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Abstract:

W a) articipated in an eight-week (60 days)

2 .. English Language Learning Program. One
VEE rougFconsisted of two visually impaired
- _\l f 4

IR R

gle university students, both at Al
0 iciency, while the other consisted of

proficiency level. Since this is a qualitat
comparative study, we used data collectio
methods such as video recordings of
lessons and unstructured interviews. The
teaching method for this course included
using visual aids to help students
understand through listening/auditory
means, using vocal explanations rather
than written notes, and utilizing computer
software called "'screen-reader"
technology. In comparing the results from
the beginning of the course and the end of
the course, it was evident that the students
who were visually challenged had‘
developed stronger vocabulary inference
skills, better pronunciation, and higher
scores on their final assessments than did
the students without visual challenges.
Therefore, based upon these findings, this .
study concluded that visually impaired}
students have very good phonological
awareness and are able to process auditory
information extremely well, which makes
them excellent candidates for acquiring
second languages.

Keywords: Sighted student,! .
Visually impaired student, Case
study, College students, Online! £ 4
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1. Introduction
Vision is one of the most important
senses that humans use to understand
and perceive their environment.
Students with visual impairments,
_~compared to sighted individuals,
- experience great difficulty in
communication, mobility, and
interacting with their surroundings. A
“lot of research has shown that visual
impairment affects many aspects of
arning but especially language
Acquisition. This additional obstacle
rq?kef it even more difficult for
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children with visual impairmentsgéa

develop their language skills than their
peers without visual impairment
(American Foundation for the blind;
Graham & Bellett, 2015). Language
skill development relies on the
combination of multiple sensory
inputs, so limitations in visual input
can also affect the development of all
four key skills used for language: |
listening, speaking, reading, and |
writing (Tran & Pho, 2020).

Earlier research has shown that as long

as a person's beliefs or perception limit |
how they see things, then a person's
ability to perceive will also be limited.

Therefore, many researchers believe
that because of these limitations, an

individual who is blind at birth will ~
never be able to form certain types of |
ideas. Several studies from around the | ~
world have also been conducted to
discuss efficient methods to teach
English to students who are visually
impaired. Much of this research has
dealt with psychological, cultural, and |
policy-related factors which affect

English language learning (Tran & Pho, ¢
2020). Morrow's study (1999), for
example, was focused on both the
practical and theoretical aspects  of
foreign language acquisition * % by
students with visual impairment. . It
pointed out the importance of soci % 217
interaction  between the ‘
classmates, and peers for
language acquisition.
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Objectives:
The purpose of this study is to look into
the effectiveness of a 60-day English
learning program in increasing English
language abilities among visually
impaired students compared to sighted
students, as well as to explore learners'
experiences, obstacles, and perceptions
of the program.
This study seeks to answer the following
research questions:
1. To what extent does the 60-day
English learning program help visually
impaired students to enhance their
English language abilities (listening,
speaking, reading, and vocabulary)?
2. How significantly does the program
increase English language skills among
sighted students?
3. Are there significant differences in
learning outcomes between visually
impaired and sighted students at the end
of the program?
4. What are the differences in challenges
and support needs between visually
impaired and sighted students in the
program?

3. Literature Review

“.The manner in which both visually
“disabled individuals perceive their
surroundings and participate in school-
d tasks differs significantly from
th e without vision loss. As a result, the
glitng methodologies for visually
pled students, specifically about
. #l€arning English, will vary based on
/i ethodology. In addition to being unique

EAK)
in terms of methodology, the rationa%

behind many of these methodologies will
also vary due to this fact. In an article by
Jorgensen & Helm (2011), they indicate,
"there has been considerable
advancement in the education of the
blind. He proposes practical strategies for |
teaching  students  with  visual |
impairments, arguing that neuro-
linguistic programming can assist these i
students in better exploring the |
intellectual world and the engaging
learning environment around them. ’
Earlier studies suggest that what a person «
can see and understand is limited to what ' g
their perceptions and beliefs allow them

to grasp. As a result, some have argued

that people who are blind from birth may

not be able to develop certain ideas. For S
example, Vanlierde et al (2005 ). claim |
that individuals who become blind early
in life do not form a concept of
perspective. However, this does not mean
that blind and visually impaired people
cannot be effective language learners.
Language is a flexible system, and
children who are born blind can use it iy
properly by adjusting to the Ianguage
spoken around them.

The issue of verbalism is an example of
one of the many problems in_using
language found in the literature f%ut
visually impaired students. Visu Ily Ly v
impaired  students  often ] f
vocabulary they have never heard
before, because they have: nev
experienced or learned about the conce

associated with that partrcular’
A8 |
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gEThere IS no correlation between a
student's visual acuity and how
frequently he/she utilizes verbalism.
According to Rosel et al. (2005), both
sighted and blind children used language
similarly. Therefore, as Atkinson (2004)
refers to it as "small culture," the way
visually impaired children communicate
through words in order to interact with
their environment when learning a
second language.

| Differences between spoken (or written)

. words and real life exist for every child
who learns a new language. A key
difference for blind children exists in
their use of visual images or the concept
of "sight" in many everyday verbalisms.

| While there may be concerns among
certain professionals to avoid such
visualizations or references to visual

| concepts when educating blind children,
other professionals see this as an
opportunity to aid blind children in
connecting their understanding of the
world to new vocabulary and concepts
that they may find difficult to
comprehend.

A lot of research has looked at how many
.of these "visual" words are used and what
they mean in terms of people with vision
impairments. The results of studies
ate that a person's level of sight will

STy 3 o -
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ignificantly impact the frequency of

EAK)
Beyond language use, social inte:;%

Is another area addressed by previous
studies. Research has shown that social
behavior in visually impaired children
can differ from that of sighted children.
Observations indicate that visually
impaired children often play differently,
spend less time with peers, and spend
more time with teachers. They also
interact less frequently with others, and
inclusion alone does not always

?’
|
guarantee meaningful social interaction.
In foreign language learning contexts, the ’

difficulties faced by blind and visually
impaired students have been widely
documented, particularly in traditional
classrooms that rely heavily on visual
materials such as textbooks, images, and
written  tasks.  Numerous studies -
emphasize the importance of adapting |
instructional methods and resources to
meet the needs of this population.
Morrow(1999) examined the experiences
of blind secondary and university
students learning foreign languages in
non-specialized settings. The findings
revealed that blind students frequently
struggled with written tasks due to a Iack
of adaptive technology, whereas greater
independence and confidence were
observed when using auditory Is,
spoken explanations, and memonz%u
strategies. The study stressed’ ‘the ',z ¢
importance  of modifying  existinge==""
teaching practices rather than creati" e
entirely new ones. : :

533

CEEO>
\4/,




7B\

I
calall s
dscloia¥lg duilui)l pglall

ISSN (2959-0256)

.—cog.?’.\z--

@4. Methodology:

4.1 Research Design:
A qualitative comparative case study
design was used to examine and compare
the real learning experience of two
students (one visually impaired & one
sighted) who participated in the same
instructional program. This research
focused on identifying similarities and
differences in students' participation,
| learning challenges during sessions,
| responses during sessions, and overall
engagement.
4.2 Participants:
The participants in this study were two
females, aged 20, studying in the Arabic
| Department at the College of Education,
Al Zahra University for Women. Before
their involvement in the 60-day learning
| program, both students took the
Cambridge English Placement Test,
which placed them on the same Al
language level. Since one participant was
visually impaired and the other was
sighted, these two factors were
considered as variables in this study.

4.3 Data Collection:
« Data collection occurred through lesson
observation and two interviews. The first
interview was held after the first week of
_‘*study to mvestlgate What students

ogram to obtain students' reflections on
) - i) - - - -
dineir experiences in this classroom setting

534
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and the challenges they encountered. T%

instruction in the study began on January
5th and ended on March 5th. This time
frame includes an estimated 32 online
lessons using Google Meet. There were
four sessions per week, each 45 minutes
long. One of these weekly sessions was a
grammar lesson, and there were three
other weekly sessions focused on
listening skills, reading, conversation
skills, and/or role-playing skills.

Materials for instruction came from Al-
level English language learning resources
(i.,e., online  websites;  podcasts;
educational YouTube content).
Instructors adjusted instruction based on
the individualized needs of each student.
The instructor who worked with the .
visually impaired student verbally |
communicated instruction to her in detail,
repeatedly explained concepts she may
have missed, and walked her through
every step during lessons. Additionally,
instructors used screen-sharing to provide
visual support for the sighted student.
Also, in addition to the instructional s
strategies listed above, instructors
provided additional practice
opportunities for reading to help address

difficulties the sighted student iﬁad

experienced in this area. To intr
vocabulary to both students, teachers ‘s«
used translations, examples, defmltlon =1 |
and synonyms. After each session, ano > 802
participating observer review :
recordings made by the teacher a g,t
completed structured observatlon n fes

A
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g?eaassess whether or not students were
engaged in instruction, their behavior in
class, and whether students exhibited any
learning challenges.

4.4 Data Analysis

The data collected from lesson observations
and interviews were analyzed using
inductive coding and thematic analysis. The
researchers first reviewed the data several
. times to gain familiarity with the content.
. Codes were then generated directly from the
participants’ responses and observed
behaviors  without using predefined
categories. Similar codes were grouped into
broader categories, which were analyzed to
| identify key patterns and differences
between the two participants. This process
resulted in the development of the main
\ themes  representing their  learning
experiences and challenges.

5. Results:

This section presents the findings based on
the lesson observations during the program.
The data were analyzed using coding and
thematic analysis, which led to several main
themes These themes show the differences
arning, performance, and participation
ween the visually impaired student and

ifing the lessons, when new vocabulary
; fntroauced the instructor did not
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provide direct meanings. Instead, the wor%

were explained through usage or placed
within sentences to help the students guess
their meanings. In most cases, the visually
impaired student was more successful in
inferring the correct meanings of the words
compared to the sighted student. For
example,

Teacher: What does the word “excited”
mean? |
S1: I’'m not sure.

S2: | think it means (u=ic).

Teacher: Good. What about the word
“proud”?

S2: It means (Ls9)

Teacher: A dishwasher is used to wash the
dishes

S1: Does it mean (s> lue)?

S2: No, | think it means (s~ 4llue) S
Teacher: A wheelchair is used for old |
people or a person who can’t walk

S2: Oh so it means (<l_aie o X),

Teacher: Did you hear about the word
“sports™? ‘

S1:1know it, but I can’t remember.
S2: yes it means (A=b )

S2: What is the difference between “home”
and “house”?

Teacher: They both mean “<w”, but '
“house” 1s used for the physical building,
while “home” is used in an emotional sense.
It can also mean “Oha 5l ’%
S2: Does not “called" mean (2L4)? Y

Teacher: “Called” and “cold” sound 31m11‘
but they have different meanings. anc
spellings; called means (=) a,_ Cold
means (2_b).
Theme 2: Pronunciation Ac;:ur 3:
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differences in pronunciation skills between
the participants. The visually impaired
student generally pronounced words
accurately from the first attempt and
demonstrated strong phonological
awareness. In contrast, the sighted student
experienced difficulties with certain sounds
and words; she mispronounced “some” as
“somi” and “the” as “they.” In addition, she
. showed difficulty with specific sounds such
. as /p/, [ch/, and the vowel sounds. It often
required repeated practice before achieving
correct pronunciation. These findings
suggest that the visually impaired student
possessed stronger auditory processing and
| pronunciation skills.
Theme 3: Learning Strategies and
Cognitive Processing
. Participants utilized a variety of learning
strategies in their classes. A large portion of
the visually impaired participant's reliance
was placed upon auditory learning through
listening and memory; as such, he
demonstrated an excellent ability for both
comprehension and recall. On the other
hand, much of the sighted student’s reliance
was based upon writing, taking notes, and
utilizing screen sharing technology to help
n understand what he heard during class.
Ithough the visual aids allowed the
students to better organize the information
essﬁted in class, it didn't necessarily aid
. mmedlately with
overall

regards to
understandlng

&P
-

reinforcements.

Theme 4: Participation, Engagement,
and Peer Support

Classroom observations showed that the
visually impaired student was more active
and engaged during the lessons. She
responded  quickly, participated in
discussions, and frequently used context to
infer the meanings of new words. In
contrast, the sighted student was less
confident and often hesitated before
answering. At times, the visually impaired
student provided correct explanations that
helped her peer understand lesson content,
demonstrating both confidence and peer
support.

For example,

Teacher: S1, which article should you put
before the “ Hour”?

S1:”a“?

Teacher: What about you, S2, what do you
think?

S2: We use “an” before “hour” because the
“h” 1s silent

Theme 5: Learning Through Practice

and Error Correction
The sighted student's learning process was
characterized by trial and error, partlcu%jy

in pronunciation and vocabulary, requiring
repeated correction and practice. In cont
the visually impaired student generall

dscloiallg driluiyl pglall —ooifde--
s = = R
g'sPhonological Awareness learning strategies than the sight
Classroom observations revealed participant, who relied heavily on visual

[}

provided accurate responses with fewer &

corrections and showed more col

progress throughout the program. = ="t~ -

The final six lessons served as asses me
536 ;
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?':’sessions, with one point awarded for each
correct answer. The results revealed a clear
difference in performance: the visually
impaired student scored 91.5, while the

sighted student scored 73.5. These findings
suggest  stronger  overall  language
development in the visually impaired
student, especially in listening

comprehension and response accuracy.

The following section presents the findings

from the pre- and post-program interviews.
. The interview data were analyzed
. thematically, leading to the identification of

several key themes.

4.2 Findings of the First Semi-Structured

Interview

| 1. Students' English Language Skills
Improved Significantly
The results of the interviews reflect

. substantial growth in the students’ ability to
read, write, listen, and speak in the English
language within a very short period of
learning. The interviews showed that both
students believed they had improved their
knowledge of vocabulary as well as
grammar through this course.
S1 said, “I think I have made an
improvement.”

32 said, “T started using more vocabulary; I

have' learned new vocabulary and also

lewed my previous vocabulary."

2, Effectiveness of the Teaching Method

othc?cudents expressed satisfaction with
gffectively the teachers used their

onal techniques in providing

: uI resources that could assist each

N ent,s Iearnlng processes by supporting

EAK)
the individual students' ability to Ie;‘rtn%

their own  (self-learn), while still
encouraging and assisting them during their
independent learning process. S1 stated, "I
like the way you explain a lesson but don't
answer every question so it encourages me
to be independent in my learning and have
confidence in my own thoughts and ideas."
S2 stated, "This is an effective teaching
technique and does not need to be changed.”
3-Importance of Error Correction in
Learning

Correcting mistakes is a very important part
of learning. It helps to reduce or eliminate
fear of making errors and provide students
with a feeling of accomplishment as they
learn. Both s1 and s2 stated that they were
afraid to make mistakes but now understand
that errors are essential for learning. S2 also .
agreed with this statement and added that |
“the error correction technigques we use are
extremely effective... They enable me to
gain deeper insights into what i am
learning™."
4-Organization
Instruction
The way the lesson material was organized “s
and the fact it was clear for both the Py
students. Both students thought their lessons
were easy to follow because they were well
laid out and easily understood.
Both S1 & S2 said some very positive t%
about the way their lessons were organized. 'y«
S1 said: “I have liked all the classes I hayg.e= = =
attended as they are well- organlzed :
nice." .
S2 stated: “All the classes I have attende
are very well organized and build uq N ONE

and Clarity of

) Xt i
537 ‘ :
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She also commented positively on her
teachers' ability to be heard.”
4.3 Findings of the second semi-
structured interview :
1- Improvement in Language Skills and
Learning Progress
The interview results show significant
Improvements in students' use of the
English language throughout the course.
This is evident in the vocabulary and
. grammar, based on comments from S1, "It
. has slowly been improving very well," and
S2, "I was able to learn some new
vocabulary and basic grammar, so | had just
enough to be able to understand short
sentences."
| 2- Developed Self-Assurance in Speaking
English
The study shows that this class gave the
. students the support they required to build
confidence (self-assuredness) in particular
areas of English-speaking; as well as
decrease their fear of using English.
S1 said, "Yes, | feel a lot more confident
when using English.”
S2 replied, “This course has broken down
barriers for me ..and has increased my
verbal communication  self-confidence
hen interacting with other people.”
3. Effectiveness of Teaching Methods and
L arnlng Strategies
ﬁsults of the interviews suggest the

ch used by the instructor when
§ English was effective in
8loping students' abilities to understand
‘ Iearn material covered in class.

drcloia¥lg auiluul pglall —oosfoe
S — ). | \
Bnother.” every lessof:

S2 also made a similar statement; "Your
explanations were very clear & detailed .....
Also, they related well to the audio.”

4. Use of Audio Materials and Continued
Practice Improve Understanding Of
English Language Skills

Audio, in addition to continued exposure to
the same audio, was the best two influences
for students' English Language
Development (ELD) and Comprehension.
Student S1 said, "The fact that | could
continue to listen without the assistance of a
translator has greatly improved my
understanding."

Student S2 also stated, "Listening to audio
clips helps us have a better understanding of S
vocabulary, and they assist us in using |
correct pronunciation when speaking.
Conclusions:

The main goal of this investigation is to
explore the developmental differences in
linguistics between visually impaired as\
well as sighted students during a 60-day
English learning program. The data
collected indicate that being visually ##
impaired will not impede the ability to
acquire new languages; rather, being
visually impaired will encourage greater%se

of auditory memory, as well as increased

usage of cognition. The results indicated 's«"
that there were statistically 5|gn|f|ca =5 |
performance differences (p < .001) am ng ¢
both participants' scores. While the‘ ght 2
learner had access to all forms of vis

4 sard he liked the questions asked after

and the option of using written ag:d ;
A4 |
538 < !
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learner scored

impaired
significantly higher on the pronunciation
aspect of speaking than the sighted learner.
Additionally, the visually impaired learner
also inferred significantly more about the
meanings of new vocabulary from context

than the sighted learner. Overall, this
research has provided evidence to indicate
that through structured online lessons, clear
verbal instructions, and accessible
technologies such as screen reading
software, visually impaired individuals are
capable of achieving high levels of
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