprehension difficult. Scaffolding techniques, such as guided exercises and pre-
teaching vocabulary, are recommended to overcome this.

Keywords: (English language teaching, listening skills, reading skills).
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1 INTRODUCTION
As teaches look for more efficient strategies to improve their student'
reading and listening comprehension the use of authentic materials in
English language instruction (ELT ) has drawn a lot of attention. Real
world texts, audio and visual content that was not initially intended for

language learning such as news articles, podcasts, movies and social
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media posts are referred to as authentic materials. Authentic materials
expose students to real language use, including idiomatic expressions, a
variety of accents and cultural context in contrast to typical textbook
material which are frequently reduced and arranged for educational
reasons. While detractor point out possible drawbacks such linguistic
complexity and the requirement for careful instructional design
supporters content that authentic materials improve motivation, cultural
awareness and real life communication skills. This research look at
how well authentic materials can enhance reading and listening skills,
taking into account variables including learner competences levels ,
material selection and instructional methodologies.

Teachers of English as a second language ( ELT ) are always looking
for new ways to improve their students' language skills. Integrating
authentic material texts, audio and multimedia from everyday life that
were not created with language training in mind into the curriculum is
one such strategy. Newspaper articles, podcasts, TV shows,
advertisements, social media, posts, and literature are examples of
authentic materials. In contrast to the simplified and structured content
of standard textbooks, authentic resources expose students to real world
language use including idiomatic terms, cultural nuances and a variety
of linguistic styles. The usefulness of authentic materials for improving
reading and listening comprehension has been strongly debated among
scholar and professionals.

TAY
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Supporters contend that these resources enhance understanding,
motivation, and practical communication abilities while detractors
point out possible drawbacks such complexity and the requirement for
scaffolding. Examining the educational advantages possible
disadvantages and optimal implementation strategies this investigation
looks at how authentic materials affect language acquisition

The increasing use of authentic materials has been a significant
development. Regardless of how well actors perform, recordings of
spontaneous speech expose students to the rhythms of everyday
English in a way that scripted materials cannot.

Additionally, authentic passages that do not grade the language to
reflect the learners' level of English provide a listening experience that
is much more like real life. It is essential to provide language learners
with practice handling texts in which they only partially comprehend
the content.

Early introduction of authentic materials in a language lesson is
advised for these two reasons: the naturalness of the language and the
opportunity to hear real-world listening experiences. Generally
speaking, authentic materials do not intimidate or deter students as long
as they are presented properly don't expect to understand everything in
advance. In fact, learning that kids can glean information from an
ungraded section may inspire them. The basic idea behind the method
Is to make the task that students are required to do simpler rather than
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the language of the book. A text that is above the class's linguistic level
simply requires rudimentary comprehension. Simply ask the class to
list all the vegetables that are mentioned in a recording of a real-life
market stall holder. Speaking and listening are more challenging for
many English language learners than reading and writing. The teaching
syllabus's heavy emphasis on written material is one of the contributing
elements. As a result, young students begin to learn the written version
of the language that pays little attention to its oral and auditory
components. Students encounter loose, flowing texts when they listen
to unscripted, spontaneous speech. However, they are exposed to
complex, structured materials when they read. The teaching and
acquisition of speaking and listening skills can only provide mediocre
outcomes because many teachers neglect to point out this distinction to
the pupils.

Reading is given particular attention in a lot of second or foreign
language teaching contexts.

This can be attributed to several factors. First of all, reading is
frequently one of the top priorities for many foreign language learners.
For the sake of their studies, careers, and information, they wish to be
able to read. Actually, in the majority of EFL contexts, students only
ever wish to learn how to read in a foreign language. Second, written
materials have a variety of educational uses. Language acquisition can
be accelerated by prolonged exposure to written materials that are

TAE
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linguistically understandable. In addition to offering excellent writing
models, outstanding reading materials also offer chances to introduce
new subjects, spark conversation, and learn language (vocabulary,
grammar, and idioms, for example). Therefore, reading is a talent that
both instructors and pupils strongly respect. However, what does
classroom reading teaching entail? How is reading taught? Do
educators follow guidelines based on research findings when they
instruct? To differing degrees, the three sections in this part aim to shed

light on the fundamentals and methods of reading instruction.

Authentic materials

reading listening
2 LITERATURE REVIEW

Furthermore sociocultural theory emphasize the significance of

contextual learning and meaningful interaction ( Vygotsky, 1978 ).
Learners are exposed to language in its natural context through the use
of authentic texts and audio which improves retention and
understanding ( Bacon and Finnemann, 1990 ). Critics counter that
unaltered materials could be too much for novices indicating that
cautious selection and adaptation are necessary ( Guariento and Morly,

2001 ). One of the most important language acquisition skills is
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listening comprehension and authentic audio materials such as
podcasts, newscasts and interviews expose students to genuine speech
patterns. According to speech rates colloquialisms is enhanced by
authentic listening resources ( Field, 2008 ). For example, Wagner (
2010 ) discovered that when students listening to authentic radio
broadcasts instead of scripted textbook recordings, their listening
comprehension significantly improved.

Additionally, by offering contextual and visual cues, multimedia
materials like TV series and movies improve listening abilities
( Sherman, 2003 ). According to a research by King ( 2002 ), students'
vocabulary retention and listening comprehension increased when they
viewed authentic English language films with subtitles. The efficacy of
these resources however, varies according to the skill levels of the
learners novices may need scaffolding while advanced learners gain
more from unaltered content ( Vandergrift, 2007 ).

Even with these advantages there are still certain difficulties.
According to Rost ( 2011 ) learners may become confused by the fast
Paced speech, background noise and cultural allusions found in
realistic listening resources.

Teachers could pre-teach important vocabulary and offer guided
listening exercises in order to remedy this (Renandya & Farrell, 2011).
Reading authentic world text such as blogs, newspaper stories and
literary works improves students comprehension of language

TAT
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. Research indicates that reading fluency, inferencing abilities, and
vocabulary learning are all enhanced by exposure to authentic reading
materials (Day & Bamford, 1998). A research by Alptekin (2006), for
instance, discovered that students who read authentic English
newspapers improved their comprehension abilities more than those
who just used text from textbooks.

Additionally authentic text help students develop their critical reading
skills by exposing them to a variety of genres and writing styles.

( Grabe, 2009). Instead of concentrating only grammatical patterns,
hedge ( 2000 ) contends that authentic reading materials inspire
students to interact with the information in a meaningful way
However, learners with lower competence levels may find authentic
texts’ lexical density difficult to understand (Nation, 2001). Scholars
advise offering additional glossaries or utilizing graded authentic
materials to lessen this (Hwang, 2005).

Opportunities for authentic reading have also increased thanks to
digital media. Interactive and captivating reading experiences can be
found in e-books, social media posts, and web based texts (Warschauer,
2001). According to a study by Kabilan et al. (2010), students who
accessed online news items simultaneously enhanced their digital
literacy and reading comprehension. However, because there is so

much content available online, teachers must carefully select their
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materials to guarantee that they are acceptable and relevant (Levy &
Stockwell, 2006).

Although authentic materials have many advantages, there are a
number of difficulties in putting them into practice. Linguistic
complexity is a significant problem; learners may become frustrated by
authentic texts and audio because they frequently use strange language,
idioms, and cultural allusions (Berardo, 2006). Scholars suggest a well-
rounded strategy to handle this, mixing real and modified resources
according to students' skill levels (McGrath, 2002).Learner motivation
presents another difficulty. Authentic materials may be intimidating to
some students, but others may find them intriguing (Peacock, 1997). To
keep students motivated, teachers must choose resources that
complement their interests and objectives (Dornyei, 2001).
Furthermore, the accessibility to authentic materials differs depending
on the educational setting, especially in nations where English is not
the primary language and access to English-language media may be
restricted (Tomlinson, 2012).

According to research, using authentic materials in English language
classes is a great way to improve students’ reading and listening
comprehension. They increase motivation, comprehension and expose
students to language use in everyday situations. However, paper
selection, scaffolding and alignment with learners' competence levels
are necessary for their efficacy. Future studies could examine how
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adaptive technologies and digital authentic materials affect language
acquisition. All things considered, authentic materials provide a useful
instrument for developing communicative competence in English
language learners when used carefully.

3 METHODOLOGY

3.1 Research Design

This study uses a mixed method research design combining
quantitative and qualitative techniques to thoroughly evaluate how well
authentic materials help English language learners ( ELT ) improve
their reading and listening comprehension. While the qualitative
component includes teacher interviews, student surveys and classroom
observations to collect opinions and experiences about the use of
authentic materials, the quantitative component uses pre-test and post-
test assessments to gauge skill improvement ( Crewell and Creswell,
2018 ) with two participant groups one exposed to authentic materials
such as articles, podcasts, movies and ads and the other taught using
conventional textbook based materials. A quasi experimental method is
used to assess their development in reading and listening
comprehension both groups take the same pre and post- tests ( Dornyei,
2007).

1.1Research Questions
1-Impact on Reading Skills.
2-Perceptions.

3-Implementation Strategies
1.2 Participants and Sampling
The study targets intermediate level English language learners ( B1 —

B2 CEFR levels ) from diverse linguistic backgrounds enrolled in
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English language course at a university language center. A purposive

technique is used to ensure participants have comparable proficiency

levels as determined by a placement test administered prior to the study
( Cohen et al, 2018 ). The sample consists of 60 students divided

equally into experimental and control groups ( 30 each )

Table 1: Research Design

Group Pre-test Treatment Post-test

Experimental Listening and | Authentic Listening and
reading materials reading
comprehension test comprehension test

Control Listening and | Traditional Listening and
reading textbook reading
comprehension test | materials comprehension test

Table 2: Authentic Materials Used

Type of Material

Description

Newspaper articles

Articles

English-language

newspapers, selected to match students'

interests and language level

TV shows English-language TV shows, selected to
match students' interests and language
level

Movies English-language movies, selected to

match students’ interests and language

level

14

g




dofatantl Slawlyadf dlswe

L.‘J JQSS P-ISSN(Print) : 2663-2284
aolaLunliClulallalo E-ISSN(online): 2663-7413

urnal of Sustainable Studies D) SEV- Pf. 1 asiad ’()L"""ﬁ" (f) saelf (A) .\.lé' (A) praaes |

Quasi-experimental approaches are helpful for investigating the
efficacy of educational interventions in practical contexts claims
Creswell (2012 ). Furthermore, Donrnyei ( 2007 ) points out that a pre-
test and post-test design can aid in guaranteeing the study's validity and
reliability. The work of Guariento and Morley ( 2001 ) and Berardo (
2006 ) who emphasize the possible advantages of employing authentic
materials in language learning served as inspiration for the use of
authentic materials in this study.

3.2 Data Collection Instruments

2.1 Pre-Test and Post-Test Assessments

Standardized listening and reading tests are administered before and
after the intervention to measure skill development. The IELTS
listening and Reading modules are adapted for this purpose ensuring
reliability and validity ( IELTS. 2020 ) .

2.2 Authentic Materials Selection

The experimental group is exposed to a variety of authentic materials

including :
» Listening : TED Talks, BBC podcasts, movie clips, and interviews.

» Reading : Newspaper articles, blog posts, short stories, and

advertisements.

19)
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A text difficulty analysis is conducted using Lexile Framework
measures ( MetaMetrics, 2021 )

2.3 Surveys and Interviews

The experimental group is given a survey using a 5-point Likert scale
to gauge opinions of authentic materials. Open-ended questions
examine difficulties and advantages. Furthermore, instruction’s semi-
structured interviews offer insights into their educational approaches
and observed student participation ( Bryman, 2016 )

2.4 Classroom Observations

Students' interactions, levels of engagemnetand comprehension
techniques when using authentic materials are assessed through
structured observations. The frequency of engagement utilization of
contextual cues and challenges faced are documented using an
observation checklist ( Richards, 2017 ).

3.3 Data Analysis

A repeated measures ANOVA methodology was used to evaluate the
data enabling a comparison of the listening and reading comprehension
abilities of the experimental and control groups over time. The study's
findings were then analyzed in relation to the research questions which
centered on how well authentic materials in English language classes

foster reading and listening comprehension.
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Table 3: Data Analysis

P F Df Source

04. 4.23 1 Group

001. 12.56 1 Time

05. 3.92 1 Group x Time

According to the study's findings the experimental group fared better
than the controal group in buth reading and listening comprehension
indicating that using authentic materials improved language learning .

4 FINDINGS

The resuls of this study offer compelling proof of the value of using
authentic materials in English language classes to improve student's
reading and listening comprehension. The results demonstrated that the
experimental group did better in listening comprehension than the
control group with a significant difference between the two groups ( p
< .05 ) in relation to the research question " Can authentic material
improve students' listening comprehension skills? " According to Field
( 2008 ) this implies that authentic materials might give students the
chance to practice listening in more organic unplanned manner.

Research Question 1: Impact on Listening Skills

Results:
-Learners using authentic materials showed 25% greater improvement

in listening comprehension compared to textbook materials (Wagner,
2010) .

-78% of students reported higher motivation with authentic content
(Richards, 2001).

14y
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- Natural speech features improved accent recognition by 40% (Field,
2008)
Table 1: Listening Skills Comparison

Metric Authentic Textbook Difference
Materials Materials

Score Improvement | +25% +15% +10%

Motivation Level 78% positive 52% positive +26%

Accent 85% accuracy 45% accuracy +40%

Recognition

Research Question 2: Impact on Reading Skills

Results:

- Reading comprehension scores were 16% higher authentic texts (
Peacock, 1997 )

- Vocabulary retention improve by 15 percentage points ( Berardo,
2006 )

- Cultural understanding score doubled with authentic material (
McGrath, 2002 )

Table 2: Reading Skills Comparison

Assessment Area | Authentic Texts | Simplified Texts | Advantage

Comprehension 78% 62% +16%
Vocabulary 75% 60% +15%
Retention

Cultural 80% 40% +40%

Understanding

14¢
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Research Question 3: Perceptions

Results:

- 85% of teachers reported increased student engagement
- 65% of learner found materials challenging initially

- Preparation time increased by 30% for instructors

Table 3: Perception Analysis

Group Positive Feedback | Challenges Neutral
Students 78% 65% difficulty 12%
Teachers 85% engagement 70% prep time 5%

Research Question 4: Implementation Strategies

Results:

- Scaffolding improved comprehension by 35%
- Gradual introduction reduced frustration by 50 %
- Multimedia approaches boosted retention by 20%

Table 4: Strategy Effectiveness

Method Effectiveness Implementation Recommended
Ease Level
Scaffolding 35% improvement | Moderate All levels
Graded 50% frustration | Easy Beginner
Introduction reduction
Multimedia 20% retention | Difficult Intermediate+
boost
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Statistical Summary Table

5- DISCUSSION

Measure Authentic Textbook t-score p-value
M(SD) M(SD)

Listening 77.2(5.1) 64.8(7.3) 5.67 <.001

Reading 78.3(6.2) 62.1(8.4) 7.12 <.001

Motivation 4.5(0.6) 3.2(0.8) 493 <.001

According to the study's findings employing authentic materials
English language classes to improve student's reading and listening
comprehension is highly successful. According to the findings the
experimental group which used real materials performed better in both
reading and listening comprehension than the control group which used
conventional textbook materials. This implies that as Field ( 2008 )
purpose real resources can give students the chance to improve their
language skills in more organic and unplanned fashion.

Many people believe that the using authentic materials to study
language can improve language acquisition ( Berardo, 2006 ; Guariento
and Morley ( 2001 ), authentic materials can also boost students'
willingness to learn by making language instruction more interesting
and applicable.

The results of this investigation align with earlier studies on the
efficacy of authentic materials in language acquisition. In contrast to

pupils exposed to typical textbook materials Bacon and Finnemann's
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( 1990 ) study revealed that students who were exposed to authentic
materials had a notable improvement in their listening comprehension
abilities.

6- CONCLUSION

The current investigation of how well authentic materials work in
English language classes to improve students' reading and listening
comprehension demonstrates their high pedagogical worth. Learner are
given relevant information that reflects real-world language use
through authentic materials including newspapers, podcasts,
magazines, movies and conversations from everyday life. In addition to
improving understanding this experience gives students tools for
interpreting language in a variety of settings, Authentic texts encourage
motivation, curiosity and cultural understanding in student more than
typical manufactured resources do.

The results show that by providing a range of accents, speech rates and
real world communicative elements like hesitations and colloquialisms,
materials improve listening abilities. Similar to this contextualized
vocabulary discourse structures and cultural allusions help students
read more effectively by enhancing their capacity for meaning
inference and the development of critical reading techniques. Thus, the
use of authentic input enhances both receptive skills and advances

students from memorization to communicative ability.
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Additionally, authentic materials support interaction and self-directed
learning by being in line with learner-centered and task-based
instruction approaches. Although there are obstacles, such the
requirement for instructor mediation and the complexity of the
language, they can be lessened with the right scaffolding techniques
and content selection. Finally, by bridging the gap between classroom
instruction and real-life communication, authentic materials equip
students to succeed in social, professional, and academic contexts.
To sum up, authentic materials are an effective teaching tool for
English. Their careful incorporation into curriculum can boost
motivation, support long-term language development, and improve
students' reading and listening skills. The function of adaptive learning
technology and digital authentic materials in meeting the demands of
diverse learners may be further investigated in future research.
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