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Abstract 

Textbooks are the best instruments by which we can shape people’s beliefs. They play a great role in preparing 

students to the society. It is agreed that though textbooks are sources of information, they are image- forming. 

Through textbooks, children can understand what the role of males and females is. In other words, textbooks can 

be regarded to send images to children. In textbooks, gender identity is reflected via nouns, pronouns, gender-

linked occupations, etc. Gender bias is regarded as discrimination between people depending on their sex. This 

study aims to investigate gender bias in two textbooks: Sunrise Seven (henceforth S7) and Kurdish Language 

and Literature for Grade Seven (henceforth KLL7)) that are taught in grade seven in Iraqi Kurdistan Schools. 

The first one was designed and published by Macmillan; the second one was locally designed and published by 

Ministry of Education. Many researchers have dealt with this topic in all levels of education all over the world. 

To the best of the researchers’ knowledge no (or little) research has been conducted in this field to investigate 

Kurdistan Region textbooks, this may be due to the social perspectives.  The procedures followed in this study 

are textual analysis and visual analysis.  Each textbook has been investigated deeply twice. The two textbooks 

have been scanned for proper nouns, pronouns, gender-linked nouns, occupations and visuals.  The frequency of 

occurrence and the frequency of firstness have been concentrated on. It has been concluded that the two 

textbooks are different in gender representation. The analysis of findings shows that male and female have been 

dealt with almost equally in S7. The study criticizes KLL7 for the persistence of gender bias in favor of males. 

The researchers do not imagine that KLL7 writers, authors and publishers having an agenda to publish books 

within an inherent gender. Yet, they should have taken gender equality into their consideration while writing the 

textbook. The study has some recommendations and pedagogical implications for syllabus designers, textbook 

writers and teachers.  
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1. INTRODUCTION 

Textbooks are the best instruments by which we can shape people’s beliefs. Through 

textbooks, children can understand the role of males and females. Jannati reveals that ‘In 

textbooks, language functions as an ideology maker and social role determiner that lead 

sociolinguists to uncover reflection of gender roles’ (2015, p. 212). Some researchers state 

that ‘materials evaluation is an educational necessity because it shows how a textbook can be 

improved or justified’ (Akef 2015, p. 106). Some researchers suggest ‘that a gender 

perspective must be integrated into teacher education and training programs so that 

educationists may play a crucial role in addressing the issues of gender, inclusiveness and 

equality’ (Jannati2015, p. 214). 

Most of the researchers agree on a point that ‘gender equality has long been an issue for 

gender and language research from as early as 1970s’ (Yang 2014, p.4). Some researchers 

indicate that ‘sex-fair materials broaden students’ attitudes about gender roles, and increase 

the motivation to learn’ (Dominguez 2003, p. 4). It is believed that gender representation has 

been given little attention in the field of researching in Iraqi Kurdistan. This may be ascribed 

to the social perspectives as Christine states that gender is related to the context and culture 

(2009, p.38). 

With an understanding that the English and Kurdish Language textbooks used in Iraqi 

Kurdistan schools have rarely been investigated, the purpose of this study is to examine 
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gender bias in two textbooks: S7 and KLL7. Both are studied in grade seven in Iraqi 

Kurdistan schools. Kurdish language has two major dialects: Central Kurmanji and Northern 

Kurmanji. In Central Kurmanji, the same pronouns are used for both genders; while in Upper 

Kurmanji, different pronouns are used for male and female (for example, for male /wi xand/- 

he studied, and for female / we xand / she studied).  

Some gender language is ‘inherent such as the generic he in English’ (Wray and Bloomer 

2006, p.109). Empirical evidences show that ‘he/man generics have negative effects on 

individual beliefs in women’s ability to perform a job, and a negative impact on women’s 

own feelings of pride, importance and power’ (Ehrlich 2006, p. 320). This implies that human 

identity is constructed through language practice. Many writers and editors now are aware of 

using gender-linked language (Crystal 2006, p.314). It is to be mentioned that in all societies, 

not all names are sex-exclusive, and sometimes names change their gender classification. This 

is true to Kurdish proper nouns. For example, Awat and Hawzheen are used to both genders. 

But one day it was shameful to use ‘Hawzheen’ for a male person. 

It has been stated that English vocabulary has been changed noticeably as a kind of effort to 

get rid of gender bias in general terms. In other words, some neutral words have been 

introduced in place of others, for example spokesperson for spokesman, chairperson for 

chairman, and firefighter for fireman (Yule 1996, p. 242; Fromkin, Rudman and Haym 2003, 

p. 485). It is stated that traditional society tends to connect women with housework (such as 

cooking and washing) and men with career (such as painting and gardening) (Wu and Liu 

2015, p.118). Some linguists admit that nowadays people ‘of either sex hold jobs once held 

primarily by one sex’ (Fromkin, Rodman and Hayms 2013, p.323). This is due to the change 

of the society. Today women have diverse jobs and this should be reflected in the textbooks.  

 

2. MATERIALS DESCRIPTION 

The material of this study is two textbooks: S7 and KLL7. It is preferable to describe each 

one. 

S7 was designed and published by Macmillan in 2006. It is comprises Teacher’s Book, 

Student’s Book, Activity Book and an audio CD. Since all students use Student Book, and 

since it can be regarded as the main component of this course, only this book is researched in 

this study. The textbook is colourful and is divided into units, then each unit into lessons. It 

comprises a welcome unit, a farewell unit and seven other units. It consists of 116 pages. The 

characters are young- similar to the age of a grade seven student. Also the activities 

mentioned in the S7 are relevant to the students in terms of interest (for example, games and 

music). This is very important since it witnesses consistency. S7 contains a large number of 

pictures, images, photos and cartoons. The illustrations are clear and visible. In S7, only those 

illustrations have been chosen that show human character.  

KLL7 has been locally designed and written by a committee (three men and three women) in 

the Ministry of Education, and revised by another committee. It was published in 2016.  It 

comprises four main parts: grammar, literature, reading and orthography. It is of 216 pages. 

Literature part deals with nine male poets; no female poet has been mentioned. The textbook 

does not include any illustration- with the exception of photos of the poets mentioned in the 

literature part- this may be attributed to financial affairs.  

 

3. METHODOLOGY AND PROCEDURE 

The study can be regarded as a quantitative and a qualitative one. Concerning the first type, 

the occurrence of words has been counted and tabulated. The latter one refers to the 

occupation type and domestic role. The corpus of this study is S7 and KLL7. Each textbook 

has been investigated twice by two different investigators so as to get reliability. The range of 

the study is all the textbooks, except cover page, word list, notice page, catalogue page and 

copyright page. The textbooks have been surveyed textually and visually. Two kinds of 
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analysis have been followed: textual analysis and visual analysis. The former one refers to the 

frequency of occurrence of male and female characters. Within this analysis, linguistic 

features such as gender- linked nouns, titles, proper nouns and pronouns have been focused 

on. Also, firstness (order of mentioning.) has been shown in case of having paired nouns (for 

example, father and mother) and mentioning male and female. Naif asserts that nearly in all 

languages males, when come together, are mentioned before females (1978, p.309). 

Concerning visual analysis, the textbooks have been searched for pictures, images and 

drawing lines. Hussein affirms that photos and images are necessary while reading a text so as 

to motivate and help students use both brain hemispheres (2016, pp.172, 205). The only 

statistics used in this study is percentage.  

 

4. RESULTS AND DISCUSSION 

The results have been displayed in two categories: textually and visually. 

I: In Text  

1-Proper Nouns    

As it is obvious from table (1), in S7 the use of female (53%) and male (47%) proper nouns 

are nearly similar; while in KLL7, proper nouns linked to males are more widely used than 

those linked to females (male :91% and female: 9%).This big gap is made unintentionally.  

Table (1) - The Frequency of Occurrence and Percentage of Proper Nouns in S7 and KLL7 

Textbook Male 

FQ. (%) 

Female 

FQ. (%) 

Total 

FQ. 

S7           467 (47%) 527 (53%)   994  

KLL7 336 (91%) 33 (9%) 369  

 

2- Pronouns  

The calculated pronouns are subject pronouns, object pronouns and possessive adjectives. 

Only female and male-linked pronouns have been included. In other words, pronouns (such as 

we- us- I -me – you,) that are used for both genders are excluded. Table (2) reveals that 

gender-linked pronouns have been included equally in both textbooks. Males have taken up 

51%   in S7 and 48% in KLL7, while females have taken up 49% in S7 and 52% in KLL7. As 

mentioned before, in Kurdish language only in Northern Kurmanji dialect each gender has a 

specific form in subject position. So the difference above is of Northern Kurmanji dialect. 

Table (2) - The Frequency of Occurrence and Percentage of Pronouns in S7 and KLL7 

Textbook Male FQ. (%) 

He/His/ Him 

Female FQ. (%) 

She/ Her/ Hers 

Total  

S7           224 (51%) 214  ( 49%) 438  

KLL7 15 (48%) 16 (52%) 31 

  

3 -Titles  

Addressing people is another form to know their gender. Only four titles are used in English, 

they are Mr., Mrs., Miss, and Ms. The first one is used for males (single or married), the 

second one is used for a married woman, the third one is used for an unmarried woman, and 

the last one is used for a woman if we do not know (or do not wish to display) her marital 

state. It has been found that males have been mentioned six times more than females. Though 

too little focus is on this field in S7, there is imbalance between the two genders in using these 

titles.  Mrs. has been used only once, while Mr. has been used six times.  There are many 

titles for both genders in Kurdish language. Sheik, Haji, Mulla, Kak, Mam, Khal, Pasha and 

Sayyd are used for males, while Khan, Khatu/Kahtun , Daika and Khushka are used for 

females. The evidence in table (3) tells us that no woman has been addressed and men have 

been mentioned thirty nine times.  It is to be noted that most of the titles are in the literature 
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part. This is ascribed to the poets as being males. No woman writer or poet has been included 

in the literature part.  

Table (3) - The Frequency of Occurrence and Percentage of Titles in S7 and KLL7 

Textbook Male 

FQ. (%) 

Female 

FQ. (%) 

 Total  

S7           6 ( 86 %) 1 (14%))   7  

KLL7 39(100%) 0 39  

 

4- Nouns Linked to Males and Females 

This includes three categories: general nouns (such as man and woman) and domestic roles 

such as (mother and father) and occupational roles (such as teacher and doctor). Each 

category has been tabulated and analyzed separately. 

 

a-  General Nouns  

Concerning general nouns, greater male participation can be seen in both textbooks.  Based on 

the frequency of occurrence, both textbooks include an approximate percentage of male and 

female linked general nouns (see table 4).  

Table (4) - The Frequency of Occurrence and Percentage of General Nouns in S7 and 

KLL7 

General 

nouns 

S7 Total: FQ. ( %)  KLL7 Total: FQ. ( %)  

man  19  Male : 27 (54%) 

Female: 23 (46%) 

Total: 50 (100%) 

24 Male : 43 (54.5%) 

Female: 36 (45.5%) 

Total: 79 (100%) 

Woman   17   28 

Female   1    0 

male  1   0 

Boy  7  19 

Girl  5 8 

 

b-  Domestic Roles  

Table (5) displays that that there is not a big difference in including domestic roles for each 

gender in either textbook. 

Table (5) -The Frequency of Occurrence and Percentage of Domestic Roles in S7 and KLL7 

Domestic 

Roles 

S7 Total :FQ. ( %)  KLL7 Total: FQ. (%)  

Father  10  Male : 19 (56%) 

Female: 15 (44%) 

Total: 34 (100%) 

18 Male : 43 (48%) 

Female: 47 (52%) 

Total: 90  (100%) 

 Mother  9   42 

Sister  6   5 

  Brother  8   18 

Aunt  0 0 

Uncle  0 5 

Wife 0 0 

Husband 0 1 

Grandmother 0 0 

Grandfather 1 1 

c- -Occupational Roles 

As far as occupational roles are concerned, the textbooks have been tabulated separately. This 

is because some roles are different in each one.  

Occupations and sports have not been presented in percentage in two cases. First, if both 

genders have been mentioned together (for example, Kathy played table tennis with Peter), 
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this is because they do not affect the results; Secondly, if the occupations and sports have 

been mentioned as general nouns, they are not assigned to either gender. The writers of S7 are 

successful in demonstrating that the two genders have an equal chance to do any work. As 

shown in table (6a), activities and occupations have been portrayed as male and females 

almost equally- with the exception of running. It is always expected that running is more 

related to males, but a reverse result has been obtained. Females are either equal to (or greater 

than) males in the number of occurrence in these roles. Men cook as well as women in S7, but 

this was not the case in the textbooks that were designed ten years ago. High income and high 

status occupations have not been mentioned in S7. This may be ascribed to the fact that 

children of this age are more interested in games. 

Table (6a) - The Frequency of Occurrence and Percentage of Occupational Roles in S7 

Occupations  Male 

FQ. (%) 

Female  

FQ. (%) 

Total  Used neutrally 

(as a general noun) 

Total  

FQ. 

Teacher 1 ( 50%) 1 ( 50%) 2   5 7 

Cooking 5 (45%) 6 (55%) 11  5 16 

Musician  4 ( 50%) 4 ( 50%) 8 2 10 

Playing tennis 4 (44%) 5 (56%) 9 7 16 

Playing football 4 ( 50%) 4 ( 50%) 8 0 8 

Playing volleyball 4 ( 50%) 4 ( 50%) 8 0 8 

Swimming  8 ( 44%) 10 ( 56%) 18 0 18 

Running  2 (29%) 5 (71%) 7 0 7 

Dancing 5 ( 42%) 7 ( 58%) 12 0 12 

Total  37 46 83 19 102 

 

Table (6b) reveals that no female-related occupation has been mentioned in KLL7, while 

thirty occupations have been included for males. Though occupations like writer, journalist, 

poet and doctor are practiced by females as well as males, in KLL7 they are related to males 

only. Besides, nowadays there are many women peshmerga, but in KLL7 this job has been 

specified to males. This is not in line with what many researchers admit that ‘the content of 

textbooks should be consistent with relevant to the sex of the intended learners’ (Gharbavi 

and Mousavi 2012, p. 43). Clark states that ‘it is not the quantity of males and females that 

creates bias; it is the qualitative aspects of their lives as they enact their respective social 

worlds in words and pictures’ (2016, p. 5). It means that not only the presence of a gender is 

important, but also the role they play. 
 

Table (6b) - The Frequency of Occurrence and Percentage of Occupational Roles in KLL7 

Occupations  Male 

FQ. (%) 

Female   

FQ. (%) 

Used neutrally 

(as a general noun) 

Total  

FQ. (%) 

Shepherd   8 (100%) 0 (0 %) 0 8 

Teacher 7(100%) 0 (0 %) 45 52 

Poet 20 (100%) 0 (0 %) 4 24 

Doctor 3 (100%) 0 (0 %) 3 6 

Farmer  16 (100%) 0 (0 %) 0 16 

Gardener  3 (100%) 0 (0 %) 0 3 

Blacksmith 3 (100%) 0 (0 %) 0 3 

Peshmarga 8 (100%) 0 (0 %) 0 8 

Journalist 2 (100%) 0 (0%) 0 2 

Writer  8 (100%) 0 (0%) 0 8 

Total  78 0 52 130 
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ii--Visibility   

Visibility includes pictures, images and drawing lines. Both textbooks do not contain any 

drawing lines.  
 

a- Picture  Male and Female Number 

As displayed in table (7), men picture and women picture have been dealt with as equals in 

S7; while in KLL7, only nine poets’ photos have been included in the literature part. In other 

words, no female picture can be seen in KLL7. Besides, the used photos are not clear, so they 

do not motivate and enhance students to study. 

Table (7) - The Frequency of Occurrence and Percentage of Pictures in S7 and KLL7 

Textbook Male 

FQ. ( %) 

Female  

FQ. ( %) 

Total  

FQ. ( %) 

S7 116 ( 50%)  116 (50%)) 232  

KLL7 9(100%) 0 9 

  

b- Image Male and Female Number.  

No image has been included in KLL7, but S7 includes images for both genders. However, 

there is no balance between male and female in using images. The frequency of occurrence of 

male images is higher than that of females. S7 contains nearly twice references to males as 

compared with females (see table 8). This imbalance is attributed to the fact that all of the 

characters who have gone to space are males, and most of the images used in S7 are in 

spacecraft. 

Table (8) - The Frequency of Occurrence and Percentage of Images in S7 and KLL7 

Textbook Male 

FQ. (%) 

Female  

FQ. (%) 

Total  

FQ. (%) 

S7 119 (   65%)  65 (35 %)) 184 

KLL7 0 0 0 

 

iii-Firstness   

Firstness means to know whether females or males, when come together, are presented first. 

In KLL7, only two instances have been found, and both of them show male firstness. There 

are no dialogues in KLL7, so they seldom come together. On the other hand, S7 distributes 

firstness for each gender approximately. Table (9) reveals that one hundred and sixty times 

both genders occur together. Seventy seven times female comes first, and eighty three times 

male comes first.  

Table (9) - The Frequency of Occurrence and Percentage of  Firstness in S7 and KLL7 

Textbook Male first 

FQ. (%) 

Female  first 

FQ. (%) 
  

S7 83 (52%)  77 (48%)) 160 

KLL7 2 (100%) 0  (0%) 2 

 

Summary  

The following is a summary of the number of female and male frequency of occurrence and 

percentage.  

1-In text: male and female number 

In brief, females have taken up 51% in S7 and only 19% in KLL; while males have taken up 

49% in S7 and 81% in KLL7. Therefore, gender representation has not received great 

attention in KLL7 since women are mentioned less frequently than men. One possibility for 

mentioning females less than males in KLL7 may be ascribed to Kurdish culture. This is in 
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accordance with what some linguists state that ‘language learners undergo culture learning’ 

(Brown 2000, p. 182).  

Table (10) - The Frequency of Occurrence and Percentage of Textual Analysis in S7 and 

KLL7 

Textbook Male 

FQ. (%) 

Female  

FQ. (%) 

Total  

S7  780  (49%)  826 (51%)) 1606  

KLL7 554 (81%) 132  (19%) 685 

 

2-Visibility  

Male characters have outnumbered female characters in the field of visibility in KLL7. KLL7 

excluded women in Literature section this may be a historical reality. It means it can be 

attributed to the fact that there were few Kurdish female poets in the past. But nowadays 

female poets are visible. 

 

Table (11)-The Frequency of Occurrence and Percentage of Visual Analysis in S7 and KLL7 

Textbook  Male 

FQ. (%) 

Female  

FQ. (%) 

Total  

S7 235 (56%)  181 (44%)) 416 

KLL7 9 (100%) 0 (0%) 9 

 

5. CONCLUSION  

The findings of this study show that the S7 writers have taken gender representation into their 

consideration.; that is, writers of S7 have been cautioned to refrain from gender bias Both 

men and women have the same skills and management positions in S7. The belief that one 

gender is superior to the other is not persistent in S7. No dominant position has been given to 

men in S7. It seems that S7 writers want to avoid gender bias. 

 In comparison,   KLL7 has a much more gendered use of language. As mentioned earlier, 

fifty percent of KLL7 writers are females, but gender bias is still persistent in the textbook. 

Men are more visible than women both textually and visually.  

Traditional society tends to connect women with family and men with career.  S7 makes no 

difference in the roles males and females have. The results show that there are a considerably 

larger number of occupations held by men than by women in KLL7 

It is to be noted that S7 is full of pictures, while KLL7 does not contain any picture. This may 

be due to the fact that the language in S7 is foreign; this is to motivate students since pictures 

are important in learning foreign language.  

It is not imagined that KLL7 writers, authors and publishers having an agenda to publish 

books within an inherent gender. Yet, they should have taken gender equality into their 

consideration while publishing the textbook. 

One possibility for mentioning females less than males (the occupational role) in KLL7 may 

be ascribed to Kurdish culture. The content of S7 is only to a little extent discriminatory; it is 

much more approvable than KLL7 in terms of gender representation. In other words, S7 

mirrors the English society.  So textbooks of a second or foreign language are not only means 

by which learners learn a language, but also tools by which learners are familiarized with 

cultural context. This is in accordance with what some linguists state that ‘language learners 

undergo culture learning’ (Brown 2000, p. 182).  

KLL7 excluded women in Literature section this may be a historical reality. It means that this 

can be attributed to the fact that there were few Kurdish female poets in the past. 
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6. RECOMMENDATION 

The analysis of findings showed that there is gender imbalance in current KLL7 textbook. So 

the following recommendations are made: 

- It is recommended that educational authorities edit and rewrite KLL7 due to the weak 

points mentioned in gender representation. 

-   Today women have diverse jobs and this should be reflected in the textbooks. This can 

be seen in S7as males and females practice the same activities. But, unfortunately, this is 

missing in KLL7. Also, in KLL7 some occupations (such peshmarga and farmers) are 

specified to males.  It is to be noted that today there are many women peshmarga. This 

change should be taken into consideration while editing the textbooks. 

- In addition, it is recommended that KLL7 include much more visuals.  

- The study has some Pedagogical implications for textbook writers and teachers. Teachers 

should bring their own examples that include both genders.  
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 پوختە

ان ةۆ کۆمەڵگە ىداةخانە ةاشترین ئامساشن کە دەدىانین مە ڕێیانەوە دێسوانینیەکانی خەڵکی ئازاطذە ةکەین . ئەوان زۆڵێکی مەشن مە ئامادەکسدنی كىداةیکذێتەکانی ك

ەدىانن زۆڵی نێس و مێ دێتگەن دەةینن. کۆکین مەطەز ئەوەی ئەو کذێتانە طەزچاوەی شانیازین، ئەوان شێىەی وێنەیین، مەزێی کذێتەکانی كىداةخانەوە ، منداڵان د

ەی ڕەگەشیی ) جێندەز( مە . ةە وادایەکی دیکە ، کذێتەکانی كىداةخانە دەدىانسێ واداةنرێن کە وێنە لای كىداةیان دزوطر دەکەن. مە کذێتەکانی كىداةخانەدا ناطنام

وەکى جیاکازیێکی نەزێنی چاوی مێ دەکسێ کە ةۆ جیاکسدنەوە پشر ةە  ناو و جێناو و پەیىەندییە جێندەزییەکاندا .... هذد خۆی دەةینێذەوە . کێشەی جێندەزی

، شمان وئەدەةی کىزدی پۆمی حەودەو( کە مە پۆمی sunrise 7زەگەش ةتەطترێ. ئەو دىیژینەوە هەوڵدەداخ کاز مەطەز گسفذی جێندەزی ةکا مە هەزدووکذێتی)

دسێذەوە. یەکەمیان مە لایەن ماکمیلانەوە دیصاین کساوە و ةڵاوکساوەدەوە، دووەمیشیان مەناوخۆ حەودەمی ةنەڕەدی مە كىداةخانەکانی کىزدطذان ةە كىداةیان دەگى 

مە جیهاندا ژمازەیەکی شۆزی دىێژەز مە ةازەی ئەو ةاةەدە دىێژینەوەیان ئەنجامداوە. ةەپێی شانیازی .دیصاین کساوە و مەلایەن وەشازەدی پەزوەزدەوە ةڵاوکساوەدەوە

 ەک )یان شۆز دەگمەن( مەةازەی ئەو ةىازه مه پەزوەزدە مە هەزێمی کىزدطذان نەکساوە. ئەو زێتاشەی کە مەو دىێژینەوە گیساوەدەةەز ةسیذیەئێمە هیچ دىێژینەوەی

دازەکان ةە ىەندیمە شیکازی دێکظر و شیکازی ةینراو. هەز کذێتێکی كىداةخانە دووجاز ةە كىڵی شیکازکساوە. هەزدوو کذێتەکە ناوی دایتەدی، جێناو،ناوە پەی

ە خظذنەڕووی جێندەزو ةینراوەکانی مە خۆگسدىوە.ئاوەڵناوی چۆنیەدی وچەندییەدی دیشکی خساوەدە طەز.دێیدا ةەو ئەنجامە گەیشذىوین کەهەزدوو کذێتەکە م

ن کە نێس و مێ دازادەیەکی شۆز ةە ( .شیکسدنەوەکان ئەوە دەزدەخەKLL7(پترشمانی جێندەزی دێدایە مە)S7ةاةەدی جێندەزی مەیەک جیاواشن . وەکى ةەزاوزدێک)

(مەةازەی پەطەندکسدنی ڕەگەشی نێس. دىێژەزەکان نەیاندەدىانی ةاوەزةەوە ةکەن کە KLL7یەکظانی مامەڵەیان مەگەڵدا کساوە. دىێژینەوەکە ڕەخنە مە مکىڕةىونی)

ةەو زوانینە ةۆماوەییە دواکەودىوە ةۆ جێندەز. ئەوان پێىیظذە ( ئەجندایەکیان هەةىوە ةۆ ةڵاوکسدنەوەی کذێث   KLL7نىوطەزان و ةڵاوکەزەوەکانی کذێتی)

پەزوەزدەیی ةۆ خۆیان ةاوەزیان ةە یەکظانی هەزدوو ڕەگەش هەةێ کادێک کذێتێک ةۆ كىداةخانە دەنىوطن. ئەو دىێژینەوەیە هەندێک پێشنیاش و ةەزچاو ڕوونی 

 دیصاینەز و نىوطەز و مامۆطذاکان خظذۆدە ڕوو.

 

 

 

 ملخص  

 منمجذمع. ومن امطلاب إعداد في كتيرا دوزا ًنعتىن امناض. وهم معذلداخ دشكٌه و دىجٌه خلامها من يمكننا امذٍ لأدواخ ا فضه أ هٍ المدزطٌح امكذث ان

 هى ما فهم ملأطفال يمكن المدزطٌح امكذث خلال صىزًح. من اشكال ومكنها منمعنىماخ، مصادز المدزطٌح امكذث أن من امسغم على نه أ عنٌه المذفم

 و ذمك عن امجنظانٌح امهىًح المدزطٌح،دنعكع امكذث الأطفال. وفي مدي امصىز انها دشكه المدزطٌح اعذتازامكذث ،يمكن أخسي دوزامركىزوالإناز. وةعتازج

 امذحسي إلى امدزاطح هره ظهم. ودهدفمجن دتعا امناض ةين تمٌٌصا ذمك. وًعذبرامذحٌصامجنظاني إلى وما امجنع ةنىع المسدتطح والمهن وامضمائس الأطماء طسًم

 نشره و دصمٌمه دم واحد امعساق. أول كسدطذان مدازض في امظاةع امصف في ددزض امذٍ امظاةع منصفSunrise7 دزاطٌين:  كذاةين في امجنظاني امذحٌص عن

 فٌجمٌع امذعنٌم مظذىًاخ جمٌع في المىضىع هرا امتاحشين من امعدًد دناول وامذعنٌم. وكد امترةٌح وشازج ونشردها محنٌا مصممح ماكمٌلان. وامشانٌح كته من

 كسدطذان،وكد إكنٌم في المدزطٌح امكذث في منتحص المجال هرا ةحىز )الا نادزا( في دجس معسفح،لم من متاحشىن إمٌها دىصه ما امعالم. ولأفضه أنحاء

 ةعمم كذاب كه في امذحلٌم دم امتصري. وكد وامذحنٌه امنصي امذحنٌه هٍ حامدزاط هره في المذتعح الاجذماعٌح. الإجساءاخ المنظىزاخ إلى ذمك ًسجع

وامصىز.و كد املٌر امضىء على امصفاخ امكٌفٌح و امكمٌح .  والمهن ةامجنظين المسدتطح والأطماء وامضمائس امصحٌحح الأطماء دناول امكذاةين مسدين. وكد

 امدزاطح . دنذلد S7في دلسًتا المظاواج كدو على دعامنىا امركىزوالإناز أن نذائج وًظهسدحنٌلالامجنظاني.  امذمشٌه في مخذنفين امكذاةين أن إلى وخنص

KLL7وامناشرًن امكذاب و امكذاب أن امركىز. لاًذصىزامتاحشىن مصامح امجنظاني امذحٌص في الاصرازKLL7امجنع ضمن منشرامكذث أعمال جدول مدًهم 

 والآسازامترةىًح امذىصٌاخ ةعض امدزاطح في المدزسي. ودىجد امكذاب عندكذاةح الاعذتاز في امجنظين ةين لمظاواج خرادأ  أن مها ًنتغٍ ،كان ذمك المذأصه. ومع

 والمعنمين. المدزطٌح امكذث وكذاب المنهج لمصممٍ

 S7،ذكس،KLL7امتحص: أنشى،امذحٌصامجنع، كنماخ

 

 

 

 


