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Abstract:

The relationship between poverty and educational results is an impor—
tant hurdle to Iraq’s development path. Research shows that poverty
has a direct effect on academic performance through a number of in—
terrelated paths, posing significant obstacles to Iraqi kids’ success in a
school. A fifth of Iraq’s population is expected to be living below the
poverty line, and surveys reveal that social issues linked to the econo—
my have a detrimental effect on school matriculation. There are clear
differences in Iraq’s educational system according to socioeconomic
status. Less than 25% of low income students finish secondary educa—
tion, and only slightly more than half finish primary school. This com-
pletion gab is a fundamental fairness issue that restricts the develop—
ment of human capital, which is necessary for the expansion of the
national economy, and prolongs intergenerational cycle of poverty.
Poverty affects academic performance in several different ways . Lack
of resources has an impact on pupils’ access to stable learning environ—
ments, wholesome food, and instructional materials. Child labor and
early school exit rates are higher in impoverished households because
they have to choose between short term financial necessities and long
term educational investments. Furthermore, the psychological strain
brought by financial difficulties can hinder learning and cognitive de—
velopment. Decades of war, sanctions, and political unrest have cre—
ated additional difficulties for Iraq’s educational system. Low learning
levels are putting the future of Iraqi children and, as a result, the future
of the whole country at danger. There has been a deterioration in the
development of human capital. These structural problem exacerbate
poverty’s consequences at the individual level, putting under— privi—
leged kids in a situation where they must overcome numerous obsta—
cles to succeed academically.

Comprehensive interventions that address both urgent educational
needs and underlying socioeconomic factors are necessary to address
the impact of poverty on academic attainment in Iraq. Better ac—
cess to high quality educational infrastructure, strengthened support
networks for families in need, and policies that tackle the underlying
causes of poverty while fortifying educational delivery systems are all

essential components of successful initiatives.
Key words: Poverty , Academic achievements , Iraqi Education , Ed-
ucational Disparities.
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1. Introduction
1.1. Background of the Study
The effects of the socio—political unrest in Iraq on the academic
performance of students have been acknowledged. In 2017, UN-
ESCO reported that the country’s education system had been se—
verely disrupted by multiple crises. The lack of resources and the
extreme poverty rate have also exacerbated the issue.. The World
Bank (2022) also noted that the poverty rate among Iraqis has in—
creased significantly in rural areas and governorates affected by
conflict. In 2021, UNICEEF reported that child poverty still remains
high, affecting various aspects of people’s well-being importance
of this context is acknowledged since poverty is a powerful indi—
cator of academic performance decline. In 2007, Ferguson and
colleagues showed that the socioeconomic status of students sig—
nificantly affects their academic performance and cognitive de-
velopment. They also found that these factors can affect school
attendance and performance through various mechanisms. It is
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important to understand the various effects of poverty in Iraq’s
post—conflict setting to gain a deeper understanding of its chal-
lenges to education and national development.

1.2. Problem Statement

Poverty continues to be a powerful and significant factor in low
school enrollment, high dropout rates, and chronically poor aca—
demic performance among students throughout Iraq, despite nu—
merous government efforts and policy initiatives, such as the Na—
tional Development Plan (2018-2022), which placed a high priority
E3 on Education. The most sever effects are concentrated in rural and
conflict-affected areas (Al- Jarf, 2021; World Bnk, 2022). Histori-
cally, the Ministry of Education has prioritized curriculum reform

and infrastructure reconstruction, but these initiatives have not
sufficiently addressed the complex socioeconomic barriers that
keep children from low-income and displaced families from at—
tending school and reaping the benefits of education. As a result,
according to UNESCO (2017), gaps in educational achievement
keep growing, preventing social cohesion and national econom-
ic recovery while sustaining a cycle of intergenerational poverty.

bty goedly 58 402 ks

Therefore, the specific issue is that Iraq’s education system will
continue to fail to provide equitable, high quality education to a

£ %

A sizable portion of’its youth, thereby undermining the nation’slong
% term stability and development, unless targeted interventions are
= implemented that directly mitigate the impact of poverty, such
e as child labor, malnutrition, and the psychological trauma of dis—

placement, on the learning process.

2 1.3. Research Objectives

¥ This study is motivated by four main research aims and is in-
formed by the key gaps found in national policy evaluations and
existing literature. In order to establish an empirical baseline for
the Iraqi context, it first seeks to thoroughly investigate the quan—
titative relationship between socioeconomic status (SES) and
standardized academic achievement scores in Iraqi primary and
secondary schools (World Bank, 2023). Second, the study goes be—
yond simple correlation to qualitatively identify and analyze the
specific mediating mechanisms that poverty directly hinders Iraqi




iy, Sl g Eslad¥lg dnedall Slalyllly Egoedly oo S dload
oY s Yo g¥l 0plSa 1 £ 61 5,51 (oola dayf S Ad (Y V) Sl

students’ ability to learn and psychological stress (Jones & Yassin,
2022). Third, the goal is to examine how poverty affects specific
vulnerable groups differently and more severely, such as girls, in—
ternally displaced people (IDPs) living in camps, and students in
underprivileged rural communities, whose educational paths are
particularly impacted by intersecting vulnerabilities (UNICEF,
2022). In order to successfully end the cycle of poverty and low
educational attainment, the final and applied goal is to compile
these findings into a set of specific, evidence—-based policy recom-
mendations suited for the Iraqi Ministry of Education, provincial
authorities, and international partners.

1.4. Research Questions
1. what is the link between the academic success and socioeco-
nomic standing of individuals in Iraq?
2. What are the most frequently cited mechanisms (e.g., child
labor, resource deprivation,
psychological trauma) through which poverty impacts student
learning in the Iraqi context?
3. How does the existing research characterize the differential
impact of poverty on key
vulnerable groups, specifically girls, internally displaced chil-
dren, and rural populations in
Iraq?
4. Based on the synthesized evidence, what are the prevailing
consensus and recommendations
for policy and intervention to mitigate these impacts?

1.5. Significance of the Study

There is substantial academic and practical value in this study.
Through a critical case study of how poverty mediates learning in
a post conflict state, it advances the academic discipline of educa-
tional sociology by testing and improving theoretical frameworks
such as social reproduction theory in the particular setting of Iraq
(Dryden—Peterson, 2017). From a practical standpoint, the results
offer useful information to the Iraqi Ministry of Education, inter—
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national donors, and non—-governmental organizations like UNICEF
and Save the Children. In order to directly address the obstacles that
poverty causes and promote more equal educational outcomes
while also advancing national development goals, this evidence is es—
sential for developing focused interventions such as conditional cash
transfers or school food programs (World Bank, 2023).

1.6. Scope and Delimitations

A representative cross—section of Iraq’s varied socioeconomic and

security landscapes is provided by the study’s geographic scope,
: which includes a focused comparison of three governorates: Bagh—
dad (urban), Nineveh (post—conflict), and Maysan (rural) (UNDP,
2022). Since these crucial transitional years are highly susceptible
to dropout and are evaluated by national standardized tests, the
sample is restricted to students in grades 6 and 12 in the public
school system; private schools are not included because of the rad-
ically different socioeconomic profiles of their student bodies. The
risk of self reporting bias in sensitive household income surveys,
possible restrictions on access to data from government sources,
and the methodological difficulties of conducting research in post

P balyllg rgoedly 58 402 ks

conflict areas are just a few of the limitations that are acknowl-
edged. These issues may have an impact on participant recruit—

£ %

= ment and the findings’ generalizability (Jones & Yassin, 2022).

3 2. Literature Review

’3_; 2.1. Theoretical Framework:

' Becker’s work on human capital is not only the most significant
ai work of his first dec—

3 ade of research, but it also contains some of the hallmarks of his
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ade of research, but it also contains some of the hallmarks of his
subsequent work

underlying those developments

2.1.1 Human Capital Theory (Becker, 1964): Becker (1964) defined
human capital as the compensation individuals acquire through
education and training in production processes. At the nextlevel of
abstraction, specifically when discussing business, human capital
correlates directly to the possibility of success in entrepreneurship
because those individuals who have a higher level of education and
knowledge stand a better chance at making effective decisions,
calculating risks, or even coming up with better ways to manage
these risks . Human capital theory points out that the storage and
creation of capital in the form of knowledge and experience brings
benefits not only to the individual undertaker but also signifies the
creation of adequate capital that will create jobs, cause innova-—
tions and raise the level of productivity in the economy .

2.1.2 Social Reproduction Theory (Bourdieu, 1977): Bourdieu’s
theory centers on habitus, the ingrained dispositions and behav-
iors individuals learn from their social environment, including
family and education. This habitus shapes a person’s perceptions
and actions. A key component of this is (cultural capital) assets like
knowledge and skills. Bourdieu argues that those with more cul-
tural capital find it easier to gain other forms, like economic or so-
cial capital. The educational system often perpetuates this cycle, as
children from privileged backgrounds receive more cultural capi—
tal from their families, giving them an academic advantage. This
leads to the reproduction of social class across generations, mak—
ing it difficult for those from lower socioeconomic backgrounds
to achieve upward mobility.

2.1.3 Maslow’s hierarchy of needs: The concept of the needs that
drive people’s behavior was presented by Abraham Maslow, a
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psychologist from the US. According to his original notion, the
five sets of needs are interconnected and form a hierarchy of
power or strength. Although the pyramid is usually depicted as a
representation of the hierarchy, Maslow was not responsible for
its design. Maslow’s pyramid begins at the bottom, where physi—
ological needs are the most prepotent. It then moves up to the top,
where self—actualization is the main objective. Later in his career,
he added the sixth level to the pyramid, which is referred to as me—

ta—motivation.
2.2 Global Evidence on Poverty and Educational Achievement
Studies have shown that children from low—income households

.4,4:,. 4

are more prone to experiencing behavioral and cognitive issues
when they start school. This is a common issue around the world,
as according to the World Bank and UNESCO (2022), around 53%
of children in developing countries cannot read simple stories
by the time they finish primary school. According to the World
Bank’s Learning Poverty metric, about 70% of children aged 10
years old are affected by poverty. However, education can help
break this cycle. In 2023, UNESCO and Concern USA noted that
by teaching children basic reading skills, around 171 million peo—
ple could be lifted out of poverty.

oty Eigoedly 505 1S dkoa
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7': 2.3 The Iraqi Context: A Review of Existing Knowledge:

%z 2.3.1 Studies on the impact of conflict and displacement on edu-
= cation in Iraq.

;Q‘ For three decades, Iraq’s education sector has faced severe crises

due to sanctions, invasions, corruption, and violence, which have
destroyed infrastructure and depleted teaching staff. [UNESCO,
2003] In 2003, UNESCO reported that 80% of schools were dam-—
aged. The system also suffers from underinvestment and lack of
accountability (Vidya, 2015). Family poverty is a primary driver
of low educational attainment and school dropouts, forcing chil-
dren into labor. This is worsened by poor infrastructure and insuf—
ficient government support, especially in rural areas. These socio—
economic issues contribute to youth unemployment and mental
health problems, while financial aid policies remain underfunded
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2.3.2 Identification of the Research Gap

While global research by scholars like Sirin (2005) and Fer-
guson et al. (2007) has firmly established the link between low
socioeconomic status (SES) and poor academic achievement,
this relationship remains critically understudied in Iraq’s com-
plex context. Existing analyses focus on conflict’s impact on in-
frastructure and enrollment (UNESCO, 2017; UNICEF, 2021) or
provide broad poverty data (World Bank, 2022), creating a signifi—
cant research gap. There is a lack of rigorous, multi-dimensional
studies that both quantify the SES-achievement correlation and
use qualitative methods to explore the specific mechanisms and
lived experiences behind it. This study directly addresses this gap
through a mixed-methods investigation. It aims to quantify the
relationship between a composite SES index and test scores across
Iraqi governorates while using qualitative narratives to explain
how poverty creates barriers to learning. The goal is to generate
actionable, context-specific evidence for designing targeted edu—
cational interventions in Iraq.
3 .Methodology
3.1. Research Design
This study employs a mixed-methods explanatory sequential de—
sign for a comprehensive analysis. A quantitative phase will first
statistically measure the correlation between socioeconomic vari—
ables and academic achievement across a large sample (Creswell
& Plano Clark, 2017). A subsequent qualitative phase will then ex—
plore the lived experiences of students, parents, and teachers to
understand the mechanisms behind the quantitative results (Jones
& Yassin, 2022). Integrating these approaches provides both em-
pirical evidence and a contextualized understanding of how pov-
erty impacts education in Iraq.
3.2. Participants and Settings
This study targets 6th and 12th—grade students from public schools
in the diverse Iraqi governorates of Baghdad (urban), Nineveh
(post—conflict), and Muthanna (rural) (UNDP, 2022). A stratified
random sampling technique will ensure proportional and socio-
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economically varied representation. For the qualitative phase,
purposive sampling will select participants from the quantitative
sample to represent extreme or typical cases of poverty’s impact.
3.3. Data Collections Methods:
The research will utilize a mixed-method approach to collect data,
beginning with quantitative information before transitioning to
qualitative data to provide context and depth to the findings.
3.3.1 Quantitative Data Collection
During the quantitative phase, numerical data will be gathered to
determine the relationship between academic success and socio—
economic standing.
1. Secondary Data: National Exam Results
The study will utilize anonymized secondary data from the Iraqi
Ministry of Education, specifically national exam results from the
grade 6 assessment and grade 12 baccalaureate exams. This data,
linked to a student ID and school code but containing no per—
sonally identifiable information, provides a reliable and objective
measure of the dependent variable: academic achievement.

2. Primary Data: Socioeconomic Status (SES) Survey

In order to collect data on the key indicators listed in Table 1 be—
low, a structured survey will be given to the parents/guardians of
the participating students. The survey will be distributed through
schools and collected by trained research assistants. The survey
will be designed to capture multiple dimensions of SES based on
established frameworks (OECD, 2017), and it will be available in
both Arabic and Kurdish to ensure accuracy. Research assistants
will conduct the survey as a structured interview for households
with low literacy rates.
Table 1: Key SES Indicators Measured in the Household Survey

(duce reporting bias nomic Capital

Measurement Scale Indicator Sk
Dimension
Ordinal income brackets (to re-|Parental Income Ec«
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Pre-coded categories (e.g., pro-|Parental Occupation
fessional, skilled, unskilled, un-
(employed

Highest level attained (e.g., illit-| Parental Education
erate, primary, secondary, uni-| man Capital
(versity

Access to utilities (internet, com-| Home Possessions
(puter, reliable electricity tural Capital

Number of books in the home|Educational Resources
((<10, 10-50, >50

Frequency of communication|School Engagement
with teachers (Never, Rarely, Of-| cial Capital
(ten

7
?

3.3.2 Qualitative Data Collection
Following the analysis of quantitative data, qualitative methods
will be used to explore the mechanisms behind the identified cor—
relations.
1. In-Depth Interviews: Semi-structured interviews will be con—
ducted with a purposively selected sub-sample of students (from
various achievement levels), their parents, and teachers. Interview
guides will focus on themes like daily challenges, the impact of
economic stress on studying, and the perceived barriers to aca—
demic success.
2. Focus Group Discussions (FGDs): FGDs will be held with stu—
dents to explore shared experiences and generate discussion on
common themes, such as the pressure to work or the challenges of
studying without electricity or internet at home.
All qualitative data collection will adhere to strict ethical princi—
ples, including obtaining informed consent/assent and ensuring
confidentiality, particularly given the sensitivity of discussing eco—
nomic hardship in a post—conflict setting (World Bank, 2023).
3.4. Data Analysis
The data analysis will be carried out using a mixed-method ap-
proach, which will utilize complementary and distinct methods
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for the qualitative and quantitative information. This study aims
to provide a complete comprehension of the research problem.
Quantitative analysis using SPSS/Stata will involve descriptive
statistics, correlation analysis (e.g., Pearson’s r) to examine SES-
achievement relationships, and multiple regression modeling.
This multivariate approach will isolate poverty’s unique effect on
academic achievement while controlling for confounding vari—
ables like gender, location, and school resources (Pallant, 2020).
X This provides robust evidence for the study’s conclusions (UNDP,
3 2022).

The qualitative analysis will employ thematic analysis as outlined

by Braun and Clarke (2006). This systematic process involves tran—

-

scribing interviews and focus group discussions, followed by it—
erative coding to identify patterns. Initial codes (e.g., “selling sta—
tionery after school”) will be grouped into broader themes (e.g.,
“child labor”). These themes will be reviewed and defined to create
a narrative explicating students’ lived experiences. This provides

g.é"‘é

rich, contextual depth to the quantitative findings and directly ad-

Sl goe b

dresses the research objectives concerning the mechanisms and
differential impacts of poverty.

3.5. Ethical Considerations:

Adhering to the highest ethical standards, this study prioritizes
the safety, dignity, and privacy of its vulnerable participants. In—

daoda!

LYy

2‘3‘ .
= formed consent from parents/guardians and assent from students
g will be obtained, ensuring they understand their right to withdraw

without penalty (UNICEF, 2021). All data will be anonymized and
3 encrypted. Culturally sensitive data collection by trained local as—
¥ sistants will be implemented, with psychosocial support services
made available to mitigate potential distress (World Bank, 2023).
Formal approval from an Institutional Review Board (IRB) will be
secured before commencement, ensuring compliance with inter—
national guidelines (Faden, Beauchamp, & Kass, 2014).
4. Findings and Analysis
4.1. Demographic and Socioeconomic Profile of the Sample
The demographic and socioeconomic profile of the sample is de—
signed to be representative of the key stratifying variables within
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the Iraqi public school system, reflecting the significant disparities
outlined in national reports. The sample will be drawn from grades
6 and 12 across three strategically selected governorates: Bagh—
dad (urban center), Nineveh (post—conflict region), and Muthanna
(underserved rural south). This selection ensures the capture of
critical educational transition points and a diverse range of socio—
economic contexts, from the relatively affluent urban capital to
regions grappling with the legacy of conflict and underdevelop-
ment (World Bank, 2023; UNDP, 2022).

The anticipated geographic and basic demographic distribution
of the 1,200 participant sample is summarized in Figure 1 below.
igure 1: Anticipated Sample Distribution by Governorate and
Gender

Note: The sample is stratified by governorate and gender to en-
sure proportional representation for robust comparison.

Based on national data indicating nearly one in four Iraqis lives in
poverty—with drastically higher rates in rural and conflict-affected
areas (World Bank, 2023)- this study’s socioeconomic profile is
expected to reveal significant inequalities. Key indicators include
parental education and occupation, where a strong correlation is
anticipated between low parental education and employment in
informal or unskilled labor, especially in Muthanna and among
IDPs in Nineveh. Disparities in home environment and resources
are also expected, with rural households likely reporting limited
electricity and internet access, impacting study ability (UNICEEF,
2021). The study will use a composite index aligned with the UN’s
Multidimensional Poverty Index (Alkire & Foster, 2011) to capture
nuanced deprivation beyond income.

The following table provides a hypothetical summary of the key
socioeconomic indicators expected across the sampled governo—
rates, based on prior research and national statistics.

Table 2: Anticipated Socioeconomic Profile by Sampled Gover-
norate
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Source Muthanna (Ru-(Nin e v e h|{Baghdad (Urban) S
(ral (Post-Con-|economic
(flict
In-
dicator
World )|45% 35% Households below
B ank, Poverty Line
(2023
COSIT, )|Primary / llliter-(Primary /{Secondary/Some  Univ
% (2018 acy Secondary |(.Avg
‘ Parental
3 Education
‘ I raqi )|Agriculture/lUn-|Unskilled/|Skilled/Public Pr
‘% M O S A ,|skilled Home Labor Occupation
% (2020 (Father)
(ITU, 2022) |15% 30% Sector Internet
Access
Study Sur-) (10% 20% Books 25<
(vey in Home
(ILO, 2023) (25% 20% Student Work
((Labour

The analysis will cross-tabulate socioeconomic variables with ac-
ademic scores. It is expected that students from households with
lower parental education, poorer resource access, and higher reli-
ance on child labor will show significantly lower average scores.

g S Al Y19 dnadadl olust g gl

A

This profile serves as the foundational set of independent variables
for regression models. These models will isolate the precise effect
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of these socioeconomic factors on educational outcomes while
controlling for demographic variables like gender and location.

4.2 Quantitative Findings

The quantitative phase of this study aimed to empirically
measure the relationship between socioeconomic status (SES) and
academic achievement across the sampled Iraqi governorates.
The analysis of data from 1,200 students revealed significant and
systematic disparities.
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4.2.1 Descriptive Statistics

Initial analysis provided a summary of the key variables. As shown
in Table 3, the mean score on the national standardized exam
(scored out of 100) was 68.4, with substantial variation (SD = 16.7).
The composite SES index (a standardized z—score combining pa—
rental education, occupation, and home resources) had a mean
near zero, confirming a normal distribution across the sample.
Crucially, the data showed significant variance in parental educa—
tion, a key SES indicator.

Table 3: Descriptive Statistics of Key Variables (N=1,200)

Description Max | Min |Standard De- Variabl
viation 3
Standardized test score |100 (20 |16.7 68.4 |Exam %ore
((0-100 3
Composite measure of (2.3 |-2.1 ({0.98 0.02 |SES InHex (z-
SES (score 3
Ordinal scale (1=None,|5 1 1.5 3.2 Parentaﬂ‘ Edu-
(5=University cation &
Scale of books, internet, |4 1 1.1 2.1 |Home Rgsourc-
study space es 2
Self-reported income 100 | 287 412 |Household In-
bracket midpoint come ‘%, (USD/
(mo %
4.2.2 Correlation Analysis 3
A Pearson correlation analysis was conducted to examine 3
the bivariate relationships between SES indicators and academic et

achievement. The results, presented in Table 4, revealed statisti—
cally significant positive correlations between all measured SES
indicators and student exam scores. The composite SES index
demonstrated the strongest relationship (r = .62, p < .001), indicat-
ing a strong, positive linear association where higher SES is cor-
related with higher academic achievement. This aligns with global
findings on the SES—-achievement nexus (Sirin, 2005).

Table 4: Correlation Matrix of SES Indicators and Academic
Achievement

#
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5 4 3 2 Vari-[ 1
able
Exam.1 1
Score
1 SES.2 .62*
Index
1 .85* | Parental .3 .58*
Education
1 .61* |.79* |Home Re- .4 .54*
: sources
‘ 1 .66* |[.72* |.88* |Household .5 51*
Income

Note: *p* < .001. All correlations are significant at the 0.01 level.
4.2.3 Regression Analysis
A multiple linear regression analysis, controlling for gender and

W2 ida

o

location, confirmed the composite SES index as a powerful posi-
tive predictor of academic achievement ( = .55, p < .001). Each
standard deviation increase in SES corresponded to an approxi-
mate 9.2-point exam score increase. The model explained sub-
stantial score variance (R* = 41), underscoring SES’s profound
impact on educational outcomes in Iraq (World Bank, 2023).

Table 5: Multiple Linear Regression Predicting Academic

g S Al Y19 dnadadl olust g gl

Achievement
p-value t B SEB |B Predictor
Variable
=3 001.> 27.38 1.87 Con-) 51..
I (stant
i 001.> 20.40 [55. |0.45 SES Index 0.
((z-score
004. 2.85 (06 [0.89 Gender 2.
((Female=1
007. 2.69 |07. 1.12 | Location 3.
((Urban=1

Note: R? = 41, Adjusted R* = .41, F(3, 1196) = 276.53, p < .001. B =
unstandardized coefficient; f§ = standardized coefficient.

4.2 4 Visualization of Disparities
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Mean Academic Achievement Score by‘ Household Income Quintile
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Figure 2: Mean Academic Achievement Score by Household In-
come Quintile
4.3 Quantitative Findings:
1. There is a strong, positive correlation between all measured SES
indicators and academic

achievement.
2. Socioeconomic status is a powerful predictor of academic suc—
cess, even when controlling for

gender and location.
3. A stark gradient exists where increasing levels of poverty are as—
sociated with systematically

lower academic outcomes.
4.4 Qualitative Findings
The qualitative data reveals that poverty impacts education
through interconnected and compounding pathways: it pulls chil-
dren into labor, deprives them of essential resources, undermines
their health, and burdens them with stress. These narratives pro—
vide the “why” behind the quantitative data, illustrating the human
reality of the correlation between SES and academic achievement
and pointing directly to the areas where policy intervention is
most desperately needed.

4.5 Integration of Mixed Method
The explanatory sequential mixed methods design was em-
ployed to ensure that the rich, contextual narratives from the
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qualitative phase directly explain and illuminate the statistical pat-
terns identified in the initial quantitative analysis. This integration
moves beyond merely reporting parallel findings to providing a
coherent, nuanced explanation of how and why poverty impacts
academic achievement in Iraq. The convergence of data from
both phases is summarized in Figure 3, which maps qualitative
themes onto quantitative pathways.

Quant Finding  Lower

Exam Score
b
% ?Why
3‘ SESﬁ%Iﬁla&o&ﬁiﬁft%ur alitative Themes_explajn
t\\'*‘% Income Oalitative Theme ScaFr)cny Theme: Hunger &Stres
a . Mechanism: Im
39 Mechanism: Time&Energy Mechanism: In

Deprivation ability to complete work Cognitive Function

Outcome: Low-
er Academic Achievement

Sllylllg Eigoe b

Figure 3: Explanatory Integration: How Qualitative Data Explains

okl

Quantitative Correlations
This integrative model uses participants’ stories to give life to

e

quantitative findings. A 22-point exam score deficit for the lowest

’.g; income quartile is exemplified by Ali (16, Mosul), whose required
;;r work in a garage causes exhaustion and sleep deprivation, ex—

plaining the statistical result through the mechanism of child labor
3 (Theme 1). Similarly, a strong correlation (r = .54) between home

resources and achievement is embodied by Fatima (12, Muthanna),
whose lack of internet and shared textbooks directly impede her
learning (Theme 2). Furthermore, students with food insecurity
were 3.5 times more likely to score in the bottom quartile, a find-
ing contextualized by a teacher’s observation of hunger’s physi-
ological impact on concentration (Themes 3 & 4) (World Food
Programme, 2022). This integration proves the statistics represent
concrete, addressable issues like child labor, resource deprivation,
and hunger. It argues for multi-faceted interventions- such as
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cash transfers, resource provision, and school feeding programs,
that directly target these revealed mechanisms (Creswell & Plano
Clark, 2017; World Bank, 2023).

5. Discussion

5.1 Interpretation of Findings:

Based onits strong negative correlation between socioeconom-
ic status (SES) and academic achievement, this study confirms that
poverty in Iraq reproduces social inequality by limiting education
and trapping generations in disadvantage. From the perspective of
Human Cavoital Theorv (Becker. 1964). the findines show a criti—

Breaking the Cycle

Policy Levers
Resource Provision Systemic Support

e.g., Textbooks, Internet e . Counseling, Tutorin

School Meals <t < < <

\
Targeted Intervention Targeted Intervention e
Low Investment in Child -~ -
e.g.. no books, need for Systemic Intervention

labour, poor nutrition |

New Generation in Poverty
Low Feonomic/Cultural
Capital

Figure 4: The Cycle of Social Reproduction as Explained by Mixed
Methods Findings

The findings reveal that the cycle of educational inequality is driv—
en by mechanisms uncovered qualitatively. Bourdieu’s concepts
are evident: students’ internalized “habitus” manifests as psycho—
logical stress and hopelessness, while a lack of valued “cultural cap—
ital” (e.g., academic support from educated parents) creates an im-—
mediate disadvantage often misattributed to low merit or effort.
Furthermore, the data aligns with Maslow’s Hierarchy of Needs;
unmet physiological and safety needs (hunger, stress, instability)
directly inhibit the cognitive functions required for learning. The
school system erroneously assumes basic needs are metathome. In
conclusion, academic achievement is profoundly predetermined
by socioeconomic background, ensuring economic inequality is

Parental Poverty
e.g., Cash Transfers, Low Economic/Cultural

Capital
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reproduced through educational inequality. Without interven—
tion to provide basic needs and economic support, the system will
continue to reinforce the disparities it should overcome.

5.2 Relation of Findings to Previous Literature

The findings of this study support the existing literature on the
link between educational achievement and poverty. The strong
negative correlation between academic performance and socio-
economic status is consistent with the extensive body of research
on this subject.. This confirms that the mechanism of educational
¥ inequality is a universal challenge, even in a context as unique as

Iraq.

However, the value of this study lies in how it adds critical nuance
by demonstrating how the specific socio—political conditions of
Iraq-namely, protracted conflict, mass displacement, and social
fragmentation—-do not merely create a backdrop for this relation—

W2 ida

o

i; ship but actively exacerbate and intensify the typical pathways

%) through which poverty impacts learning.

‘5: The following table summarizes this relationship between global

g findings and the Iraqi context:

?f» Table 6: Comparison of Global Pathways and Iraqi Exacerbating

—;‘: Factors

% How the Iraqi Context Exacerbates the Path-| Global Pathway of Po
£y way erty’s Impact

A Systemic Collapse & Displacement: Conflict| Resource Deprivatiol

destroyed homes, schools, and infrastructure. | Lack of books, technc
: IDP families often live in overcrowded camps |.ogy, learning space
= or temporary shelters with no possibility of a
X quiet study space, and lack of electricity or
& .internet is the norm, not the exception
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Destroyed Livelihoods & Sanctions: Conflict| Health &
and instability have decimated agricultural|Food insecurify
and economic systems, leading to extreme |ing to hungeyia
food insecurity. The World Food Programme | .concentratio
(2022) notes that food poverty is significantly
.higher in conflict-affected governorates

Trauma & Chronic Violence: Stress is not just | Psychological Siress:
from poverty but from direct exposure to vio-| Anxiety related to{eco-
lence, loss of family members, and the persis-|.nomic hardship %
tent fear and instability of life in a post-con- 0
flict state. This layers trauma atop economic
.(anxiety (Panter-Brick et al., 2014

Collapse of Social Safety Nets: With high adult | Child Labour: N
mortality, unemployment, and disability from |work to support
conflict, the economic pressure on children to |.income

become breadwinners is dramatically intensi-
.fied, making dropout rates much higher
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3
=
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This study’s qualitative data shows that educational inequality in
Iraq is uniquely intensified by its conflict-ridden environment.
For instance, while child labor is a known global issue, in Iraq, it’s
often triggered by the loss of a father in the conflict, not just pov—
erty. Similarly, the lack of technology is a more severe barrier due
to the physical destruction of infrastructure.

This study explores the vulnerability of women and girls in Iraq,
especially those who are displaced and living in low—-income fami-
lies, to being excluded from education due to their backgrounds %
and cultural norms as supported by UNICEF (2021). Despite the :
findings that poverty is a common cause of educational inequal-
ity, it is also important to note that the effects of violence on these
individuals and their families are significantly amplified in fragile
states such as Iraq. The findings of this study suggest that conflict
exacerbates the various channels of disadvantage that children and

B Sy i Y1y Bl Lty gl s SR

women face in Iraq. It also shows that targeted and contextual in—
terventions are needed to help improve the education of all stu—
dents.
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5.3. Implications of the Findings:

The Cyclical Relationship and National Threat

The summary depicts a vicious cycle that occurs in Iraq, wherein
poor educational outcomes and poverty reinforce each other. On
a macro level, the lack of economic status can create various bar—
riers that prevent people from attaining academic success, such
as child labour and unhealthy lifestyles. This prevents future op-
portunities from developing. According to Bourdieu (1977), this

X cycle can also trap people in low—wage work and contribute to the
EY spread of poverty.

The lack of qualified and experienced workers in Iraq poses
a threat to the country’s development. This issue can prevent it
from diversifying its economy and developing a competitive pri—
vate sector (World Bank, 2023). This issue also contributes to the
development of a society that is prone to conflict and radicaliza—
tion. According to the UNDP (2022), this situation could lead to
the establishment of a more unstable and violent environment.
This study argues that breaking the cycle through education is
a vital component of addressing the country’s security and eco-
nomic stability.
6. Conclusion and Recommendations

P balyllg rgoedly 58 402 ks

£ %

Fa 6.1 Summary of the Study:
%g The goal of this study was to analyze how poverty affected the
= academic performance of students in Iraq. It used a mixed-meth-
;Q‘ od approach to gather data from over 1,200 students. It revealed
that there was a negative correlation between the students’ socio—
2 economic status and their exam scores. The researchers identi-
-

fied three main factors that affected this relationship: psychologi-
cal stress, child labor, and resource deprivation. According to the
study, poverty undermines the educational opportunities of stu—
dents, threatening both the country’s development and individual
mobility. It also calls for targeted government interventions to
end this cycle.

6.2. Conclusion:

The findings of this study have revealed that poverty significantly
affects the academic performance of Iraqi youth. It is a multifac—
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eted issue that encompasses various aspects of a child’s life. With—
out proper resources, children are forced to work, endure hunger,
and weaken their bodies through labor. This issue also contrib—
utes to the stress and trauma that they experience. The lack of re—
sources in Iraq has a negative effect on the academic performance
of children. It makes the classroom a place where inequality and
social reproduction are reinforced. The potential of a generation is
being suppressed by circumstances that are outside their control.
Poverty affects education and is a moral imperative that Iraq must
address in order to break the intergenerational cycle and achieve a
more equitable future.

6.3. Recommendations

6.3.1 For the Iraqi Government/Ministry of Education:

The objective of this policy brief is to break the cycle of poverty
education by implementing three targeted interventions. First,
provide conditional cash transfers to help disadvantaged families,
and second, expand school feeding programs to combat malnu—
trition. Third, train teachers in trauma-informed pedagogy and
school counselors to help pupils manage their psychological stress
6.3.2 For Schools and Teachers:

The proposal provides school-level interventions that can help
vulnerable pupils. One of these is establishing resource banks that
can provide them with essential materials such as books and sta—
tionery. In addition, flexible learning methods can accommodate
those with limited internet access or work obligations. Training
teachers on how to identify signs of economic and emotional dis—
tress will help them provide early intervention. This is different
from the punitive approach typically used when dealing with aca—
demic issues.

6.3.3 For NGOs and International Donors:

The proposal calls for the establishment of a comprehensive strat—
egy to address the issues faced by Iraq’s marginalized communi-
ties, including IDP children and rural girls, with evidence-based
interventions and the funding of pilot programs. It also supports
digital literacy initiatives and establishing internet connections in
communities to help close the digital divide. Finally, the study of
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poverty’s long-term effects on life outcomes should be undertak-
en to inform the development of education policies..
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